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Abstract

The Preferred Approach to Learning English by the 10" and
11"™-Grade Students at Hebron Schools

1 Prepared by Adel Hosheih.
2 Supervised by Prof. Ahmed Fahim Jabr.

Students learning of the English language depends on the
approach they prefer in learning it, and on the environment where
they live.

The present study investigated the 10" and 11" -grade students'
preference approach in learning English. It examined also the effect
of level (10" or 11™), gender, stream (scientific or literary ),
directorate (Hebron Directorate or Southern Directorate ) on students
preferred approach in learning English language.

An available stratified sample was chosen from students of both
grades. It consisted of ( 383) respondents (183 males, 200 females )
from Hebron government schools. The  researcher adapted a

questionnaire of seventy two items designed by Waugh (2000).

The questionnaire has eight dimensions, four dimensions for
the deep approach and another four for the surface one. Descriptive
statistics were used including the means, standard deviations, and

t - test analysis.



The results indicated that students of both grades preferred the
deep approach in learning English (t =14.78 ). They also showed
that students enrolled in the scientific stream preferred the deep
approach in learning English (t=2.5), while those of the literary
stream preferred the surface approach (t=4.4).

Neither gender nor level (10" or 11"™ ) had significant effect
on students preferred approach. Both males and females have similar
attitudes toward deep and surface approaches in learning English
(deep t=0.03), (surface t=0.04).

With regard to directorates, the results indicated that students of
southern Hebron preferred the deep approach in learning English
(t=2.49), while those of the Hebron directorate preferred the surface
one (t=3.2).

The researcher recommended that English curriculum designers
in Palestine should present curricula that encourage meaningful
learning among students. Additionally, English teachers should be
trained enough to apply different teaching strategies to help students
speak English fluently, and teachers should be aware of the fact that
they teach a foreign language rather than a school subject. That

means cooperative learning is needed when teaching English.
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Chapter One

Introduction

Nowadays teachers are blamed because of the low level of the
secondary school students in English. Here and there we hear that teachers of
English do not teach students well, or they have poor English. To make
teaching English more effective, and to help students at secondary schools be
good language speakers, the Ministry of Education holds training courses for
English teachers every year. Butit seems that this step is not workable or
helpful enough since the preference and thoughts of students are ignored. In
addition to that, and as Chagrin Falls(1997),comments it is better if teachers
recognize that students differ in their physical, emotional, intellectual and
social growth.

Researchers have shown that various variables influence language acquisition.
Ellis(1994) for instance, indicated that learning style is a very important factor that
affects the language learning." Learning style is a consistent way of functioning
that reflects the underlying causes of behaviors.” Ellis.(P,499). He indicated that
there are four perceptual (approaches) classified by Ried (1987). First, the visual



learning involving reading and studying chart. Second, auditory learning, which
involving listening to tapes.  Third, Kkinaesthetic learning involving physical
responses, and fourth the tactile learning. The approach that the learner of second
language follows in learning English indicates that, he is oriented toward problem
—solving or processing the educational situations. Many studies have been made
to investigate the preferred approaches in second language learning. Ellis argued
that second language learners' preferences differed significantly from those of
native speakers of American English. The Japanese learners showed that they
preferred tactical style in learning English. In his famous book "The study of

second lanquage acquisition," Ellis referred that there were two sets of factors that

may affect second language acquisition. First, the individual learners' differences
which include the learners beliefs, affective states and learning experience.
Second, the situational and social factors which include, target language, task,
performance and sex. On the other hand, Ellis argues that the following factors
may influence the second language acquisition. First, the level of the learner's
linguistic competence. Second the transfer of rules from first language to second
language (from L1 to L2). Third the learner's status, the learner may not
participate communicatively in learning English because of the social position
(status) in the native speaker community. He argues that, there are three main
aspects that may influence second language acquisition. First the external
environment (social factors), like school and society. Second the existing
knowledge and the internal mechanisms. Third the individual learner's factors like
age and motivation. These sets of factors are interrelated in some ways, for
instance a social factor like a learner's ethnic background may influence the
learner's motivation to learn a particular language (a special factor). Also, the
personality of the learner (individual factor) may affect his social condition (social
factor).

With regard to some variables, Ellis referred that younger learners are more

successful than older ones in learning English. In the case of sex, male learners



seemed to have positive attitudes toward classroom learning, while female learners
are better in listening to vocabulary when learning English. Also a cultural
distance influences the approach preferences in learning English. This to say,
learners who are closed to targeted language do better than those who are distant.
So, social, internal mechanism and the individual factors are interrelated, and
Ellis (1994) argued that there are analytic learners who learn deeply and critically,
they link the previous information with the new one, this means they are deep
learners. On the other hand, there are sentence learners who use the language to
name things, this means they are surface learners. With regard to the external and
internal factors that are mentioned by Ellis (1994), and with relation to Attari's
study which examined the approach that the students prefer in the learning process
(the deep approach or the surface approach), and with relation to Willing's study
(presented by Nunan,1991)who examined the effect of age, level of previous
education, speaking proficiency, and the effect of the type of learning program on
the preferred way of learning English, | aimed to investigate the effect of some
mixed factors on the approach preferences in learning English among the 10" and
the 11™-grade students at Hebron area. These variables are the students' level,

gender, stream and directorate.

The various variables suggested and analyzed by researchers in the field of
second language acquisition show that, learning English as a foreign Language
1s not an easy task, that’s to say, students should learn to get the mind and
body ready for learning. Learners here find it difficult to have an
opportunity to communicate in English, in particular with native English
speakers. Why shouldn’t we take into consideration the students preference
since they are the target of the educational process? Christopher (1996)
refers to the fact that letting people experience the foreign language is
really a challenge especially when they know very little about it. Thus,
students approach preference in learning English is very important. Bruce



Joyce and Marsha Weil (1996 )say “it’s the learner who does the learning,"
(P5). This means that, the aim of the educational process is to create
powerful learners who use the resources of learning effectively. English is
an international language, itis the window of the world. We need it in many
fields in our daily lives. For example, English is required for most academic
subjects in universities .

Education is a lifelong process, so it is necessary to give our students
the opportunity to examine critically the approach preferred by them in
learning English . In other words,to make decisions about how they learn.
Also, schools should let students understand the community they live in.
Chargin(1999), points out that, school should educate students toward
responsiveness and responsibilities. On the other hand, teaching is not only
the knowledge that teachers send and students receive, but, as David (2003)
says, teachers have to create an emotional need for the language inside the
students. This means that, students should be sufficiently motivated . So,
initiative does not only come from teachers, it is better if students do that
Initiative. The role of teachers is to be abest learning resource for learners.

Students' preferences are very important for the development of
individuals and society, since this preference should be taken into
consideration in the language planning and policy( Tauroza, 1997). In addition
to that, studies about students' preference for the deep and surface approaches in
learning English are not so many in Palestine, although they may play an
important role in choosing the suitable approach in learning English (deep
approach or surface approach) as aforeign language. So if the need to English
Is developed inside the students, a strong basis for the process of learning for
longer term may be found. And this supports some teachers perspectives that
students who follow deep approach in learning English are much easier and

more enjoyable to teach than those who have negative ones.



When we listen to students we encourage them to express their real
feelings without fear. Furthermore, teaching students according to the
approach they prefer in learning English is more workable and beneficial for
them. So if the students feel that they have an important role in learning,
they will like studying the language. Usually, students do not approach learning
English in the same way. Some of them adopt surface learning since they
focus on passing the given assessments and tests. On the other hand,
students who adopt a deep learning approach, pay more attention to finding
connections between the given subjects. Also deep learners focus on the

overall meaning of the material and how it integrates with other knowledge.

Statement of the problem

As a teacher of English at Hebron directorate, the researcher noticed that
many students in this stage, work hard to fulfill the commands of the English
teachers and the requirements of the course. But they do not develop positive
needs toward English, and many of them even hate the subject. Furthermore,
many of the students try to pass the English course by developing a surface
approach to the study of English. Instead of thinking critically, the students
memorize what they learn. They do not try to understand and connect the new
information with the previous one. So the problem of this study is to examine
whether the students of the 10™ and 11" grades in Hebron and Southern Hebron

directorates prefer deep or surface approach to English.

Purpose of the study

1- Determining the preference of the 10" and 11" grades in Hebron area
towards deep approach and surface approach in learning English.

2 — Investigating the effects of gender, stream, level and directorate on students
preference approach in learning English.



The questions of the study

The main question of this study were :

1- What is the preferred approach in learning English for the 10" and 11"
grades in Hebron area (deep approach or surface)?

2- Are there any significant differences between the means of students scores in
the preferred approach in learning English due to the grade level (10" or
11" grades)?

3- Are there any significant differences between the means of students scores
in deep and surface approaches in learning English due to students' stream
(scientific stream or literary stream)?

4- Are there any significant differences between the means of students scores
in deep and surface approaches due to students gender?

5- Are there any significant differences between the means of students scores
in deep and surface approachesin learning English due to directorate ( north
directorate and south directorate )?

6- How do students respond to the items of the questionnaire?

(Or on which items have high means been scored by students ?)

Hypotheses of the Study:

In order to answer the questions of the study, the researcher
transformed them from (1-5) into null hypotheses on a significant level (o=
0.05):

1- There is no statistically significant difference at (o =0.05) level between the
means of students scores in deep and surface approachesin learning English
due to level.

2- There is no statistically significant difference at (o = 0.05) level between the
means of students scoresin deep and surface approaches in learning English

due to students' stream  (scientific stream or literary stream).



3- There is no statistically significant difference at (o =0.05) level between the
means of students scores in deep and surface approaches in learning English
due to gender.

4- There is no statistically significant difference at (o = 0.05) level between the
means of students scores in deep and surface approaches in learning English

due to directorate.

Significance of the study :

The study drew its significance from the following considerations:

1.1t is never too late to improve an approach for learning English that
meets the students needs and reduces anxiety over learning English .

2. According to the researcher knowledge, this is the first study in Palestine
that deal with the students preferable approach in learning English .

3. The study showed the influence of some external and internal variables on
the approach the students of 10" and 11" grades prefer in learning English.
4. Depending on students preferred approach, this study may come out with
the approach that students in Hebron area prefer in learning English. This, of
course, helps the Ministry to meet the students strategies of learning English

by encouraging deep and communicative learning.

Definition of Terms

- Learning: Rich and Kevin knight (1991) describe learning as a change
occurring in the students behaviors as aresult of experience.

- Approach: it is a method of doing something, or as Atari (1999) says, it is
agroup of strategies that are used to deal with the subjects (materials). In
other words itis related to materials.

- Deep Approach: The approach that links the previous knowledge with the
new one and as (Atari,1999) says, it helps students to think critically.



- Surface Approach: An approach that is used to complete the given subject
without focusing on linking previous information with the present one.

- Learning style (approach):" The idea of learning style comes from general
psychology, it refers to the characteristic ways in which individuals orientate to
problem-solving.” Ellis.(1994),P (499).

- Learning strategy: " it refers to both general approaches and specific actions or
techniques used in learning second language , the learner deploys a strategy to

overcome some particular learning problems ." Ellis. (1994), P (532).

Limitations of the study

The preferred approach in learning English can be affected by
several factors, but this study will identify the effects of four variables on
the preference toward learning English. These variables are gender, grades
(11" grade or 10" grade), stream (scientific or literary), and directorate (Hebron
Directorate, South Directorate). Also, the study is limited to 10" and 11" grades

students at Hebron area.

Summary
This chapter presented ageneral introduction to the reader. It shed the
light on afirst study in Palestine that takes into consideration the approach
the students prefer in learning English, (deep approach or surface approach)
Finally, this chapter presented the study’s problem, purposes,
questions, hypotheses, significance, and limitations to the reader.



Chapter Two
Literature Review
In this chapter the researcher will present some studies concerning
students ' preference for the deep approach and the surface approach in
learning English. This review will cover both the literature as well the
research that is related to the deep as well as the surface approach to

learning .

Theories of approaches to learning were formulated when Shmeck
(1983 ) talked about learning strategies. He referred to the " Deep Processing
Approach " which encourages comparative and critical learning among
students and improves the ability of connecting new information with the
previous one. Marton and Saljo (1976) classified the approaches to learning
into the Deep Approach by which students learn critically when they

compare and connect new information with old one, and the surface



approach by which students concentrate on rote learning and do not care
about criticizing different educational situations. Ellis (1992) refers that some
second language learners are analytic, they think deeply of what they learn .
Others are gestalt, they are sentence learners who do not pay greater concern to
speak the language. This means, some learners use the language to name
things, which means they surface learners. On the other hand, deep learners
use the language to indicate needs feelings and social forms.

Robert Kennely (2002), conducted a study to investigate if teaching
tactics improve students orientation to deep learning. This study aimed to
seek further information about the relationship between teaching tactics,
students ' interest, and students deep orientation to learning. The results of
this study indicated that no change was found in the average "deep
orientation” score, nor in the average "surface orientation” score due to the
teaching tactics .

Mattheo , H (2002): investigated if changes made on the learning
environment encourage accounting students to adopt deep learning
approaches. Data was collected from the first year accounting undergraduates
at Manash University in Australia. (158) students answered all questions
related to the deep learning approaches at both trials, the first week and the
last week of the second semester (2001). (157) students answered all
questions related to the surface learning approaches at both trials. The
researcher used a questionnaire developed by Biggs (1987). The study aimed
to describe specific changes to the learning environment of an introductory
financial accounting subject, that were designed to encourage higher quality
learning outcomes for accounting students, such as improving analytical and
conceptual thinking skills, and greater engagement with the subject. Also the
study aimed to assess the effectiveness of the changed learning environment
by examining the overall change in students approaches to learning over the
course of the subject. Results of the study indicated that accounting students



increased their deep learning approaches and reduced their surface
approaches. The results also indicated that deep surface approaches were
independent of student age, academic ability, and prior accounting educators.

Hativa and Birenbaum (2000), conducted a study showing that the
students specializations affect their approaches to learning. For example, the
students who study engineering acquire solving problems and practical
works which means they adopt deep approach in learning. So they follow
the approaches that help them in the subjects they choose to study .

( Ramburuth 2000), conducted a study which aimed to investigate the
approaches to learning in order to develop more accurate understanding of
how students learn. The study identified similarities and differences in the
approaches to learning of international students who mainly come from Asia
with Australian students. The sample of the study consisted of 1232 first
year students enrolled in the faculty of Commerce and Economics. The
undergraduate cohort comprised of 719 local students and (248) international
students. The postgraduate student cohort consisted of (166) local students
and (102) international ones. The instrument of the study was a questionnaire
developed by Biggs (1987). The results of the study showed that
international undergraduate students demonstrated a higher mean for the deep
approach to learning and a lower mean for the surface approach to learning.
Also the results indicated that there were significant differences between the
international students and the Awustralian students in their deep approach to
learning. However the undergraduate international students were significantly
different from the Awustralian students in all dimensions of the surface
approach. They showed higher group means for the surface approach to
learning, surface motivation and use of surface strategies. The findings of
the study indicated more frequent use of both the deep and surface

approaches by the international students.



Atari (1999), in his study which was conducted in the international
Islamic University in Malaysia showed the attitudes of the first — year
students (1999 - 2000) toward the approach they prefer and the approach
they use in learning. The instrument of the study was a questionnaire of
Waugh, the population of the study was (7919) students, and he chose a
sample consisting of (363) males and females randomly. The results of the
study showed that the students prefer and use the strategic approach firstly,
where they organize their learning by using both approaches (the deep and
surface ones) where needed, the deep approach secondly, then the surface
approach as athird choice. Also the findings of the study showed significant
differences between the approaches the students prefer in learning different
subjects .

Scouller (1996), examined the influence of assessment method on
students learning approaches. The sample consisted of (140) first-year
sociology students at the university of Sydney. Students were asked to
complete a three-part questionnaire based on Biggs (1979).

-Part (A) examined surface and deep strategies and motives.

-Part (B) examined the perceptions of both lower and higher level students'
abilities .

-Part (C) required students to complete one of two incomplete sentences
representing how they preferred a sociology course.

The results of the study indicated that students were more likely to employ
surface strategies when preparing for short answers examinations while they
employ deep strategies when preparing their assignment essays. Also, students
were significantly more likely to report surface motives when preparing their
short answers examinations, and they were more likely to report deep
motives in the preparation of their assignments essay. The results of the
study indicated that students were more likely to perceive the short answer

examinations as assessing lower levels of intellectual abilities and skills, in



contrast students were more likely to perceive the assignment essay as
assessing higher levels of intellectual abilities and skills such as analysis and
synthesis. In addition to that, the students preferred to have their knowledge
assessed by the assignment essays than by short answers examinations. The
main findings of the study suggest that assessment method has a clear
influence on students learning strategies, their motives and their perceptions
of the cognitive abilities being assessed.

Ellis(1994), referred to some studies investigating the approach preferences

in second language acquisition . Wendon (1987), conducted a study with a sample
consisted of (25) adults enrolled at an American university. He used a
guestionnaire categorized into three parts. The first part included the use and the
importance of the language, living and practicing the language when it is spoken .
The second part involved learning about the language, learning grammar and
vocabulary. The third part included the importance of personal factors, like the
self concept and the learning aptitude for learning second language . She found
that, each learner preferred a set of beliefs related to one of the three parts
(categories). This means the learners were varied enormously .
In addition to that Ellis pointed out to a study conducted by Hortwitz (1987). He
aimed to elicit the beliefs about language learning inventory. The sample
consisted of (32) intermediate level student who were studying on an intensive
university English program in the USA. The results indicated that most learners
where borne with a special aptitude for learning foreign languages. Also the
learners beliefs that some languages are more difficult than others. They beliefs
that the best way to learn English is memorizing its grammar rules and vocabulary
. Beside that , the learners showed, in order to speak English well we need to know
something about English speaking cultures. Most of the learners showed that
speaking English language fluently was the main reason for learning English.

Tang (1994), conducted a study that aimed of enabling the students to
develop their potential as self-directed and motivated learners through



questioning and critical approach to learning. The subjects of the study were
(158) third-year students in Hong Kong. The study was divided into two
parts. First, the quantitive study involved the students general study
approaches at the beginning of the academic year. A questionnaire developed
by Biggs (1987) was used in this study to investigate the surface, deep, and
achieving approaches. -Second the qualitative study consisted of (39)
randomly selected students from the sample to explore their perceptions of
assessment demand and effects of the adoption of preparation strategies.
Each student was interviewed twice, once after the test, and once after the
assessment.

The findings of the study indicated that students who were surface-oriented
were more likely to employ low levels strategies when studying for the test.
While those who were deep-oriented had a higher tendency to employ high
level preparation strategies. But those who were achievement motivated, their
choice of strategies seemed to depend on what they perceived as a
requirement for the assessment. In other words they responded accordingly.
Also the findings of the study showed that surface approach is an effective
way of studying for the test. While adopting deep strategies is
counterproductive.

Entwistle and Ramsden (1991), conducted many studies indicating
that there is a strong relationship between the deep approaches and the
results of examinations. The results of the study showed that the students
who adopt the deep approaches not only passed all examinations but also
had honor degrees. In addition to that they retained the information for a
long time after the examinations. The results of the study indicated that the
students who adopt surface approaches don’t have high marks (high
achievement), especially in the essays examinations. Also Ramsden (1991)
showed in his study that students who follow deep approaches take care of

the time and keep promises while those who implement surface approaches



don’t care about the time and they are usually boring, and delay doing
things.

Ramsden a Biggs (1992), referred in their studies that the approaches
that students adopt in learning is affected by the assessment methods of the
teachers especially at universities. The results showed that the students may
adopt approaches that depend on their teachers' methods of assessment
although they don’t have positive attitudes toward those approaches. They
showed that learning will be more active and fruitable if teachers adopt the
same approach. For example, the students who adopted the deep approaches
in learning, preferred the methods that improve the critical thinking, and
liked challenges during the educational process while those who followed
the surface approaches preferred the methods that help them to pass the
exams only.

Change (1989), conducted a study which aimed to investigate the
dominant approach used by secondary students in learning different
academic subjects (English, Chinese, mathematics, and Science). The study
aimed to investigate the motive-strategy accommodation in the learning of
different academic subjects in grades 8,10 ,and 12. Also the study aimed
to find out the different learning approaches employed by the better and
weak students. The sample of the study consisted of (495) students from
only two government co-educational schools. The sample is limited to the
8th, 10th ,and 12ths grades. The instrument of the study was a questionnaire
developed by Biggs (1988). Three sets of questionnaires were used and each
questionnaire has three sections. In section (A) there are 6 items for each
subscale on surface motive, surface strategy, deep motive, deep strategy,
achieving motive, and achieving strategy. The result of the study indicated
that for younger pupils at the 8th and the 10" grades the surface motive
scores were the highest while the deep motive scores were the lowest in

learning English. The achieving approach seemed to be favored by the



younger pupils. But for the 12 grades students, the picture was quite
different. They preferred the deep approach, deep strategy, and the deep
approach scores topped the list in all the sub-scale categories. Also, the
results showed for the 8"-grade level, that achievements motive correlated
significantly with all the strategies, while the deep motive showed strong
relationship with both the deep and achieving strategies. For the 10" grade,
the pattern of correlation was rather similar to that of the 8" grades except
that the correlation between achieved motive and surface strategy was not
significant in learning English. But for the 12th grade, the results indicated
that the achieving motive had a significant relationship only with the a
achieving strategy. At the end, the findings of the study showed that the
weaker students preferred the surface approach in learning English .

Nunan (1989), presented a study conducted by Willing (1989) investigated
the relationship between learning preferences and biographical variables. He
obtained a questionnaire distributed to (517) learners . Low proficiency learners
were interviewed in their first language . The results of the study showed that error
correction by the teachers was highly valued by almost all the learners, while
student-self discovery of errors was given a low rating. The researcher referred
that one of the most surprising finding was that non of the biographical variables
correlated significantly with any of the learning preferences. Also the results
showed that personal factors were significant than socio-cultural variables and
educational background for learning strategy preferences.

Biggs (1988), referred in their studies that students who adopt deep
approaches in their studies have high academic achievement. Also they have
more competence to solve different problems in different situations. In other
words deep approach develops critical thinking inside the students toward
subjects they learn. On the other hand, those who adopt surface approaches
only know (recognize) some facts and individual skills which are not linked
with each other. The two researchers referred that surface approaches create



a limited-thinking and students who are usually unable to face and solve
different problems in their lives.

Murad and Salam (1987), conducted a study that investigated the
approach teachers of different nationalities in United Arab Emirates prefer.
The researcher referred to the cognitive styles, the left hemisphere which
stands for the deep approach, and the right hemisphere which stands for the
surface approach in learning. The sample of the study consisted of 80
Egyptian teachers who work in Egypt, 30 male teachers and 50 female
teaches. 53 Egyptian teachers who work in the United Arab Imarets (16
males, 37 females), and 82 teachers from different nationalities (36 males, 46
females). The total is 282 teachers from different nationalities. The findings
of the study indicated the following :

1- The Egyptian teachers prefer the left hemisphere (deep approach) first,
then both halves (deep and surface approaches) second, then the right
hemisphere (surface approach).

2- Egyptian teachers who work at the United Arab Imarets prefer, the left
hemisphere (deep approach), then a sum of  both, deep and surface
approaches.

3- Imaret teachers prefer both approaches (deep and surface).

4- Teachers of different nationalities preferred deep approaches first, then
both, deep and surface approaches second, and the surface approach as athird
one.

Tikham (1989), presented a comparison of the preference of Japanese
and American students toward both rote learning (surface learning) and
creative learning (deep learning), and a comparison of the same students
performances, giving similar rote learning task. The sample of the study
consisted of 136 students, 47 girls in Hamamatsu, Japan; 42 boys in Kyoto,
Japan, and a combination of 47 boys and girls in Central Point, Oregon,
U.S.A. Students completed a four-page test of their acceptance and



performance of rote learning in alanguage learning situation. The first page
intended to discover students' preferences toward two tasks:

(@) memorizing 10 new words in anew language.

(b) writing a short description inanew language.

The second page of the test presented each student with 12 small pictures,
each matched with a corresponding word, while the words were unfamiliar
to both Japanese and English speakers. The third page was arecall test. The
12 pictures were presented and students were directed to recall and write
the corresponding new words. The fourth page was atest of recognition
with the 12 pictures presented, but with all 12 new words listed at the top
of the page. Two versions of the test were administered, one in Japanese
and the other in English. The findings of the study showed that, there
appears to be a significant difference between Japanese and American high
school students in their preference toward rote learning and in their
performance in tasks requiring rote learning. Japanese students showed
positive attitudes toward rote learning more than did their American
counterparts. Also Japanese students performed significantly better in both
recalling and recognizing new words in anew situation. On the other hand
the American students showed positive attitudes toward writing short
description more than did their Japanese counter- parts.

Brown (2000), investigated the teachers' views on studying. The
sample of the study consisted of 81 teachers from six schools in New
Zealand. The teachers are from the three core departments (26 English, 29
mathematics, and 26 science). The researcher investigated also the students
preferences in learning surface or deep approach. A questionnaire is used to
investigate both teachers and the students preferences. The results of the
study indicated that teachers prefer deep views of learning while students
prefer surface views of learning. Multiple analysis of variance (MANOVA)

showed no differences are found by teachers' gender, nor did it find any



statistical differences between subjects on the surface view of learning. In
contrast, the findings of the study indicated that there were statistical
significant differences between the teachers due to the subjects they teach in
deep learning. The results showed that there were only statistically
significant differences between English and mathematics teachers on the
deep learning. English teachers showed more concern to deep views of
learning than their mathematics counterparts. But there was no statistically

significant difference between mathematics and science teachers.

The researcher believes that by presenting different studies
applied in different countries, dealing with students preference approach
in learning English, it will be easier to shed the light on the approach

that students prefer in learning English as a foreign language.



Chapter Three
Methodology :

In this chapter, the researcher will present the selection of the subjects, the
design of the study instrument, the collection of data and the questionnaire.



The population of the study consisted of (1600) EFL learners at the 10" and
11" in Hebron and south Hebron government schools. The sample of the study
consisted of (383) respondents .

Table number (1) shows the population of the study by directorate, gender and

grade :

Class

Directorate 10" grade| 11'" grade Total
Gende

Male 2739 1767 4506

Hebron Female 3071 2243 5314

South Male 1836 1239 3075

Hebron Female 1876 1352 3228

Total 9522 6601 16123

As mentioned above, 10™-grade males were (4575), 10"-grade females
were (4947), 11™-grade males were (3006) and 11"-grade females were (3595). It
should be noted that private schools were not included in this study. Tenth and
eleventh grades were chosen to be the population of this study because they are the
most two important grades before the 12" grade students. Altawjihi students were
not included in this study, because of the high level of anxiety as a result of the
Ministry Exams by the end of the academic year. So they will not report validly on
their own preferred approach in learning English.

Because the population of the study was very big beside the hard
circumstances under which we live especially the barriers on the road, the
researcher obtained a permission from his supervisor to use an available stratified

sample which consisted of (383 ) respondents.



Instrument:-

The researcher adapted a questionnaire designed by Waugh (2000)
which examines the preferences for deep and surface approaches in learning
English. The researcher modified the questionnaire in order to suit the
Palestinian learners of English as second language by inserting some words
related to learning English. Each student was asked to express his \ her
preference for approaches in learning English .

The  questionnaire  contained  eight different dimensions
Jrepresented by seventy two items, four dimensions for the deep approach and
the others for the surface approach. In other words four dimensions for each
approach with a four- point Likert scale, response option ranging from “ strongly
agree “ to “strongly disagree." The dimensions of the study are ordered in the

questionnaire as the following :

The deep approach dimensions are :-
-Looking for meaning (1-9) .like :

* (No.1)"I can phrase out the main idea when reading a comprehension passage."
* (No.3) " When listening | can understand most of what is being said."
-Taking a critical stance or position(10-18).

*(No.10) " I frankly comment on what is being said."

*(No.12) " | understand English grammar rules better when discussed with
others."

-Connecting and organizing ideas (19-28).

*(No0.19) " I can join English sentences using the suitable relative pronoun."
* (No.24)"1 can put a number of English sentences in a paragraph correctly."
-Using logic and prompts (means), (29-37).

*(No.32) " | try to create a mental image for the meaning of words."

*(No0.33)" | prefer learning new information through pictures and maps."



The surface approach dimensions :
-Depending on memory (38-47).
*(43)" Repetition is the method of learning and memorizing the material."
*(45)" | prefer learning theoretical material .-Difficulty (inability) to get
meaning(48-58).
*(52)"l am mostly mistaken in guessing the meaning of some words in a reading
passage.”
*(53)"| feel that it is useless to think in meaning when | read.”
-Inability to connect and organize English ideas (59-66).
*(65)"I don’t care about connecting new information with old one."
*(66)" | cant put sentences in the proper order to form a coherent paragraph.”
-Anxiety (67-72).
*(68)"| feel anxious about the exams results."

*(67)"1 feel anxious about finishing the required material."

Means within each scale group were significant. Cronbach alpha
international- consistency reliability within subscale reliabilities ranged from
(0.60 to 0.90.) In this study, the researcher found that the reliability assessment
using Cronbach alpha was (0.89) for the deep approach items, and (0.87) for the
surface approach items. This high score of reliability gave the study enough

significance to be used in the educational research.

The researcher first wrote the items of the questionnaire in English , then
translated them into Arabic in order to avoid language problems. After that the
Arabic copy was translated into English by an English teacher who has a
Master Degree in translation. Then the researcher compared the two copies
and made the final English form of the questionnaire. Before distributing the

Arabic copy, it was given to two Arabic language experts who corrected its



grammatical mistakes and gave some suggestions and comments on the format of

some items.

The researcher administered his study using the following steps :

1- The researcher obtained permission from the Ministry of Education and
Higher Education which agreed to distribute the instrument to a sample consisting
of (383) students from the 10" and 11™ —grades in Hebron and South Hebron
Directorates.

2- The data were distributed by teachers who teach English in schools.

3- The students (subjects) were told to read the instructions on the
questionnaire first page carefully, and they were also told that, their responses
will only be used for research purposes.

4- The data were collected by English teachers in each school.

Results of statistical analysis
The results of this present survey study were considered statistically at the

alpha level of (0.05) using t-test. The first purpose of the study was to determine



the preferred language learning approach of the 10" and 11"-grades students at

Hebron and south Hebron schools.

1- Hypothesis (1) : There is no significant difference at (o =0.05) level
between the means of students scoresin deep and surface approaches in
learning English. Sample t — test was used to testify the hypothesis. The result
indicated that there was statistically significant difference in students
preference toward the approach in learning English in favor of deep approach (o
= 0.001). This means that the null hypothesis was rejected, and the alternative
one was used. So in both 10" and 11" grades, students preferred deep approach

in learning English. Table (2).

Table (2) : The t — test result of approach preference

Approach Mean S.D t d.f Sig
Deep 3.79 0.49
Surface 3.15 0.56 14.78 383 0.001

2 -Hypothesis (2) :There is no significant difference at (o. = 0.05)
level between the means of students scores in the deep and surface
approaches due to level (10" and 11" grades). Paired sample t-test was
used to testify the hypothesis . The result showed that, there was no
significant difference , ( deep approach o =0.13, surface approach o =
0.81). Table (3).

Table (3) shows the t-test results of level difference

Approach Grade M SD t d.f Sig

10" 3.82 0.49




Deep 11% 3.74 0.48 15 282 0.13
10" 3.15 0.53
Surface 11" 3.14 0.59 0.23 282 0.81

3 — Hypothesis (3) : There is no statistically significant difference at

(a.=0.05) level between the means of students scores in deep and surface

approaches due to gender. Paired sample t — test was used to testify the

hypothesis. The result indicated that there was no significant difference
,(deep a.=.076 , surface a. = 0.96).
Table (4) the t-test results of gender difference:

Approach Gender M SD t d.f Sig
Male 3079 0.47

Deep Female 3.78 0.50 0.30 382 0.76
Male 3.14 0.54

Surface Female 3.14 0.57 0.04 0.96

Table (5) : the students responses to the items of the

questionnaire .




Statements Mean S.D
36- | prefer to be realistic towards what | learn . 4.4271 0.8333
27- | prefer the teacher who connects the learning
o 4.3151 1.0282
situations to each other .
9- I make my best to understand the gist of the topic in
4.3047 .8987
the class .
8- 1 use different comprehension techniques to answer
_ ] 4.2187 1.0811
the comprehension questions
30- I mean to see the effect of what I learn in my ever
) 4.2031 .9534
day life .
37- | prefer using a lot of means and media during the
4.1927 .9957
lesson .
12- 1 understand English grammar rules better when
) ) 4.1146 1.1299
discussed with others .
21- | prefer using a lot of means and instruments since
) o _ 4.1146 1.0129
they help me in organizing the ideas .
69- | get anxious about inability to understand the
i 4.1094 1.0976
material .
35- 1 use logical thinking in processing the learning
o 4.0703 1.0027
situation , eg . | match the example to the rule
29- | try on my own to come up with the logical
_ 4.0625 1.0302
conclusion of the text I read .
43- Repetition is the best method of learning and
o ] 4.0469 1.2083
memorizing the material .
14- In dialogue | openly tell my opinion about the
o : ) g ) Y _ yop 4.0339 1.0798
learning situation being discussed .
31- Through argumentation and discussion , I intend to
) S 3.9714 1.0920
get the reason behind every learning situation .
32- | create a mental image for the meaning of words . 3.9635 1.1212
47- | prefer learning new material being presented as
] ] 3.9349 .9847
pieces of advice from the teacher .
58- The reason behind the mistakes made in filling-the
3.9349 1.2064

gap exercises is inability to know the correct meaning of




the sentence .

2- | can understand the meaning of a sentence and fill ir

_ ) 3.9141 1.0273
the suitable word in the space .
34- When looking at the wall pictures , | prefer
) _ ) _ 3.9141 1.0913
remembering the picture along with the meaning .
15- | can distinguish among the various verb forms. 3.9141 1.1898
39- | repeat the words of the comprehension passage
3.8854 1.1818
several times to make sure that I have memorized them
46- memorizing the teaching material leads to success ir|
3.8750 1.2157
exams .
19- I can join English sentences using the suitable
_ _ 3.8698 1.2151
relative pronoun(who, which,what,etc..).
23- | put the sentences constituents in the right order
_ ) _ 3.8490 1.1116
when changed into passive voice.
70- Inability to know the objectives behind every
T _ 3.8229 1.1874
learning situation makes me anxious .
1- | can phrase out the main idea when reading a
_ 3.7839 9012
comprehension passage .
11- I comment about information presented . 3.7656 1.0632
10- I frankly comment about the lesson objectives . 3.7292 1.1492
67- | feel anxious about finishing the required material 3.7109 1.3373
18- I think we pay attention to English rules more than
_ ) 3.6823 1.3666
the native speakers of English .
22- Throughout teaching a story in English I think in thq
stream of ideas and actions then | phrase out the main 3.6510 1.1733
idea .
71- | feel anxious about my future due to my weakness
) ) 3.6224 1.5450
in English .
7- 1 can sump up what the teacher presents throughout
3.6049 1.1668
the class.
17- Criticizing the learning material helps me to
3.6016 1.2114
understand it better .
3- When listening , | can understand most of what is 3.5990 1.1221




being said .

24- | can put a number of English sentences in a

3.5964 1.2183
paragraph correctly .
33- | prefer learning new information through pictures
3.5885 1.2795
and maps .
16- 1 can distinguish between correct and wrong
_ ) 3.5599 1.1592
sentences relevant to reading comprehension .
52- I’m mostly mistaken in guessing the meaning of
) ) 3.5339 1.1847
some words in reading passage .
42- | can easily remember the things | memorize .
3.5313 1.2471
20- 1 can follow the flow of ideas in a reading passage .
3.5313 .9850
25- | can write a letter in English following the correct
3.4141 1.2018
format.
13- | can compare among the learning situations
) _ ) 3.4010 1.2560
using the comparative and superlative forms.
6- 1 can guess the meaning of words from the context . 3.3828 1.2078
28- | can spot the possible point of interconnectedness
and match the contradictory when rise through learning 3.3776 1.0770
26- | concentrate on relations among things, rather than
) 3.3464 1.0508
on the thing themselves .
4- 1 don’t face difficulty in figuring out the
meaning of the questions about a comprehension 3.3359 1.2045
passage .
48- | face difficulty in getting the main idea when
) _ 3.5747 1.2950
reading a comprehension passage .
45- | prefer learning theoretical material . 3.2656 1.4002
5- I can distinguish among the various meaning of the
o 3.2578 1.2532
conditional sentences .
51- | depend on the teacher in explaining the reading
3.1562 1.4512

passage questions in Arabic .




57- | face difficulty in phrasing out the main idea of a

) 3.0781 1.3004
reading passage.
55- | find it difficult to draw a mental image for the flow
_ ) ) 3.0339 1.3133
of ideas in a reading passage.
64- There is a contradiction between new information
_ 2.9896 1.1874
and already present ideas .
50- I prefer information to be presented in statement or
o ) 2.9609 1.2748
in instruction form .
49- | pay attention to what | want to memorize . 2.9479 1.3373
63- Trying to connect new material with already
] ] o 2.9375 1.3620
presented ideas disturbs my thinking .
56- | face difficulty in understanding the teacher
_ 2.9089 1.4177
explanation of grammar rules .
72- The family bad treatment due to my weakness in
) _ 2.8698 1.5910
English makes me anxious .
66- | cant put sentences in the proper order to
2.8464 1.3918
form a coherent paragraph .
44- 1 prefer depending on the teacher rather
) ) _ 2.021 1.4389
than looking for information on my own .
59- | face difficulty in joining two sentences using the
_ ) 2.7856 1.4156
suitable relative pronoun .
40- | prefer learning and memorizing theoretical topics
_ ) _ _ . 2.7578 1.2871
without paying attention to enhancing creativity .
61- |1 concentrate on what is written only. 2.6641 1.3784
62- | prefer memorizing what the teacher says about a
. : . _ _ 2.4844 1.2091
wall picture without understanding the picture itself.
38- | concentrate on memorizing the rules of structure
_ ) _ _ 2.4531 1.4925
without paying attention to understanding them.
60- in the class, I write down whatever | can without
distinguishing between what is important and what is 2.4505 1.3549
not .
41- when | read a story | memorize the main idea
2.4349 1.2246

without paying attention to the stream of actions.




65- I don’t care about connecting new information with
) 2.4271 1.2284
previous one.
53- | feel that is useless to think in meaning when | read 2.3568 1.3148
54- looking for a meaning while learning is a waste of
i 2.0573 1.2461
ime.

This table presents the scored mean for each item. It indicates that all items of
high means and high significances are from the deep approach dimensions except
items number (39, 43, 46, 47, 58, 68, 69), are from the surface approach
dimensions.

The above table (table 5) also indicated that all low means' Items

are from surface approach dimensions .

4 — Hypothesis (4) : There was no statistically significant difference at (o = 0.05)
level between the means of students scores in the deep and surface approaches
due to the stream. Paired sample t- test was used to testify the hypothesis, the
result showed that there was a significant difference (deep o.=0.01, surface o=
0.001). This revealed that scientific stream students preferred deep approach in

learning English while those of literary stream preferred surface approach. Table

(6).

Table (6):The effect of stream on the approaches in learning English .




Approach Stream M SD t d.f Sig
Scientific 3.83 0.47
Deep Arts 2.65 0.47 25 176 0.01
Scientific 2.95 0.61
Surface Arts 3.35 0.53 4.4 176 0.001

5 — Hypothesis (5) : There was no statistically significant difference at (a
=0.05) between the means of students scores in deep and surface approaches due
to directorate. Paired sample t — test was used to testify the hypothesis. The
results indicated that, there was statistically significant difference in students
preference for the deep approach at alpha (0.05) in favor of students of Southern
Hebron Directorate. In other words students in South Hebron preferred the
deep approach in learning English (o = 0.01 ). In contrast, students enrolled at

Hebron Directorate schools preferred the surface approach in learning English

(a.=0.001). Table(7).

Table (7)The effect of directorate on the approach in learning English

Approach Directorate M SD t d.f Sig
North 3.75 0.51
Deep South 3.86 0.45 2.49 382 0.01
North 3.22 0.54
Surface South 3.03 0.57 3.2 382 0.001
Chapter Four

Discussion of the Results




The results in previous chapter were discussed in this chapter. The

first question of the study was, which learning approach is preferred by
10" and 11™ -grade students in Hebron ? the findings of the study indicated
that 10" and 11" -grade students preferred the deep approach in learning
English. This is because training courses are organized for teachers that
encourage cooperative learning when teaching English. Students could work
in groups to solve the taught educational situation which directs students
toward meaningful learning.
When a specific English lesson is discussed in groups, students express
their feelings and preference frankly, shy students had the chance to say
their opinions in front of their classmates. Because, most students seemed
to be embarrassed when discussing things with their teacher. This result
was consisted with Joyce and Weil (1996 ) who referred that, it is the
learner who does learning. Teachers teach students how to mine
information in the talk and make it their own. So deep approach need to
apply deep methods inside the class, that enhance group working between
students. This means that the role of teaching is to create a powerful
leaner. The job of teacher in the learning process is to help students
develop skills to react productively in presented educational situation.
Psychologists refer, while applying deep approach among students, we
shouldn’t reject the ideas they develop, since they may come up with ideas
that teachers had not thought of. So, | think we have to expect mistakes
from students because they try to learn new information.

Preferring deep approach in learning English revealed that students
like to gather around learning problems and learn how to think more
effectively. Such result is consistent with the findings of Attari ( 1999 )
which indicated, students preferred deep approach in learning, then comes
the surface approach. In addition, Palestinian students preferred getting

involved in information like working in groups and projects. On the other



hand , students see sitting in desks and listening to teachers in English
classes is really boring. This means students prefer informal setting. | see
that students learning will be more active by projects and working in
groups. Exchanging point of views about the presented subject helps
students to understand it better. Additionally, assessment method and the
procedures which applied by English teachers may encourage students to
follow the deep approach.

The result also indicated that there was no statistically significant
difference between males and females toward the preferred approach in
learning English, deep approach (a = 0.96), surface approach (o = 0.76) .
This means that both males and females in both directorates preferred
approach in learning English. This simply because the majority of
students learn mostly under the same situation. They have the same
curriculum, beside that, males and females are taught English by mostly
the same methods used by English teachers. English teachers may use
similar strategies when teaching, because they required to finish the
needed material following their annual plans. Also, there was no
statistically significant difference in the environment where students used
to live.

The results of the study showed that there was statistically
significant difference between students toward deep and surface
approach in learning English due to the school streams ( literary stream
and scientific stream ). Students of literary stream preferred surface
approach In learning English (o =0.001). While those of scientific
stream prefer deep approach in learning English (o =0.01). This result
was consisted with those reported by Biggs (1988) which indicated, the
weaker students preferred surface approach in learning. And we notice
that the majority of weak students enrolled to literary streams in our
schools, so that is why they preferred surface approach in learning



English. There are also weak students in scientific streams but very few,
and they may use surface approach in learning English to have high
grades like those brilliant ones. Isee there is alogic in this result since
students of literary streams follow the surface approach in learning
English under the effect of approaches used in learning other subjects
like History and Geography. This means that there are subjects in
literary streams ,in which students apply surface approach to get high
grades in the given exams. Such approaches influenced the preferred
approach in learning English, because high grades are their top concern
. Beside that low -academic level exists among students in literary
streams that may directs them toward the surface approach in learning
English.

Additionally, Knapper (1998 ) refers, surface learning consists
mainly of reproducing knowledge which is often forgotten by students
after the course has ended. Surface approach learners are usually
motivated by grades, they are eager to know what to study for the
next exam. Beside that, James (1995 ) indicated, many students didn’t
get the point of what they were reading, because they were not
looking for it. They were looking for the fact that they thought to be
tested on. This means they were not looking for the deep meaning of
the text, on the contrary they were looking for the surface one. This
supports the point that literary stream students are looking for marks
which orient them toward the surface approach in learning English.
This means they like to memorize the taught lessons. Jame (1995 )
referred to several factors that may push students toward surface
approach in learning English :-

e An excessive amount of material in curriculum.

e Alake of opportunity to learn subjects in depth.



e Alake of choice over subjects, and alake of achoice over the method
of study.
e Anxiety provoking by assessment system.
e The students perceptions of the teaching requirements.
| think our students are affected by the above factors, for example the
required material in History and Geography provokes anxiety to the
literary — stream students.

On the contrary, the scientific -stream students preferred the deep
approach in learning English simply because they learn other subjects
like physics, maths and chemistry, which impose on themto use deep
approaches in learning. So students may transfer this approach to English.

In other words, they may follow the deep approach in learning
English under the effect of used approaches in other subjects. It’s clear
that such subjects require from students to think deeply and analyze in
order to understand what they learn. In addition, students enrolled at
scientific streams are usually of high-academic level, that’s why they may
choose scientific streams. This goes with what was reported by Knapper
(1998 ) who referred, deep learning requires high order cognitive thinking
skills such as analysis. These students show high quality learning
outcomes such as analytical, critical and conceptual thinking which will
not be achieved by students unless they have adopted the deep learning
approach.

The results of the study revealed that, there was statistically
significant differences in students preferences toward deep approach in
learning English in favor of Southern Directorate of Hebron. In other
words, students of schools in Southern Hebron preferred the deep
approach in leaning English (t = 2.4). While students of Hebron’s

schools preferred surface approach in learning English. In order to



examine this result the researcher organized two focus groups, one for
each directorate.

The first focus group was organized in Hebron. It consisted of
two English teachers, two English directors, and one headmaster. After
interviewing the group’s members, they referred students of Hebron are
not very much interested in learning. This may be due to the
environment in which they live. It encourages male students to work in
markets and gain money more than learning. This habit is clearly seen
in Hebron markets, where we see even younger pupils imitate their
parents and like to be good sellers. In addition, English teachers are
not encouraged enough to use cooperative learning when teaching
English, because of the large number of students in classes, and the mess
made when students work in groups.

The second focus group which was organized in Southern
Hebron consisted of two English teachers, two English directors,and one
headmaster. After the groups’ members were interviewed, they indicated,
students of southern Hebron preferred deep approach in learning English,
simply because they are interested in learning in general and students
are encouraged to use cooperative learning in English lessons. In other
words, English teachers help students to work in groups during English
lessons. Beside that, students in Southern Hebron pay more attention to
learning in order to work after being graduated. Additionally, most of
rural people like to work in the academic fields, this is because they
don’t have enough experience for working in markets. Lidsey (1994)
referred to the influence of students general orientation in the learning
process. So the in general orientation between the students in the two
directorates might explain the difference in the learning approaches

between these two groups of students.



The results showed that, the items with high means are from the
deep approach dimensions except the following ones ( number : 39, 43, 46
47,58, 68, 69 ), which are from the surface approach dimensions.

Item number (39) states “1 repeat the word of the comprehension
passage several times to make sure that |I have memorized them."
students of 10™ and 11" grades scored high mean and high correlation
on this statement simply because they have lots of English vocabulary
and structures. Furthermore, in order to do well in English exams they
memorize the required material. Additionally ,English teachers advise
students to have plenty of vocabulary and English structures if they
want to be good language speakers. Also, English teachers usually ask
students to revise the words and their meanings that were taught in the
previous class. So it is noticed that 10" and 11" —grade students like
abstract ideas, they are rarely given the opportunity to participate in
inducting the new knowledge. This means there is a logic in scoring a
high mean on item number (39) from the surface approach.

A high mean was scored on item (43) which states “ Repetition
is the best method of learning and memorizing the material.” | think,
under the effect of the assessment style students score ahigh mean on
this item. They are asked to memorize more and more English
vocabulary and structures to succeed in exams. So some strategies
applied by English teachers encourage students to use drill learning.
Knapper (1998) thinks that, students like to pick simple answers by their
nature. They don’t want to be confused by many details and
explanations. | see students are oriented toward such item from the
surface approach since by memorizing the given information, they will
be better equipped to achieve their goals.

Item (46) states “ Memorizing the teaching material leads to

success in exams.” students scored a high mean on this item, simply



because of the traditional styles of learning used by them. Students’ top
concern is to have high grades in English, and traditional learning is
imposed on them to memorize the teaching material to get high marks.
This result is consistent to that reported by Hall (2002) “A surface
approach to learning is characterized by an attention to acquire only
sufficient knowledge to complete the task or pass the subject “( p.3).
Besides that, English language is not commonly spoken, that is why it is
not easy to be understood. So, in learning English , students do not seek
further connections, or the implications of what they learn. Amy (1996)
states that, by repetition and drilling information, students have text-book
oriented work, which is designed to be completed independently in
traditional classrooms.

Students scored high means on item number (47) which states “1
prefer learning new material being presented as a piece of a advice by the
teacher.” 1 think, this is because students consider the English teacher as
the only source of information. Hogis (1990) refers to fact that, teaching in
schools centers around traditional instructions presented by the teacher, and
followed by an assessment on students’ mastery of the objectives. So
traditional teachers lecture the English lesson and students just listen to
them. In other words teacher and textbook are considered as the authority
inside the classroom. 10" and 11" -grade students preferred the English
material being presented by the teacher depending on the teacher and
textbook-centered learning. There is some logic in this point of view,
because students will have English exams that depend on an English text
and the teachers notes.

The results showed high means scored on item number (58)
which states “the reason behind the mistakes made in (filling-the-gap)
exercises is inability to know the meaning of the sentence.” Filling the

gap is acommon question in English language especially for 10" and 11"



grades. Such type of questions requires a deep understanding of the
sentence’s meaning. Additionally, English language is rarely practiced in
our daily lives, that makes it more difficult to be understood. Besides that,
English is a second language and for better understanding of it we need
to speak it. So it’s not strange to score higher means on item number
(58) from the surface approach dimensions. Also 10" and 11" -grade
students began learning English in a later stage, when they were at the
fifth grade.

The students also scored higher means on two items :

*Item (68):” 1 feel anxious about the exam results.

*Item (69) :” I get anxious about inability to understand the material. “

These two items talk about the psychological side of the body, that says
anxiety exists inside both low and high —academic level students. By nature
, Students feel anxious about the understanding of the English material,
which leads to an anxiety about exams results. We as English teachers
notice such habit every day when students ask about ambiguous points in
English, especially passive voice and conditional sentences. Even students of
high —academic level feel anxious about understanding the given material,
and they may be confused and have low grades in some English exams.
On the other hand, English is one of the most important subjects in
schools. Males and females, literary and scientific students are required to
pass English if they want to succeed in Al - Tawjihi exams. That’s why
anxiety has high scores among 10" and 11" —grade students.

To conclude, it seams that, most of 10" and 11" — grade students are
anxious about English. Besides, the preference approach in learning English
depends on the academic level (10" or 11" grade), and stream ( scientific or
literary). Scientific-stream students were more interested in applying deep
approach in learning English, whereas those of literary streams were more

interested in applying the surface approach.



Comparing the students of Hebron with the students of Southern
Hebron, it appears that, the students of Hebron schools prefer surface
approach in learning English, while those of Southern Hebron prefer the

deep one.



Chapter five

Implications :-

Learning English is different from learning other school subjects, since
it is a foreign language. Mathematics, religion and history are taught in
Arabic. The problem here is arising from applying the same strategies by
all teachers teaching different subjects. Clide (1997) indicated, students are
treated with the same learning approach which had a bad influence on

students’ achievement.

The Palestinian curriculum :-

Materials presented in English textbooks should be based on
individual differences that exist among students. This is because students
by nature haven’t the same characteristics. S0 learning requires to present
different English subjects that nearly suit the students’ levels. Such
material could help students to explore issues, propose explanations and
solutions that will be helpful in the learning process. In other words, it’s
better if the English curriculum is based first on students’ needs by which
students develop the needed skills to react productively with the given

lessons.

The role of the English teachers :-

English teachers need a kind of flexibility when teaching, and they
should be aware that English is not only a school subject but also a foreign
language. Holic (1990) indicated, teachers must learn what each strategy is,
how it is carried out,and under which conditions the strategy is effective. If
English teachers do so, students will be well prepared for learning English
as a second language. So teachers role shouldn’t be ignored in the learning

process. The modern educational principle says student is the core (center) of



the learning process, | think the teacher is another core (center) too. Teachers
should be well trained since learning task requires to link a new knowledge
with a previous one, in order to achieve meaningful learning. On the other
hand, teachers should design exams that fulfill students needs. Different kinds
of questions are required to suit different levels of students. That says there
are students of low and high -academic ability involved in learning English.
So English assessment method should be based on the needs of the
students, not follow the annual routine to give grades only. English teachers
should encourage cooperative learning among students, since they teach them
a language which requires more and more communication. Holic (1990)
referred, the learner doesn’t define his need before, but he works them out
empirically as he goes along. English teachers should teach students to
speak the language rather than writing it. Marsha ( 1996) referred real
teaching is teaching kids how to learn, so English teacher has to arrange
well for the learning experience, and organizes instructions that facilitate
learning for students. Learners should know they can’t depend on teachers

forever, and teachers are not the only source of knowledge.



Recommendations

The researcher suggests the following recommendations at the end
of this study :-

First, curriculum designers in Palestine should be aware of the fact
that teaching English language is different from teaching other school’s
subjects, in other words, we need English lessons by which we practice the
language. Joyce (1996) refers for younger learners, material should be
concrete instead of symbolic. For example, we should say one pen, two pens
instead of saying one and two when teaching English numbers. Besides
that, English lessons should talk about Palestinian sights in order to attract
the learners attention. Constructive curriculum also should provide
opportunities for students to work cooperatively with each other.

Second , English teachers shouldn’t be traditional ones. Teaching will
be more fruitful when they teach students how to speak the language. Also
they should be qualified enough in order to use different strategies while
teaching English. That is to suit the individual differences among students.
Perfect English teachers should show their students that, they are not only
dealing with right and wrong when teaching English language ( black or
white). This means that, English teachers should accept mistakes made by
students, and consider those who make mistakes could easily learn.
Additionally teachers shouldn’t be considered as the only source of
knowledge. Since they teach second language to students they have to
communicate with them honestly.

Third, students are the core of the learning process, and they are
human beings too. This to say students are partners with there teachers
inside the classroom. they shouldn’t only be the ones who usually receive
information. On the contrary the learner is considered as a source of
knowledge since he may come up with thoughts that teachers don’t think
about. In other words, a student —centered learning is needed. Aruther (1997)



indicated, instead of an emphasis on rote learning, students should be
encouraged toward applying cooperative learning styles. For example
working in groups when learning English teaches students to think and
explore ideas and thoughts which will be helpful in the learning process.

Fourth, flexibility is needed from the Ministry of Education toward
teachers. By such flexibility, teacher will pay more attention to students’
academic and physiological problems .Instead of being anxious about when
to finish the required material in its time. In other words, English teachers
have to think how to develop students skills to accommodate previous
knowledge with new one. So more flexibility is needed in teaching English
language.

Fifth, assessment method of English exams need to be developed
since we are teaching a language, means of communication between people
Pencil-paper test is not enough to measure the students different levels in
English we need to practice and speak the language in order to understand
it well, rather than write it on a paper and get marks on that. English
traditional assessment methods affect the students’ preferred approaches in
learning the language. For example pencil —paper exam requires drilling and
memorizing the given English vocabulary and structures. This says, by such
traditional method students are oriented toward surface approach when
learning English .On the other hand practical exams that need working in
groups, dialogues, and presentations make students more interested in
applying deep approaches when learning English. So we need more
communicative English exams if we want to be good language speakers.

Sixth, school has to play a greatrole in making leaning English more
productive. Calene (1990) indicated, the classroom has great influence on how
students feel about themselves, how they interact and how they learn. This

means, school affects the way students prefer to use in learning English. For



example, it promotes deep learning approaches, if it makes classroom rich
with equipment’s needed, for both teachers and students.

Seventh, exams and learning procedures must be designed in the way
that encourages students to use the deep approach in learning English.

Eight, English teachers should be encouraged to exhibit a range of
learning styles which help students to learn and apply different learning
approaches .

Finally, the researcher suggests carrying out more studies investigating
the relationship between learning English and the schools’ environment.
More studies are needed to find the preferred approach in learning English
in other cities in Palestine. Further studies could be made examining the
effect of learning experience on the students’ preferences toward the
preferred approach in learning English. Variables like the general achievement
of students at schools mainly the achievement in English may be examined in
further studies.



Conclusion

During the last decade, it has been noticed that many studies have
been carried out describing how students learn and what styles are preferred
for them. It is clear that most of these studies focus on learners ( students).
However, when we try to describe student’s preferred approach in learning
we shouldn’t forget that he is a human being with feelings and different
preference. This indicates it is not realistic to impose a certain model when
teaching English simply because of the individual differences exist among
students. |sea, it is a mercy from mighty God to have such differences by
which we have different people occupying different positions in societies.
Suppose that all people are the same, and all of them are doctors for
example itis really aproblem.

In schools, there are surface approach learners who aim to
succeed in exams only. Such applied approach results in a lack of
engagement with the subject, accumulation of unrelated pieces of information
that ends with a temporary learning outcomes. On the other hand, deep
approach learners pay more attention to meaningful and cooperative learning.
More importantly, deep learners care about the ego enhancement.

So most studies aim to meet the new educational requirements
and a wise continuing in maintaining a high academic orientation. | think
we need to solve the paradox of learners by which we enhance students
receptiveness to school learning. Additionally, we need to encourage
cooperative learning when teaching English since it is a language, and many
strategies seem to be essential for learning it, because they have more
impact in students’ learning than single ones.

With regard to the modern educational principles, we should
encourage and promote deep learning approaches rather than surface ones.

We should encourage faculty —student interaction, student — student interaction,



using active and interactive learning methods like working in groups, and we
should try to link course topics to students lives and career aspiration.
Finally, English is very important since it is alanguage rather than a
school subject. Researchers need to do the best in order to develop the
learners needed skills for being good language speakers, because their
success and failure has important implications between people around.
Additionally English is international language, it is the key of knowledge
since it is the modern science language, that is why the school has to

overcome the unpleasant feelings of students toward English.
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Appendix (3)

The questionnaire translated into English

No

Statements

Agree

Strongly
agree

Neutral

Disagree

trongly
disagree

A - Looking for meaning

1. | I can phrase out the main idea when reading a
comprehension passage .

2. | I can understand the meaning of a sentence and
fill in the suitable word in the space .

3. | When listening , | can understand most of what is
being said .

4. | I don’t face difficulty in figuring out the meaning
of the questions about a comprehension passage .

5. | I can distinguish among the various meaning of
the conditional sentences .

6. | I can guess the meaning of words from the
context.

7. | I can sum up what the teacher presents through
out the class .

8. | I use different comprehension techniques to
answer the comprehension questions .

9. | I make my best to understand the gist of the topic
in class .
B . Taking a critical stance ( position) .

10- | I frankly comment abut the lesson objectives .

11- | I comment about information presented .

12- | I understand English grammar rules better when
discussed with others .

13- | I can compare among the learning situations
using the comparative and superlative forms

14- | In dialogues I openly tell my opinion about the

learning situation being discussed .




15. | I can distinguish among the various verb forms .

16. | I can distinguish between correct and wrong
sentences relevant to reading comprehension .

17. | Criticizing the learning material helps me to
understand it better .

18. | I think we pay attention to English rules more
than the native speakers of English .

C. Connecting and organizing ideas .

19. | I can join English sentences using the suitable
relative pronoun ( who ,which ,whose or that).

20. | I can follow the flow of ideas in a reading
passage.

21. | | prefer using a lot of means and instruments
since they help me in organizing the ideas .

22. | Throughout teaching a story in English I think in
the stream of ideas and actions then | phrase out
the main idea

23. | | put the sentence constituents in the right order
when changed into passive voice .

24. | | can put a number of English sentences in a
paragraph correctly .

25. | | can write a letter in English following the
correct format.

26. | 1 concentrate on relations among things , rather
than on the things themselves .

27. | | prefer the teacher who connects the learning
situations to each other.

28. | | can spot the possible point of
interconnectedness and match the contradictory
when arise through learning .

D . Using logic and prompts (means) .
29. | I try on my own to come up with the logical




conclusion of the text | read .

30. | I mean to see the effect of what | learn in my
every day life .

31. | Through argumentation and discussion , I intend
to get the reason behind every learning situation .

32. | Icreate a mental image for the meanings of
words

33. | | prefer learning new information through
pictures and maps.

34. | When looking at the wall pictures, | prefer
remembering the picture along with the meaning

35. | luse logical thinking in processing the learning
situation , e.g. | match the example to the rule .

36. | | prefer to be realistic towards what | learn .

37. | | prefer using a lot of means and media during the
lesson .

E . Depending on meaning

38. | | concentrate on memorizing the rules of
structure without paying attention to
understanding them .

39. | | repeat the words of the comprehension passage
several times to make sure that | have memorized
them .

40. | | prefer learning and memorizing theoretical
topics without paying attention to enhancing
creativity .

41. | When | read a story , | memorize the main idea
without paying attention to the stream of actions .

42. | | can easily remember the things | memorize

43. | Repetition is the best method of leaning and

memorizing the material .




44. | | prefer depending on the teacher rather than
looking for information on my own .

45. | | prefer learning theoretical material .

46. | Memorizing the teaching material leads to
success in exams .

47. | | prefer learning new material being presented as
pieces of advice from the teacher .

F. Difficulty (inability ) to get the meaning .

48. | | face difficulty in getting the main idea when
reading a comprehension passage .

49 | | pay attention to what | want to memorize only.

50. | I prefer information to be presented in statement
or in instruction forms .

51. | I depend on the teacher in explaining the reading
passage questions in Arabic .

52. | I mostly mistaken in guessing the meaning of
some words in reading passage .

53. | | feel that it is useless to think in meaning when |
read .

54. | Looking for a meaning while learning is a time
waste .

55. | I find it difficult to draw a mental image for the
flow of ideas (actions) of a reading passage .

56. | | face a difficulty in understanding the teacher's
explanation of grammar rules .

57. | | face difficulty in phrasing out the main idea of a
reading passage .

58. | The reason behind the mistakes made in "Filling

— the —gap) exercises is inability to know the

correct meaning of the sentence .

G . Inability to connect and organize English




ideas .

59. | I face difficulty in joining two sentences using
the suitable relative pronoun (e.g who ,which,
that) .

60. | Inthe class, I write down whatever | can without
distinguishing between what is important and
what it is not.

61. | | concentrate on what is written only.

62. | | prefer memorizing what the teacher says about a
wall picture without understanding the picture
itself .

63. | Trying to connect new material with already
presented ideas disturbs my thinking .

64. | There is a contradiction between new information
and already present ideas .

65. | I don’t care about connecting new information
with previous one .

66. | | cant put sentences in the proper order to form a
coherent paragraph .

H . Anxiety

67. | | feel anxious about finishing the required
material

68. | | feel anxious about the exam results.

69. | I get anxious about in ability to understand the
material .

70. | Inability to know the object behind every
learning situation makes me anxious .

71. | | feel anxious about my future due to my
weakness in English.

72. | The family bad treatment due to my weakness in

English makes me anxious .







