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Abstract 

This descriptive study aims at investigating the relationship between creative 

thinking skills and FL reading comprehension at Southern Hebron Directorate for a sample 

of 10
th

 grade students. The population of the study consisted of all 10
th

 grade students in 

the second semester of the academic year 2011-2012. The randomly sample consisted of 

six clusters with 199 Students. This study  aims at answering the following research 

questions: to what extent do creative thinking skills test scores correlate with reading 

comprehension test scores?; to what extent are the students' reading comprehension or 

creative thinking skills test scores affected by gender; place of residence (city, village and 

camp); general ability in EFL? A number of hypotheses  were derived from the above 

questions. However, three instruments were used to collect data. The first is two reading 

comprehension texts, the first is scientific and the other is literary.; the second is Torrance 

Creative Thinking Test (TTCT); and finally a special form to collect students‘ EFL marks 

for the 8
th

, 9
th

 and 10
th

 grade. The first tool was two texts each one contained ten questions 

with four multiple choice options. The second one was four chosen questions from seven 

of the TTCT. After completing testing the hypotheses, the researcher found out the 

following results; there is significant positive correlation between creative thinking skills 

test scores and reading comprehension test scores; there are no differences attributed to 

gender in the literary text,  scientific one or in reading comprehension in general; there are 

no differences in creative thinking skills test scores attributed to gender; reading 

comprehension and creative thinking test scores are affected by the place of residence and 

the differences were in favour of city, and also both of them are affected positively by the 

general ability in English language. Based on the forgoing findings of the study, the 

researcher came up with a number of relevant recommendations. Creative thinking 

activities should be incorporated with reading comprehension ones and all who concern 

the instructional process should pay more attention to creative thinking and reading 

process in an early age; focussing on reading comprehension and creative thinking 

courses;  incorporating thinking strategies and  international programmes in textbooks, 

methodologies of teaching and training school teachers to deal with creativity inside 

classrooms to encourage creative productions; classes and activities could be based on 

creative activities in other school subjects to increase students‘ academic success.   
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Chapter One 
 

1.1 Introduction 

 

Bringing up new generations to face future problems and solving them is a big 

challenge these days and become a goal of instructional process. Individuals should be 

able to generate useful ideas and creative solutions for unfamiliar problems. So, Scientists 

are trying to find real indicators of creative people who push the wheel of success and 

prosperity of their society. To understand creativity, we should discover the mental 

processes that occur inside our brains and in particular the linguistic domain that thinking 

skills interact inside ‗the language‘. The relationship between creative thinking skills and 

reading comprehension skill will be studied in this research, bearing in mind that reading 

comprehension widens the students‘ knowledge and helps them to gain new experiences 

that changes their way of thinking,  increases their sensitivity to problems and have much 

better solutions.  

 

 Because thinking skills and language development seem inseparable (Piaget, 

2002), a number of educators and researchers adopted and supported  the idea that  

creativity can be motivated through learning activities, mainly reading and/or writing. 

(McVey, 2008; Sak, 2004; Scanlon, 2006; Smith, Paradice, & Smith, 2000; Sturgell, 

2008). In addition, Kazimi (2016) reveals that  individuals who enjoy more in reading 

obtain higher scores in the creativity test. In contrast, negative reading attitudes 

significantly correlated with low scores in creativity. These correlational results support 

the hypothesis that reading reinforces creativity. Thus the relationship between reading, 

writing, and thinking has been studied most widely.  

 

 Sturgell (2008) explains how reading texts provide considerable resources of 

creative ideas to grow. Meanwhile, McVey (2008) adds that any type of writing is creative, 

and reading and writing should be promoted for everlasting creative potential. Wang 

(2007) examines the relationship between creative thinking skills and test scores of 

different subjects. He  points out that the creative ability of elaboration, which is one of the 

creative thinking skills, has a positive correlation with English reading and writing test 

scores, and negative one with math scores. In 1937 the National Education Association's 

Educational Policies Commission arrives at the following conclusion among its list of ten 
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"imperatives" "all youth need to grow in their ability to think rationally; to express their 

thoughts clearly, and to read and listen with understanding "(Costa, 1985 p.14) 

 

  Accordingly, this chapter reviews the related literature of creative thinking and 

reading comprehension, statement of the problem, purpose of the study, research 

questions, research hypotheses, significance of the study, limitations of the study, 

definition of terms and study assumptions. 

1.2 Creative Thinking 

 

 We need talented individuals who think prospectively and creatively in unfamiliar 

problems and daily challenges to generate creative solutions (Blass & Williams 2016, 

Guilford, et. al. 1962, Torrance 1968). All of this needs serious researches to reveal any 

correlational connections with creative thinking skills, particularly, what is related to our 

educational system. As we know, teachers, methodologies, good environment affect 

creative outcomes of individuals. Moreover creativity can be promoted through teaching 

activities  (Torrance, 1987). When we get an authentic research results, we can focus on 

them in our instructional process at our schools. Scott (2004) asserts that creativity 

programs have an important effect on performance, attitude and behaviours, especially on 

divergent thinking and problem solving. According to Horng (2005) creative instruction 

encourages learners to think independently, participate actively and express themselves 

freely. Under creative instruction, students are more likely to become creative 

professionals.  

 

Many countries have started teaching creative thinking skills for a long period of 

time through special programmes such as CoRT, Synectics, Six  Thinking Hats and CPS 

(Creative Problem Solving). For example, CoRt has not only applied widely there, but it 

has also become a part of curriculum in  Malaysia, Venezuela, China, Canada, Bulgaria, 

Ireland, Australia, Britain and United States, (Abu Jabeen, 2010). In a related 

development, China applied such creative programme on 250 million students in 1986 (De 

Bono, 1991).  So, developing creative thinking skills and predicting what promoting them 

have become a preference issue for educators all over the world. Swartz & Parks (1994) 

think that we can teach school curricula with creative thinking skills. According to Taylor 

and Sacks (1981), creativity exists among all people and can be developed through 

learning. Therefore,  enabling individuals to realize their creative potential is necessary for  

growth and innovation,(Portillo,1996). 

1.3 Foreign Language (FL) Reading Comprehension  
 

According to scientists, any new learnt sentences or knowledge develop our 

understanding and incite human brain to produce more nerves that improve our 

thinking."The comprehension of visually presented sentences produces brain activation 

that increases with the linguistic complexity of the sentence" (Just et al., 1996, p.114 ). 

Reading comprehension is known as a dynamic interpretation process in which previous 

knowledge is applied, that demands an active and effective contact between the writer and 

the reader, however, the most important product of teaching reading is to have students 

own the skills of using the language of writing and drawing to communicate efficiently  

(Akyol, 2006). The process begins with a linguistic surface representation encoded by the 
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اىؼلاقخ ثِٞ ٍٖبساد اىزفنٞش الإثذاػٜ ٗاىقشاءح الاعزٞؼبثٞخ فٜ اىيغخ الإّغيٞضٝخ ىطيجخ 

 اىصف اىؼبشش فٜ فيغطِٞ

 

اىطبىت ٗاصو ػطب محمد أث٘ عجِٞ: ئػذاد  

 

اىذمز٘س ػذّبُ شؾبدح: ئششاف  

 

  ٍيخص

اٌمشاءح  اٌؼلالخ ث١ٓ  ِٙبساد اٌزفى١ش الإثذاػٟ ٚفؾضرٙذف ٘زٖ اٌذساعخ اٌٛطف١خ اٌٝ 

فٟ ِذ٠ش٠خ رشث١خ عٕٛة اٌخ١ًٍ ٌؼ١ٕخ ِٓ ؽلاة اٌظف  (وٍغخ أعٕج١خ) الاعز١ؼبث١خ فٟ اٌٍغخ الإٔغ١ٍض٠خ

 ِغزّغ اٌذساعخ ِٓ ع١ّغ ؽلاة اٌظف اٌؼبشش فٟ اٌفظً اٌذساعٟ اٌضبٟٔ  الأعبعٟ، رىْٛاٌؼبشش

رىٛٔذ اٌؼ١ٕخ اٌؼشٛائ١خ اٌطجم١خ ٚ ،ؽبٌت ٚؽبٌجخ (3355 )ٚوبْ ػذدُ٘. 2012َ\2011اعٟ ٌٍؼبَ اٌذس

 . ٚؽبٌجخ ؽبٌت199 اٌذساعخ ِٓ فٟ ٘زٖ

اٌٝ أٞ ِذٜ رشرجؾ :  الإعبثخ ػٍٝ أعئٍخ اٌجؾش اٌزب١ٌخ  ٌٚزؾم١ك ٘ذف اٌذساعخ ؽبٚي اٌجبؽش

 ٠زؤصش؟ اٌٝ أٞ ِذٜ  الاعز١ؼبث١خدسعبد اخزجبس ِٙبساد اٌزفى١ش الإثذاػٟ ثذسعبد اخزجبس اٌمشاءح

إٌٛع الاعزّبػٟ ؛ : ثبٌّزغ١شاد اٌّغزمٍخ ا٢ر١خِٙبساد اٌزفى١ش الإثذاػٟ ٚ أالاعز١ؼبث١خ  اٌمشاءح ااخزجبس

 ؟فٟ اٌٍغخ الإٔغ١ٍض٠خ  اٌٍغ٠ٛخلذسحَ؛ اي (اٌّذ٠ٕخ ٚاٌمش٠خ ٚاٌّخ١ُ) اٌغىِٓىبْ 

 رُ اعزخذاَ صلاصخ أدٚاد ، ٌٍٚزؾمك ِٕٙب ِٓ الأعئٍخ أػلاٖ طفش٠خفشػ١بدػذح  اشزمبقرُ 

  أِب الأداح اٌضب١ٔخ فىبٔذ.اخزجبس اٌمشاء الاعز١ؼبث١خ ٌٍغخ الإٔغ١ٍض٠خ ػجبسح ػٓ ٜ الأٚي، ٌغّغ اٌج١بٔبد

 اٌٍغخ الإٔغ١ٍض٠خ؛ ٚأخ١شا ّٔٛرط خبص ٌغّغ ػلاِبد  (TTCT)رٛسأظ ياخزجبس اٌزفى١ش الإثذاػٟ 

 ٠ؾزٛٞ وً ِّٕٙب  ػجبسح لطؼز١ٓ وبٔذ الأداح الأٌٚٝٚ. 10 ٚ 9 ،8  اٌضلاصخ ٌٍظفٛفٌٍطٍجخ اٌّشبسو١ٓ

اخزجبس  عجؼخ ِٓ  أطً أسثؼخ أعئٍخ ِخزبسح ِٓٞ ٖحٚاٌضبٟٔ. ػٍٝ ػششح أعئٍخ ِغ أسثؼخ خ١بساد

 .رٛسأظ ٌٍزفى١ش الإثذاػٟ اٌّمٕٓ

ػذد ِٓ اٌمشاءح الاعز١ؼبث١خ ػٍٝ  اخزجبس ػشع ، رُ الاخزجبساد طذق ٚصجبد ٌٍٚزؾمك ِٓ

اٌزفى١ش  ػشع اخزجبس رُ وّب ٚ؛ ِششفٟ اٌٍغخ الإٔغ١ٍض٠خ ثبلإػبفخ ٌّغّٛػخ ِٓ اٌّؼ١ٍّٓ رٚٞ اٌخجشح

 رُ اعزخذاَ  اٌمشاءحاخزجبس صجبد ٌٍٚزؾمك ِٓ. اد اٌفٍغط١ٕ١خاٌغبِغأعبرزح  ِٓ الإثذاػٟ ػٍٝ ِغّٛػخ

( 0.83) ِؼبًِ الاسرجبؽ ؽ١ش وبْ (Test-retest)اػبدح الاخزجبسٚخزجبس الا، وبٔذ الأٌٚٝ ؽش٠مز١ٓ

 وشٚٔجبؿ أٌفب ٚاٌطش٠مخ اٌضب١ٔخ وبٔذ ثبعزخذاَ وشٚٔجبؿ أٌفب. ٌٍٕض اٌؼٍّٟ (0.81)ٌٍٕض الأدثٟ ، ٚ 

أِب ثبٌٕغجخ (. 0.72)ٌٍمطؼخ اٌؼ١ٍّخ ؛ ٚ(0.78 )ح الأدثٟاٌمطؼخ ل١ّخ أٌفب فٟ ٚوبٔذ اٌضجبد،ٌؾغبة 

ٚوبٔذ  ،اػبدح الاخزجبسٚلاخزجبس ثطش٠مخ  رُ ؽغبة ِؼبًِ الاسرجبؽ لاخزجبس اٌزفى١ش الإثذاػٟ اٌّمٕٓ فمذ

 .ٌلأطبٌخ (0.72)ٌٍّشٚٔخ ٚ  (0.78 )،ٌٍطلالخ (0.83)إٌز١غخ 

ثشٔبِظ خزجبس فشػبد اٌذساعخ ، رُ ِؼبٌغزٙب ِٓ خلاي لاٚ  عّغ اٌج١بٔبد الأزٙبء ِٓػٕذ

  ٚاعزخذاَ، الأؾشافبد اٌّؼ١بس٠خ،ؽغبة اٌّزٛعطبد اٌؾغبث١خ رُ  ؽ١ش(SPSS )اٌزؾ١ًٍ الإؽظبئٟ

 (. LSD)ٚاخزجبس اٌّمبسٔبد اٌجؼذ٠خ   ث١شعْٛ، ، ِؼبًِ اسرجبؽ الأؽبدٞ، رؾ١ًٍ اٌزجب٠ٓ t-testاخزجبس 
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ا٠غبث١خ ث١ٓ  ٕ٘بن ػلالخ : إٌزبئظ اٌزب١ٌخرٛطً اٌجبؽش اٌٝثؼذ الأزٙبء ِٓ اخزجبس اٌفشػ١بد ، 

ً اسرجبؽ ة ٚػلاِبد اخزجبس اٌزفى١ش الإثذاػٟ ٚاٌمشاءح الاعز١ؼبث١خ فٟ اٌٍغخ الإٔغ١ٍض٠خ ِِ  ث١شعِْٛؼب

فٟ ِزٛعطبد ػلاِبد اٌمطؼخ اٌؼ١ٍّخ، الأدث١خ أٚ فٟ ؛ لا رٛعذ فشٚق راد دلاٌخ اؽظبئ١خ (0.36)

رٛعذ فشٚق وّب ٌُٚ ؛ t = 0.99) ) د اٌّؾغٛثخ ؽ١ش وبٔذ ل١ّخاٌمشاءح ثشىً ػبَ رؼضٜ اٌٝ اٌغٕظ، 

، ؽ١ش دسعبد اخزجبس ِٙبساد اٌزفى١ش الإثذاػٟ رؼضٜ اٌٝ اٌغٕظِزٛعطبد راد دلاٌخ اؽظبئ١خ فٟ 

اٌمشاءح اخزجبس رٛعذ فشٚق راد دلاٌخ اؽظبئ١خ فٟ ِزٛعطبد ؛ ((t=0.55وبٔذ ل١ّخ د اٌّؾغٛثخ 

  ٌظبٌؼ اٌّذ٠ٕخ ، ٚوزٌه رؤصش وًاٌفشٚق، ٚوبٔذ  رؼضٜ ٌّىبْ اٌغىٓاٌزفى١ش الإثذاػٟٚ الاعز١ؼبث١خ

 ػٍٝ اٌزٛاٌٟ د اٌّؾغٛثخاٌؼبِخ فٟ اٌٍغخ الإٔغ١ٍض٠خ ؽ١ش وبٔذ ل١ّخ اٌٍغ٠ٛخ لذسح ثبٌُِّٕٙب 

(t=4.56; 4.12). 

 ، اٌجبؽش ػذد ِٓ اٌزٛط١بد راد اٌظٍخأػذثٕبءً ػٍٝ إٌزبئظ اٌزٟ رٛطٍذ ا١ٌٙب اٌذساعخ ، 

 دِظٚاٌؼًّ ػٍٝ  دسٚط اٌمشاءح الاعز١ؼبث١خ؛ دِظ أٔشطخ اٌزفى١ش الإثذاػٟ ِغ ٠زُ ٍٔخض أّ٘ٙب فٟ أْ

اٌىزت اٌّذسع١خ ٚرذس٠ت ِؼٍّٟ اٌّذاسط ٌٍزؼبًِ ِغ الإثذاع فٟ  اٌؼب١ٌّخاعزشار١غ١بد اٌزفى١ش ٚ ثشاِظ

  ػٍٝ ع١ّغ اٌّٙز١ّٓ ثؼ١ٍّخ اٌزؼ٠ُٚ١ٍٕجغٟ ح؛ الإثذاػٟاٌّخشعبد ٌزشغ١غ اٌظفٛف اٌّذسع١خداخً 

ٌزفى١ش الإثذاػٟ ٚػ١ٍّخ اٌمشاءح فٟ عٓ ِجىشح؛ اٌزشو١ض ػٍٝ ثب اٌّض٠ذ ِٓ الا٘زّبَ ٠ٌٛٛا أْ ٚاٌزؼٍُ

 فٟ اٌذساعبد اٌّغزمج١ٍخ اٌمبدِخ ِٓ أعً فُٙ أػّك ٌٍؼلالخ ث١ّٕٙب ػجش اٌمشاءح ٚاٌزفى١ش الإثذاػٟ

 .اٌّشاؽً اٌؼّش٠خ اٌّخزٍفخ

 

 

 

 


