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Abstract

This study looks into the role played by universities in Palestine empowering social
entrepreneurship. This study aimed to investigate the influence of AQU 's role as a case study
in fostering social entrepreneurship and empowering social entrepreneurship among its
students. The study uses an analytical descriptive method as it's best suited for this research
topic. This method focuses on describing, analysing, comparing, and assessing to form general
ideas that boost knowledge and science. Data and information needed for the study came from
two places. The first is a custom-made questionnaire that helps examine the search criteria, and
the second is a review of past studies and writings on the topic to form a theoretical framework.
The researcher used a questionnaire to collect primary data from a sample of 585 students, 95%
of the questionnaires were retrieved.

The study identifies six independent variables based on previous research and theoretical
frameworks, including curriculum and education, incubation and acceleration, research and
innovation, partnerships and collaborations, awareness and outreach, and alumni network and
support.

The results indicate a statistically significant effect between the independent variables, and the
dependent variable (Empowering Social Entrepreneurship). There are statistically significant
differences in the level of empowering social entrepreneurship among students in Al Quds
University due to some of the characteristics of these students, specifically their age, the college
where they are studying, and academic level, but not their gender. Specifically, age, the college,
where the students are studying, and academic level have statistically significant effects. In this
case, we can see that age, the college where the students are studying, and academic level have
a statistically significant effect on these variables on the level of empowering social
entrepreneurship among students in Al Quds University. On the other hand, gender does not
have a statistically significant effect.

The study recommends that AQU and other universities in Palestine develop courses and
programs that focus on social entrepreneurship, encourage collaboration and networking,
provide resources and funding, foster a culture of innovation, and partner with local
organizations. Additionally, the study recommends that universities consider incorporating
social entrepreneurship topics into their curriculum, such as impact investing, community
development, social innovation, corporate social responsibility, public policy and social
entrepreneurship, social entrepreneurship and international development, social
entrepreneurship and education, and social entrepreneurship healthcare.

Keywords: Al Quds University; social entrepreneurship; social entrepreneurship in Palestine.
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1. Chapter One: General Framework of Study

In this chapter the reader will learn about "Social Entrepreneurship”. By providing the reader
with the study's history and context, the research question, followed by a discussion of the
study's goals, significance, and hypotheses in the current environment, this research is
crucial and is generating interest among academics worldwide, particularly in Palestine. Al-
Quds University will be used as a case study.

1.1 Introduction

Social entrepreneurship, as an innovative strategy to tackle societal challenges, has garnered
considerable recognition in recent times. The current swiftly evolving global learning
community demands that universities instill entrepreneurial traits in their culture, including
social entrepreneurship, to stay competitive (Aheristo, 2020). Scholars are appreciating
social entrepreneurship for its potential to mold individuals with the ability to solve social
problems (Kummitha & Majumdar, 2015). An essential aspect that underscores its relevance
is that the financial success of social entrepreneurship supports the growth and sustainability
of social enterprises, benefiting both society and business sectors and transforming market
dynamics (Du et al., 2020).

Despite its relatively recent emergence and inherent complexity, social entrepreneurship has
managed to earn acceptance in several domains such as academia, public policy, and
business. Policymakers and economists view it as a significant propellant for a more ethical
and inclusive economic expansion. The interest in social entrepreneurship has resulted in
the evolution of the concept of the 'entrepreneurial university', that is, higher education
institutions that promote entrepreneurial activity, innovation, and knowledge transfer
(Chanphirun & van der Sijde, 2014). These institutions strive to bridge the gap between
societal expectations and their capacity to fulfill them without compromising their existing
structures. Their mission is to innovate solutions to societal issues, generate employment,
and contribute to economic growth.

Entrepreneurial universities are central to economic growth, particularly in terms of job
creation and innovation (Etzkowitz, 2003). They encourage entrepreneurial activities,
innovation, and knowledge transfer, resulting in the development of new businesses,
technologies, and products that stimulate economic expansion. These universities cultivate
an entrepreneurial mindset in students and faculty, equipping them with the necessary
skillset and knowledge to establish and expand their businesses.

Moreover, entrepreneurial universities can potentially contribute to social and
environmental sustainability. By concentrating on social entrepreneurship, universities can
address societal issues and promote comprehensive economic growth. As noted by Aheristo
(2020), nurturing entrepreneurship within universities is vital for them to remain significant
in the rapidly changing global landscape.

Despite the prospective advantages of social entrepreneurship for universities, several
challenges persist, including a lack of awareness and understanding, resource limitations,
institutional barriers, lack of faculty engagement, difficulties in balancing social and
economic objectives, and challenges in sustaining impact (Mair et al., 2015).



In Palestine, there's promising potential for the development of a unique business model
known as social enterprise, designed to generate income for the poor or supply essential
products and services. On July 28, 2017, Bethlehem University and the Yunus Center in
Dhaka, Bangladesh, signed a Memorandum of Understanding, paving the path for
Bethlehem University's Faculty of Business Administration to establish the Yunus Social
Business Center (YSBCBU). Social enterprises can grow and yield long-lasting social
impact. However, in Palestine, the Palestinian Authority's dependence on international aid,
an overly bureaucratic public sector, structural unemployment, fiscal shock, deep-rooted
political instability and Israeli occupation, impede the government's capacity to meet the
societal needs of the people. The urgent social demands, high unemployment rates, and
negative trade deficit underscore the necessity for a robust private sector capable of fulfilling
the requirements of the Palestinian people, absorbing structural unemployment, addressing
social needs locally, and lessening dependency on imports (Bisceglia, 2021).

1.2 Study Problem

Social entrepreneurship embodies the fusion of a strong commitment to social causes with
the innovation, diligence, and persistence typically found in the commercial sector. It
encompasses activities that prioritize social good over profit, striving to address pressing
challenges such as poverty, global warming, and growing economic inequality, social
entrepreneurship is considered by many as a practical solution to these critical social issues
(Lackéus, 2015).

The Palestinian community grapples with numerous socio-economic challenges, including
poverty, unemployment, inadequate healthcare, and immigration, which contribute to a
widening socio-economic gap. Social entrepreneurship has emerged as a viable model for
fostering community development and addressing these social challenges. Universities, as
agents of community development, have played a significant role in cultivating a culture of
social entrepreneurship. In recent years, social entrepreneurship has been integrated into
higher education curricula, with institutions like Al-Quds University incorporating it into
their strategies for community service and development.

As a result, the research will address the following question:

What is The Role of Al Quds University in Empowering Social Entrepreneurship?

1.3 Significance of Study

Given the challenging conditions that exist in Palestine, this study is significant because it
sheds light on a topic that is crucial for Palestinian citizens. Additionally, encouraging social
entrepreneurship among university students would encourage students to engage in
community service.

In addition to proposing a model that integrates findings from earlier research in the field,
this study will offer insight into entrepreneurial university models and greatly advance the
entrepreneurial skills of students, through suggest a recommendation in light of the study's
findings, that will help Al-Quds University play a significant role in encouraging social
entrepreneurship among its students as well as fostering a culture of creativity and social



responsibility. Last but not least, it will clearly define the role that universities are to play
in creating learning environments that encourage entrepreneurial mindsets, thinking,
practices, and activities. This work is therefore important from a theoretical and practical
standpoint.

1.3.1. Practical Significance
The practical significance of this study can be explained by the following:

% Educating political leaders, university administrators, and students about the value
of social entrepreneurship and fostering a culture of it among them are some of the
ways in which this study supports social entrepreneurs in Palestine to launch their
enterprises.

% The study's findings assist administrators at universities and representatives from the
Ministry of Higher Education in identifying the challenges they must overcome to
foster a culture of social entrepreneurship among students.

%+ Decision-makers in institutions and the Ministry of Higher Education can use the
study's findings to inform decisions about how to incorporate a culture of social
entrepreneurship into instruction across a range of disciplines.

The above illustrates the practical importance of presenting a model for university
empowerment of social entrepreneurship, and Al-Quds University will be the case in this
study.

1.3.2. Theoretical Significance

The theoretical significance of this study lies in the potential for understanding how higher
education institutions can contribute to addressing pressing social challenges. This research
can provide insights into the strategies, initiatives, and partnerships that universities can
develop to foster a culture of social innovation and entrepreneurship among their students,
faculty, and staff.

By examining the specific case of Al-Quds University, researchers can gain a deeper
understanding of the unique challenges and opportunities faced by universities in the
Palestinian context. This knowledge can then be applied to other universities and regions,
helping to develop more effective and contextually relevant approaches to empowering
social entrepreneurship.

The study's findings can also contribute to the broader field of social entrepreneurship
research, providing insights into the role of education in fostering social innovation and the
potential for universities to act as catalysts for positive social change. This research can
inform policy and practice, helping universities and other stakeholders to better support
social entrepreneurs and maximize their impact on society.

1.4 Study Objectives

The role of Al Quds University in fostering social entrepreneurship is examined in this
study. In order to achieve the main aim, the following specific objectives must be fulfilled:



To assess the situation of social entrepreneurship in Al-Quds University today and
to pinpoint its main motivators and obstacles.

To evaluate the results of university programs and activities in encouraging social
entrepreneurship among alumni and current students.

To research how university alliances and partnerships support social
entrepreneurship programs.

To assess how well university-based social entrepreneurship incubation and
acceleration programs work.

to determine the best approaches and tactics that universities may use to boost their
assistance for social entrepreneurship and increase the impact.

To make suggestions for how universities might become more effective at
encouraging social entrepreneurship and generating beneficial social impact.

1.5 Study questions

This study aims to answer the following questions in addition to the main question:

1.

2.

To what extent has the university provided educational opportunities for students to
learn about social entrepreneurship (e.g. courses, workshops, guest speakers)?

Has the university provided support for students to develop their own social ventures
(e.g. incubation and acceleration programs, funding opportunities)?

Does the university have partnerships or collaborations with organizations,
businesses, or government agencies that are committed to empowering social
change?

Does the university conduct research on social entrepreneurship and provide
opportunities for students to get involved in this research?

Does the university provide opportunities for students to connect with and learn from
successful social entrepreneurs (e.g. networking events, mentorship programs)?
How successful have the university's efforts been at encouraging social
entrepreneurship and fostering the expansion and development of social ventures?

1.6 Study hypotheses

Each of the following hypotheses will be examined in order to respond to the study's
questions and accomplish its goals:

1.

(H1: There is no statistically significant effect at the level of statistical significance
(oo < 0.05) between the role of Al Quds University in fostering social
entrepreneurship and the empowerment of social entrepreneurship among students
at Al Quds University.

H2: There is no statistically significant effect at the level of statistical significance
(o0 < 0.05) between curriculum and education and the empowerment of social
entrepreneurship among students at Al Quds University.

H3: There is no statistically significant effect at the level of statistical significance
(au < 0.05) between incubation and acceleration and the empowerment of social
entrepreneurship among students at Al Quds University.

H4: There is no statistically significant effect at the level of statistical significance

(ov < 0.05) between research and innovation and the empowerment of social
entrepreneurship among students at Al Quds University.



H5: There is no statistically significant effect at the level of statistical significance

(o0 <£0.05) between partnerships and collaborations and the empowerment of social
entrepreneurship among students at Al Quds University.

H6: There is no statistically significant effect at the level of statistical significance
(o0 < 0.05) between awareness and outreach and the empowerment of social
entrepreneurship among students at Al Quds University.

H7: There is no statistically significant effect at the level of statistical significance
(o0 < 0.05) between alumni network and support and the empowerment of social
entrepreneurship among students at Al Quds University.

H8: There are no statistically significant differences at the level of significance (oL <
0.05) in the level of empowerment of social entrepreneurship among students at Al
Quds University, due to the characteristics of these students (gender, age, college,
and academic level).

1.7 Study Model

Figure (1) depicts the research model, evaluating the Role of Al Quds University
(independent variables) and Empowering Social Entrepreneurship (the dependent variable).
In building the model, the researcher relied on many studies, including: Gonzalez, and
Ramirez-Montoya, (2021), Klafe, (2021), Buana, and Masjud (2020), Sutha, and Sankar
(2016), and Lekhanya, (2015).

|

Independent Variables J [ Dependent Variable

J/

[

Curriculum and Education

N——/

4 N

[

Incubation and Acceleration Empowering Social

Entrepreneurship

[

Research and Innovation

7

.

Partnerships and Collaborations

Awareness and Outreach K /

Alumni Network and Support

Figure (1): Study Model
Source: by researcher.

1.8 Distinctions of Study

This research is critical in today's context, attracting global academic interest, particularly
in Palestine. Using Al-Quds University as a case study, this research examines the role that
higher education institutions should play in empowering social entrepreneurship. Al-Quds

5



University implements several procedures, initiatives, and events aimed at fostering social
entrepreneurship among students, faculty, and staff, aligned with its mission and vision in
this field. Additionally, it collaborates with other Palestinian institutions to support this role
by creating the necessary curriculum for teaching social entrepreneurship.

Recognizing the limited research in this area specific to Palestine, this study proposes a
practical approach for Al Quds University to bolster social entrepreneurship. It does so by
evaluating the current state of social entrepreneurship and associated activities at the
university. The study also explores additional factors that could effectively enhance social
entrepreneurship, including curriculum and education, incubation and acceleration, research
and innovation, partnerships and collaborations, awareness and outreach, and support
through alumni networks.

To benefit Al-Quds University or any other Palestinian university, this research will
integrate the findings from existing literature with practical programs and strategies that
enhance the role of the university in nurturing social entrepreneurship.

1.9 Definition of key terms

Entrepreneurs are individuals who speculate about the future, dealing with its uncertainties.
Their success or failure hinges on their ability to anticipate future trends accurately. Should
their predictions prove incorrect, failure ensues (Ahmad & Seymour, 2008).

In more straightforward terms, an entrepreneur is a person who has a goal or idea they wish
to achieve by initiating a project or business. They take associated risks for the prospect of
profit and are driven to see the project to completion.

Meanwhile, social entrepreneurship involves business operators aligning their operations
closely with the goal of creating social value, often with minimal personal financial gain. A
social entrepreneur is defined as a person who combines a passion for a social mission with
a business-like discipline, innovation, and determination, often seen in high-tech pioneers,
for instance, those in Silicon Valley (Abu-Saifan, 2012).

Universities can promote social entrepreneurship through various means, including research
and innovation. By studying social entrepreneurship, universities can identify successful
strategies and develop new models for social enterprises. Universities can also foster
innovation by providing incubation and acceleration programs, offering social entrepreneurs
access to resources such as funding, mentorship, and networking opportunities (Mair &
Marti, 2006). Moreover, universities can engage their local communities, partnering with
local organizations and government agencies to tackle social problems. These partnerships



allow students to apply their knowledge and skills in real-world scenarios, contributing to
positive social impact (Nicholls, 2010).

The model that universities can use to promote social entrepreneurship can be divided into
several key elements, which include:

1. Curriculum and Education: Curriculum is a set of planned learning experiences,
designed to achieve specific learning outcomes (Posner, 2016). Education, on the
other hand, refers to the process of facilitating learning, which involves the
acquisition of knowledge, skills, values, beliefs, and habits (OECD, 2018).

2. Incubation and Acceleration: Incubation involves providing startups with workspace
and support services to aid their business development, with the goal of making them
self-sustaining over time (Hackett & Dilts, 2004). Acceleration is a more intensive
program designed to rapidly grow businesses (Lerner, 2012).

3. Research and Innovation: Research involves thoroughly investigating a topic or
problem to produce new knowledge (Creswell, 2014). Innovation involves
developing and implementing new ideas to provide value to individuals,
organizations, or society (West & Farr, 1990).

4. Partnerships and Collaborations: refer to the act of working together and forming
alliances between different entities, such as academic institutions, government
departments, private sectors, non-governmental organizations, and international
partners, to achieve common goals or address specific challenges. These
collaborations can take various forms, including co-authoring research papers.
Collaborative projects allow for access to international data, enhance
generalizability of findings (Gunna, & Johansen 2022).

5. Alumni Network and Support: The alumni network is a community of graduates
who support one another and promote the interests of the institution (Biemiller,
2007). Alumni support refers to assistance provided to graduates by the educational
institution or program (Chen & Wang, 2018).

1.10 Structure of Study

There are five chapters in the study, and they are as follows:

Chapter One: This chapter will introduce the study, the problem statement, the importance,
the main question, the objectives, the hypothesis, and the Distinctions.

Chapter Two: This chapter will focus on previous studies on the role of universities in
empowering social entrepreneurship, and theoretical framework.

Chapter Three: This chapter will show the study's methodology, tools, and population.
Chapter Four: This chapter will discuss the results, including the answers to the study's
questions.

Chapter Five: This chapter will summarize the results and recommendations driven by the
study.



2. Chapter Two: Theoretical Background and Literature
Review

The theoretical framework, which serves as the basis for this investigation, is presented in
this chapter. Start by presenting an overview of entrepreneurship theory before discussing
social entrepreneurship as a concept and phenomenon, theories of social entrepreneurship,
the traits of social entrepreneurs, their roles in society, and social entrepreneurship in
Palestinian universities. emphasizes the results of earlier research on how colleges might
encourage social entrepreneurship.

2.1 Theoretical Background

2.1.1. Introduction

Entrepreneurs, which are a type of human capital capable of starting entrepreneurial projects
that provide added value to society and contribute to achieving its goals, are one of the terms
that have gained popularity recently and are fundamentally linked to the tools for achieving
sustainable development. As a result, the subject of entrepreneurship has received increased
attention from various nations. It paid clear attention to the need to develop the field of
entrepreneurship, developing skills, trends, and entrepreneurial culture (Salamzadeh, et al.,
2013).

Governments, non-governmental organizations, and businesses are all very interested in the
idea of social entrepreneurship because it offers the possibility of resolving social issues that
have an impact on our society but which none of the aforementioned sectors have been able
to do using the established standard operating procedures (Monge, 2016)). Hence, Over the
last two decades, there has been a steady growth of what is called social entrepreneurship
(Bandinelli, 2017). This growth has been prompted by the increased focus on finding more
social ways to behave as an organization with a social purpose rather than merely pursuing
profit-making goals across entrepreneurial, government, and research industries (Mair &
Marti, 2006).

The social aspects of changing higher education institutions nowadays are diverse, complex,
and essential for supporting the security and social innovation systems. There is widespread
agreement regarding this hotly debated topic that there is a growing daily gap between
economic growth and well-being. In addition, the advent of entrepreneurial colleges with
open-minded ideas has turned into one of the major forces driving both domestic and global
social and economic progress (Nibedita & Petr, 2020).

The importance of HEIs to take over more societal functions besides their tasks as an
academic institution (teaching and research) has increased over recent decades. HEIs train



employees for the public, private and third sectors and play a major role in tackling social
and economic challenges. In order to study this issue, there is increased interest in
developing social entrepreneurship at various institutions and among academics (Domanski
etal., 2019).

2.1.2. The Concept of Social Entrepreneurship

The term “entreprendre” comes from French. It was first seen in a 1723 French dictionary
called the Dictionnaire Universel de Commerce (Navale, 2013). The concept of
entrepreneurship can be traced back to the writings of Richard Cantillon, an Irish-French
economist from the late 17th and early 18th centuries. He described an entrepreneur as a
person who buys something at a fixed price and sells it at a fluctuating price, taking the risk
of the business while managing resources (Cuervo et al, 2007).

Entrepreneurship is considered an interesting yet complex idea in economics, as Baumol
(1968) described. The challenge in defining it comes from the fact that it plays a crucial role
in many fundamental functions, such as bringing the economic system towards or away
from a balanced state. Entrepreneurship can improve the system's dynamic performance by
continually creating new products, processes, or markets, or by enhancing efficiency for
specific goals (Michael, 2009).

On the other hand, "social entrepreneurship™ refers to a type of entrepreneurship that
accounts for both the social and economic impacts of initiatives. Social entrepreneurship
goes beyond just profit-making and looks at the social and environmental implications.
Social entrepreneurs act as agents of change, striving to create social value through
innovative ideas that address societal problems (Mohammed, 2019).

The term "social entrepreneurship” was first used by Bill Drayton in 1980 (Kumar et al.,
2021). However, defining it precisely is challenging since different people and researchers
perceive it differently (Mair and Mart, 2006; Zahra et al., 2018). The ambiguity gets
compounded when the unclear term "social” is combined with the disputed term
"entrepreneurship™ (Zahra et al., 2018).

Many studies have tried to define social entrepreneurship. Dantyre, (2019) argues that social
entrepreneurship merges business and social matters. Social entrepreneurs are concerned
with societal benefits, not just making money. They make a profit, but their focus is on the
social or environmental impact. According to UKEssays (2018), a social entrepreneur is a
person who addresses significant societal issues using innovative ideas that haven't been
successfully implemented by private, public, or nonprofit entities. As per Choi and
Majumdar (2014), social entrepreneurship is fundamentally contentious, making it
challenging to define uniformly.


https://link.springer.com/chapter/10.1007/978-3-030-84044-0_7#ref-CR14

Table (1): Different perspectives used in social entrepreneurship

Author/s & Year Definition

SOCIAL ENTREPRENEURSHIP
Herlina, & Fazriyah, | SE s astrategy used by people, groups, start-up businesses,
(2020) or entrepreneurs to develop, finance, and implement

solutions to social, cultural, or environmental challenges is
known as social entrepreneurship. In this approach, profit
is no longer the primary objective of business but rather a
vehicle of achieving more expansive goals related to
enhancing society and the environment.

Lapin, (2023)

SE is a private activity in the social economy whose main
objective is to have a social impact rather than make a profit
for its owners or shareholders.

Almeida, et al., (2022)

SE defines organizations or initiatives that, by producing
and/or transacting goods or services, seek new solutions to
persistent social problems, thus generating high social
value, that deliberately subject their economic strategy to
social priorities and place the social mission at the center of
their concerns.

SOCIAL ENTREP

RENEURS

Samuelsson, & Witell,
(2022).

Individuals who use their business abilities to develop
novel responses to social issues and effect constructive
social change are known as social entrepreneurs.

Nishikawa, (2021)

Social entrepreneurs are people who utilize their business
acumen to develop novel responses to societal issues and
effect constructive social change.

Liang, (2020)

People that mix business with social effect are known as
social entrepreneurs. They use their resources and abilities
to address social and environmental challenges.

SOCIAL ENTERP

RISE

Liptrap, (2021)

A social enterprise is a business that aims to generate profit
while also addressing social or environmental issues.

Murphy et al., (2021)

Social enterprises are operational models that generate
measurable value in multiple economic, social, and
natural/ecological categories.

Source: by researcher.

O'Connor (2019) defines social entrepreneurs as business people who use their companies
to deliver social value. Dacin et al., (2011), after reviewing existing literature, identified

10



four key elements of social entrepreneurship: the unique characteristics of social
entrepreneurs, their activity context, their methods and resources, and their primary goals.
Despite these definitions, there remains conceptual ambiguity in the field of social
entrepreneurship research (Zahra et al., 2018).

Despite numerous academic theories and attempts to characterize social entrepreneurship,
the research field continues to exhibit conceptual ambiguity (Zahra et al., 2018). Some of
these definitions are shown in Table (1).

2.1.3. Theories of Social Entrepreneurship

Several scientific studies have endeavored to establish a scientific foundation for elucidating
social entrepreneurial conduct. A crucial aspect of stimulating entrepreneurial activity is
comprehending how individuals approach entrepreneurial behavior and their intention to
participate in social entrepreneurship initiatives (Susetyo & Lestari, 2014). Numerous
theories and models have been proposed to explicate social entrepreneurial behavior, Social
Cognitive Theory (SCT), Theory of Social Entrepreneurial Event, and Planned Behavior
Theory. This study will focus on Planned Behavior Theory.

2.1.3.1. Planned Behavior Theory

The Planned Behavior Theory posits that a person's views, subjective norms, and perceived
behavioral control have an impact on their conduct. According to this theory, attitudes refer
to an individual's evaluation of a particular behavior, while subjective norms reflect the
perceived social pressure to perform or not perform the behavior. Perceived behavioral
control, on the other hand, reflects the individual's perception of their ability to perform the
behavior (Ajzen, 1991).

The Theory of Planned Behavior (TPB) is a social psychology concept that has been
extensively applied to a number of areas, including consumer, environmental, and health
behavior. The three elements of attitudes, subjective norms, and perceived behavioral
control, in accordance with the theory, interact to establish a person's intention to engage in
a specific conduct, which in turn forecasts the actual behavior (Ajzen,1991).

Attitudes are formed by an individual's beliefs about the outcomes of the behavior and the
evaluation of those outcomes as positive or negative. The desire to adhere to these subjective
norms is reflected in the individual's judgment of what other people think they should or
shouldn't do. Perceived behavioral control refers to the individual's beliefs about their ability
to perform the behavior, taking into account both internal and external factors that may
facilitate or hinder the behavior (Fishbein & Ajzen,1975).
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The TPB has been applied to various health behaviors, such as smoking cessation. For
example, research has shown that an individual's attitude towards physical activity is strong
predictors of their actual exercise behavior (Hagger et al., 2020).

The TPB has also been used to explain consumer behavior, such as purchase decisions for
sustainable products. Research has shown that attitudes towards environmental protection,
perceived social norms related to sustainable consumption, and perceived behavioral control
over sustainable consumption are important predictors of the intention to purchase
environmentally friendly products (Bamberg & Moser, 2007).

The TPB has also been expanded to include additional factors, such as emotions and habits,
to better understand complex behaviors. For example, the Theory of Planned Behavior and
Emotion (TPB-E) proposes that emotions can influence behavior by either enhancing or
inhibiting the effects of the TPB factors (Conner & Armitage, 1998).

The TPB has been criticized for its reliance on self-reported measures of behavior and its
limited ability to explain behaviors that are not fully under an individual's control. However,
the theory remains a widely used framework for understanding and predicting behavior in
various contexts.

In the field of social entrepreneurship, the trend toward social entrepreneurial behavior is a
reflection of how the behavior is assessed and evaluated positively or negatively. This trend
highlights the difference between the desire to work for oneself and the preference for being
an employee. Self-norms and social norms represent the perceived social pressure to
perform work, and they reflect the opinions of others about an individual's ability to take up
entrepreneurship as a career, behavioral control as perceived, on the other hand, refers to
how much an individual believes they can control their behavior in pursuing the activity in
question. It indicates the simplicity or complexity of achieving the interest-generating
behavior, and all these factors combine to influence the formation of entrepreneurial
intention (Tsordia & Papadimitriou, 2015).

Krueger and Carsurd developed the entrepreneurial planned behavior theory model based
on the planned behavior theory. This model suggests that starting a new business is a process
influenced by three main factors: entrepreneurial orientation, which is developed from the
perceived desire to start a business, perceived social norms for participating in
entrepreneurial projects, and perceived control over entrepreneurial behavior (Tran &
Korflesch, 2016).



Accordingly, the theory of planned behavior takes into account personal and contextual
factors, such as culture and environment, in shaping entrepreneurial intentions. The theory
asserts that entrepreneurial behavior is the result of the interaction between an individual's
personal attitude towards the behavior, society's perception of the value of the behavior, and
the confidence of the subject in his or her capacity to fulfill the conditions necessary to
achieve the behavior.

2.1.4. Characteristics of Social Entrepreneurs

Social entrepreneurs are individuals who are dedicated to creating innovative solutions to
social problems. They are driven by a desire to make a positive impact on society and are
willing to take risks in order to achieve their goals. Social entrepreneurs possess several key
characteristics that set them apart from traditional entrepreneurs.

One characteristic of social entrepreneurs is their focus on creating social value. Unlike
traditional entrepreneurs, who are primarily focused on generating profits, social
entrepreneurs prioritize the creation of social value as their primary goal. They are driven
by a desire to make a positive impact on society and to address social problems.

Their creative approach to problem-solving is another trait of social entrepreneurs. They are
not content with traditional solutions to social problems and instead seek out new and
creative approaches. They are willing to take risks and to experiment with new ideas in order
to find innovative solutions.

Social entrepreneurs are also highly passionate and committed to their work. They are driven
by a sense of purpose and are deeply committed to the social causes they are working to
address. They are not motivated solely by financial gain, but rather by the desire to make a
meaningful difference in the world.

Social entrepreneurs are highly resilient and adaptable. They face many challenges and
obstacles in their work, but they are able to persevere in the face of adversity. They are
skilled at adapting to changing circumstances and are able to pivot their strategies when
necessary.

According to Sivathanu & V.Bhise (2013, p. 2),” Social entrepreneurship is the work of a
social entrepreneur. A social entrepreneur is someone who recognizes a social problem and
uses entrepreneurial principles to organize, create, and manage a venture to make social
change. Whereas a business entrepreneur typically measures performance in profit and
return, a social entrepreneur assesses success in terms of the impact s/he has on society”.



Social entrepreneurs are often motivated by a deep sense of empathy for those who are
marginalized or disadvantaged in society. They are driven to create solutions that address
the root causes of social problems and help to improve the lives of those in need. This
empathetic approach is reflected in the way that social entrepreneurs work, as they often
seek to involve the communities they serve in the development and implementation of their
solutions. As Peredo & McLean, (2006, p.64) believed “Social entrepreneurship is exercised
where some person or group: (1) aim(s) at creating social value, either exclusively or at least
in some prominent way; (2) show(s) a capacity to recognize and take advantage of
opportunities to create that value (“envision”); (3) employ(s) innovation, ranging from
outright invention to adapting someone else’s novelty, in creating and/or distributing social
value; (4) is/are willing to accept an above-average degree of risk in creating and
disseminating social value; and (5) is/are unusually resourceful in being relatively

undaunted by scarce assets in pursuing their social venture”.

Social entrepreneurs also tend to be highly collaborative and focused on building
partnerships. They recognize that creating real and lasting change requires the involvement
of many different stakeholders, including government agencies, NGOs, and private sector
organizations. Social entrepreneurs are skilled at building relationships and working
collaboratively to bring together diverse groups of people and organizations to achieve
common goals. According to Mthembu, and Barnard, (2019 P. 148), "Despite differences
in definitions, the underlying driver is to create social value, characterised by innovation or
the creation of something new. Social entrepreneurship is primarily driven by the social
problem being addressed, and a social enterprise should take a format that mobilizes the
resources needed to address that problem most effectively. Social entrepreneurship can
therefore follow different avenues”.

The capacity to think creatively and develop original solutions to social problems is a crucial
trait of social entrepreneurs. They are not content to simply apply existing solutions to new
contexts, but instead, seek to develop new approaches that are tailored to the specific
challenges they are addressing. Social entrepreneurs are often able to see connections
between seemingly unrelated problems, which allows them to develop solutions that are
innovative and effective. As the Skoll Foundation (2021) notes, social entrepreneurs are
change makers who use their creativity and resourcefulness to develop new and effective
ways of solving social problems.

The capacity for risk-taking and resiliency in the face of difficulties is another crucial quality
of social entrepreneurs. They often face significant obstacles and opposition as they work
to create change, and must be willing to take risks and try new approaches in order to
succeed. Social entrepreneurs are also highly resilient, able to bounce back from setbacks
and learn from failures in order to refine their strategies and achieve their goals. As the
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Schwab Foundation for Social Entrepreneurship (2019) notes, social entrepreneurs are
pioneers who are willing to take risks, learn from failure, and persevere in the face of
challenges”.

In summary, social entrepreneurs possess a range of key characteristics that set them apart
from traditional entrepreneurs. They are motivated by a desire to create social value,
innovative in their approach to problem-solving, passionate and committed to their work,
collaborative and partnership-focused, creative and risk-taking, and resilient in the face of
challenges. By leveraging these characteristics, social entrepreneurs are able to create
positive change in the world and help to address some of the most pressing social problems
of our time.

According to Sunley, (2019), the subject of characteristics is an independent subject, but
rather a presentation of the personal formation of individuals in general. Entrepreneurial
characteristics are personal and feature abilities that an entrepreneur possesses, which he
needs to successfully manage his organization in defining his methods of behavior in various
situations he may face, or the role he performs depending on the type of tasks required to be
implemented. Here are some characteristics of entrepreneurship that can be considered the
key to success in the new project, as follows:

e Ability to better identify potential project opportunities than others, as it focuses on
opportunity, not on problems, and an attempt to take advantage of failure.
Entrepreneurs are goal-oriented and have a powerful influence on the emerging
culture of the organization. They are able to visualize where the organization is
going, and therefore they are able to provide a strong sense of strategic orientation.

e The feeling of an urgent need to make it practical oriented, they have a high need
for achievement, which motivates them to put their ideas into practice that they tend
to be in the internal position of censorship leading them to believe that they can
determine their fate through their own behavior. They also have a much greater
ability to tolerate ambiguity and tension than to create many organizations.

e Detailed knowledge of the keys to industry success that makes their work their lives.

e Get external help to support their skills, knowledge, and abilities, as time passes, it
creates a network of people with basic skills and knowledge who can be called
businessmen to obtain support.

2.1.5. Role of social Entrepreneurship

Social entrepreneurship plays an important role in addressing social problems and creating
positive change in society. Social entrepreneurs use innovative business models and
strategies generate and maintain social value, generally focusing on the requirements of
marginalized or underserved communities. They focus on creating solutions to social



problems rather than maximizing profits and aim to create sustainable and long-lasting
impacts (Mair Marti, 2006).

According to Mair and Marti (2006, P. 37), social entrepreneurship is "the process of
creating and sustaining a social enterprise, which is a venture that seeks to provide
innovative solutions to social problems and create positive social change through the use of
business practices.” Social entrepreneurs use their entrepreneurial skills to create innovative
solutions to social problems, such as poverty, unemployment, healthcare access, and
environmental degradation. They often work in partnership with other organizations and
stakeholders to create sustainable and impactful change.

One example of a successful social entrepreneurship venture is TOMS Shoes, founded by
Blake Mycoskie. For every pair of shoes purchased, TOMS donates a pair to a child in need.
Over 100 million pairs of shoes have been given by TOMS to children in need in more than
70 countries under its "One for One" approach (TOMS, 2021). TOMS Shoes has also
expanded its social impact beyond footwear, with initiatives focused on providing clean
water, improving maternal health, and supporting mental health.

Social entrepreneurship has the potential to create significant social impact and address
some of the world's most pressing problems. It can also inspire and motivate others to
become agents of change in their communities. Darabi, et al. (2012, P. 2932) note, "The
idea of “social entrepreneurship” has struck a responsive chord. It is a phrase well suited to
our times.It combines the passion of a social mission with an image of business-like
discipline, innovation, and determination commonly associated with, for instance, the high-
tech pioneers of Silicon Valley. The time iscertainly ripe for entrepreneurial approaches to
social problems”.

Social entrepreneurship is an emerging field that combines the passion for social impact
with the discipline, innovation, and determination commonly associated with business
practices. Social entrepreneurs use their creativity, resourcefulness, and business acumen to
identify social problems and develop innovative solutions to address them. They often work
in partnership with other organizations, including government agencies, nonprofits, and for-
profit businesses, to create sustainable and impactful change (Bornstein, 2007).

Social entrepreneurship has gained momentum in recent years, with a growing number of
organizations, individuals, and academic institutions recognizing its potential for creating
positive social change. The Skoll Foundation, for example, is a leading organization that
supports social entrepreneurship through funding, networking, and advocacy. It also hosts
the annual Skoll World Forum, which brings together social entrepreneurs, philanthropists,
and business leaders to share ideas and collaborate on solutions.
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One of the key strengths of social entrepreneurship its capacity to leverage the power of the
market to address social problems. By creating businesses that address social needs, social
entrepreneurs can generate revenue, create jobs, and build economic sustainability while
also making a positive social impact. This approach contrasts with traditional philanthropy,
which often relies on donations and grants to address social issues (Peredo & McLean,
2006).

Social entrepreneurship has also been recognized for its potential to address complex and
systemic social problems that are often neglected by traditional approaches. For example,
social entrepreneurs are increasingly focused on issues such as climate change, income
inequality, and systemic racism. By bringing together diverse stakeholders and working
towards long-term solutions, social entrepreneurs can help create systemic change and
advance social justice (Zahra et al., 2009).

It should be highlighted that entrepreneurship is essential for accelerating economic
development in both developed and developing nations. More than just raising per capita
output and income is involved in the function of entrepreneurship in economic development.
Initiating and fostering transformation in business and society are included (Dhaliwal,
2016). As a result, increasing the availability of enterprises becomes crucial for the
advancement of modern civilization. Our current reality is a picture of stark contrasts.
Despite the fact that some countries are quite wealthy, approximately two-thirds of the
world's population experience poverty, starvation, poor housing, a lack of access to
healthcare, and illiteracy.

Even in the final quarter of the 20th century, man is still primarily preoccupied with poverty,
despite phenomenal advances in science and technology in various parts of the world.
Therefore, a person's interest in entrepreneurship ultimately stems from a desire to see a
country or region's economy thrive (Nwachukwu & Ogbo, 2012).

Social entrepreneurs occasionally create theories about the same that demonstrate economic
behaviors intended to help rural residents realize their economic activities and use them for
their own personal benefits and the benefits of the community at large (Steyaert & Dey,
2014). They contend that social values don't have much of an economic impact on society
and instead focus on providing for the basic and long-term requirements of its citizens, such
as food, shelter, water, education, and healthcare (Solomon, 2016). They are only distributed
to the neediest members of society.

In summary, social entrepreneurship is a growing field that combines business practices
with a passion for social impact. It has the potential to create positive change and address
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some of the world's most pressing social problems, while also fostering innovation,
collaboration, and economic sustainability.

2.1.6. Social Entrepreneurship in Higher Education

Most definitions of academic entrepreneurship begin with the concept of starting a for-profit
company and refer to university spin-offs or businesses founded by academics (Wright et
al., 2009). Some authors have developed a more thorough taxonomy and distinguished
between general academic entrepreneurship and research-based entrepreneurship, which
refers to enterprises founded by academics based on their own research, and those founded
by academics using other methods (Goel and Grimpe, 2011).

Others have focused solely on academic enterprises founded using venture money (Zhang,
2007), while others have considered any company founded using intellectual property
produced inside of institutions, regardless of whether the entrepreneur was a member of the
academic community or not (Hayter, 2011). Institutions of higher learning around the world
are making significant investments in the idea, clinging to the advantages of social
entrepreneurship, especially in student self-development and societal transformation
(Littlewood & Holt, 2018).

In essence, social entrepreneurship increasingly has a favorable effect on students'
knowledge growth, which is essential for improving academic tasks, provided that they learn
while resolving society's problems (Chang et al., 2014). Participating in social
entrepreneurial activities promotes teamwork, peer networking, a sense of social duty, and
accountability.

These are fundamental principles of a better citizenry, and recent graduates need these
abilities to compete in the fiercer labor market environment and successfully navigate
challenging social contexts. The definition of an entrepreneurial university is not universally
agreed upon (Pugh et al., 2018). An entrepreneurial university, in the opinion of Urbano and
Guerrero (2013), must develop into an entrepreneurial organization, have entrepreneurial
individuals, and exhibit entrepreneurial behavior when interacting with its surroundings.

On the basis of the aforementioned, the definition of academic entrepreneurship has been
developed as follows: "academic entrepreneurship is a practice performed with the intention
to transfer knowledge between the university and the external environment in order to
produce economic and social value both for external actors and for members of the
academia, and in which at least a member of academia maintains a primary role"
(Cantaragiu, 2012, P. 684). This definition encompasses a portion of the commercial
definitions category because it emphasizes the role of the academic entrepreneur in
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coordinating the transfer of knowledge into the creation of businesses and excludes
businesses founded on university knowledge but not by academia. So, in order for the
activity to fit into what is called academic entrepreneurship, the academic entrepreneur is
the one who started the entrepreneurial practice and must continue to be the primary shaper
of the practice (Paunescu et al., 2016).

Entrepreneurial universities are institutions that focus on teaching and promoting
entrepreneurship as a key skill for economic development. These universities give students
the knowledge and abilities they need to launch and run prosperous enterprises. According
to Kuratko and Audretsch (2013), entrepreneurial universities offer a unique learning
environment that fosters innovation, creativity, and risk-taking among students. These
institutions are important because they promote entrepreneurship as a viable career path and
encourage students to develop a mindset that values innovation and creativity.

It is noticeable that universities are leading the third academic revolution, through their
transformation towards the pioneering academic model, whereby universities become a
magnet for economic and social development, by expanding their research and educational
tasks to be an increasingly important platform for societal transformation; Therefore, it is
considered that universities work to improve the quality of life in societies and contribute
to addressing these societies' requirements in order for the advancement of civic engagement
for higher education to become a significant global movement (Paunescu et al., 2016).

The entrepreneurial university or the pioneering university gives increasing attention and
importance to the third task (the other two tasks are education and research), where the
economic and social knowledge produced by researchers is valued within the universities
and is transferred to society to create social value, and this model gives greater importance
to the relationship between governments, universities and the private sector (Fayolle &
Redford, 2014).

2.1.6.1. Needs of Social Entrepreneurship in Higher Education

In recent years, there has been growing recognition of the role that social entrepreneurship
can play in addressing some of the world's most pressing social and environmental
challenges. Social entrepreneurship involves the use of entrepreneurial principles to create
and implement innovative solutions to social problems. This approach has gained increasing
attention from universities, which are attempting to take a more significant part in promoting
social entrepreneurship (Bacq & Janssen, 2011).

One of the primary needs for social entrepreneurship in universities is to address the growing
demand from students for education and training in this area. As students become more
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socially conscious, they are looking for ways to use their skills and knowledge to make a
positive impact on society. Social entrepreneurship provides an avenue for students to do
just that, by combining their entrepreneurial spirit with a desire to make a difference.
Universities have responded to this demand by offering courses, workshops, and other
educational programs on social entrepreneurship (Austin, Stevenson, & Wei-Skillern,
2006).

Another need for social entrepreneurship in universities is to address the social and
environmental challenges that are facing the world today. Social entrepreneurship provides
a way for universities to leverage their resources and expertise to create innovative solutions
to these challenges. By supporting social entrepreneurs, universities can help to create a
more sustainable and equitable world (Bacq & Janssen, 2011).

Furthermore, social entrepreneurship can also provide universities with opportunities for
research and innovation. By collaborating with social entrepreneurs, universities can gain
insights into the challenges and opportunities that are facing society, and can use this
knowledge to develop new solutions and technologies. This can lead to new research and
innovation opportunities for universities, as well as new products and services that can
benefit society (Austin et al., 2006).

In summary, the needs of social entrepreneurship in universities are many and varied. From
addressing the demand for education and training, to addressing social and environmental
challenges, to providing opportunities for research and innovation, social entrepreneurship
has a chance to be advantageous universities and society overall. By recognizing and
responding to these needs, universities can play a critical role in empowering social
entrepreneurship and creating a more sustainable and equitable world (Bacq & Janssen,
2011).

The University could be using various essential elements to empowering social
entrepreneurship, including:

Curriculum and Education.
Incubation and Acceleration.
Research and Innovation.
Partnerships and Collaborations.
Awareness and Outreach.
Alumni Network and Support.

o0k wbdPE
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2.1.6.2. Challenges Faced by Social Entrepreneurship in Higher Education

Social entrepreneurship is a unique form of entrepreneurship that focuses on creating social
impact rather than solely generating profit. Social entrepreneurs use innovative business
models and strategies to tackle social and environmental problems. However, social
entrepreneurship faces numerous obstacles that can hinder its success. Some of the
challenges faced by social entrepreneurship and their potential solutions.

One major obstacle faced by social entrepreneurship is a lack of access to funding. Unlike
traditional entrepreneurs, social entrepreneurs often struggle to attract investment due to the
perception that their ventures may not generate significant financial returns. This perception
can make it difficult for social entrepreneurs to secure funding, particularly in the early
stages of their venture. According to a study by the Global Entrepreneurship Monitor, over
half of social entrepreneurs reported difficulty in accessing funding (Herrington, Kew, &
Kew, 2017).

Another obstacle faced by social entrepreneurship is the lack of government support.
Governments have a significant impact on the success of social entrepreneurship by setting
policies that promote or hinder the development of the sector. However, many governments
are slow to recognize the importance of social entrepreneurship and fail to provide adequate
support. This lack of support can take many forms, including limited funding for social
entrepreneurship programs, limited access to government contracts, and a lack of regulatory
frameworks that recognize the unique needs of social entrepreneurs (Bacq & Janssen, 2011).

A third obstacle faced by social entrepreneurship is the difficulty of measuring impact.
Social entrepreneurs aim to create social and environmental impact through their ventures,
but measuring this impact can be challenging. Unlike traditional businesses, social
entrepreneurship ventures often have complex social and environmental goals that are
difficult to quantify. This can make it difficult to demonstrate the impact of their work and
attract funding or support. As a result, social entrepreneurs must develop innovative
methods for measuring and reporting on their impact (Bornstein & Davis, 2010).

Another obstacle faced by social entrepreneurship is a lack of access to networks and
resources. Building a successful social enterprise often requires access to networks of like-
minded individuals, mentors, and resources. However, many social entrepreneurs lack
access to these networks and resources, particularly in developing countries. This can make
it difficult for social entrepreneurs to access the knowledge and support they need to build
successful ventures (Mair & Marti, 2006).
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In addition to the obstacles mentioned earlier, social entrepreneurship faces several other
challenges. One such challenge is the difficulty of balancing social impact and financial
sustainability. Social enterprises often face a trade-off between achieving social impact and
generating enough revenue to sustain their operations. This trade-off can be particularly
challenging for social enterprises working in resource-constrained environments or
addressing complex social issues. Social entrepreneurs must develop innovative business
models that allow them to achieve their social goals while also generating revenue (Dacin,
Dacin, & Matear, 2010).

Another challenge faced by social entrepreneurship is the lack of legal frameworks that
support the sector. Many countries lack legal frameworks that recognize social
entrepreneurship as a distinct form of entrepreneurship. This can create challenges for social
entrepreneurs, such as limited access to legal protections, difficulty accessing government
contracts, and challenges in attracting investment. Governments must develop legal
frameworks that recognize the unique needs of social entrepreneurship and provid e support
for the sector (Nicholls, 2010).

Social entrepreneurship also faces challenges related to scaling their impact. Many social
entrepreneurship ventures start small and operate at a local or regional level. However, to
achieve significant social impact, social entrepreneurs must find ways to scale their impact.
This can be particularly challenging for social enterprises that rely on community
engagement or involve complex social issues. Social entrepreneurs must develop strategies
for scaling their impact while maintaining their social mission (Dees, 2007).

Finally, social entrepreneurship faces challenges related to the perceptions of the sector.
Despite the growing interest in social entrepreneurship, the sector still faces negative
perceptions from some quarters. Some view social entrepreneurship as a form of charity or
philanthropy rather than a viable form of entrepreneurship. This perception can make it
difficult for social entrepreneurs to attract investment or gain support from stakeholders.
Social entrepreneurs must work to change perceptions of the sector and demonstrate the
value of their work (Dorado & Ventresca, 2013).

In conclusion, social entrepreneurship faces several obstacles and challenges that can hinder
its success. These challenges include balancing social impact and financial sustainability, a
lack of legal frameworks, challenges in scaling impact, and negative perceptions of the
sector. However, by developing innovative solutions and addressing these challenges, social
entrepreneurs can create meaningful social and environmental impact.

22



2.1.7. Social Entrepreneurship in Palestinian Universities

Social entrepreneurship has gained significant attention in recent years as a means of
addressing social and environmental issues. In Palestine, universities have recognized the
potential of social entrepreneurship to address pressing social issues such as unemployment,
poverty, and environmental degradation. As a result, social entrepreneurship has become an
increasingly popular topic of discussion in universities in Palestine (Mansour, 2018).

Palestinian universities have developed a range of initiatives and programs aimed at
fostering social entrepreneurship. For example, the Arab American University in Jenin has
established a Social Entrepreneurship Center, which provides training, mentorship, and
funding for social entrepreneurs. Similarly, the An-Najah National University in Nablus has
launched a Social Entrepreneurship Program, which offers courses, workshops, and
networking opportunities for aspiring social entrepreneurs (Ayyash, 2017).

One of the main benefits of social entrepreneurship programs in Palestinian universities is
the potential to address unemployment. According to the Palestinian Central Bureau of
Statistics, the unemployment rate in Palestine was 26.4% in 2021 (PCBS, 2022). By
fostering social entrepreneurship, universities in Palestine can help create new job
opportunities and support economic growth.

Another benefit of social entrepreneurship programs in Palestinian universities is their
potential to address social and environmental issues. For example, social enterprises in
Palestine have developed innovative solutions to environmental problems, such as recycling
waste and promoting sustainable agriculture. Social entrepreneurship can also be used to
address social issues, such as gender inequality and poverty (Kanaaneh, 2018).

Despite the potential of social entrepreneurship in universities in Palestine, there are several
challenges that must be addressed. One of the main challenges is a lack of funding and
resources. Many social entrepreneurs in Palestine struggle to access funding and support for
their ventures. Universities must work to provide adequate funding and resources to support
social entrepreneurship initiatives (Mansour, 2018).

Another challenge is a lack of awareness and understanding of social entrepreneurship
among stakeholders, including students, faculty, and the wider community. This can make
it difficult to attract and retain talented social entrepreneurs. To address this challenge,
universities in Palestine must raise awareness of social entrepreneurship and its potential
benefits.

In addition to the challenges mentioned earlier, there are several other obstacles that social
entrepreneurship faces in Palestinian universities. One of the significant challenges is the
political situation in Palestine, which affects the social and economic environment. The
ongoing Israeli occupation of Palestine has created an unfavorable economic and social
environment, which poses a significant challenge to social entrepreneurship. The closure of
borders, checkpoints, and military barriers has limited access to markets, inputs, and
funding, making it difficult for social entrepreneurs to develop and scale their ventures
(Jarrar & Dajani, 2019).
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Another challenge is the lack of legal and regulatory frameworks for social
entrepreneurship. The absence of clear legal frameworks for social enterprises can create
uncertainty and legal barriers for social entrepreneurs. Moreover, the lack of clarity in the
regulatory environment can make it difficult for social entrepreneurs to access government
support and funding (Ayyash, 2017).

Another obstacle that social entrepreneurship faces in Palestinian universities is the lack of
collaboration and coordination among stakeholders. Many social entrepreneurs and
organizations are working in isolation, which limits their potential impact. Universities in
Palestine can play a crucial role in fostering collaboration and coordination among
stakeholders by creating platforms for networking and partnerships (Mansour, 2018).

Despite these challenges, social entrepreneurship has the potential to make a significant
contribution to Palestinian society. Palestinian universities can play a crucial role in
fostering social entrepreneurship by providing the necessary resources, training, and
networking opportunities. By doing so, they can help create a new generation of socially
responsible entrepreneurs who can address pressing social and environmental issues in
Palestine (Kanaaneh, 2018).

In conclusion, social entrepreneurship has the potential to address pressing social and
environmental issues in Palestine, and universities in Palestine are recognizing this potential
by developing programs and initiatives to foster social entrepreneurship. However, several
challenges, including funding, awareness, understanding, political situation, legal
frameworks, and collaboration, must be addressed to realize the potential of social
entrepreneurship fully. Universities in Palestine must work collaboratively with social
entrepreneurs, government agencies, and civil society organizations to overcome these
challenges and create a more conducive environment for social entrepreneurship.

2.2 Literature Review

In addition to the failure of governments to address the escalating social needs and achieve
social welfare, the localization of social entrepreneurship in society and the development of
a generation of social entrepreneurs can help treat many social crises that were brought on
by the control of market forces over societal activity (Mohammed, 2019).

Educational institutions, particularly those at the university level, are necessary to give their
students entrepreneurial competencies and culture that help shape favorable intents toward
taking part in trailblazing social initiatives in order to create a generation of social
entrepreneurs. The growing interest in social entrepreneurship, according to some experts,
has led to a clear interest in teaching it, particularly at the university and higher education
institution levels. It has also drawn attention to the social component of higher education
institutions and demonstrated the need to foster a culture of social entrepreneurship in order
to support and encourage students to launch their own social projects (Salamzadeh, et al.,
2013).

Building a generation of social entrepreneurs is therefore becoming increasingly important
in an effort to effect social change and provide value. It is clear that colleges are in charge
of educating and graduating this generation of business leaders. Universities cannot
accomplish this without fostering a culture of social entrepreneurship among their students
and staff.
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Previous studies have looked into how universities may promote social entrepreneurship in
the following areas:

2.2.1. Curriculum and Education

Awan and colleagues (2021) indicated that entrepreneurship is now a key focus within the
educational system. They argue for the incorporation of creativity into curricula, as rapid
economic and technological changes have strained educational institutions. Introducing
entrepreneurship as a key subject, particularly at university level, is important. If not,
education could become disconnected from market realities and economic growth could be
stunted. Recommendations include creating new programs that introduce the principles of
entrepreneurship and organizing workshops to alter the mindset of students and teachers.

Halberstadt et al. (2019) used a mixed-method approach, involving qualitative data
collection from students' learning diaries and semi-structured interviews with master's
students and instructors at a German university. The objective was to identify key
competencies for social entrepreneurship and provide an initial understanding of how
service-learning works. Their work contributed valuable insights regarding the
competencies that service learning promotes, contributing to a framework for social
entrepreneurial competencies.

Kumar et al., (2021) evaluated how higher education institutions in India are developing
postgraduate  social entrepreneurship  programs. They reviewed the terms
"entrepreneurship,” "social entrepreneurship,” and "social innovation™ in course syllabi of
Indian higher education institutions. Findings revealed significant differences in curricula
across universities, leading to a call for greater collaboration among social entrepreneurship
instructors.

Permatasari and colleagues (2020) found that self-efficacy, perceptions of social
entrepreneurs, and subjective norms greatly influenced intentions to engage in social
entrepreneurship. Emotional intelligence, on the other hand, had a slight influence on social
entrepreneurial intention. The findings suggested the importance of emotional intelligence
training, in conjunction with social persuasion and the vicarious learning model of social
entrepreneurs, within entrepreneurship curricula.

Dobele (2016) highlighted that social entrepreneurship education can be influenced by a
number of variables, but it holds the potential to empower individuals to develop novel
solutions for societal issues. Skills such as self-sufficiency, creativity, empathy, critical
thinking, and entrepreneurial ability can be cultivated through social entrepreneurship
education, thus promoting social problem-solving and contributing to national economic
resilience.

Addae and Ellenwood (2021) noted that social entrepreneurship has grown as a movement,
breaking barriers between corporate and social sectors. With this growth, universities have
developed programs that combine business, social impact, and innovation. However, social
entrepreneurship education is still relatively new, with a diverse array of courses and
teaching approaches. The authors suggested the importance of using theory-driven concepts
to help students develop core competencies in social entrepreneurship.
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Blunck et al., (2021) posited that there is ongoing debate regarding global scope,
multidisciplinary engagement, and instructional structure within social entrepreneurship
education. They presented a study comparing digital social entrepreneurship programs using
qualitative methods, illustrating how benchmarking can assist in the development of such
programs.

Finally, Lam-Lam and colleagues (2019) examined the benefits of teaching social
entrepreneurship at public institutions. Their study of university students found a correlation
between certain personality traits and traits conducive to social entrepreneurship. Despite
this, social entrepreneurship courses were found to be lacking in Tijuana's institutions. The
authors therefore recommend the inclusion of social entrepreneurship in the curricula of
local and state colleges.

2.2.2. Incubation and Acceleration

Hassan (2019) researched the relationship between social entrepreneurs and incubators in
Sweden and Europe. The study sought to identify activities that incubators offer which can
influence the development of social entrepreneurs. Six interviews with social entrepreneurs
and two industry professionals were conducted, revealing that education, networking, and
meeting facilitation were crucial offerings from incubators. The importance of these roles
varies across different stages of the entrepreneurial process. A model was then proposed to
show how these roles correspond with various phases of the entrepreneurial process for
social entrepreneurs.

Schmitz et al., (2017) explored the evolving roles of universities in empowering social and
economic progress. They conducted a bibliometric analysis of innovation and
entrepreneurship literature, revealing the presence of diverse perspectives from multiple
fields. However, they found that the literature is often fragmented and lacking in coherent
definitions and connections between innovation and entrepreneurship. They suggest more
comprehensive studies that consider both economic and social aspects of innovation and
entrepreneurship within universities.

Roura, (2015), evaluated the business services offered by business incubators in an open
innovation context. The research included a large sample of 255 business incubators
worldwide and a Spanish instance with two university incubators. Results show effective
collaboration between the public and private sectors, as well as universities, and identifies
patterns of service provision depending on the ownership, size, and partnership of the
business incubators.

Wang and Wang, (2013) discussed the role of universities in driving economic growth
through knowledge and technological innovation, particularly in Taiwan. They highlighted
the importance of university-industry collaboration in systematically translating innovative
ideas from universities into industrial applications, enhancing the entrepreneurial economy.
The role of government policy in assisting university incubators to improve R&D
capabilities was also addressed.

Sanyal and Hisam, (2018) identified the importance of SMEs and business incubators in the
economic diversification of Oman. They highlighted the challenges faced by entrepreneurs
and suggested that business incubators could ensure sustainable growth and development of
small businesses. They also emphasized the need for stronger public-private partnerships, a
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single window for managing business incubators, and specialized industrial incubators to
boost manufacturing.

Du, et al., (2020) conducted a quantitative study to examine different models of social
entrepreneurship education in universities and their effects on students' attitudes. They
found that a teacher-student co-entrepreneurship (TSCE) model was more effective in
empowering social entrepreneurship study acceptance compared to the traditional model.
Their findings could assist in redesigning social entrepreneurship education processes in
universities.

Lastly, Gilmeanu & Gauca, (2017) investigated the concept of social capital in higher
education and its relationship to academic leadership. Their qualitative study focused on
eight globally leading institutions and their community projects and external stakeholder
relationships. They found that these institutions had established organizational structures to
promote social entrepreneurship to varying degrees.

2.2.3. Research and Innovation

Isaqzadeh, E. (2022) revealed that social marketing is regarded as an effective form of
marketing that offers creative answers to challenging social issues and seeks to benefit
society as a whole, not just the marketers. Similar to traditional entrepreneurship, social
entrepreneurship uses the entrepreneurial process to address social issues. Since they all aim
to use social empowerment through financial resources, social marketing, social
entrepreneurship, and social innovation work best together. In order to assess social
marketing's necessity and position, this study compares how it affects social
entrepreneurship and social innovation in Turkey and Afghanistan. An empirical study was
conducted to better understand the goal and applications of social marketing as well as
potential uses by entrepreneurial enterprises to increase social empowerment and creative
performance. Data were gathered using well-structured questionnaires. 210 employees in
Afghanistan and 204 in Turkey who work for non-profit organizations that support
entrepreneurship programs received surveys. Key conclusions from a systematic
examination are discussed in the research. As a result, social firms with creative and
successful social marketing strategies appear to be more successful than those without such
strategies in organizing complex situations. The study concluded that social marketing
benefits social entrepreneurship initiatives in four categories, including (1) competing with
competing ventures, (2) generating money, (3) finding volunteers, and (4) showcasing
cutting-edge services and goods to the target groups.

Zhao, (2021), found that Communist Youth League plays little role in encouraging young
people in rural areas to innovate and start businesses. Young people aged 19 to 35 who
reside in second or third-tier cities, county towns, and townships and below are referred to
as "small-town youth™. This study proposes optimization recommendations based on three
aspects: the development of entrepreneurial aptitude, the formation of an entrepreneurial
environment, and the allocation of entrepreneurial resources. This study used a
questionnaire survey and an interview to conduct an inquiry. Students from five colleges
and institutions in Hebei Province, as well as some social youngsters, are the research
subjects. According to the findings, the college communist Youth League plays little impact.
It does not fully exploit its particular political and organizational advantages in reaching out
to the government, finance, businesses, and other key organizations.
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Chang, et al. (2014) found that Many studies have explored the use of learning-by-doing in
higher education, but few have applied this to social entrepreneurship contexts and
applications: this paper addresses this gap in the literature. Our programme involved
students working with different stakeholders in an interactive learning environment to
generate real revenue for social enterprises. Our results show that learning by doing enables
students to develop their entrepreneurial skills and enhance their knowledge of social
businesses. The findings also show that students became more effective at working in teams
and in formulating and applying appropriate business strategies for social enterprises.
Overall, the learning-by-doing approach discussed in this paper is capable of developing the
entrepreneurial skills of students, but there are challenges that need to be addressed if such
an approach is to be effective.

According to Phillips, et al., (2015) According to corporate social responsibility (CSR)
literature, CSR efforts have the ability to improve performance in addition to serving the
immediate interests of stakeholders of for-profit businesses. Social entrepreneurship and
social innovation have come to light as a way to address social concerns as a result of
growing frustration with for-profit corporate structures. The paper, which uses a systematic
review of pertinent research, offers collective insights into research linking social
innovation with social entrepreneurship, illustrating the area's expanding interest over the
past ten years. Particular attention has been paid to the role of the entrepreneur, networks,
systems, institutions, and cross-sectoral collaborations throughout the previous five years.
The authors consolidate previously disparate disciplines of research into an analytical
framework based on the review's findings, indicating a "systems of innovation™ approach
for future research on social innovation and social entrepreneurship.

According to llias O, et al., (2017), Big data and its applications have attracted a lot of
attention in recent years, with most of the research concentrating on finding solutions to
business and technical issues. This attention is evidence of the strength of big data and its
applications. The issue still lies in figuring out how to use big data's potential to solve a
variety of societal problems in a novel way. Big data may alter how business owners and
other participants in a social ecosystem make decisions, opening up fresh avenues for the
development of social innovation. Though little is known about how social ecosystems must
adapt to accept the development that big data implies. Big data innovation and social
entrepreneurship need to be institutionalized, and it is important to look at how to use big
data effectively to bring about positive, long-lasting change. By combining and extending
the findings with insights from the numerous stakeholders involved in the social innovation
process, we propose expanding on the existing state of the art and moving beyond it.
Additionally, we suggest creating and testing a framework of best practices, which
interested parties can use as a guide to successfully use big data for social innovation,
through creating prototype apps that will amply demonstrate the influence of big data on
tackling societal issues. The position paper ends with several research-related issues and
difficulties for related investigations in the future.

2.2.4. Partnerships and Collaborations

Barba-Sanchez and Atienza-Sahuquillo (2018) state that due to high unemployment in
Spain, the job market needs engineers with multiple skills including entrepreneurship. This
research focuses on understanding how the motivation to become an entrepreneur influences
future engineers. They found that the desire for independence plays a significant role in their
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entrepreneurial ambitions. Their study also shows that entrepreneurship education
positively influences these intentions.

Cinar, R. (2019) explores how universities can help resolve societal issues through social
entrepreneurship. The study examines what factors influence the acceptance or rejection of
social entrepreneurship within universities. The research, conducted in a Dutch public
university, shows that social entrepreneurship is not fully accepted. This is due to various
factors including stakeholder expectations, lack of leadership in the field, strict public
institution regulations, and a lack of a sense of belonging among students.

Cheung, et al., (2018) discuss the role of Catholic universities in promoting social justice.
This study looked at 501 US universities and found that Catholic-affiliated institutions are
more likely to offer courses in social entrepreneurship and non-profit management to
business students. This reflects Catholic universities' commitment to making a difference.

Hallo, 1. (2013) investigates how Palestinian universities, particularly Al-Agsa University,
serve their local communities in line with their social responsibilities. The study reveals that
the role of the university in serving society does not exceed 60% from the perspective of
faculty members. The study also recommends strengthening the relationship between
universities and local communities.

Finally, OECD (2012) suggests that long-term sustainability of entrepreneurial initiatives in
universities increases their credibility and influence. To achieve this, universities need to
properly finance their entrepreneurial initiatives and foster a collaborative environment
within the institution. Successful entrepreneurial universities also actively engage with
various stakeholders, which is important for entrepreneurship in research, teaching, and
other activities. This engagement aims to create value for both society and the university.

2.2.5. Awareness and Outreach

Buana & Masjud (2020) with the help of students from the President University Faculty of
Business students (Indonesia), This study was conducted to identify the factors influencing
young people's intentions to engage in social entrepreneurship. Empathy, self-efficacy, and
exposure are the three independent factors. Exposure is its sole dependent variable (social
entrepreneurial intention). A questionnaire was utilized as a data-gathering tool in a
quantitative research technique. 557 individuals were sent the questionnaire via social media
and a google form, and 334 of them responded (or 59.96% of them). The data was examined
using multiple regression. Using Pearson correlation and Cronbach alpha, the
questionnaire's 20 items all passed the validity and reliability test. Following that, multiple
regression analysis revealed that each independent variable had a substantial impact on the
dependent variable. Of the three independent factors, self-efficacy has the greatest effect on
social entrepreneurial intention (39.7%), followed by exposure (34.4%) and empathy
(25.3%). Y = 1.073 + 0.253 X1 + 0.397 X2 + 0.344 X3 + e was the regression equation.
Using the use of t-tests and F-tests, Empathy, self-efficacy, and exposure were shown to be
the three independent variables that most significantly a substantial impact on the dependent
variable, social entrepreneurial intention, as well as a simultaneous significant impact on
that variable. Finally, this study found that empathy, self-efficacy, and exposure could
account for 40.4% of the variation in social entrepreneurial intention, with other
characteristics accounting for 59.6% of the variation.
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Lee, (2014) investigated the sustainability of modern Korean social enterprises. Since the
Social Business Empowerment Act was passed in 2006, practitioners, academics, and
government officials in Korea have considered the sustainability problem to be a crucial
concern. Despite receiving substantial financial backing from the government, social
enterprise is not seen as sufficiently feasible by stakeholders in Korea. In order to solve this
issue, this research develops a theoretical framework, a comprehensive approach to
sustainability, mostly utilizing Giddens' structuration theory. According to this method,
factors that have an impact on sustainability can be classified as structural (such as the social
economy, market structure, and public policy) or agency (such as social entrepreneurs,
personnel, organization, and financing). Second, thesis questions that aim to explore the
word sustainability, the elements impacting sustainability and their impacts, and public
policy are produced in accordance with the literature and the conceptual framework. Third,
descriptive secondary analysis of data and case studies are employed to acquire research
findings, and analysis of the case studies is presented in a narrative format. Finally, this
study demonstrates how sustainability is viewed in Korea in terms of profit, social mission,
and continued operation without the aid of the government. The thesis demonstrates that
stakeholders are aware of how structural and agency variables affect organizational
sustainability, while individual focus points vary. In terms of policy, they think that a
private-led initiative that focuses on creating a better environment for social enterprise must
take the place of a public-led system. The thesis questions cover the concept of
"sustainability,” factors affecting sustainability and their effects, and public policy. Third,
to obtain research findings, descriptive secondary analysis of data and case studies is used.
Analysis of the case studies is then presented in a narrative fashion. In the end, this study
shows how sustainability is perceived in Korea in terms of profit, social mission, and ability
to continue operating without support from the government. The thesis shows that while
individual focus points differ, stakeholders are aware of how structural and agency variables
affect organizational sustainability. They believe that a public-led system should be replaced
with a private-led effort that focuses on improving the environment for social enterprises.

The study by Akella, & Eid, (2018) aims to critically examine the concept of social
enterprises in Palestine. It uses the lens of institutional theory to understand how the political
and economic context of society can influence certain types of entrepreneurial behaviors
and be responsible for the emergence of social enterprises. The paper uses a critical
perspective to deconstruct social enterprises in Palestine to shed light on the reasons for
their emergence, motives, and agendas. A case study design was used to examine the
phenomenon of social enterprises. The case study method is valuable in describing the how
and why issues of a phenomenon in the present time frame. Two leading social enterprises
operating within the Palestinian region were identified. The two enterprises were contacted
for a series of interviews (over a period of a few months) with their owners and other active
members. The empirical findings suggest that the social enterprise model is still in its
embryonic stages in Palestine. Their social mission of community development and
sustainability is not completely sincere. The social entrepreneurs were willing to
compromise the social mission for economic surplus. The national structure, political
framework, legal environment, and social, cultural, and economic conditions of Palestine
have served as suitable launching pads for social enterprises with not-so-authentic missions
of serving society. It has encouraged entrepreneurial philosophy and behavior, which has
masked hidden economic and political agendas with exterior goals of social welfare and
community development.
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Also, Shahverdi, et al., (2018) Entrepreneurship is regarded as a critical component of
economic progress, but social entrepreneurship is regarded as a novel approach to tackling
social challenges. This study employs the moderating role of education across Malaysian
research institutes to find constraints to social entrepreneurship ambition. According to the
findings of this survey, students saw a lack of competence, a lack of self-confidence, and a
lack of resources as hurdles to their social entrepreneurial objectives.

Lekhanya, L. (2015) revealed in his study of South Africa that Many nations, including
South Africa, are grappling with socioeconomic issues, and social entrepreneurship can
help. It may also be utilized as a strategic instrument for strengthening a country's social
cohesiveness. The purpose of this article was to look into the role of universities in South
Africa in encouraging social entrepreneurship. The study will also analyze the extent of
university assistance for social entrepreneurship. The article also examines the majority of
tactics employed by South African institutions to promote social entrepreneurship growth.
The data was collected using a combination of qualitative and quantitative methodologies.
The primary data for this study was acquired from six institutions in South Africa. The
findings show that the majority of respondents are not participating in social
entrepreneurship or entrepreneurship development initiatives. The results also show that
several respondents were unaware of their university’s involvement in social
entrepreneurship. The exploratory character of the study hindered it.

2.2.6. Alumni Network and Support

A Rahman, et al., (2019) believed that expected that early exposure to social entrepreneurial
orientation will enable university students to demonstrate an interest in becoming social
entrepreneurs and to bridge gaps between underprivileged populations through the
development of social enterprise. Consequently, the purpose of this study is to pinpoint the
entrepreneurial mentality, human capital, and social capital that are strategic for social
entrepreneurs among students from various racial, ethnic, and socioeconomic backgrounds.
The results indicate that female students from families with their own businesses performed
better than male pupils. Yet, male students from families with their own businesses scored
higher in the human capital and social capital domains than female students. The human
capital domain also showed differences based on gender and family history. The results also
demonstrated that both male and female students from families with self-owned businesses
gave favourable feedback on the human capital domain in terms of knowledge, skills, and
the effectiveness of social entrepreneurship. In contrast to female students, male students
from families with their own businesses tend to have a higher social entrepreneurial
orientation. The study's implications improved and validated current research in the field of
entrepreneurship, particularly the impact of trigger factors that influence students' desire to
engaging in social entrepreneurial activities. The results also provided evidence in favour
of a system whereby all colleges will be able to engage and inspire students to engage in
social entrepreneurship activities.

Salamzadeh, et al., (2013) found that there was some misunderstanding regarding social
entrepreneurship, and knowledge of national social entrepreneurs was only marginal.
According to the research, students' inability to work for themselves was most often caused
by a lack of resources and expertise. Other significant reasons were a lack of confidence and
a high level of market uncertainty. Additionally, capital, space, and training were the three
types of assistance most essential for starting a firm. While finance, mentors, and training
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were required to launch a social venture. Contextual factors were also inappropriate for
managing a social enterprise or initiative, despite their critical importance.

The social entrepreneurship competencies of managers in social entrepreneurship firms in
the field of healthcare are identified by Zahra, et al., (2018) in their study. Using ATLAS.ti
software, data was examined by open and axial coding after interviews with eight managers
in this industry. A total of 42 competences, including communication skills, personal skills,
managerial skills, social skills, and entrepreneurial skills for the health profession, have been
identified in 10 categories and 5 main dimensions. The study demonstrates networking, and
since establishing trust is a key component of networking in social groups, functional and
financial transparency is necessary.

According to Rahim & Lajin (2015), Malaysians' employability is a significant problem.
Recent graduates are even more so. There are currently 425,000 unemployed people in the
nation, representing a 3.0% unemployment rate. A number of measures are being
implemented to address the issues, and one of them is supporting entrepreneurship growth
in order to hasten the emergence of entrepreneurs among graduates by improving
employment opportunities for both them and others. In regard to the government's goal for
entrepreneurship to alleviate the unemployment issue, this study will examine the newly
developing concept of entrepreneurship known as social entrepreneurship. The major goal
of this research paper is to investigate how social entrepreneurship might increase graduates'
employability. Using the case study approach, four respondents who are currently working
as professionals and business owners and were actively engaged in social entrepreneurship
during their undergraduate studies were examined. The results demonstrate that social
entrepreneurship fosters critical interpersonal skills that the Ministry of Higher Education
has identified as deficient among graduates who are seeking employment. The reasons why
social entrepreneurship boosts graduates' prospects of finding employment were outlined,
and it was also explored what steps colleges should do to encourage social entrepreneurship.

Martinez-Martinez, & Ventura, (2020) believed that the Entrepreneurial University is a key
player in entrepreneurial ecosystems and has a direct impact on how entrepreneurial human
capital, a valuable resource for many countries, develops. So, identifying and enhancing
entrepreneurial abilities is necessary, but no prior research has examined these competencies
in the context of universities using a profile-based methodology. The current study closes
this gap by examining the occurrence of various depending on their abilities, and student
entrepreneurial profiles. Additionally, it specifies important competencies that are essential
for distinguishing comparing these traits to raising overall degrees of entrepreneurial skill.
To achieve these objectives, a field research effort was developed. A quantitative
methodological approach was used to collect and evaluate data on 1104 students from a
range of faculties and degrees. The results demonstrate that entrepreneurial competence may
be classified into four profiles: low profile, top profile, social profile, and grit profile. Out
of up to 12 potential entrepreneurial competencies, the most notable entrepreneurial
competencies—networking and professional social skills, community involvement,
perseverance of effort, and constancy of interest—can explain to a significant extent the
entrepreneurial profiles of students. The outcomes demonstrate the value of grit and social
capital. Moreover, to their making a contribution to this field's thinking and helping to shape
the entrepreneurial university paradigm, The findings can be used to develop training
techniques that will raise students' levels of competence, giving universities the means to
support the development of entrepreneurial human capital.
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3. Chapter Three: Approach and Methodology

The stages and practical procedures the researcher used to create and describe the study tool
are covered in this chapter, as well as her methodologies and procedures for selecting the
study population and sample. Also, it discusses the variables and the study's design plan, as
well as the many statistical tests that were employed.

3.1 Research Design

The study uses an analytical descriptive method as it's best suited for this research topic.
This method focuses on describing, analyzing, comparing, and assessing to form general
ideas that boost knowledge and science. Data and information needed for the study came
from two places. The first is a custom-made questionnaire that helps examine the search
criteria, and the second is a review of past studies and writings on the topic to form a
theoretical framework.

The justification for using quantitative research in this study is to provide a systematic and
objective analysis of the data. Quantitative research allows for the collection and analysis
of numerical data, which can provide a more comprehensive understanding of the
phenomenon under investigation.

In the context of studying the role of universities in empowering social entrepreneurship,
quantitative research can:

Measure the impact: Quantitative data can help researcher assess the effectiveness of various
initiatives and strategies implemented by university in empowering social entrepreneurship
(El Redaisi, 2019).

Identify patterns and trends: By analyzing large datasets, quantitative research can help
identify patterns and trends in the development of social entrepreneurship within the
university and its surrounding community. This can inform future decision-making and
resource allocation (Banat, 2015).

The study takes into consideration several independent factors such as awareness and
outreach, curriculum and education, incubation and acceleration, research and innovation,
partnerships and collaborations, and the alumni network and support. All of these factors
are evaluated to understand their influence on the dependent variable, which in this case is
the empowerment of social entrepreneurship.
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3.2. Study Population

Al-Quds University (AQU) is a collegiate research university that offers more than 120
undergraduate and graduate programs at the moment. These programs are delivered through
the university's fifteen degree-granting faculties, which cover the major scientific fields of
medicine, life and natural sciences, business and management, arts and humanities, law and
jurisprudence, engineering, and social sciences. The sole Arab Palestinian university in
Jerusalem, Palestine, is AQU, which was founded in 1977. The study population consists of
Almost 12,000  full-time  students  enrolled at AQU right  now
(https://www.alquds.edu/en/admissions-registration).

The study population for the investigation into the role of Al-Quds University in
empowering social entrepreneurship comprises various stakeholder groups within the
university community, including students, faculty members, administrative staff, etc. In this
study, the study population composed of university students that are the primary recipients
of the educational offerings at Al-Quds University, they form a crucial segment of the study
population. This group includes students across all faculties and at all levels of study, from
undergraduate to graduate programs.

3.3. The Study Sample

An easy random approach was used to select the study sample because there were (585)
sample participants to whom the questionnaire was sent. Students from AQU will be
distributing surveys to these participants. distributed to the university faculties of medical
and health professions, science and technology, and human sciences.

Of the questionnaires that were distributed to students for analysis (556) were valid,
excluding 29 questionnaires, meaning that the response rate was 95%. And they formed the
final sample for the study.

3.4. Instrument for Data Collection

Table (2): Structure of the questionnaire

Number of

Section Dimension/Variables
paragraphs

Gender, age, place of residence, the college,
Training courses in the field of social 6
entrepreneurship, and Academic level.

Section 1: Demographics related to
the respondents

Related to Curriculum and Education

Related to Research and Innovation

Section 2: Paragraphs related to the Related to Incubation and Acceleration

university's role in fostering Social Related to Partnerships and Collaborations

Entrepreneurship.
P P Related to Awareness and Outreach

Related to Alumni Network and Support

Section 3: Paragraphs related to skills | Related to Knowledge Dimension

and knowledge that students gain in | Related to Students' Personal Skills

= =
©o|K|o|o|~|u|F ||

the field of social entrepreneurship. Related to Management Skills

This research is considered quantitative research, so the collection of the data was done by
a survey with the questionnaire's structure shown in table (2), that was adapted from many
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articles (Aheristo, 2020), (A Rahman, et al., 2019), (Jarrar, & Dajani, 2019), (Mohammed,
2019), (Ayyash, (2017), and (Abu-Saifan, 2012).

In order to construct the questionnaire, organize its paragraphs, and formulate it in a way
that is acceptable for the study's topic, the researcher analyzed earlier research on the
subject. The questionnaire was prepared in its initial form, with some of its paragraphs
revised based on the supervisor's views to improve both its capacity to explain the study's
content and its organization.

3.5. Validity of the Questionnaire

The validity means that the analysis should include all elements, paragraphs and vocabulary
must be clear and understood by everyone. Also, the questionnaire must be measure what is
designed to measure. The researcher used two types of honesty as follows:

The veracity of the arbitrators: by presenting the scale to 4 experts and specialists as shown
in annex (2) in the field of social entrepreneurship to verify the validity of the statements.

Internal consistency validity: using the Pearson correlation coefficient, to measure the
relationship between each paragraph and the section to which it belongs, and between each
paragraph and the total degree.

3.6. Reliability of the Questionnaire

The researcher used Cronbach's alpha coefficient; to test the stability of the study tool (that
is, the extent to which the questionnaire is able to give close results every time it is used,
and thus obtain correct and reliable results), the split-half method was used; Where the
Cronbach's Alpha coefficient was calculated to measure the stability coefficient of the
paragraphs so that the tool is considered stable if the value of the coefficient is greater than
0.7.

Table (3): Cronbach's Alpha Coefficients for the university's role in fostering Social
Entrepreneurship dimensions

Dimension Number of Cronbach's Alpha
Paragraphs Coefficient

1 | Curriculum and Education 8 0.896

2 | Research and Innovation 8 0.889

3 | Incubation and Acceleration 13 0.941

4 | Partnerships and 5 0.844
Collaborations

5 | Awareness and Outreach 7 0.883

6 | Alumni Network and Support 8 0.894

Based on the findings presented in Table (3), it can be concluded that the instrument used
in the study demonstrates stability and reliability. This is evident as all coefficients of
Cronbach's Alpha exceed 0.7. Further insights can be gleaned from Table (3), which
displays the stability coefficients for the various dimensions. The stability coefficient for
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the 8 items related to curriculum and education was calculated to be 0.896. Similarly, the
stability coefficient for the 8 items associated with research and innovation was determined
to be 0.889. For the 13 items pertaining to incubation and acceleration, the stability
coefficient reached 0.941. Additionally, the stability coefficient for the 5 items measuring
partnerships and collaborations was found to be 0.844. The stability coefficient for the 7
items focused on awareness and outreach was 0.883, while the stability coefficient for the 7
items related to alumni network and support was calculated to be 0.894. These coefficients
further affirm the stability and reliability of the instrument across the various dimensions
studied.

Table (4): Cronbach's Alpha Coefficients for skills and knowledge that students gain in the
field of social entrepreneurship dimension

Dimension Number of Cronbach's Alpha
Paragraphs Coefficient
1 | Knowledge Dimension 9 0.915
2 | Students' Personal Skills 12 0.937
3 | Management Skills 9 0.922

It is clear from Table (4) that the stability coefficient of the 9 items of the knowledge
dimension amounted to (0.915), in the paragraphs of the students' personal skills with 12
items, it amounted to (0.937), and the management skills with 9 items, it amounted to
(0.922). Also, this indicates the suitability of the study tool for the purposes of scientific
research.

3.7. Correction Key

Table (5): Correction key of the questionnaire responses

Interval of statistical mean Description
1.00-1.79 Very Low
1.80 - 2.59 Low

2.60 — 3.39 Moderate
3.40-4.19 High

4.20 -5.00 Very High

The responses of the questionnaire paragraphs are depending on the Likert scale from 5
points (1 to 5), so the range of the responses is 4 (5-1), and we will divide the range of
responses into 5 groups with width of 0.8 (4/5) which considered as the correction key for
the mean of responses as in table (5).
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3.8. Statistical Methods

The research analysis was performed using the statistical package for social science (SPSS)
to accomplish the research objectives, answer questions, and test hypotheses. The researcher
employed the following statistical analyses and tests:

1. Frequencies and Percentages: For the demographic variables, frequencies and
percentages were calculated to gain an understanding of the distribution and
characteristics of the sample.

2. Statistical Means, Standard Deviations, and Relative Weights: The variables of the
study were analyzed using statistical means, standard deviations, and relative
weights. This analysis provided insights into the central tendencies, variability, and
relative importance of the variables in the research.

3. Spearman's Correlation: To examine the hypothesized relationships between the
search variables, Spearman's correlation analysis was conducted. This test assessed
the strength and direction of the associations between the variables.

4. ANOVA Analysis: An ANOVA (Analysis of Variance) was performed to explore
the relationship between demographic factors (Gender, Place of residence, College,
Training Course, and Academic Level) and the various scales of a survey related to
empowering social entrepreneurship. This analysis examined whether there were
statistically significant differences in the survey scales based on demographic
characteristics.

By utilizing these statistical analyses and tests, the researcher gained valuable insights into
the demographic profile of the sample, the variables under investigation, the relationships
between variables, and the impact of demographic factors on the survey scales related to
empowering social entrepreneurship.

3.9. Determinants of the study
The study limits are as follows:

3.9.1 Temporal determinants

The researcher chose the research sample from students in Al-Quds University. The
researcher distributed the questionnaires via e-mail.

3.9.2 Spatial determinants

This research was conducted on the students in Al-Quds University ate only in 2023.
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3.9.3. Objective boundaries:

The study focuses on the Al-Quds university's role in fostering Social Entrepreneurship.
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4. Chapter Four: Results and Discussion

This chapter focuses on the analysis of data in order to provide answers to the research
questions and test its hypotheses. The statistical package for social sciences (SPSS) software
was used to attain the search outputs which are presented and analyzed in this chapter.

4.1 Research Sample Description

Table (6): Sociodemographic Variables of the sample

Distribution of the sample by Gender

Frequency Percent
Female 326 58.6
Male 230 41.4
Total 556 100.0

Distribution of the sample by place of residence
Frequency | Percent | Cumulative Percent

Village 284 51.1 51.1
City 237 42.6 93.7
Camp 35 6.3 100.0
Total 556 100.0

Distribution of the sample by the college
Frequency | Percent | Cumulative Percent

Human Sciences 206 37.1 37.1
Science and Technology 152 27.3 64.4
Medical and Health professions 198 35.6 100.0
Total 556 100.0

Distribution of the sample by training courses in the field of social entrepreneurship
Frequency | Percent | Cumulative Percent

Did not receive any course 435 78.2 78.2
1 to 3 courses 92 16.5 94.8
4 courses or more 29 52 100.0
Total 556 100.0

Distribution of the sample by Academic level
Frequency | Percent | Cumulative Percent

1st year 80 14.4 14.4
2nd year 138 24.8 39.2
3rd year 171 30.8 70.0
4th year and more 167 30.0 100.0
Total 556 100.0

The demographic information for the 556 respondents is shown in Table (6). The gender
breakdown is seen in the table, with 58.6% of the sample being female and 41.4% being
male. The table shows that more than half of them (51.1%) are from villages, while 42.6%
are from towns and 6.3% are from camps.

According to the table, 37.1% of them work in the humanities, 27.3% in science and
technology, and 35.6% in the medical and health fields.
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According to the table, the majority of the sample (78.2%) did not receive any courses, only
5.2% of them had four or more courses, and only 16.5% had one to three.

According to the table indicates that 14.4% of the sample in the 1 year, 24.8% in the 2"
year, 30.8% in the 3™ year, and 30% in the 4" year and more.

4.2 Findings and Results
4.2.1. The Role of Al Quds University and Empowering Social Entrepreneurship:

Table (7): ANOVA (Sec?2 independents * demographics): The Role of Al Quds University
and Empowering Social Entrepreneurship

Place of Training Academic
Gender . College Age
Scale residence Couse Level

F Sig | F Sig F Sig | F Sig E Sig F Sig

Curriculum and
Education
Research and
Innovation
Incubation and
Acceleration
Partnerships and
Collaborations
Awareness and
Outreach
Alumni Network
and Support

427 | .039 | 1.029 | .358 | 533 | .005 | 1.56 | .197 | 295 | .032 | 2.02 | .004

173 | 189 | 1.059 | .348 | 452 | .011 | 213 | .095 | 2.87 | .035 | 1.57 | .047

193 | 164 | 3.069 | .047 | 436 | .013 | 6.40 | .000 | 2.83 | .038 | 2.04 | .004

103 | .749 .336 715 | 261 | .074 | 3.19 | .023 | 1.03 | .378 | 1.62 | .037

117 | 278 | 2.25 105 | 3.22 | .040 | 448 | .004 | 3.37 | .018 | 2.07 | .003

293 | 588 | 2.12 121 | 544 | .005 | 801 | .000 | 6.62 | .000 | 1.87 | .009

Knowledge 002 | 965 | 529 | 589 | 569 | 004 | 321 | 023 | 353 | .015 | 1.93 | .007
Dimension

Students’ 042 | 838 | 1.957 | 142 | 642 | 002 | 359 | 014 | 376 | 011 | 1.73 | .021
Personal Skills

gﬂkﬁﬂigemem 401 | 527 | 2482 | 084 |670| 001 | 277 | 041 | 276 | .041 | 155 | .052

Table (7) presents the results of an ANOVA analysis examining the relationship between
demographic factors (Gender, Place of residence, College, Training Course, and Academic
Level) and various scales related to empowering social entrepreneurship. These scales
include Curriculum and Education, Research and Innovation, Incubation and Acceleration,
Partnerships and Collaborations, Awareness and Outreach, Alumni Network and Support,
Knowledge Dimension, Students' Personal Skills, and Management Skills.

The F-value and p-value are reported for each factor and scale. The F-value represents the
extent of variability between groups compared to within groups. A higher F-value indicates
a larger difference between groups, and a lower p-value indicates greater statistical
significance.

Noteworthy findings from the table include:
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1. Curriculum and Education, Awareness and Outreach, and Alumni Network and
Support scales show significant associations with at least one demographic factor.
For example, Curriculum and Education scale is significantly associated with Place
of residence (F=5.33, p=0.005).

2. In the Curriculum and Education scale, the F statistic for gender is 4.27 with a p-
value of 0.039, indicating a statistically significant effect of gender.

3. Inthe Research and Innovation scale, the F statistic for college is 4.52 with a p-value
of 0.011, indicating significant differences in mean scores between different
colleges.

4. Incubation and Acceleration, Alumni Network and Support, Students' Personal
Skills, and Management Skills scales show significant associations with multiple
demographic factors. For example, Incubation and Acceleration scale is significantly
associated with Place of residence (F=3.069, p=0.047), College (F=4.36, p=0.013),
and Training Course (F=6.40, p=0.000).

5. The Knowledge Dimension scale shows the highest F-values across multiple factors,
indicating larger differences between groups. For example, the Knowledge
Dimension scale has a significant association with College (F=5.69, p=0.004).

The results also reveal specific significant associations between demographic factors and
scales. Place of residence influences scores in Incubation and Acceleration, Partnerships
and Collaborations, and Awareness and Outreach. Academic level influences scores in
various scales, including Curriculum and Education, Research and Innovation, Alumni
Network and Support, Knowledge Dimension, Students' Personal Skills, and Management
Skills. Age influences scores in multiple scales, including Curriculum and Education,
Research and Innovation, Incubation and Acceleration, Awareness and Outreach, Alumni
Network and Support, Knowledge Dimension, Students' Personal Skills, and Management
Skills. Gender and Training Course impact scores in specific scales such as Curriculum and
Education, Research and Innovation, Incubation and Acceleration, and Alumni Network
and Support.

Overall, the ANOVA results highlight the significant effects of various independent
variables on different scales related to empowering social entrepreneurship. These findings
suggest that different demographic factors may influence different aspects of empowering
social entrepreneurship, emphasizing the importance of considering individuals'
backgrounds in designing effective strategies and interventions.
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4.2.2. Analysis of search variables:

4.22.1 Role of Curriculum and Education on the Empowering Social
Entrepreneurship:

Table (8): Analysis of the dimension of the Role of Al Quds University on Empowering
Social Entrepreneurship related to the Curriculum and Education

N | Paragraph Mean Std. Degree
Deviation
1. | Academic programs at the university are designed | 2.23 950 Low

to encourage the application of social
entrepreneurship.

2. | The university offers educational courses to| 2.34 921 Low
promote the application of social entrepreneurship.
3. | Teaching methods and means at the university aim | 2.44 .907 Low

to encourage the application of social
entrepreneurship.

4. | The university actively promotes the development | 2.43 955 Low
of social entrepreneurship through academic
activities.

5. | The university's mission explicitly includes its role | 2.37 922 Low
in society.

6. | Experienced social entrepreneurs are attracted to | 2.35 942 Low
work at the university.

7. | The university integrates social entrepreneurship | 2.48 .984 Low
into its faculty selection and appointment process.

8. | The university considers the application of social | 2.58 .999 Low
entrepreneurship when formulating its internal
policies.
Average 2.40 947 Low

The questionnaire dimension "Curriculum and Education” consisted of eight statements
measuring the influence of curriculum and education on Empowering Social
Entrepreneurship at Al Quds University. The respondents rated these statements on a five-
point Likert scale. The findings are presented in Table (8).

The results indicate that the respondents generally perceive a low level of encouragement
for the application of social entrepreneurship at the university. The mean scores for all items
are below the midpoint of the scale (3.0), indicating a negative perception of the university's
efforts in empowering social entrepreneurship.
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Among the statements, paragraph 8 "The university considers the application of social
entrepreneurship when formulating its internal policies™ has the highest mean score of 2.58.
However, it still falls below the midpoint, suggesting that the university does not give
enough consideration to social entrepreneurship in its internal policies.

On the other hand, paragraphs 1-3, which pertain to the university's academic programs and
teaching methods, have the lowest mean scores. This implies that respondents perceive these
areas to be the least supportive of social entrepreneurship. To better encourage the
application of social entrepreneurship, the university may need to focus on improving its
academic programs and teaching methods.

Overall, the average mean score of 2.40 and a standard deviation of 0.947 indicate that there
is significant room for improvement in the university's efforts to promote social
entrepreneurship. These results highlight the need for the university to enhance its initiatives
and support mechanisms to foster social entrepreneurship among students.

4.2.2.2. Role of Research and Innovation on the Empowering Social Entrepreneurship:

Table (9): Analysis of the dimension of the Role of Al Quds University on Empowering
Social Entrepreneurship related to the Research and Innovation

N | Paragraph Mean | Std. Degree
Deviation

1 The university's research, innovation strategy, and projects are | 2.28 .952 Low
integrated with the development of social entrepreneurship.

2 The university offers knowledge, innovations, and solutions to | 2.43 .948 Low
support the implementation of social entrepreneurship.

3. The university addresses the challenges of social entrepreneurship | 2.50 .998 Low
that require new knowledge and innovative business approaches.

4. | The university encourages interdisciplinary research projects to | 2.13 .932 Low
foster the development of social entrepreneurship.

5. | The university integrates the results of social entrepreneurship | 2.37 .874 Low
research and innovation projects into its undergraduate courses and
services.

6. The university publishes the results of research projects focused on | 2.35 .948 Low
social entrepreneurship at the local and international levels.

7 The university promotes the integration of social entrepreneurship | 2.31 .936 Low
into research and innovation projects, guided by scientific research
ethics.

8. Al-Quds University fosters brainstorming and idea generation in the | 2.49 1.066 Low

field of social entrepreneurship.

Average 2.36 .957 Low
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The research and innovation dimension in the questionnaire included eight statements
reflecting the influence of research and innovation on empowering Social Entrepreneurship
at Al-Quds University. The findings are presented in Table (9).

The results provide insights into the respondents' perceptions regarding the integration of
social entrepreneurship in the research and innovation activities of Al-Quds University. The
average mean score for all paragraphs is 2.36, indicating a low degree of integration of social
entrepreneurship in research and innovation activities.

Among the paragraphs, 1, 2, 3, 5, 6, and 7 show relatively similar mean scores ranging from
2.28 t0 2.50. These scores suggest a low degree of integration of social entrepreneurship in
research and innovation activities. It indicates that the university does not fully incorporate
social entrepreneurship in these areas and needs to put more effort into addressing the
challenges associated with social entrepreneurship.

Paragraph 4 has the lowest mean score of 2.13, indicating an even lower degree of
integration of social entrepreneurship in research and innovation activities compared to the
other paragraphs. This paragraph suggests that the university does not encourage
interdisciplinary research projects, which are crucial for the development of social
entrepreneurship.

On the other hand, paragraph 8 has the highest mean score of 2.49. However, the relatively
high standard deviation of 1.066 indicates some disagreement among the respondents. This
paragraph suggests that the university fosters brainstorming and idea generation in the field
of social entrepreneurship, but there are varying opinions among the respondents.

Overall, the results suggest that Al-Quds University needs to exert more effort in integrating
social entrepreneurship into research and innovation activities to effectively address the
challenges associated with social entrepreneurship.

4.2.2.3. Role of Incubation and Acceleration on the Empowering Social
Entrepreneurship:

This dimension in the questionnaire was represented by eight statements reflecting the
influence of Incubation and Acceleration on the Empowering Social Entrepreneurship in Al
Quds University in the form of five Likert scale. Table (10) shows the result of Incubation
and Acceleration dimension.

The results indicate that the university has a range of initiatives and policies in place to
promote and support social entrepreneurship. The mean scores for each paragraph range
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from 2.24 to 2.61, indicating that the participants rated the university's efforts in these areas
as low to moderate.

Table (10): Analysis of the dimension of the Role of Al Quds University on Empowering

Social Entrepreneurship related to the Incubation and Acceleration

N | Paragraph Mean | Std. Degree
Deviation

1. | The university has a specialized unit that applies social | 2.24 .942 Low
entrepreneurship  principles and knowledge within its
organizational structure.

2 The university provides halls for social entrepreneurs to use. 2.44 .956 Low

3. | The university takes into account social entrepreneurship | 2.48 .965 Low
principles in various areas, including administrative operations

4 The university takes into account social entrepreneurship | 2.57 .994 Low
principles in various areas, including infrastructure

5 The university takes into account social entrepreneurship | 2.49 1.002 Low
principles in various areas, including environmental projects

6 The university takes into account social entrepreneurship | 2.61 .962 Moderat
principles in various areas, including purchasing policy e

7 The university takes into account social entrepreneurship | 2.58 971 Low
principles in various areas, including energy management

8 Al-Quds University offers training and mentoring for those | 2.45 1.013 Low
interested in social entrepreneurship.

9 The university's incubator has a strategic plan that prioritizes | 2.51 .946 Low
social entrepreneurship.

10 The incubator conducts awareness activities for employees | 2.53 .980 Low
regarding the economic environment.

1 The university provides infrastructure, resources, and other | 2.53 1.016 Low
facilities for social entrepreneurs to use.

12 The university has action plans that contribute to the | 2.52 .954 Low
implementation of social entrepreneurship.

13.| The university uses clear indicators and criteria to evaluate the | 2.47 .950 Low
effectiveness of social entrepreneurship across its programs.
Average 2.49 979 Low

Specifically, the university has a specialized unit dedicated to applying social
entrepreneurship principles and knowledge within its organizational structure. It also
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provides halls and infrastructure resources for social entrepreneurs to use and offers training
and mentoring for those interested in social entrepreneurship. It uses clear indicators and
criteria to evaluate the effectiveness of social entrepreneurship across its programs. Also, it
appears that the university has taken steps to integrate social entrepreneurship principles
into various areas, such as administrative operations, infrastructure, environmental projects,
purchasing policy, and energy management. The university also mentors, and resources to
support social entrepreneurs, and has a strategic plan in place for its incubator that prioritizes
social entrepreneurship.

However, the results show the mean scores are generally low and also show room for
improvement, indicating that the respondents did not strongly agree that the university has
fully integrated social entrepreneurship principles into its operations. statement 6 had a
moderate standard deviation, indicating some variability in responses for this particular
item. while the university takes into account social entrepreneurship principles in various
areas, including administrative operations, infrastructure, and environmental projects, the
mean scores for these paragraphs are relatively low, indicating that there is room for
improvement in these areas. The same is true for the university's efforts to foster
brainstorming and idea generation in the field of social entrepreneurship, which had a
moderate mean score of 2.49.

4.2.2.4. Role of Partnerships and Collaborations on the Empowering Social
Entrepreneurship:

Table (11): Analysis of the dimension of the Role of Al Quds University on Empowering
Social Entrepreneurship related to the Partnerships and Collaborations

N | Paragraph Mean | Std. Degree
Deviation

1. | The university collaborates with both public and private sectors,
providing advice, feedback, and sharing experiences to support the | 2.30 1.019 Low
implementation of social entrepreneurship.

2. | The university encourages the development of social

. . I 231 .905
entrepreneurship through extracurricular student activities. Low

3. | The university actively participates in national and international 917 920
activities aimed at supporting social entrepreneurship. ' ' Low

4. | The university is currently developing a comprehensive strategy to
promote the application of social entrepreneurship at both local and | 2.41 .881 Low
international levels.

5 | Contracts with significant environmental impact, such as

construction  activities, include indicators of  social 2.44 935 Low
entrepreneurship.
Average 2.33 .932 Low
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This dimension in the questionnaire was represented by five statements reflecting the
influence of Incubation and Acceleration on Empowering Social Entrepreneurship in Al
Quds University in the form of five Likert scale. Table (11) shows the result of Incubation
and Acceleration dimension. The results show that the mean score for all five paragraphs is
2.33, which is considered low on the scale of influence. The standard deviation of 0.932
indicates that the scores are relatively close together, suggesting that respondents had similar
perceptions of the university's efforts in social entrepreneurship.

Each paragraph describes a different aspect of the university's involvement in empowering
social entrepreneurship, such as collaboration with public and private sectors,
extracurricular activities, and comprehensive strategy development. The scores for each
paragraph range from 2.17 to 2.44, indicating that respondents perceived some efforts as
slightly more impactful than others, but overall, the scores are quite similar.

In summary, these results suggest that while the university is making efforts to promote
social entrepreneurship, respondents did not perceive these efforts as particularly influential.
The university may want to consider additional strategies or approaches to better support
and encourage social entrepreneurship among its students and community.

4.2.2.5. Role of Awareness and Outreach on the Empowering Social Entrepreneurship:

Table (12): Analysis of the dimension of the Role of Al Quds University on Empowering
Social Entrepreneurship related to the Awareness and Outreach

N | Paragraph Mean | Std. Dev. | Degree

1 Al-Quds University offers training and education in social | 2.31 1.012 Low
entrepreneurship to the local community.

o | The university collaborates with the Student Union to implement | 2.37 973 Low
activities that promote social entrepreneurship.

3. | The university considers the application of social entrepreneurship in | 2.39 .968 Low
its external policies.

4. | The university provides activities for its employees to learn about | 2.46 .959 Low
social entrepreneurship.

5 The university encourages its academic staff to participate in | 2.42 1.000 Low
international conferences that advance social entrepreneurship.

6. | The university facilitates connections between experienced social | 2.42 .999 Low
entrepreneurs and start-up entrepreneurs.

7 The university promotes social entrepreneurship projects through | 2.40 1.046 Low
media coverage.
Average 2.40 994 Low
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This dimension in the questionnaire was represented by seven statements reflecting the
influence of Awareness and Outreach on the Empowering Social Entrepreneurship in Al
Quds University in the form of five Likert scale. Table (12) shows the result of Awareness
and Outreach dimension.

The mean score for all seven paragraphs is 2.40, which is also considered low on the scale
of influence. The standard deviation of 0.994 indicates that the scores are relatively close
together, suggesting that respondents had similar perceptions of the university's efforts in
social entrepreneurship.

Each paragraph describes a specific action taken by the university to promote social
entrepreneurship, such as offering training and education to the local community,
collaborating with the Student Union, and facilitating connections between experienced and
start-up entrepreneurs. The scores for each paragraph range from 2.31 to 2.46, with the
highest score being for providing activities for employees to learn about social
entrepreneurship.

Overall, these results suggest that while Al-Quds University is making efforts to promote
social entrepreneurship, respondents did not perceive these efforts as particularly influential.
The university may want to consider additional strategies or approaches to better support
and encourage social entrepreneurship among its students, faculty, and the wider
community.

4.2.2.6. Role of Alumni Network and Support on Empowering Social
Entrepreneurship:

This dimension in the questionnaire was represented by eight statements reflecting the
influence of Alumni Network and Support on the Empowering Social Entrepreneurship in
Al Quds University in the form of five Likert scale. Table (13) shows the result of Alumni
Network and Support dimension. The results show that the university is taking steps toward
supporting social entrepreneurship, but there is room for improvement in several areas.

The mean scores for each paragraph range from 2.28 to 2.52, with an average mean score
of 2.43, indicating low support for social entrepreneurship. However, it's important to note
that the degree of variability between the scores is relatively small, with standard deviations
ranging from .919 to .979, indicating that the responses were relatively not consistent across
the different survey items. Paragraph 6 received the highest mean score of 2.52, indicating
that the university offers financial support to social entrepreneurs. This is a positive sign, as
financial support is often critical for the success of social entrepreneurship ventures.
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Table (13): Analysis of the dimension of the Role of Al Quds University on the Empowering
Social Entrepreneurship related to the Alumni Network and Support

N | Paragraph Mea | Std. Dev. | Degree
n

1. | The university promotes the formation of social entrepreneurship clubs. | 2.28 | 1.034 Low

2. | The university organizes competitions and events among students to | 2.36 | .932 Low

foster a culture of social entrepreneurship.

3. | The university provides incentives and rewards to employees who | 2.44 | .967 Low
support social entrepreneurship activities.

4. | The university has a sustainable financial strategy in place to support the | 2.49 | .969 Low
development of social entrepreneurship and entrepreneurial projects.

5. | The university collaborates closely with social entrepreneurs. 247 | 979 Low

6. | The university offers financial support to social entrepreneurs. 252 | 919 Low

7. | The university supports strategies addressing environmental challenges | 2.49 | .978 Low
faced by social entrepreneurs.

8. | The university regularly follows up with social entrepreneurs to 242 | 961 Low
identify and address any issues they encounter.

9. | Average 243 | .967 Low

Then Paragraphs 4 and 7 received 2.49 for each one, indicating that the university has a
sustainable financial strategy in place to support the development of social entrepreneurship
and entrepreneurial projects, and the university supports strategies addressing
environmental challenges faced by social entrepreneurs. These findings suggest that the
university recognizes the importance of financial support and is willing to invest in social
entrepreneurship.

On the other hand, Paragraph 1 received the lowest mean score of 2.28, indicating that the
university could do more to promote the formation of social entrepreneurship clubs.
Similarly, Paragraph 2 received a mean score of 2.36, indicating that there is still room for
improvement in terms of organizing competitions and events among students to foster a
culture of social entrepreneurship.

In general, the results suggest that the university could benefit from taking a more proactive
approach to supporting social entrepreneurship. This could include developing more
comprehensive strategies to promote social entrepreneurship at the local and international
levels, collaborating more closely with social entrepreneurs, and providing more support
and resources to students and employees interested in social entrepreneurship.
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4.2.2.3. The Empowering Social Entrepreneurship:
Knowledge Dimension:

Table (14): Analysis of the Knowledge Dimension of Empowering Social Entrepreneurship

N | Paragraph Mean | Std. Degree
Deviation

1. | Establishing a comprehensive knowledge base on | 2.08 1.027 Low
prominent social entrepreneurship institutions.

> | Enhancing students' comprehension of techniques for | 2.20 .888 Low
propagating the social entrepreneurship culture.

3. | Improving students' aptitude to recognize potential | 2.26 912 Low
beneficiaries of social entrepreneurship endeavors.

4 | Refining students' skills in persuasion for social | 2.33 .950 Low
initiators and collaborators.

5. | Familiarizing students with the decision-making | 2.25 1.007 Low
mechanism of university students.

6. | Preparing social entrepreneurship project feasibility | 2.32 .990 Low
reports.

<. | Identifying and assessing the challenges encountered | 2.29 971 Low
by the target groups.

g. | Conducting economic and social analyses and gauging | 2.30 925 Low
their reciprocal influence.

o. | Enhancing students' capacity to implement novel | 2.26 970 Low

practices and methodologies in social entrepreneurial
undertakings

Average 2.25 .960 Low

This dimension in the questionnaire was represented by nine statements reflecting the
influence of Knowledge Dimension of the Empowering Social Entrepreneurship in Al Quds
University in the form of five Likert scale. Table (14) shows the result of Knowledge
Dimension.

Based on the results, all activities received a low rating, with an average rating of 2.25. This
suggests that there is room for improvement in all areas related to social entrepreneurship
and that additional efforts are needed to enhance students' knowledge and skills related to
social entrepreneurship.
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However, it is important to note that the degree of variability in the ratings was also low,
indicating that the participants had a consistent level of agreement on the ratings for each
activity.

Overall, these results suggest a need to enhance students' knowledge and skills in social
entrepreneurship. Further efforts may be needed to develop effective strategies for
empowering and implementing social entrepreneurship initiatives.

For example, activity 1 focused on "Establishing a comprehensive knowledge base on
prominent social entrepreneurship institutions™ and received a mean rating of 2.08, which is
considered low. Similarly, activity 4 focused on "Refining students' skills in persuasion for
social initiators and collaborators” and received a mean rating of 2.33, which is also
considered low.

However, it's worth noting that the degree of variability in the ratings was also low,
indicating that the participants tended to agree on the level of achievement for each activity.
This suggests that the results are reliable and that the group has a consistent level of
understanding and performance related to social entrepreneurship.

In summary, the results suggest that while the group being evaluated has some knowledge
and skills related to social entrepreneurship, there is significant room for improvement.
Additional efforts are needed to enhance their understanding, skills, and capacity.

Students' Personal Skills:

The dimension "Students' Personal Skills" in the questionnaire consisted of twelve
statements measuring the influence of personal skills on Empowering Social
Entrepreneurship at Al Quds University. The findings are presented in Table (15).

The results indicate that the mean scores range from 2.04 to 2.38, with standard deviations
ranging from 0.888 to 1.003. These values suggest some variability in the responses for each
skill, although the standard deviation for each skill is relatively low. This implies that there
is high variation in the responses, and most participants disagreed on the relative importance
of the different skills. However, it is important to note that there may be outliers or
dissenting opinions that are not reflected in the mean scores.

The average mean score of 2.25 suggests that the surveyed participants considered all the
skills to be of low importance. This may indicate a lack of awareness or appreciation for the
value of these skills in the context of social entrepreneurship. It is crucial to recognize that
social entrepreneurship requires a combination of business acumen, social awareness, and
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personal skills. Neglecting any of these areas could hinder the effectiveness and
sustainability of social ventures.

The skills rated highest by participants were "Strengthening coordination skills with social
entrepreneurship institutions to benefit from their previous experiences” and "Enhancing
sourcing skills to obtain necessary resources for social entrepreneurship," with mean scores
above 2.3. These skills highlight the importance of working with other organizations to
maximize impact and secure resources for social entrepreneurship.

Table (15): Analysis of the dimension of the Role of Al Quds University on the Empowering
Social Entrepreneurship related to the Students' Personal Skills

N Paragraph Mean | Std. Degree
Deviation

1 Developing effective communication skills and the ability to build | 2.04 .905 Low
strong relationships.

2 Acquiring the ability to work collaboratively in a team. 2.14 .892 Low

3. Developing initiative and entrepreneurship skills. 2.18 .896 Low

4 Enhancing motivational skills for social entrepreneurs. 2.32 949 Low

5. Fostering creative abilities to generate innovative solutions to social | 2.30 .950 Low
problems.

6 Improving time management skills and overcoming time-related | 2.27 917 Low
challenges.

7 Developing the skill of identifying opportunities for social | 2.30 977 Low
entrepreneurship.

8 Enhancing sourcing skills to obtain necessary resources for social | 2.37 .980 Low
entrepreneurship.

9. Strengthening coordination skills with social entrepreneurship | 2.38 1.003 Low
institutions to benefit from their previous experiences.

10. Developing effective dialogue skills. 2.24 931 Low

1 Increasing the sense of social responsibility and willingness to be | 2.26 .924 Low
accountable to the public for achieved results.

12 Nurturing moral traits and values that promote integrity and | 2.24 .888 Low
altruism, making them social role models.
Average 2.25 934 Low

On the other hand, the skill rated lowest was "Developing effective communication skills
and the ability to build strong relationships,” with a mean score of 2.04. This suggests a need
for social entrepreneurs to focus more on improving their communication skills and building

strong relationships with stakeholders, including customers, partners, and investors.
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Other skills perceived as of low importance were related to personal and professional
development, such as "Acquiring the ability to work collaboratively in a team,” "Developing
initiative and entrepreneurship skills,” "Enhancing motivational skills for social
entrepreneurs,” and "Fostering creative abilities to generate innovative solutions to social
problems." Although these skills are essential for social entrepreneurship success, they may
be perceived as less urgent or less relevant compared to immediate needs like securing
resources and coordinating with other organizations.

Overall, the results indicate a need for greater awareness and emphasis on the importance
of developing a range of skills for SE. Effective communication, collaboration, creativity,
and ethical leadership are crucial for making a positive impact on society. The findings also
suggest potential overlap or interdependence among different skills. For example, effective
communication skills may be necessary for building relationships and identifying
opportunities for social entrepreneurship. Similarly, creative abilities may be needed to
generate innovative solutions that require collaboration and coordination with other
organizations. Therefore, adopting a holistic approach to skill development for social
entrepreneurship, rather than focusing on isolated skills, may be beneficial.

Management SKills:

Table (16): Analysis of the dimension of the Role of Al Quds University on Empowering
Social Entrepreneurship related to Management Skills

N | Paragraph Mean Std. Degre
Deviation | e
1 Proficiency in planning and executing pilot projects effectively. 212 .947 Low
2 Accurately and realistically setting goals for SE projects. 2.27 .852 Low
3 Enhancing social entrepreneurs’ skills in risk management and | 2.29 915 Low
mitigation.
4 Proactive problem-solving skills and crisis management capabilities. 2.38 913 Low

5 Effective presentation skills for empowering and presenting pilot | 2.34 1.050 Low

projects.
6 Skills to inspire participation in SE projects and programs. 2.37 .992 Low
- | Developing the ability to ensure the success and sustainability of social | 2.32 .981 Low
entrepreneurship projects despite limited resources.
8. Leadership skills, including monitoring and evaluating social | 2.25 .925 Low

entrepreneurship projects and programs.
9 Ability to adapt entrepreneurial skills to keep up with technological | 2.29 .997 Low
advancements.

Average 2.29 .952 Low
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The dimension "Alumni Network and Support” in the questionnaire consisted of nine
statements reflecting the influence of alumni network and support on Empowering Social
Entrepreneurship at Al Quds University. The findings are presented in table (16).

The results reveal that the mean scores for all skills are relatively low, ranging from 2.12 to
2.38. This suggests that the surveyed participants considered all of the skills to be of low
importance for social entrepreneurship. However, it's important to consider that the
significance of these scores may vary depending on the specific context and type of social
entrepreneurship being discussed.

The standard deviation for each skill ranges from 0.852 to 1.050, similar to previous results.
This indicates that there is not much variation in the responses for each skill, and most
participants agreed on the relative importance of the different skills.

Interestingly, the skill with the highest standard deviation is "Effective presentation skills
for empowering and presenting pilot projects,” with a score of 1.050. This suggests that
there may be more disagreement or uncertainty about the importance of presentation skills,
potentially due to differences in communication styles or the perceived relevance of
presentations to social entrepreneurship.

The overall results suggest that social entrepreneurs require a diverse range of skills
encompassing planning, execution, leadership, adaptability, and more. Successful social
entrepreneurship ventures necessitate a combination of business acumen, social awareness,
and personal skills. Neglecting any of these areas could impede the effectiveness and
sustainability of social ventures.

Moreover, the results highlight that social entrepreneurship demands a balance of technical
and soft skills. Technical skills, such as project planning and execution, and adaptability to
technological advancements, are vital for achieving tangible results and staying competitive
in a rapidly evolving landscape. Soft skills, such as effective communication, teamwork,
and adaptability, play a key role in building relationships, inspiring participation, and
fostering a culture of innovation and learning.

The skills identified in the survey are not unique to social entrepreneurship but hold
particular significance within this context due to the social and environmental challenges
social entrepreneurs aim to address. Effective communication and collaboration, for
instance, are critical for engaging diverse stakeholders and tackling complex social issues
that require collective action and partnerships across sectors.
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4.2.3. Hypothesis testing and Discussions

Hypothesis 1: There is no statistically significant effect at the level of statistical significance
(o0 <0.05) between the role of Al Quds University in fostering social entrepreneurship and
the empowerment of social entrepreneurship among students at Al Quds University.

The researcher conducted a correlation analysis and ANOVA to test the hypothesis. The
results suggest a significant and positive relationship between the role of AQU in fostering
social entrepreneurship and the empowerment of social entrepreneurship among its students.

Table (17): Correlations between the role of AQU in fostering social entrepreneurship and
the empowerment of social entrepreneurship (Sec2 Independents* Sec3 Dependent)

Empowering
Social
Entrepreneurship
Correlation 636+
Alumni Network and Support Coefficient '
Sig. (2-tailed) .000
Correlation
. . .. .584**
Partnerships and Collaborations Coefficient
Sig. (2-tailed) .000
Correlation
. . . .644**
Incubation and Acceleration Coefficient
Sig. (2-tailed) .000
Correlation
. . .. .601**
Spearman's rho Curriculum and Education Coefficient
Sig. (2-tailed) .000
Correlation
. .. .613%*
Research and Innovation Coefficient
Sig. (2-tailed) .000
Correlation
.. 627%*
Awareness and Outreach Coefficient
Sig. (2-tailed) .000
Correlation 699**
Total Independent variables Coefficient '
Sig. (2-tailed) .000

** Correlation is significant at the 0.01 level (2-tailed).

The correlation coefficients between the independent variables (Alumni Network and
Support, Partnerships and Collaborations, Incubation and Acceleration, Curriculum and
Education, Research and Innovation, Awareness and Outreach) and the dependent variable
(Empowering Social Entrepreneurship) are all positive and statistically significant at the
0.01 level. This indicates a strong relationship between the variables.
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Furthermore, the ANOVA results demonstrate that the independent variables collectively
have a statistically significant effect on the dependent variable, with a p-value of 0.000. The
coefficients table (18) shows that all six independent variables have a significant effect on
the dependent variable, with p-values less than 0.05. The standardized coefficients (Beta)
indicate the strength and direction of the relationship, with all values being significant at the
0.01 level.

Based on these findings, it can be concluded that the role of Al Quds University in fostering
social entrepreneurship through the examined independent variables has a significant
positive effect on the empowerment of social entrepreneurship among its students.

The correlation analysis in table (17) provides additional support for these conclusions. It
reveals a significant positive correlation between each independent variable and the
dependent variable. The correlation coefficients range from .584 to .699, indicating a strong
positive relationship. Moreover, all correlation coefficients are significant at the 0.01 level,
indicating a low probability of observing such a strong correlation by chance.

These results are consistent with studies: (Awan, et al., 2021), (Kumar et al., 2021),
(Martinez-Martinez, & Ventura, 2020), and (Halberstadt et al. 2019).

Table (18): Coefficients®: The role of AQU and the empowerment of social entrepreneurship

Unstandardized Standardized
Model Coefficients Coefficients t Sig.
B Std. Error Beta
(Constant) 23.370 2.222 10.519 .000
! Alumni Network and 2201 109 665 20956 | .000
Support
(Constant) 28.820 2.268 12.707 .000
2 Partnersh|p§ and 3.365 .186 .609 18.086 .000
Collaborations
(Constant) 20.370 2.365 8.614 .000
3 Incubation and
) 1.125 .054 .664 20.905 .000
Acceleration
4 (Constant) 28.323 2.417 11.717 .000
Curriculum and Education 2.062 120 .588 17.114 .000
s (Constant) 26.930 2.312 11.648 .000
Research and Innovation 2.175 117 .619 18.548 .000
6 (Constant) 27.781 2.194 12.663 .000
Awareness and Outreach 2.394 125 .632 19.213 .000
(Constant) 13.579 2.336 5.813 .000
Total Independent variables 424 .018 715 24.081 .000

a. Dependent Variable: Empowering Social Entrepreneurship
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The ANOVA results in table (19) further confirm the significance of the relationship
between the independent and dependent variables. The high F-values (ranging from 292.896
to 439.149) indicate that the independent variables collectively explain a substantial amount
of the variance in the dependent variable. Additionally, all p-values are less than or equal to
.000, further reducing the likelihood of observing such high F-values by chance.

Table (19): ANOVA? The role of Al Quds University and the empowerment of social
entrepreneurship (Sec2 Independents * Sec3 Dependent) - scale

F Sig.

Alumni Network and Support 439.149 | .000

Partnerships and Collaborations 327.108 | .000

Empowering Incubation and Acceleration 437.019 | 000
Social Curriculum and Education 292.896 | .000
Entrepreneurship Research and Innovation 344.024 | .000
Awareness and Outreach 369.122 | .000

Total Independent variables 579.880 | .000

a. Dependent Variable: Empowering Social Entrepreneurship.

Hypothesis 2: There is no statistically significant effect at the level of statistical significance
(o < 0.05) between curriculum and education and the empowerment of social
entrepreneurship among students at Al Quds University.

The hypothesis tested examines the relationship between curriculum and education and the
empowerment of social entrepreneurship among students at Al Quds University. The results
indicate a statistically significant effect between these variables.

Spearman's rho correlation coefficient was calculated to assess the relationship, resulting in
a coefficient of .601 and a p-value of .000. This significant correlation at the 0.01 level (2-
tailed) is displayed in table (20).

To further investigate the relationship, an ANOVA was conducted to determine the
significance of the regression model. The results reveal a significant regression model, with
an F value of 292.896 and a p-value of .000, as shown in table (20).

Examining the coefficients table (20), the coefficient for curriculum and education is 2.062.
With a standard error of .120 and a t-value of 17.114, this coefficient is statistically
significant at the 0.05 level.

Consequently, the null hypothesis is rejected, and it can be concluded that there is a
statistically significant effect between curriculum and education and the empowerment of
social entrepreneurship among students at Al Quds University. These findings suggest that
curriculum and education positively impact the empowerment of social entrepreneurship
among students at the university.

These results align with the findings of eight previous studies: Addae and Ellenwood (2021),
Awan et al. (2021), Kumar et al. (2021), While Blunck et al. (2021), Permatasari et al.
(2020), Halberstadt et al. (2019), Lam-Lam et al. (2019), and Dobele (2016).
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Table (20): Correlations, ANOVA, and Coefficients: Curriculum and Education and the
Empowerment of social entrepreneurship

Correlations Curriculum and
Education
, Empowering Social Correlation 601"
Spearman's . ..
rho Entrepreneurship Coefficient
Sig. (2-tailed) .000
**_Correlation is significant at the 0.01 level (2-tailed).
ANOVA?
Model F Sig.
1] Regression 292.896 .000

a. Dependent Variable: Empowering Social Entrepreneurship. b. Predictors: (Constant), Curriculum and Education

Coefficients?

Unstandardized Standardized
Coefficients Coefficients .
Model std t Sig.

B ' Beta

Error
(Constant) 28.323 2.417 17.717 .000
1 -

Egﬂg;ﬁ'ounm and |5 062 120 588 17.114 | .000

a. Dependent Variable: Empowering Social Entrepreneurship

Hypothesis 3: There is no statistically significant effect at the level of statistical significance
(oo < 0.05) between incubation and acceleration and the empowerment of social
entrepreneurship among students at AQU.

The correlation coefficient between incubation and acceleration and empowering social
entrepreneurship is 0.644 as shown in table (21), which is statistically significant (p < 0.01).
This suggests that there is a beneficial moderately strong relationship between incubation
and acceleration and the empowerment of social entrepreneurship among students at Al
Quds University.

Furthermore, the regression model is statistically significant (F = 437.019, p < 0.001) as
shown in table (21), and the standardized coefficient for incubation and acceleration is
0.664, which indicates a moderately strong positive effect on Empowering Social
Entrepreneurship.

The coefficients table (21) shows that the coefficient for curriculum and education is 2.65,
with a standard error of .054 and a t-value of 20.907, which is statistically significant at the
0.05 level.

58



Therefore, the null hypothesis (H3) can be rejected, and it can be concluded that there is a
statistically significant effect between incubation and acceleration and the empowerment of
social entrepreneurship among students at Al Quds University. The result suggests that
incubation and acceleration programs can effectively promote social entrepreneurship
among students at this university.

Seven research have found that these outcomes are reliable: (Du, et al., 2020), (Hassan,
2019), (Hisam, 2018), (Gilmeanu & Gauca, 2017), (Schmitz et al., 2017), (Roura, 2015),
and (Wang and Wang, 2013).

Table (21): Correlations, ANOVA, and Coefficients: Incubation and Acceleration and the
Empowerment of social entrepreneurship

Correlations Incubation and
Acceleration
Spearman's | Empowering Social Correlation 644"
rho Entrepreneurship Coefficient
Sig. (2-tailed) .000
**_Correlation is significant at the 0.01 level (2-tailed).
ANOVA?
Model F Sig.
1 Regression 437.019 .000°

a.  Dependent Variable: Empowering Social Entrepreneurship. Predictors: (Constant), Incubation and Acceleration

Coefficients?:

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Beta
Error
1 (Constant) 20.370 2.365 8.614 .000
Incubation and 1.125 .054 .664 20.905 | .000
Acceleration

a. Dependent Variable: Empowering Social Entrepreneurship

Hypothesis 4: There is no statistically significant effect at the level of statistical significance
(o < 0.05) between research and innovation and the empowerment of social
entrepreneurship among students at Al Quds University.

The correlation analysis examined the relationship between research and innovation and the
empowerment of social entrepreneurship among students at Al Quds University. The results,
shown in table (22), indicate a statistically significant correlation coefficient of 0.619 (p <
0.01). This suggests a beneficial moderately strong relationship between research and
innovation and the empowerment of social entrepreneurship among students at the
university.
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Furthermore, the regression model, as depicted in table (22), is statistically significant (F =
344.024, p < 0.001), indicating a moderately strong positive effect on Empowering Social
Entrepreneurship.

In the coefficients table (22), the coefficient for research and innovation is 2.175. With a
standard error of .117 and a t-value of 18.584, this coefficient is statistically significant at
the 0.05 level.

As a result, the null hypothesis (H4) can be rejected, and it can be concluded that there is a
statistically significant effect between research and innovation and the empowerment of
social entrepreneurship among students at Al Quds University. These findings suggest that
incubation and acceleration programs effectively promote social entrepreneurship among
students at the university.

These results align with the findings of seven previous studies: Du et al. (2020), Hassan
(2019), Hisam (2018), Gilmeanu & Géauca (2017), Schmitz et al. (2017), Roura (2015), and
Wang and Wang (2013). These studies support the reliability and validity of the outcomes
obtained in this research.

Table (22): Correlations, ANOVA, and Coefficients: Research and Innovation and the
Empowerment of social entrepreneurship

Correlations Research and
Innovation
Empowering Social Correlation 613
Spea[]man S Entrepreneurship Coefficient
rho
Sig. (2-tailed) .000
**_Correlation is significant at the 0.01 level (2-tailed).
ANOVAZ;
Model F Sig.
1 Regression 344.024 .000

a. Dependent Variable: Empowering Social Entrepreneurship. b. Predictors: (Constant), Research and Innovation

Coefficients?;

Unstandardized Standardized
Coefficients Coefficients
Model t Sig.
Std.
B Beta
Error
(Constant) 26.930 2.312 11.684 | .000
1
Research and
Innovation 2.175 117 .619 18.548 .000

a. Dependent Variable: Empowering Social Entrepreneurship
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Hypothesis 5: There is no statistically significant effect at the level of statistical significance
(o0 < 0.05) between partnerships and collaborations and the empowerment of social
entrepreneurship among students at Al Quds University.

The correlation analysis examined the relationship between partnerships and collaborations
and the empowerment of social entrepreneurship among students at Al Quds University.
The results, shown in table (23), indicate a statistically significant correlation coefficient of
0.584 (p < 0.01). This suggests a beneficial moderately strong relationship between
partnerships and collaborations and the empowerment of social entrepreneurship among
students at the university.

Furthermore, the regression model, as depicted in table (23), is statistically significant (F =
327.108, p < 0.001). The standardized coefficient for partnerships and collaborations is
0.609, indicating a moderately strong positive effect on Empowering Social
Entrepreneurship.

In table (23), the coefficient for partnerships and collaborations is 3.365. With a standard
error of .186 and a t-value of 18.086, this coefficient is statistically significant at the 0.05
level.

As a result, the null hypothesis (H5) can be rejected, and it can be concluded that there is a
statistically significant effect between partnerships and collaborations and the
empowerment of social entrepreneurship among students at Al Quds University. These
findings suggest that partnerships and collaborations programs effectively promote social
entrepreneurship among students at the university.

These results are consistent with four studies: (Cinar, R. 2019), (Barba-Sanchez and
Atienza-Sahuquillo, 2018), (Cheung, et al., 2018), (Hallo, 1., 2013), and (OECD, (2012).
These studies support the reliability and validity of the outcomes obtained in this research.

Table (23): Correlations, ANOVA, and Coefficients: partnerships and collaborations and
the Empowerment of social entrepreneurship

Correlations partnerships and collaborations

Empowering Social Correlation 584™
Spearman's rho Entrepreneurship Coefficient
Sig. (2-tailed) .000
**_ Correlation is significant at the 0.01 level (2-tailed).
ANOVAa
Model F Sig.
1 Regression 327.108 .000°

a. Dependent Variable: Empowering Social Entrepreneurship. b. Predictors: (Constant), Partnerships and Collaborations
Coefficients?

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Beta
Error
1 (Constant) 28.820 2.268 12.707 .000
Partnerships and Collaborations 3.365 .186 .609 18.086 .000

a. Dependent Variable: Empowering Social Entrepreneurship
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Hypothesis 6: There is no statistically significant effect at the level of statistical significance
(o < 0.05) between awareness and outreach and the empowerment of social
entrepreneurship among students at Al Quds University.

To test this hypothesis, the researcher measured the correlation between awareness and
outreach and the empowerment of social entrepreneurship among students using Spearman’s
rho. The resulting correlation coefficient was .627 as shown in table (24), and the associated
p-value was .000, indicating that the correlation was statistically significant at the 0.01 level
(two-tailed).

The researcher then conducted an ANOVA as shown in table (24) to assess the overall effect
of awareness and outreach on Empowering Social Entrepreneurship. The regression model
was significant, F (1, 199) = 369.122, p = .000, indicating that awareness and outreach
significantly predicted the empowerment of social entrepreneurship.

Table (24): Correlations, ANOVA, and Coefficients: awareness and outreach and the
Empowerment of social entrepreneurship

Correlations awareness and outreach

Empowering Social Correlation 627"
Spearman's rho Entrepreneurship Coefficient
Sig. (2-tailed) .000
**, Correlation is significant at the 0.01 level (2-tailed).
ANOVA?2
Model F Sig.
1 Regression 369.122 .000

a. Dependent Variable: Empowering Social Entrepreneurship. b. Predictors: (Constant), awareness and
outreach.
Coefficients?

Unstandardized Standardized
Model Coefficients Coefficients t Sig.
B Std. Error Beta
1 (Constant) 27.781 2.194 12.663 .000
awareness and outreach 2.394 125 632 19.213 .000

a. Dependent Variable: Empowering Social Entrepreneurship

The researcher examined the regression model coefficients to determine the direction and
strength of the relationship between awareness and outreach and the empowerment of social
entrepreneurship.

The unstandardized coefficient as shown in table (24) for awareness and outreach was 2.394,
with a standard error of .125 and a t-value of 19.213. The associated p-value was again .000,
indicating that the coefficient was statistically significant at the 0.01 level (two-tailed). The
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positive beta coefficient of .632 suggests that as awareness and outreach increase, the
empowerment of social entrepreneurship among students also increases.

Based on these results, the null hypothesis (Hypothesis 6) is rejected. There is a statistically
significant effect at the level of statistical significance (a < 0.05) between awareness and
outreach and the empowerment of social entrepreneurship among students at Al Quds
University.

These results are consistent with five studies: (Buana & Masjud, 2020), (Akella, & Eid,
2018), (Also, Shahverdi, et al., 2018), (Lekhanya, L. 2015), and (Lee, 2014).

Hypothesis 7: There is no statistically significant effect at the level of statistical significance
(o0 < 0.05) between alumni network and support and the empowerment of social
entrepreneurship among students at Al Quds University.

Based on the results, it can be concluded that the null hypothesis H7 (i.e., there is no
statistically significant effect at the level of statistical significance between alumni network
and support and the empowerment of social entrepreneurship among students at Al Quds
University) is rejected. This is because the correlation coefficient (Spearman's rho) between
alumni networks and support and empowering social entrepreneurship is .636 as shown in
table (25) with a p-value of .000, indicating a statistically significant positive relationship
between the two variables.

Table (25): Correlations, ANOVA, and Coefficients: Alumni Network and Support and the
Empowerment of social entrepreneurship

Correlations Alumni Network and
Support
Empowering Social Correlation .636™
Spearman's rho Entrepreneurship Coefficient
Sig. (2-tailed) .000
**, Correlation is significant at the 0.01 level (2-tailed).
ANOVA?
Model F Sig.
1 Regression 439.149 .000b

a.Dependent Variable: Empowering Social Entrepreneurship. b. Predictors: (Constant), Alumni Network and Support

Coefficients?

Unstandardized Standardized

Coefficients Coefficients )

Model Std. t Sig.
B Beta
Error
(Constant) 23.370 2.222 10.519 .000
1 Alumni Network

and Support 2.291 .109 .665 20.956 .000

a. Dependent Variable: Empowering Social Entrepreneurship
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The ANOVA table (25) also supports the rejection of the null hypothesis, as the regression
model with alumni network and support as a predictor variable is statistically significant
(F(1, 140) = 439.149, p < .001). The coefficient as shown in table (25) for alumni network
and support in the regression model is 2.291, which is statistically significant (t = 20.956, p
< .001), indicating that alumni network and support positively promote social
entrepreneurship among students at Al Quds University.

In summary, the results suggest a positive relationship between the alumni network and
support and the empowerment of social entrepreneurship among students at Al Quds
University. This finding is statistically significant at the 0.01 level (2-tailed).

These results are consistent with five studies: (Martinez-Martinez, & Ventura, 2020), (A
Rahman, et al., 2019), (Zahra, et al., 2018), (Rahim & Lajin 2015), and (Salamzadeh, et al.,
2013).

Hypothesis 8: There are no statistically significant differences at the level of significance (a
< 0.05) in the level of empowerment of social entrepreneurship among students at Al Quds
University, due to the characteristics of these students (gender, age, college, and academic
level).

Looking at the ANOVA table (26), we can see that some independent variables have
statistically significant effects on the dependent variable of empowering social
entrepreneurship. Specifically, age (p = 0.046), the college where the students are studying
(p = 0.003), and academic level (p = 0.018) have statistically significant effects. The
remaining independent variables, including gender, do not have statistically significant
effects.

Therefore, we can reject the null hypothesis (H8) and conclude that there are statistically
significant differences in the level of empowering social entrepreneurship among students
in Al Quds University due to some of the characteristics of these students, specifically their
age, the college where they are studying, and academic level, but not their gender.

It is important to note that while the overall ANOVA test is statistically significant (p <
0.001), this does not necessarily mean that all the independent variables have statistically
significant effects. In this case, only some of the variables are found to have statistically
significant effects, and the others are not.

In this case, we can see that age, the college where the students are studying, and academic
level have p-values less than 0.05, indicating that there is a statistically significant effect of
these variables on the level of empowering social entrepreneurship among students in Al
Quds University. On the other hand, gender does not have a statistically significant effect.
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Gender: The ANOVA table shows no statistically significant difference in the level of
empowerment of social entrepreneurship among male and female students at Al Quds
University. This means that gender does not play a role in determining the level of
empowerment of social entrepreneurship among the students in this study.

Age: The ANOVA table shows a statistically significant difference in the level of
empowerment of social entrepreneurship among students of different ages at Al Quds
University. However, the effect size is relatively small (mean square = 1.043), which
suggests that age is not a particularly strong predictor of the level of empowerment of social
entrepreneurship.

College: The ANOVA table shows a statistically significant difference in the level of
empowerment of social entrepreneurship among students in different colleges at Al Quds
University. Specifically, students in the curriculum and education college reported
significantly higher levels of empowerment of social entrepreneurship compared to students
in the other two colleges. This suggests that the college in which a student is enrolled may
influence their level of empowerment of social entrepreneurship.

Academic level: The ANOVA table shows that there is a statistically significant difference
in the level of empowerment of social entrepreneurship among students at different
academic levels at Al Quds University. Specifically, students at higher academic levels
reported significantly higher levels of empowerment of social entrepreneurship compared
to students at lower academic levels. This suggests that the academic level may play a role
in empowering social entrepreneurship among students.

Overall, these findings suggest that age and gender may not be strong predictors of the level
of empowerment of social entrepreneurship among students at Al Quds University, while
college and academic levels may have some influence. However, it's important to note that
these findings are specific to the population studied and may not necessarily generalize to
other populations or contexts.

These results are consistent with five studies: (A Rahman, et al., 2019), (Zahra, et al., 2018),
(Sutha & Sankar, (2016), and (Salamzadeh, et al., 2013)
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Table (26): ANOVA (“Sec2 Independents & demographics” * Sec3 Dependent) — Category:
Differences in sample answers about the effect of the role of AQU and the empowerment
of SE among students in AQU due to (gender, age, the college, and academic level).

Empowering Social Entrepreneurship Sum of df Mean F Sig.
Squares Square

Gender .208 1 .208 .307 .580

Age 22.953 22 1.043 1.580 .046

The college where you are studying 7.638 2 3.819 5.750 .003

Academic Level 6.762 3 2.254 3.380 .018

Curriculum and Education 121.063 2 60.531 131.873 .000

Research and Innovation 112.238 2 56.119 118.153 .000

Incubation and Acceleration 110.350 2 55.175 115.336 .000

Partnerships and Collaborations 107.512 2 53.756 111.177 .000

Awareness and Outreach 114.328 2 57.164 121.318 .000

Alumni Network and Support 108.574 2 54.287 112.722 .000

Total Sec 2 (Independents) 154.845 2 77.422 194.565 .000

a. Dependent Variable: Empowering Social Entrepreneurship

4.2.4 Multiple Logistic Regression

The table (27) provided outlines the results of a multiple logistic regression analysis
evaluating the impact of demographic and educational variables on different factors of social
entrepreneurship. The beta (B) values indicate the change in the log odds of the outcome for
a one-unit change in the predictor variable, holding other variables constant. A positive beta
suggests an increase in the log odds, and a negative beta suggests a decrease.

The 95% Confidence Interval (95% CI) gives a range of values that are likely to contain the
true beta value. If this range includes zero, it implies that the effect is not statistically
significant at the 0.05 level. The p-value indicates the probability of observing the data, or
more extreme, under the null hypothesis. A p-value below 0.05 typically indicates statistical
significance.

From the analysis, significant effects are observed in several areas. The variable Training
Courses on social entrepreneurship’ consistently shows a positive and significant effect
across multiple factors of social entrepreneurship, including 'Incubation and Acceleration’,
'‘Awareness and Outreach’, 'Alumni Network and Support’, 'Knowledge Dimension’,
'Students’ Personal Skills', and 'Management Skills'. This suggests that participation in
training courses is positively associated with these aspects of social entrepreneurship.
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Table 27: Multiple logistic regression analysis evaluating the impact of demographic and

educational variables on different factors of social entrepreneurship.

Social Gender Age Place of College Training Academic
Entreprene residence Courses level
urship
Factors
. Beta 0.06 -0.03 -0.05 -0.01 0.06 0.1
Curriculum
and 95% C.I | (-0.24-1.76) | (-0.15-0.07) | (-1.23-0.34) | (-0.64-0.52) |(-0.28-1.54) | (0.07-1.08)
Bducation [~ o 0.137 0.485 0.264 0.832 0.171 0.025
Beta 0.02 0.04 -0.07 -0.01 0.08 0.08
Research 0
o 95% C.I | (-0.76-1.24) | (-0.06-0.16) | (-1.44-0.13) | (-0.66-0.49) |(-0.07-1.74) |(-0.05-0.95)
|nnovation P_Value 0638 0364 0101 0776 0069 0078
Beta 0.01 0.06 -0.12 -0.02 0.15 0.06
Incubation 0
and 95% C.I | (-1.86-2.22) | (-0.07-0.38) | (-3.85--0.65) | (-1.49-0.87) | (1.48-5.19) | (-0.29-1.76)
Acceleration P_Value 0863 0179 0006 0606 0000 0159
Partnerships | Beta -0.02 0.07 -0.03 0.01 0.1 0.03
and
Collaboratio | 8% C:l | (077-051) | (:0.02-0.12) | (-068-0.32) | (-0.33-041) | (0.1-126) |(-0.21-0.43)
ns P-Value 0.692 0.159 0.478 0.834 0.021 0.498
Beta 0 0.04 -0.1 -0.01 0.13 0.08
ANAIENeSS | 959 C.l | (09-094) | (0.05-0.15) | (1.62-018) | (:0.59-048) | (0.46-2.13) | (-0.07-0.85)
Outreach P-Value 0.962 0.362 0.015 0.843 0.002 0.100
Alumni Beta -0.03 0.04 -0.11 0.04 0.19 0.12
g'neé"w”‘ 95% C.I | (-1.31-0.69) | (-0.07-0.16) | (-1.79--0.23) | (-0.27-0.88) | (1.07-2.88) | (0.18-1.18)
Beta -0.03 -0.09 -0.05 0.05 0.13 0.15
Knowledge |99 C1 | (149-081) | (025:000) | (-144-036) | (-031-1.02) | (0.53-2.62) | (0.39-155)
Dimension | P-Value 0.560 0.061 0.238 0.296 0.003 0.001
Beta -0.05 -0.12 -0.07 -0.07 0.12 0.16
§Z”r§'§2§. 95% C.I | (-2.3-0.66) | (-0.39--0.06) | (-2.2-0.11) | (-1.52-0.19) | (0.55-3.23) | (0.61-2.09)
Skills P-Value 0.277 0.008 0.077 0.128 0.006 0.000
Beta 0 -0.11 -0.09 -0.02 0.11 0.14
0, - - - — - — | | - -
Management |_25%C.l | (:115-117) | (:029-003) | (1.93-0.11) | (-0.8-054) |(0.25-2.35) | (0.34-L5)
SKills P-Value 0.983 0.013 0.028 0.704 0.015 0.002

Age also shows significant effects, with a positive impact on 'Incubation and Acceleration'
but a negative impact on 'Students' Personal Skills' and 'Management Skills'. The 'Place of
residence' variable has a significant negative effect on 'Awareness and Outreach' and
‘Alumni Network and Support'.

Furthermore, some variables show a statistically significant association with certain social
entrepreneurship factors, the results should be contextualized, considering the practical
significance and the uncertainty represented by the confidence intervals. Non-significant
results do not necessarily indicate the absence of an effect, but rather that there is not enough
evidence to confirm an effect based on the data.
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5. Chapter Five: Conclusions and Recommendations

In this chapter, the key conclusions of the study are highlighted, and the main
recommendations are provided.

5.1 Conclusions

The research findings provide valuable insights into the relationship between Al Quds
University's role in fostering social entrepreneurship and the empowerment of social
entrepreneurship among its students. The key findings are as follows:

o Respondents generally perceive a low level of encouragement for the application of
social entrepreneurship in the university's curriculum and education. The mean
scores for all items indicate a negative perception, suggesting a need for greater
emphasis on empowering Social Entrepreneurship.

« The integration of social entrepreneurship in research and innovation activities at
Al-Quds University is perceived to be low, as indicated by the average mean score
for related paragraphs.

« The university has made efforts to integrate social entrepreneurship principles into
various areas, including administrative operations, infrastructure, environmental
projects, purchasing policy, and energy management. Support through mentorship
and resources for social entrepreneurs is provided, and a strategic plan prioritizing
social entrepreneurship is in place for the university's incubator.

e While the university demonstrates support for social entrepreneurship, there are
areas that require improvement to further promote its development. Financial
support is recognized as important, and investments in social entrepreneurship are
being made.

o Overall, the ratings for activities related to social entrepreneurship are low, signaling
the need for additional efforts to enhance students' knowledge and skills in this field.

o Students' personal skills related to social entrepreneurship exhibit limited variability,
with participants generally agreeing on the relative importance of these skills.

e A greater awareness and emphasis on the development of a comprehensive skill set
for social entrepreneurship is warranted.

« Management skills receive relatively low mean scores, indicating their perceived
low importance in the context of social entrepreneurship.

e The research findings reveal a statistically significant relationship between Al Quds
University's role in fostering social entrepreneurship and the empowerment of social
entrepreneurship among its students. This underscores the effectiveness of the
university's efforts across various independent variables.
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e Specifically, curriculum and education, incubation and acceleration, research and
innovation, partnerships and collaborations, awareness and outreach, and alumni
network and support demonstrate statistically significant effects on empowering
Social Entrepreneurship among students at Al Quds University.

« The findings suggest that age and gender may not be strong predictors of the level
of empowerment of social entrepreneurship among students at Al Quds University,
while college and academic levels may have some influence.

These findings contribute to a deeper understanding of the relationship between Al Quds
University's role in fostering social entrepreneurship and its impact on empowering Social
Entrepreneurship among students. They emphasize the importance of enhancing educational
initiatives, integration with research and innovation, strategic support, and the development
of a comprehensive skill set for social entrepreneurship to cultivate an entrepreneurial
culture among students.

5.2 Recommendations

In the light of the study findings, the researcher suggests many recommendations. Overall,
by implementing these recommendations, Al Quds University can play a vital role in
empowering social entrepreneurship among its students and fostering a culture of innovation
and social responsibility.

1. Offer relevant courses and programs: Al Quds University should develop and offer
courses and programs that specifically focus on social entrepreneurship. These
courses should teach students about the importance of social entrepreneurship, the
skills required to start and run a social enterprise, and how to assess the social impact
of their ventures.

2. Encourage collaboration and networking: Al Quds University should encourage
collaboration and networking among its students, alumni, and local entrepreneurs.
This can be achieved through hosting events, workshops, and mentorship programs
that allow students to connect with successful social entrepreneurs and learn from
their experiences.

3. Provide funding and resources: Al Quds University should provide funding and
resources to help students launch their social enterprises. This can be in the form of
seed funding, access to incubation centers, and mentorship programs. By providing
these resources, Al Quds University can support students in transforming their
innovative ideas into successful social ventures.

4. Foster a culture of innovation: Al Quds University should foster a culture of
innovation by encouraging students to think creatively and outside the box. This can
be achieved by hosting innovation challenges, hackathons, and other events that
promote innovation and creativity.
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5. Emphasize the importance of social impact: Al Quds University should emphasize
the importance of social impact in its entrepreneurship courses and programs. By
doing so, it can instill in its students a sense of social responsibility and encourage
them to pursue ventures that have a positive impact on society.

6. Partner with local organizations: Al Quds University can partner with local
organizations that support social entrepreneurship in the region. This can include
non-profits, social impact investors, and other social enterprises. By working with
these organizations, Al Quds University can provide students with access to valuable
resources and opportunities that can help them launch and scale their social ventures.

7. Showcase successful alumni: Al Quds University can showcase successful alumni
who have launched successful social enterprises. This can inspire current students to
pursue social entrepreneurship and provide them with role models to look up to.
Alumni can be invited to speak at events, participate in mentorship programs, and
share their experiences with current students.

8. Provide legal and regulatory support: Al Quds University can provide legal and
regulatory support to students who are launching social ventures. This can include
information on the legal structure of social enterprises, tax implications, and other
regulatory requirements. By providing this support, Al Quds University can help
students navigate the legal and regulatory landscape and ensure that their ventures
are set up for success.

9. Foster cross-disciplinary collaboration: Al Quds University can foster cross-
disciplinary collaboration by bringing together students from different disciplines to
work on social entrepreneurship projects. This can help students learn from each
other and develop a more holistic understanding of social entrepreneurship.

10. Evaluate and measure impact: Al Quds University can evaluate and measure the
impact of its social entrepreneurship programs to ensure that they are meeting their
intended goals. This can include tracking the number of students who launch social
enterprises, the amount of funding raised, and the social impact of these ventures.
By measuring its impact, Al Quds University can continuously improve its programs
and ensure that they are making a positive difference in the world.

Recommendations to universities:

1. These are just a few examples of the many areas of study that universities can
consider offering to further promote social entrepreneurship among students. By
offering courses and programs that address various social and environmental
challenges, universities can equip students with the knowledge and skills needed to
launch and grow social ventures.

2. Impact Investing: With the rise of impact investing, universities can offer courses
and programs that focus on this field. These programs can cover topics such as social
impact assessment, responsible investment, and measuring social and environmental
outcomes.

3. Community Development: Universities can offer courses and programs that focus
on community development. These programs can cover topics such as community
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10.

11.

organizing, social justice, community economic development, and the role of social
entrepreneurship in community development.

Social Innovation: Universities can offer courses and programs that focus on social
innovation. These programs can cover topics such as design thinking, human-
centered design, and social innovation labs.

Corporate Social Responsibility: Universities can offer courses and programs that
focus on corporate social responsibility. These programs can cover topics such as
sustainable business practices, stakeholder engagement, and the role of businesses
in addressing social and environmental challenges.

Public Policy and Social Entrepreneurship: Universities can offer courses and
programs that focus on public policy and social entrepreneurship. These programs
can cover topics such as social innovation policy, public-private partnerships, and
the role of government in empowering social entrepreneurship.

Social Entrepreneurship and International Development: Universities can offer
courses and programs that focus on social entrepreneurship and international
development. These programs can cover topics such as social entrepreneurship in
developing countries, social impact investing in emerging markets, and social
entrepreneurship in refugee and migrant communities.

Social Entrepreneurship and Education: Universities can offer courses and programs
that focus on social entrepreneurship and education. These programs can cover
topics such as social entrepreneurship in education, education entrepreneurship, and
education technology for social impact.

Social Entrepreneurship and Healthcare: Universities can offer courses and
programs that focus on social entrepreneurship and healthcare. These programs can
cover topics such as healthcare entrepreneurship, healthcare innovation, and social
impact in healthcare.

Social Entrepreneurship and the Environment: Universities can offer courses and
programs that focus on social entrepreneurship and the environment. These
programs can cover topics such as sustainable agriculture, renewable energy, and
waste reduction.

Social Entrepreneurship and Gender: Universities can offer courses and programs
that focus on social entrepreneurship and gender. These programs can cover topics
such as women's entrepreneurship, gender-based violence, and gender equity in
social entrepreneurship.
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Annex (1)

The questionnaire

‘0, Y
(7
08 y\N

Quds University
Deanship of Postgraduate Studies
master of Business Administration

Questionnaire titled:

Empowering Social Entrepreneurship through

Education the Case of Al-Quds University
After Greetings,

"Empowering Social Entrepreneurship through Education the Case of Al-Quds University" is the
title of the study the student is now working on, under Dr. Radwan Qasrawi's direction.

This is the step in the requirements for the Master of Business Administration program at Al-
Quds University's Faculty of Graduate Studies. You are cordially asked to provide your answers
to this questionnaire while keeping in mind that any information provided will be regarded and
valued, kept with absolute confidentiality, and used only for scientific study. If you'd like, we can
give you the study's findings.

We appreciate you taking the time to peruse and complete this survey and your interest in doing
s0. Your opinion matters to me in accessing the results of the study.

Thank you for being so cooperative

Note: In case of any inquiries, please do not hesitate to contact researcher Rasha Hanania at the
following e-mail: rasha.hanania@students.alquds.edu
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Data related to respondents

1. Gender
1. Male( ) 2. Female ( )
2. Age
3. Place of residence:
1. City ( 2. Village ( 3. Camp (
) ) )
4. The college where you are studying
1. Human Sciences ( ) 2. Medical and Health professions ( )

3. College of Science and Technology

()
5. Training courses in the field of social entrepreneurship
1. 1 did not receive any course ( ) 2. From 1 to 3 courses ( )
3. From4to 6 courses( ) 4. 7 courses or more ()
6. Academic level
1. firstyear () 2. second year ()
3. Third year ( ) 4. Fourth year or more ( )
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Section 2: The university's role in fostering Social Entrepreneurship

Social entrepreneurship: Making a positive impact on society by giving back. Social
entrepreneurs create, put into action, and fund solutions to societal, cultural, and
ecological problems. Community entrepreneurs either pursue non-profit objectives
exclusively or combine them with “giving back to society™ objectives. As a result, they
employ several scales. Typically, community entrepreneurship aims to advance broader
socioeconomic, cultural, and environmental (Ziyada, 2021).

Please check the box next to your response to each of the following questions:

1. Do you know of any initiatives the university incubator has taken to promote
social entrepreneurship?

1.Yes( ) 2.No ()
Does the incubator help the social entrepreneur’s position?
1.Yes( )2.No ()

Please check () the box next to each of the following statements to indicate your
level of agreement or disagreement:

Theme one: Curriculum and Education

Phrase Strongly |Agree [Neutral |Disagree |Strongly
Agree Disagree

1 Academic programmes at the university are designed to
encourage the application of social entrepreneurship.

N

The university offers educational courses to promote the
application of social entrepreneurship.

JTeaching methods and means at the university aim to
encourage the application of social entrepreneurship.

4 The university actively promotes the development of
social entrepreneurship through academic activities.

5 The university's mission explicitly includes its role in
society.

6|Experienced social entrepreneurs are attracted to work at
the university.

7 The university integrates social entrepreneurship into its
faculty selection and appointment process.

gThe university considers the application of social
entrepreneurship when formulating its internal policies.

Theme tow: Research and Innovation

Phrase Strongly |Agree |Neutral |Disagree |Strongly
Agree Disagree

The university's research, innovation strategy, and
projects are integrated with the development of social
entrepreneurship.

The university offers knowledge, innovations, and
solutions to support the implementation of social
entrepreneurship.
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The university addresses the challenges of social
entrepreneurship that require new knowledge and
innovative business approaches.

The university encourages interdisciplinary research
projects to foster the development of social
entrepreneurship.

The university integrates the results of social
entrepreneurship research and innovation projects into
its undergraduate courses and services.

The university publishes the results of research projects
focused on social entrepreneurship at the local and
international levels.

The university promotes the integration of social
entrepreneurship into research and innovation projects,
guided by scientific research ethics.

Al-Quds University fosters brainstorming and idea
generation in the field of social entrepreneurship.

Theme three: Incubation and Acceleration

Phrase

Strongly
Agree

Agree

Neutral

Disagree

Strongly
Disagree

=

The university has a specialized unit that applies social
entrepreneurship principles and knowledge within its
organizational structure.

N

The university provides halls for social entrepreneurs to
use.

(%]

The university takes into account social entrepreneurship
principles in various areas, including

administrative operations

infrastructure

environmental projects

purchasing policy

energy management

D

Al-Quds University offers training and mentoring for
those interested in social entrepreneurship.

(1]

The university's incubator has a strategic plan that
prioritizes social entrepreneurship.

[e))

The incubator conducts awareness activities for
employees regarding the economic environment.

~I

The university provides infrastructure, resources, and
other facilities for social entrepreneurs to use.

[@'e)

The university has action plans that contribute to the
implementation of social entrepreneurship.

[{e]

The university uses clear indicators and criteria to evaluate
the effectiveness of social entrepreneurship across its
programs.

[y

The university offers advice and guidance on social
entrepreneurship.

=

The university provides free training opportunities for
social entrepreneurs.

[y

The university offers free counselling services to social
entrepreneurs.

[y

The university assists social entrepreneurs in planning
social projects.
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Theme four: Partnerships and Collaborations

Phrase

Strongly
Agree

Agree

Neutral

Disagree

Strongly
Disagree

1.|The university collaborates with both public and private
sectors, providing advice, feedback, and sharing
experiences to support the implementation of social
entrepreneurship.

2.|The university encourages the development of social
entrepreneurship  through  extracurricular  student
activities.

3.|The university actively participates in national and
international activities aimed at supporting social
entrepreneurship.

4.|The university is currently developing a comprehensive
strategy to promote the application of social
entrepreneurship at both local and international levels.

5.|Contracts with significant environmental impact, such as
construction activities, include indicators of social
entrepreneurship.

Theme five: Awareness and Outreach

Phrase

Strongly
Agree

Agree

Neutral

Disagree

Strongly
Disagree

1. |AI-Quds University offers training and education in
social entrepreneurship to the local community.

2. [ The university collaborates with the Student Union to
implement activities that promote social
entrepreneurship.

3. | The university considers the application of social
entrepreneurship in its external policies.

4. |The university provides activities for its employees to
learn about social entrepreneurship.

5. | The university encourages its academic staff to
participate in international conferences that advance
social entrepreneurship.

6. |The university facilitates connections between
experienced social entrepreneurs and start-up
entrepreneurs.

7. |The university promotes social entrepreneurship
projects through media coverage.

Theme six: Alumni Network and Support

1. [The university promotes the formation of social
entrepreneurship clubs.

1. | The university organizes competitions and events among
students to foster a culture of social entrepreneurship.

3. [The university provides incentives and rewards to
employees who support social entrepreneurship
activities.

4. |The university has a sustainable financial strategy in
place to support the development of social
entrepreneurship and entrepreneurial projects.

5. [The university collaborates closely with social
entrepreneurs.
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The university offers financial support to social
entrepreneurs.

The university supports strategies addressing
environmental challenges faced by social entrepreneurs.

The university regularly follows up with social
entrepreneurs to identify and address any issues they
encounter.

Section Three: The third section of the questionnaire pertains to the skills and

knowledge that students gain in the field of social entrepreneurship.

Please indicate your level of agreement or disagreement with the following

statements by placing a checkmark (v') in the space provided:

Theme one: Knowledge Dimension

Phrase

Strongly
Agree

Agree

Neutral

Disagree

Strongly
Disagree

1. |There is a noticeable annual increase in the number of
employees

2. |There is a clear increase in the number of goods or
services provided by the firm annually.

3. |There is a continuous increase in market share.

4. |The firm seeks to find innovative ways to help it grow.

5. | The firm keeps pace with the development of its
production to meet the changing needs of customers.

6. | The demand for goods or services provided by the firm
increases annually.

7. |There is an increase in the assets of the firm from the
moment of incorporation until today.

8. |There is a continuous increase in the capital

9. |The firm's profits are constantly increasing

Theme tow: Students' Personal Skills

1. |Developing effective communication skills and the
ability to build strong relationships.

2. |Acquiring the ability to work collaboratively in a team.

3. |Developing initiative and entrepreneurship skills.

4. |Enhancing motivational skills for social entrepreneurs.

5. |Fostering creative abilities to generate innovative
solutions to social problems.

6. |Improving time management skills and overcoming
time-related challenges.

7. |Developing the skill of identifying opportunities for
social entrepreneurship.

8. |Enhancing sourcing skills to obtain necessary resources

for social entrepreneurship.
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9. |Strengthening  coordination  skills  with  social
entrepreneurship institutions to benefit from their
previous experiences.

10.|Developing effective dialogue skills.

11.|Increasing the sense of social responsibility and
willingness to be accountable to the public for achieved
results.

12.{Nurturing moral traits and values that promote integrity
and altruism, making them social role models.

Theme three: Management Skills
Proficiency in planning and executing pilot projects
effectively.

2. |Accurately and realistically setting goals for social
entrepreneurship projects.

3. |Enhancing social entrepreneurs' skills in risk
management and mitigation.

4. |Proactive problem-solving skills and crisis management
capabilities.

5. |Effective presentation skills for empowering and
presenting pilot projects.

6. |Skills to inspire participation in social entrepreneurship
projects and programs.

7. |Developing the ability to ensure the success and
sustainability of social entrepreneurship projects despite
limited resources.

8. |Leadership skills, including monitoring and evaluating
social entrepreneurship projects and programs.

9. |Ability to adapt entrepreneurial skills to keep up with

technological advancements.
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Annex (2)
Arbitrators

Prof. Dr. Abbadi is a professor in plant nutrition The College of Science and
Technology in Al-Quds University

Ms. Sahar Shehadeh: Senior Program Manager and Co-Founder of Al-Quds
Business Center for Innovation, Technology, and Entrepreneurship

Dr. Ahmad Herzallah: Assistant Professor Director of the Institute for Sustainable
Development at Al-Quds University

Dr. Thamin Hijawi: Assistant Professor, Economic and agricultural consultant at Al-
Quds University
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Annex (3)

Questionnaire in Arabic
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