2009 / 1430



2009 / 1430



Llall cild,l salee
ol Aadls
A5 Al o slall 4408

AWEESN

Oxhads b el (o 30 A Cacall ¢ La¥) S Jilas

Jgaad an K i tdll Al
20714014 : =alall 238 )
Ol ) Jadla Cagie Lo i piall

sland G o) A3 Diad (e 200976 /9 gy a5 Al o3 il

A28lal) Diad i O Bdla Cade Lo ]
L:li\.‘li_-\;:lu U'“J'G-’&‘“QMM--!.Z
L Ja lintae Old U s saaa 3.3
(')Jjnuhf _wdﬁ‘

+2009 /21430









2009/5/1



5)

2009/2008

(85)
(109) (114)
(92)
(61)

(208 )

(10)



Abstract

This study aimed to analyze the biology textbook for Second
Secondary Class (Scientific Stream) in Palestine in terms of the four elements
of the curriculum: the educational objectives, content, educational activities,
and evaluated questions. This study has raised four questions of analytical
research:

The Study population consists of all pages of the Biology textbook for
the Second Secondary Class, Scientific Stream for the academic year
2008/2009 in Palestine. Study instruments have been subjected of validity
was achieved by presenting then to a group of university persons in the
College of Education and reliability, procedures are allocated. As for the
reliability, it is achieved by the agreement factor.

The educational objectives have been monitoring for each unit, and
also the derivation of behavioral objectives, and then analyze the content of
the educational material has been analyzed to the elements: facts, concepts,
laws, generalizations, and theories. The educational activities and evaluation
techniques have also been monitored in order to answer questions of the
study.

The results of the study pointed at the following:

1 - Number of private goals of the units of the study book are (85) goals
which are distributed in an unbalanced way between the two
semesters and units.

2 -The number of behavioral goals (114) goals, including (109)
knowledge, (5) conscience, and there are no psychomotor goals.

3 - The number of scientific facts (92) distributed in an unbalanced way
between the two semesters and units.

4 - The number of concepts (661) distributed in an unbalanced way
between the two semesters and units.

5 - Number of scientific generalizations (208) distributed in an
unbalanced way between the two semesters and units.

6 - Theories are not mentioned in the book.



7 - Number of educational class and non-class activities (10) activities,
distributed in an unbalanced way between the two semesters and
units.

In the light of the results of the study, the researcher recommended that
the content should be re-formulate; taking into account the balance between
the elements in the units of study and the two semesters; and books should be
subject to the process of analysis before approval.
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