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To What Extent Do Elementary School Science Teachers Make Use Of
The Strategy of Concept Mapping In The Bethlehem Region?

Abstract:

The study aims at identifying to what extent Elementary Schools  Science Teachers do
make use of Concept Mapping in the Bethlehem Region. The researcher conducts a
random typical sample of teachers from Public, Private and UNRWA Schools in the
Bethlehem Area. This sample consists of both male and female teachers among whom
are (68) teachers from Public Schools, (42) ones from Private Schools and (7) others from
UNRWA Schools. The researcher also prepared a questionnaire supported by an
interview to measure to what extent Science Teachers use the strategy of Concept
Mapping. The survey has also been verified for credibility and accuracy issues.
Furthermore, the researcher applied a descriptive technique to the study to find out the
average percentages , the variants and the answers to the different queries of the

questionnaire. (T-Test) was also used for the verification of independent samples,

while(ANOV A) was utilized in answering the questions of this study.

The Results:

1- The researcher found out that Concept Maps were extensively used in science
teaching, especially in the fields of planning, implementation, and assessment of students
understanding of science concepts.

2- There are no gender-based differences that has a statistical significance at the average
rate of(0a<0.05) in the extent to which science teachers make use of the strategy of

Concept Maps in the Elementary Schools in the Bethlehem Region

3- There are no education or area of expertise-based differences that has a statistical
significance at the average rate of(0<0.05) in the extent to which science teachers make
use of the strategy of Concept Maps in the Elementary Schools in the Bethlehem Region.
4- There are differences that have a statistical significance that are due to a change in

school supervision or instruction curriculum at the average point(a<0.05) in the extent to

(-



which science teachers make use of the strategy of Concept Maps in the Elementary
Schools in the Bethlehem Region.

5- There are no teaching experience-based differences that has a statistical significance at
the average rate of(0<0.05) in the extent to which science teachers make use of the

strategy of Concept Maps in the Elementary Schools in the Bethlehem Region.

To sum up this study, in relation to the above mentioned results, the researcher came up

with the following recommendations:

Recommendations:
A- Educators should inaugurate training courses and conferences for teachers on the
importance of the issue of Concept Mapping in the teaching process.

B- Educators should teach and train teachers how to make use of Concept Mapping.

C- Educators better conduct more research studies on the importance of Concept

Mapping that target different typical samples, different variants and different grade levels.
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