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Abstract 

The current study aims at investigating the degree of employing active learning strategies 

among English language teachers in Bethlehem District. The population of the study consisted 

of all English language teachers at basic and secondary governmental schools in Bethlehem 

District during the first semester of the academic year 2019/2020.  The researcher selected a 

cluster random sample, which represented (%65) of the population of the study. It consisted of 

(77) male teachers and (95) female teachers. The descriptive approach was adopted to achieve 

the goals of the study. A questionnaire and an interview were developed to collect the data of 

the study. Moreover, the collected data of the study was analyzed by the (SPSS) Statistical 

Package for the Social Sciences to answer the questions and hypotheses of the study. The 

results of the study showed that the degree of employing active learning strategies among 

English language teachers in Bethlehem District was low. Also, there were statistically 

significant differences in the degree of employing active learning strategies among English 

language teachers in Bethlehem District due to gender  in favour of female teachers. In 

addition, there were no statistically significant differences in the degree of employing active 

learning strategies among English language teachers in Bethlehem District due to academic 

qualification and work experience. In the light of the findings, the researcher recommends 

English language teachers in Bethlehem and all Palestine to employ active learning strategies 

in teaching the four English language skills,  supervisors to support teachers in doing that and 

Curriculum designers and decision makers to benefit from teachers‟ feedback about size and 

quality of textbooks. Finally, the researcher advises other researchers to conduct more studies 

on the same subject using different variables in other districts in Palestine. 

Keywords: Degree, Employing, Active Learning Strategies, Bethlehem District. 
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Chapter One 

_____________________________________________________________ 

Introduction 
 

1.1 Background of the Study  

 

People live in a very fast growing world of technology. This new fast growing world requires 

very fast growing methods of learning, especially in the field of languages. Active world of 

knowledge needs active educators and learners. Therefore, traditional methods of learning, 

which were used for long decades, started facing shortage in supplying teachers and learners 

with what they looked for. Educators began to find out new methods of learning. 

 

There is a great fast revolution in knowledge all over the world, while human beings are still 

moving slowly. They do not do their best to create a system of education to create a generation 

of learners who can understand and deal with the new challenges of the modern world. This 

leads many educators to criticize the traditional learnig-teaching methods. They call for 

employing new methods of learning -teaching, using modern technology in education, 

reevaluating the traditional methods and replacing them with active learning strategies 

(Zaitoun, 2003). 

 

Teachers try their best to provide their learners with knowledge, talking about specific details, 

while students listen passively and that makes them negative learners. So, this should be 

changed from teacher-centered style of learning into student-centered one. That would be 

possible by employing active learning strategies in teaching English skills to build a great 

generation of learners with deep levels of thinking; learners who produce not consume, 

learners who are active, not passive. 

 

Parents have noticed that playing computer games and doing other things have taken over 

from studying as the main concerns for their children. They are looking for increasing their 

children‟s interest in learning, especially learning the English language. They feel that their 

children‟s motivation to learn is low, since they do not spend enough time on studying. They 

feel bored most of the time; consequently, parents have become worried more and more about 

their children‟s future. 
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Teachers and educators need to cope with that fast moving progress in knowledge all over the 

world, focusing on languages. They work as bridges of understanding among people on earth. 

Educators should reevaluate the educational system. Good learning needs development in all 

aspects of education that focuses on quality, not on quantity. That kind of learning will create 

learners who are creative and able to think critically.  

 

In other words, out of the researcher‟s experience who has been working as an English 

language teacher for over 25 years, he has noticed that students become much less interested 

in learning than before, especially the English language. They are not motivated. In addition, 

they feel bored and sleepy most of their school time. The researcher attributes that to what 

teachers practice at schools as they keep employing traditional methods of memorizing; they 

depend on textbooks as their main references and on themselves in doing everything. 

Moreover, they focus on finishing pages of the curriculum. Learning is based on teacher-

centered methods, rather than on student-centered ones, which creates lazy and in active 

learners (Al-Tity, 2007). 

 

El Salhi (2013) shows in her study that the Palestinian students‟ low level of achievement in 

the four English languages skills is attributed to the methods of teaching which are  

completely dominated by teachers instead of learners. Moreover, the findings of her study 

show that the students‟ weak performance in English language skills, lack of motivation and 

weak participation in class because of low degree of employing active learning strategies  in 

learning process which neglects learners‟ roles.  

 

That makes experts in the field of education take care of what parents and teachers are worried 

about. They believe that traditional methods of education do not help learners to cope with this 

modern world of technology. Therefore, active world of knowledge and active learners need 

active methods of learning (Zaitoun, 2003). 

 

The Palestinian Ministry of Education insists on employing active learning to prepare the 

Palestinian learners for this new world of challenges. It is not enough to acquire knowledge; 

learners should employ knowledge in real-life situations since language learning is active 

which requires an active process. In addition, they should be encouraged to participate actively 

in building their future. Moreover, they should possess their new knowledge through 

connecting it with the prior one in order to meet the ever-changing needs of this era and to 

create their independent personalities. Therefore, the present Palestinian curriculum promotes 

the new basic skills, which learners need for the 21
st
 century of active learning because 

possessing the four English language skills needs that kind of active learning.  
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1.2 Statement of the Problem 

 

In Palestine, many experimental studies have been done on the effectiveness of employing 

active learning strategies. Shelves of universities are full of these wonderful studies, which 

show many successful experiments of active learning on students‟ achievement.  They 

motivate applying them in teaching at schools. Moreover, the Palestinian Ministry of 

Education calls for applying active learning strategies in all learners‟ aspects of life but the 

researcher daily meets many teachers who have never heard of those strategies. In addition, it 

has been noticed that the new comers of the 9
th

 graders suffer from the weakness in English 

skills. They come from different schools to the school where the researcher works. Moreover, 

parents wander why their children learn English for over 12 years and find it difficult to 

master English skills in terms of speaking English fluently and writing a composition easily. 

One wonders if teachers use modern methods of teaching that help their children to deal with 

English easily and effectively. People have many questions like these, and they wish to have 

answers to them. Therefore, the researcher worked hard to answer them through investigating 

the degree of employing active learning strategies among English language teachers in 

Bethlehem District. 

 

1.3 Objectives of the Study 

 

The current study aims to investigate the degree of employing active learning strategies among 

English language teachers in Bethlehem District and the impact of gender, qualification and 

experience on the degree of employing active learning strategies among English language 

teachers in Bethlehem District. 

 

1.4 Questions of the Study 

 

The study seeks to answer the following questions: 

 

First Question: What is the degree of employing active learning strategies among English 

language teachers in Bethlehem District? 

 

Second Question: Are there differences in the degree of employing active learning strategies 

among English language teachers in Bethlehem District due to gender? 

 

Third Question: Are there differences in the degree of employing active learning strategies 

among English language teachers in Bethlehem District due to academic qualification? 

 

Fourth Question: Are there differences in the degree of employing active learning strategies 

among English language teachers in Bethlehem District due to work experience? 
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1.5 Hypotheses of the Study  

 

The current study attempts to test the following hypotheses: 

 

First hypothesis: There are no statistically significant differences at (α=0.05) between the 

arithmetic means of  the degree of employing active learning strategies among English 

language teachers in Bethlehem District due to gender. 

 

Second hypothesis: There are no statistically significant differences at (α=0.05) between the 

arithmetic means of  the degree of employing active learning strategies among English 

language teachers in Bethlehem District due to academic qualification. 

 

Third hypothesis: There are no statistically significant differences at (α=0.05) between the 

arithmetic means of  the degree of employing active learning strategies among English 

language teachers in Bethlehem District due to work experience. 

 

1.6 Significance of the Study 

 

On the theoretical field, the current study investigates the degree of employing active learning 

strategies among English language teachers in Bethlehem District.  

 

On the practical field, the results of the current study show English teachers the degree of 

employing active learning strategies among them in teaching English. Moreover, the study 

offers serious feedback to English language teachers about the degree of employing active 

learning strategies among them in teaching English. Also, it provides them with a clear idea 

about the importance of employing active learning strategies in teaching English. 

 

On the research field, the current study motivates and helps other researchers to do other 

studies about the same subject using different variables.  

 

1.7 Limitations of the Study 

 

The current study is limited to the following: 

 

1. The population of the study consists of all male and female English teachers in Bethlehem 

District. 

 

2. The study is conducted in the first semester of the academic year 2019-2020. 

 

3. The study is applied at Bethlehem District governmental schools.  
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4. The study is limited to the concepts and definitions mentioned in it. 

 

1.8 Definition of Terms 

 

Strategy: Candy et al. (2011) define it as the art of planning resources for using them 

effectively. 

 

The researcher defines it as a plan for a long term that experts follow to achieve specific goals.  

 

Language learning strategies means the processes and actions that are consciously organized 

by learners to help them to learn or use a language more effectively (Shatz, 2014). 

 

Active learning strategies: Carr et el. (2015) define them as activities which help learners‟ to 

construct their own knowledge depending on themselves actively. 

 

After reading many previous related studies in the field of active learning strategies, the 

researcher defines them  as activities that make students active in a meaningful learning 

process, depending on themselves in constructing their own knowledge gradually.   
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Chapter Two 

_________________________________________________________________ 

Review of Literature and Related Studies 

 

2.1 Introduction  

 

This chapter is divided into two parts which are the review of literature and some studies 

related to the degree of employing active learning strategies among English language teachers 

in Bethlehem District. The review of literature discusses some topics which are: 

Constructivism, What is Constructivism? Origin of Constructivism, Principles of 

Constructivism, Active Learning, What is Active Learning? Active Learning Origin, 

Philosophy of Active Learning, Bases of Active Learning, Principle of Active Learning, 

Benefits of Active Learning, Differences between Traditional and Active Learning, 

Difficulties of Applying Active Learning Strategies, Strategies, Teaching Strategies, Some 

Active Learning Strategies and Active Learning Strategies in Teaching The Four English 

Language Skills; Writing, Reading, Listening and Speaking. Whereas, the related studies 

explore various previous studies, that investigate the degree of employing active learning 

strategies in teaching skills.     

 

2.2 Review of Literature 

 

2.2.1 Constructivism 

 

2.2.1.1 What is Constructivism? 

 

Constructivism means that learners are centered in the process of learning. They construct and 

develop their own knowledge actively by themselves; they do not depend on others. Learning 

is based on solving and dealing with real life problems (Brooks and Brooks, 1993). 

 

Constructivism indicates learners construct their understanding, knowledge and meanings of 

the world around them through their experiences (Bereiter, 1994). 

 

Constructivism is a theory in which “learners construct their own knowledge actively and that 

reality is determined by the experiences of learners” (Elliott et al., 2000:256). 

 

Constructivism means connecting learners‟ new experience with their prior knowledge to 

construct new knowledge that helps them to deal with real life problems (Driscoll, 2000). 
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Constructivism theorizes that learners construct their knowledge actively about the world 

around them  through connecting their prior knowledge with the new one which is gained by 

their active interacting with the world around them. Learners construct their knowledge by 

themselves (Liu and Matthews, 2005).  

 

Constructivism means that learners reconstruct their own knowledge through connecting their 

prior knowledge with the new one (Zaitoun, 2007). 

 

Constructivism means building learners‟ own knowledge through interacting with their real 

life situations, getting new experience and reconstructing it in a new form, which is a lasting 

learning process  (Amineh et al., 2015). 

 

2.2.1.2 Origin of Constructivism  

Dewey (1938) describes traditional education as a passive process depends on teachers who 

provide learners with knowledge. He calls for constructing knowledge actively. Learners are 

expected to be more active in constructing their knowledge. Also, he describes the class as a 

reflection of real society where learners learn by experience while teachers support them in 

doing that. Moreover, he believes in allowing learners to be independent in constructing their 

knowledge which is based on projects. Learners need to be engaged in activities while 

teachers guide them. Active learning comes through active participating physically and 

mentally of learners that leads to real knowledge which is based on learners‟ individual 

experience. Learning is a social activity; it is something people do together, in interaction with 

each other, rather than an abstract concept. 

 

Piaget (1936) calls for constructing knowledge actively through assimilation and 

accommodation. He does not agree with traditional methods of teaching that looks at teachers 

as active participants while learners are passive ones. He does not believe in learning outside 

learners. He believes that learning happens when learners interact with the world around them. 

Learners construct  

their new knowledge depending on what they have in their minds and on their prior 

experience. Learning is impossible if learners are passive participants. Learning is an endless 

process of interacting between learners and the world around them. 

 

Zaitoun (2007) indicates that Piaget is the father of constructivism and the developer of it out 

of Psychological theory. He thinks that the new knowledge is built on the prior one through 

adaptation and harmonization. His theory motivates other researchers to build new strategies 

and methods of teaching.  

 

Vygotsky (1978) cites learning cannot be away from its social context. Learners learn through 

social interaction with people around them. If learners are not active with their societies and 
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people around them, learning will be impossible. So, learning with traditional methods is 

impossible because learners are passive in the process of learning. Learners are not active 

when they just depend on teachers‟ efforts. He describes learners as active participants who 

work hard in constructing their knowledge. Vygotsky‟s theory is based on problem solving 

which is represented by the zone of proximal development and scaffolding. That means 

learners are depending on others at the beginning of learning process then after a while they 

become independent depending on themselves in constructing their own  knowledge. In 

addition, he believes that learners‟ societies play central roles in learners‟ meaningful learning. 

He adds the environment in which learners grow up will affect them. Moreover, he indicates 

constructivism is based on learners‟ social interacting, which is represented by the zone of 

proximal development as learners, teachers and their partners participate in constructing 

learners‟ knowledge. 

 

According to (Vygotsky, 1978:90)  “Learning is...when a child is interacting with people in his 

environment and in cooperation with his peers independent developmental achievement.”  

 

Ausubel (1978) believes in the idea of meaningful learning far away from memorizing. 

Learners construct their knowledge depending on their prior one through the advance 

organizer.  

 

Similar to Piaget‟s belief about conceptual schemes, (Woolfolk et al., 2010: 288) indicate 

learners do not discover knowledge but they acquire it. “David Ausubel theorized that people 

acquire knowledge primarily by being exposed directly to it rather than through discovery”  

  

While Bruner (1983) indicates constructivism is a cooperative learning process in which 

learners construct their common meanings through language, learning is real when learners 

employ what they have known in real life situations. 

 

Constructivism represents learning process which is changed from depending on behavioural 

to cognitive theories (Giridharan, 2012). 

 

Constructivism means that learners construct their own meanings and knowledge out of their 

experience that they get while they learn. Constructivism is a stem with roots that reach 

Piaget‟s and Vygotsky theories. Also, it means learning actively, constructing schemes, 

assimilating, accommodating and working in groups (Aljohani, 2017). 

 

Shortly, Dewey, Piaget, Vygotsky, Ausubel and Bruner have their own special views about 

constructivism but all of them agree that learners construct their own knowledge through 

interacting with others in real life and exchanging experience that they get while they learn. 

https://www.simplypsychology.org/Zone-of-Proximal-Development.html
https://www.simplypsychology.org/Zone-of-Proximal-Development.html
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Their prior experience is replaced with a new one to create learners‟ new meanings (Gul, 

2016). 

 

2.2.1.3 Principles of Constructivism 

 

Learning does not ignore learners‟ prior knowledge, meanings and experiences. It is built on 

what learners have in their minds. It is an active process. It is not pouring information in their 

minds and memorizing information but it is constructing it by learners themselves. Also, it is 

not a design presented to learners by others, they acquire it by themselves. In addition, it is 

interacting, negotiating and exchanging experiences of learners with each other. It is 

cooperative; Learners work with each other to get knowledge. Moreover, it is contextual. 

Furthermore, it must be based on a real life experience. It is based on problem solving 

strategies (Gul, 2016). 

 

Learners are active when they learn what it is connected and related to their environment of 

real life. They can easily understand and remember that kind of information. Learning 

environment is close to learners‟ real life. They discus, explore and investigate their 

knowledge depending on themselves. They participate actively in teaching-learning activities 

and process. They construct their own knowledge by themselves depending on their prior one. 

They learn better when they work in teams in order to interact with others to exchange their 

knowledge to build their own knowledge by themselves. They construct their knowledge 

actively (Brooks and Brooks, 1993).They are not passive receivers from others. They are not 

empty, they have their own prior knowledge. Teachers should be aware of that when they 

teach learners. They construct their own knowledge through interacting with real life 

situations, cooperating and dealing with others in their societies. They are developers, 

organizers who motivate learners to get new learning and to build their own knowledge. 

Teachers guide learners. They design learning environments of learning. They facilitate the 

process of learning to learners. (Taber, 2006). They learn better than traditional approaches 

and they are active participants in constructing their own knowledge. They are not passive 

waiting for others to provide them with knowledge. Caine and Caine (1991) indicate that 

learners during learning process are influenced by the world around them. Also, they need 

time in learning, because they have different levels of understanding. So, they construct their 

own knowledge taking their time in doing that. Moreover, learners learn best when they are 

challenged by real problems that make them think deeply.  

 

Learners construct their own new knowledge through interacting with the world around them. At the 

beginning, their knowledge stays stable. Then, when they start learning new relevant knowledge 

through their senses, they connect it with their old one in their minds and replacing it with the new 

one. On the other hand, when they learn new knowledge and find it different from the one they 

already have in their minds, their knowledge becomes unstable and that creates a challeng. After that, 
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they start assimilating the new knowledge to their prior one. Then, comes accommodation when the 

new knowledge finds it way to the mind and learners understand it. Their new knowledge become 

stable again. That is shown in figure (2.1).  

 

 
Figure (2.1): Constructing Knowledge in Constructivism 

 

Shortly, Constructivism focuses on learner-centered methods of learning. Learners construct 

their own new knowledge actively out of interacting with the world around them depending on 

their prior knowledge by themselves. Teachers guide and support learners during learning 

process.  

 

2.2.2 Active Learning 

 

2.2.2.1 What is active learning? 

 

Active learning is defined as a design of learning, which is based on self-activity, and positive 

learners‟ participation, through searching using a range of activities and processes such as 

assignment, data reading and conclusion to arrive at the information itself, under the 

supervision of teachers (Badir, 2014).  

 

It is learning out of “the Black Box” which makes learners active in constructing their own 

knowledge through active process by the help of active teachers, in learning environments that 

motivate learners to be active. Learners construct their meaningful knowledge through active 

interaction with the world around them through solving real life problems. Learners 

reconstruct that kind of knowledge depending on their prior knowledge and experience.  
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Active learning is a way of learning and teaching at the same time, where learners engage in a 

various activities that allow them to interact positively, actively and consciously with others 

during learning process; learners share their views with teachers and learners them while 

learning, leading them towards learning goals (Saadeh et al., 2011).  

 

Active learning means activities that engage learners actively in the learning process. In 

addition, it is any instructional techniques involve learners in learning process and think about 

what they are learning. Moreover, it is an active process in which learners participate in it 

actively, building their meaningful knowledge, thinking about it while they are learning 

(Bonwell and Eison, 1991). 

 

It means that constructing knowledge actively by active learners through interacting with 

others. Learning which is based on problem solving, exploring and testing things. Learners 

depend on themselves in building their own meaningful knowledge. Learners do not memorize 

things. Learners work in a team and connect what they learn with their prior knowledge and 

the environment they live in.   

 

It is that kind of learning which is based on learner-centered process. It engages learners and 

challenges their creative thinking in solving problems. It allows learners to apply what they 

learn in their real life situations. It applies various kinds of learning activities that makes 

learners active in learning. 

 

It indicates that learners construct their own knowledge depending on their prior experiences 

and connecting them with their new knowledge to get a clear view about the real world they 

live in. 

 

It is that kind of learning that allows learners to engage in activities to make them active 

participants in learning process. Learners construct their knowledge depending on themselves. 

It is based on problem solving which motivates learners to use their minds to solve problems. 

It is not pouring information in learners‟ minds. Learners are independent in choosing the way 

they construct their knowledge. Active learning focuses on quality not on quantity. Teachers 

guide learners and teach them how to learn. They use various activities, which motivate 

learners to be active in participating and thinking. 

 

It is a way of learning and teaching. Learners learn actively through interacting with their 

environment, depending on themselves in learning by their teachers‟ guidance and support in 

order to achieve the educational goals (Saadeh et al., 2011). 

 

It means a discovery processe in which learners use their minds; they do not just memorize, 

learners perform the main roles instead of teachers. All real learning is active (Adler, 1982). 
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Not only are learners active physically but also they are active mentally. Learners need to be 

active in using their minds in solving real life problems (Badir, 2014).  

 

Active learning is widely used. It has appeared recently. The term begins spreading among 

educators and those who are interested in education fast. The interest in it has greatly 

increased with the beginning of the twenty-first century as one of the up-to-date educational 

and psychological trends in teaching and learning (Rifai, 2012). 

 

2.2.2.2 Active Learning Origin 

 

Active learning becomes more and more necessary to focus on learning, especially in learning 

English skills because learners live in a different era from the one of their parents and 

ancestors lived in.  

 

Educational theories show shifting from traditional methods of learning to new methods of 

active learning-teaching strategies. Learners are active in constructing their own knowledge 

while teachers help learns in building their new knowledge in active classrooms and using 

active learning strategies. 

 

Active learning is based on constructivism. Constructivism focuses on learning activities that 

make learners active in constructing their meaningful knowledge using high levels of thinking 

and connecting their prior knowledge with the new one through active interacting with their 

environment.  

 

Applying active learning is the core of  constructivism. Constructivism theory is based on 

cognitive theory which shows that learning is learners‟ interaction with the world around them 

and the real knowledge is the one that learners construct by themselves. 

 

Dewey (1938) defines learning as an active social activity, learners build their knowledge 

through their interaction with their societies. It is called learning by doing. Dewey focuses on 

the practical side of learning.  

 

Piaget‟s (1936) cites learning as an active interaction with the environment and Learners 

construct their knowledge by themselves while they are interacting with the outside world 

around them.  

 

Vygotsky (1978) indicates learning is an active interaction with the community. Learning is 

active learners‟ engagements with teachers, at school or others in society. At the beginning, 

learners depend on teachers, parents and educators then they depend on themselves in 

http://www.funderstanding.com/theory/constructivism/
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constructing their knowledge actively that is represented by the Zone of Proximal 

Development  and scaffolding.  

 

Ausubel (2000) shows that learning happens when learners are active in connecting their prior 

knowledge with the new one through interacting to apply it in another real situation and that is 

the meaningful learning. 

 

At first, psychological theory forms the base of all theories in the fiel of education. Then, 

Cognitivism comes to take place in the field of education. After that, Constructivism comes 

out of Cognitivism to lead to Active Learning which is based on Constructivism as in figure 

(2.2). 

 

 
Figure (2.2): Active Learning Origin 

 

 

2.2.2.5 Principles of Active Learning  

 

Similar to the principles of constructivism, here are the principles of active learning: 

 

Learning is an active journey. It is an active, endless and meaningful process. It construct their 

own knowledge actively through team-learning process. It is interacting, negotiating and 

exchanging experiences of learners with each other actively. It activities are related to 

learners‟ environment. Learners achieve learning objectives through applying various active 

learning ways of learning; collaborative project, lectures, solving problems, drama, games, 

problem based and enquiry based learning, etc. Active learning is based on critical and 

creative thinking. It is a constructive process that focuses on constructing knowledge rather 

https://www.tes.com/news/school-news/breaking-views/30-second-briefing-what-zone-proximal-development
https://www.tes.com/news/school-news/breaking-views/30-second-briefing-what-zone-proximal-development
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than memorizing it. It motivates interacting between teachers and learners, making it think 

about the world around it. It inspires collaboration among learners. It motivates learner to 

learn actively by listening, reading, speaking and writing about what they learn, connecting 

them to their prior knowledge, and applying them in their daily life. It provides learners with 

fast feedback about what they have learnt (Rawashdeh and Nawafla, 2015). Active learning is 

based on constructivism, which means that learners are the hub of learning process.   

It is related to learners‟ needs, interests and real life. It happens when learners actively engage 

with the world around them. It does not ignore what learners already have learnt; it does not 

start from zero. It constructs new knowledge depending on the old one. It takes care of levels 

of learners, abilities and interests. It is cooperative; teachers and learners are one team. It is a 

self-controlled process by learners themselves. Shortly, it is that kind of learning that deals 

with critical and creative thinking. 

 

Learners discus, explore and investigate their knowledge depending on themselves actively. 

They participate in designing learning activities. They participate in learning process actively. 

They work in like-minded groups to exchange thoughts and experience. They build their 

knowledge actively. They are active participants in learning, planning, applying and 

evaluating. They construct meaningful knowledge actively through active interaction with the 

world around them through real life problem solving and experiments which is based on their 

prior knowledge and experience. They learn everywhere at schools, homes, mosques and even 

in streets. They are active participants in planning learning process. They engage in writing 

learning objectives. They learn through various methods of learning. They learn through 

various kinds of strategies. They evaluate themselves with their teachers‟ supervision. They 

learn much better in safe, comfortable and interesting environments. 

They have different levels of learning so, teachers should take care of that. 

  

Teachers help their learners to understand themselves well. They help learners to assess their 

progress to give them fast feedback about their achievement. There is no limited curriculum 

for active learning; there are various learning activities which motivate learners to think about 

them.  

 

2.2.2.6 Benefits of Active Learning  

 

Active learning motivates learners to be active 

 

In active learning, learners construct their knowledge through learning what they like so, that 

helps them to focus on what they learn. When learners engage in activities actively, they 

become more enthusiastic.  
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Active learning motivates learners to continue in learning 

 

Learners construct their own knowledge using different interesting activities. They do not 

depend on memorizing and doing boring things but they feel interested in applying their skills 

in dealing with problems and solving them actively. This kind of learning motivates them to 

continue in learning. 

 

Active learning motivates learners to be independent 

 

Learners build their own knowledge depending on their experience while they participate in 

learning activities effectively. They are not passive in learning. They do not wait others to 

teach them. This makes learners independent and more confident. 

 

Active learning improves learners’ social life  

 

Active learning motivates learners to work in like-minded groups to exchange thoughts and 

experiences to build their own knowledge through interacting with other learners in the same 

group. Learners apply what they learn in their real social life. They are able to solve the 

problems that may face them in real life and help others in solving their problems. That makes 

them close to people in their societies.   

 

Active learning improves learners’ skills 

 

Active learning motivates learners to be main participants in constructing their own 

knowledge through learning real life experiences. They become good listeners to others in 

order to understand what they face. They communicate with other learners in their learning 

groups, which improve the four skills of English. They learn all skills that help them to survive 

in this life. 

 

Moreover, there are unlimited benefits of applying active learning. These are some of them; It 

helps learners to express themselves well. It motivates mastery learning. It develops critical 

and creating thinking. It motivates exploring and searching. It organizes learning process. It 

develops learners‟ positive attitude towards learning. It creates active atmosphere of 

engagement among learners and teachers. It increases positive competition among learners. It 

develops learners‟ skills of leadership. It assesses learners‟ achievement regularly. It develops 

writing skills. It develops speaking skills. It develops reading skills. It develops listening 

skills. 

 

Freeman et al. (2011) indicate the importance of  learners‟ interacting in active learning, which 

increases learners‟ motivation towards learning. 
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Learners learn better by becoming engaged (Astin, 1985).  

 

Aksit et al. (2016) demonstrate that active learning strategies affect learners positively and 

actively. 

 

2.2.2.7 Teachers, Learners, Environment, Curriculum and Activities in Active Learning 

 

Teachers are very important in active learning. They plan activities, motivate learners, guide 

learners through learning process, provide learners with suitable learning materials, assess and 

evaluate learners‟ achievement. 

 

In active learning, teachers monitor learners‟ achievements and facilitate learning process 

(Awad & Zamil, 2014). 

 

Teachers help, facilitate and guide learners to be active in choosing and constructing their own 

learning. They design and prepare strategies which are based on problem solving not on 

memorizing. They do not pour knowledge in passive learners‟ minds. They encourage 

collaborative learning which means working in teams that helps learners to learn much better. 

They accept their learners mistakes and let them choose the subjects they would like to learn 

(Tam, 2000). 

 

In addition, in active learning teachers and learners are partners, work as a team, exchange 

healthy discussion and fruitful thoughts. They should focus on designing activities that suit 

their learners and level of education. It does not mean using complex learning tasks. 

Sometimes, simple learning activities are needed and they give much better results of 

achieving learning objectives (Oliver, 2000). 

 

Shortly, in active learning teachers guide learners, plan learning activities, monitor learners‟ 

learning on going, evaluate learners‟ achievement, support, motivate, scaffold, structure 

learning process, provide learners with feedback, design learning activities and provide them 

with information sources as in figure (2.3). 
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Figure (2.3): Teachers in Active Learning 

 

Learners are self-evaluators, self-monitors, self-regulators, self-organizers. They construct 

their own knowledge actively depending on their prior knowledge as in figure (2.4). 

 

 
Figure (2.4): Learners in Active Learning 

 

Learning Curriculum which has clear goals, motivates and interests learners, fosters high 

levels of thinking and focuses on the four skills of English . Moreover, It is  learner-centered, 
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suitable for all levels of learners, connected with their real life societies, challenging, based on 

problem solving real life problems, flexible and practical as in figure (2.5). 

 

 
 

Figure (2.5): Curriculum in Active Learning 

 

Learning environments motivate discussion, create creative thinking and collaborating. They 

are flexible, full of activities, suitable for levels of learners and reflect learners‟ societies. In 

learning environments learners feel interested, happy and comfortable. They help them to 

build self-confidence and independent-personalities. They train them on solving problems in 

order to be ready to deal with real problems that may face them in real life. It is represented by 

figure (2.6). 
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Figure (2.6): Learning Environment in Active Learning 

 

Learning activities have meanings, high values and significance. They are various, flexible, 

not random, interesting, motivating, useful in real life and useful in solving problems. 

 

Table (2.1): Differences between traditional and active learning: 

 

Item Traditional Active 

Teacher Centered-lecturer  Facilitator 

Learner Negative listener  Learner-centered 

Learning 

environment  

Teacher-controlled  Active learner  

Learning 

objectives 

Unclear and teachers do not present 

them in details  

Clear, teachers present them in details 

Sources of 

learning 

Textbooks and teachers Various sources   

Outcomes  Memorized and remember Understanding based on problem solving 

and high levels of thinking  

Visual aids Traditional, printed, limited,  

teachers prepare them 

Various connected with objectives, learner 

participate in preparing and applying them 

Evaluation  Based on recalling what is 

memorized, traditional tests 

Real evaluation which is based on high level 

of thinking 
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2.2.2.8 Difficulties of Applying Active Learning 

 

Teachers may face some difficulties in applying active learning strategies, these are some of 

them; Textbooks have many units and they are full of information. Large numbers of learns in 

classrooms. Lack of teachers‟ experience about them. “Active learning can be very difficult to 

implement in a large-enrollment course”(Aksit et al., 2016:109). 

 

2.2.3 Strategies 

 

Strategies mean long term plans to achieve specific goals. Hornby (2002) defines strategies as 

specific ways of doing something. 

 

2.2.4 Teaching Strategies 

 

Herrell and Jordan (2004:5) define teaching strategies as “The approaches that can be used 

across curricular areas to support the learning of learners.” 

 

2.2.5 Active Learning Strategies  

 

The researcher defines active learning strategies as various learning activities that teachers 

apply to make learners active in learning process in order to achieve specific goals. Figure 

(2.7) shows some of these activities that make learners active in learning process. 

 

 
Figure (2.7): Some Active Learning Strategies 
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These are some active learning strategies that teachers may employ in teaching: 

 

2.2.5.1 Concept Mapping Strategy 

 

It means a diagram that consists of concepts that shows relationships among those concepts 

from the most general concepts at the top of the concept map to the least general ones at the 

bottom of it. 

 

It is a diagram that consists of concepts joined by labeled lines to show relationships among 

those concepts.  

 

“It is a way of clarifying the connection that exists between the concepts that are covered in 

course material” (Wang & Dwyer, 2004: 371). 

 

It is an active learning strategy that engages learners in meaningful learning processes (Hill, 

2005:7). 

 

“It can be used as active learning strategies for teaching, learning and evaluating learners”  

(Novak, 2010:21). 

 

 

2.2.5.2 Fishbone Strategy 

 

It is a cause and effect learning-teaching strategy, which is based on brainstorming to solve 

problems through serious conversation. Learners present all possible causes of a problem, 

teachers help learners to reorder causes in regards of their importance in a diagram, which 

looks like a fish skeleton. It is called Ishikawa‟s diagram or Brainstorming tool as well 

(Ishikawa, 1986). 

 

It is the best tool to illustrate relationships among causes and effects in solving problems (Atagoren, 

2014).  

 

2.2.5.3 Fishbowl Strategy 

 

It is an active learning strategy, which focuses on engaging learners in learning process 

through exchanging their experiences and ideas. It is learner-centered learning strategy, too. 

 

Wood (2007:54) states “Fishbowl method is a way to organize inner circle and out circle to 

promote learners engagements.” 
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Silberman (2005:130) cites “Fishbowl method is a discussion format…listening circle.” 

 

2.2.5.4 Flipped Learning Class Strategy 

 

According to DeLozier and Rhodes (2017) Flipped Learning classroom is a modern strategy in 

which the teachers provide learners with educational materils that connected with their 

learning goals. Then, learners can review such materials and understand information before 

attending classrooms. In classrooms, teachers starts giving opportunities to learners to work in 

groups or individually to discuss, review, and analyze such information.  

 

Bergmann and Sams (2012) state Flipped Learning classroom is a new teaching strategy  

which attempts to improve learners engagement by moving the lecture outside the classroom. 

 

Lage et al. (2000) show that Flipped or inverted classroom is moving what was traditionally 

done in the classroom to be done at home moving it again into the classroom to discuss it.  

 

2.2.5.5 Hot Seating Strategy 

 

It is an active learning strategy which encourages discussion and sharing information. A single 

hot seat should be placed facing a group of learners in the middle of the classroom. Learners 

ask that learner questions about their lesson topic. The learner thinks then answers the 

questions. Other learners listen and start discussion about the issue.  

 

Hot Seating is a strategy in which a character played by the teacher or a learner were 

interviewed by the rest of the group. It encourages learners to be more active in speaking 

English. 

 

Moore (2005) proposes that Hot Seating is a valuable tool that help learners to achieve 

learning goals. 

 

Borich (2004) indicates Hot Seating increases  learners‟ motivation and interest to participate 

in learning process tasks. It helps to evaluate and diagnose.  

 

2.2.5.6 The K.W.L. (Know-Want-Learn) Strategy 

 

K= What do we know about the subject? 

W= What do we want to learn? 

L= what did we learn? 
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It is an active reading strategy which activates learners‟ prior knowledge and assesses what 

they have learned (Ogle, 2009). 

 

It is an active learning strategy which focuses on learners. It is an active learner-centered 

strategy (Bryan, 1998) and (Jared, 1997). 

 

It is an active learning strategy in teaching reading. Teachers can apply it in different school 

subjects (Foote et al., 2001). 

 

“It is an active learning strategy which inspires learners‟ inquiry”  (Camp, 2000: 400). 

 

2.2.5.7 Listening Triangle Strategy 

 

It is an active learning strategy which focuses on developing the four English language skills; 

writing, reading, listening and speaking. 

 

It is a simple active learning strategy. Teachers can apply it in teaching speaking. Three 

learners participate in; the first one is the speaker who speaks for a minute about the topic of 

their lesson. The second one listens carefully and asks questions about the issue for further 

details and information. The third one who listens carefully as well, writes notes and presents 

feedback to them.  

 

2.2.5.8 Mind Mapping Strategy 

 

It is an active learning strategy which uses graphics, pictures, symbols, colours, images, 

drawings, signs and lines as a network to join a main topic with secondary sub-topics, which 

makes it easy for learners to understand  what teachers present in classrooms.  It helps learners 

to sort particular ideas as one unit in their minds. Moreover, it motivates learners to participate 

in thinking, reading, listening and speaking about their ideas by writing their notes and 

drawing their own mind maps. 

 

It is an active learning strategy in developing learners‟ vocabulary which develops the four 

English language skills which are based on vocabulary (Aljaser, 2017). 

 

Al-Jarf (2011) defines Mind Mapping strategy as a graphic which organise the main ideas of 

categories separated from a central idea or image and lesser categories or ideas are present 

through branches that separated from larger branches.  

 

It is an active learning strategy which motivates and engages learners in the learning process 

(Hamdan, 2017). 
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As Tony Buzan (2002) states Mind Mapping is a graphic which shows the ideas which are 

generated around a central goal and how they are connected. It is a useful technique that helps 

learners learn more effectively, improves creative problem solving  

 

It is an active learning strategy which makes learning process more meaningful (Al-Otaibi, 

2016: 279). 

 

According to Liu (2016:204) “it makes learners use English. So when they use English, 

they automatically remember relevant mind maps to express themselves.”  

 

2.2.5.9 Numbered Head Together Strategy 

 

It is a cooperative learning strategy. In this strategy, learners work in groups and think 

together to solve problems with all members of groups. The whole members of the groups 

need to know answers of the presented questions because teachers choose students randomly 

to answer a selected question  (Cooper, 1999). 

 

 

Good (1973: 591) defines it as “an instructional procedure  which is designed to connect 

learners with the material that teachers present in classrooms in order to facilitate learning 

process.” 

 

Kagan (1986) indicates Numbered Head Together strategy helps teachers to improve the 

competence of learners in reading comprehension. It refers to activities in which learners work 

together in small groups to find out answers to questions teachers present in classrooms.  

 

Kagan describes it as an active learning strategy in which teachers give numbers and questions 

to each learner in groups. Learners put their heads together to make sure  that every learner in 

the group have the right answers. Teachers call a number, all  learners with that number come 

out in fron of other learners. One of them presents the answer. Other learners start thinking 

about it and presenting different answers with their justifications (Kagan, 1992). 

 

2.2.5.10 Project-Based Learning Strategy  

 

According Klein et al. (2009) Project-Based is an active learning strategy which allows 

learners to construct their own knowledge and new understandings through a variety of 

presentation modes. 
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Barrow (1998) states that Problem-Based Learning Project begins with presentation of a real-

life problem. Teachers facilitate and monitor the application and development of effective 

problem-solving process. Learning is based on Learner-centered. Learning is self-directed 

learning. It develops research skills and group discussion. Learners need to learn how to get 

information when it is needed. Reflection. Learners applying what they learn in new different 

real life situations.  

According Thomas (2000) Project-Based Learning is a strategy that organises learning around 

projects which is based on challenging questions. It involves learners in design problem-

solving and decision making. It helps learners to be very active in the learning process. 

Biajone (2006) states Project-Based Learning is a systematic teaching method that engages 

learners in learning knowledge and skills through an extended inquiry which is process 

structured around complex, authentic questions and carefully designed tasks. Research shows 

that learners not only respond by giving useful information, but they also actively use what 

they know to explore, negotiate, interpret and create. Education has benefited from this 

teaching strategy, as teachers have learned how to effectively select content and activities to 

amplify and extend the skills and capabilities of learners. Many countries in the world want all 

their citizens to be educated. Also, education professionals are seeking research- supported 

practices that are applicable in classrooms and can facilitate learners' access to the mastering 

of concepts in science, hence, the need to introduce modern instructional strategies that do not 

only create cooperative pleasant atmosphere but enhance peer relations and also increase 

academic achievement of learners. Demonstration method has been shown to be effective with 

both large and small groups.  

 

Steps to a Problem-Based Learning Approach 

Learners works in groups. They meet to explore the problem. They gather necessary 

information. They list what they already know about it. Then, they define the problem. They 

frame it in a context of what is already known. They research the needed knowledge.  They 

find resources and information that help them in creating a serious argument. They investigate 

possible solutions. They list possible actions and solutions to the problem. They assume 

hypotheses. They choose the best solution. They support their chosen solution with relevant 

evidence. They review their performance. Finally, learners evaluate their performance. They 

prepare themselves to the next problem. 

 

2.2.5.11 Six Thinking Hats Strategy 

According to De Bono (2011a) Six Thinking Hats is a simple, effective parallel thinking 

strategy that helps learners to be more engaged, active, productive, focused, and mindfully 

involved (De Bono, 2011a).  

 

De Bono (1990: 272) states that six thinking hats strategy is supposed to promote quality of 

thinking and communication for learners teachers and educational leaders.  
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The hats represent six main ways of thinking about a problem: Information, Emotions,  

Judgmen, Positive Response, Creativity, and Process Management. This strategy is great for 

developing learners‟ critical thinking skills and getting them engaged in speaking. In this 

strategy learners will feel more comfortable and motivate to take part in the learning process. 

Teachers Present questions or problems. They distribute the hats. Each learner get a hat. 

Teachers give learners enough time for thinking  about the given questions or problems. 

Teachers remind learners that they should act and speak according to their hats. They look for 

a creative solution, predict difficulties, present facts which support their solutions. Then, 

learners in groups start negotiating together to find the best solution to the problem. 

 

Edward de Bono's six thinking hats are real six different coloured hats, in which each colour 

symbolizes a different type of thinking; the blue hat to discuss how the meeting will be 

conducted and to develop the goals. The discussion may then move to the red hat in order to 

collect views and reactions to the problem. Next, the discussion moves to the yellow hat or the 

green one in order to generate the presented ideas. Next, the discussion moves to the white hat 

to think in developing and generating the ideas. The black hat criticizes the presented ideas 

and solutions which motivates a fruitful discussion. 

 

De Bono (2011a) shows that the white hat calls for information while the red one provides 

opportunity for expressing thoughts, the yellow one symbolizes the positive points, whereas 

the black one represents negative ones and critical judgment. There are the green and blue 

hats, which represent creativity and managing the thinking process. 

 

2.2.5.12 Snow Ball Strategy 

 

It is a very simple active learning strategy, which develops the four English language skills; 

writing, reading, listening and speaking. It is a very interesting strategy, which motivates all 

learners to participate in the learning process. 

 

This is a very interesting activity which allows teachers to apply it with lower levels of 

learners. Teachers prepare topic sentences about different subjects. Teachers write these topics 

on papers. Then, teachers hand on papers to learners. Teachers allow learners to think about 

the written topics. Learners make snowballs using the given papers to throw them to each 

other. Then, they pick up them randomly. They open them and start reading, talking, 

discussing and exchanging thoughts about the written topics. Writers can write down notes. 

Then, they read them loudly in front of all learners. 
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2.2.5.13 The V-Shape Strategy 

 

The V-Shape is an active conceptual learning strategy proposed by Tsai and Chiang, which is 

represented by various conflicting events that relate to specific learning subjects. The V-Shape 

strategy helps learners to achieve a balance between the conceptual schemes that have already 

been seized and the observed information in the world around them. Teachers create 

conceptual conflict in classrooms around learners‟ alternative conceptions by presenting them 

with a situation in the environment that contradicts these concepts. Learners work in small 

groups on conflict-resolving activities depending on themselves without teachers‟ help. 

Teachers later present accurate answers to replace them with any wrong answers. 

 

Novak and Gowin (1984) explain that The V-Shape strategy consists of two sides; left side: 

represents the conceptual side, including rules concepts and principles and right side: 

represents the operational side. Events and objects are placed at the center in the V-Shape, 

connecting the both sides. The main question is written at the top of the V-Shape. 

 

Zaitoun (2002) indicates when learners employ the V-Shape in their learning that helps them in 

joining the theoretical concepts with practical activities. 

 

Educators and teachers can apply the V-Shape Strategy in various fields, including teaching 

learning process as an active learning strategy, curriculum developing and as an analytical 

tool. 

 

2.2.5.14 Web-Quest Strategy 

 

Web-Quest is defined as an active learning strategy, which is based on inquiry activities in 

which learners get information about specific planed issues from the Internet. It is an internet-

based learning strategy. Learners construct their own knowledge depending on themselves 

using the internet, which is introduced by Dodge (1995) to the educational community. It is 

considered to be an effective way to organize the Internet resources and help learners construct 

new knowledge through a guided learning environment. 

 

As the name suggests, Web-Quest learning is a new strategy, which enables learners to get 

information about an issue with team members through quests on the internet. They discuss, 

analyze and write down notes and speak about that issue in front of other learners. It is an 

active learning strategy that helps learners to construct their own meaningful knowledge 

independently depending on their prior knowledge. It helps them to construct useful 

knowledge through high level of thinking. So, it has various benefits for learners such as 

enhancing their learning achievement, motivating them to work in groups and helping them 

construct positive relationships with colleagues (Liu, & Matthews, 2005).  
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2.2.6 Active Learning Strategies in Teaching English Skills 

 

Most learners are interested in learning foreign languages to communicate with others. 

Without languages, we cannot communicate and understand others. One of these languages, 

which learners need to know and learn is English. In English, there are four skills that must be 

developed; writing, reading, listening and speaking (Harmer, 1991). 

 

Therefore, teachers need to motivate learners to master English skills by using active learning 

strategies. Afana (2012) indicates effective teaching strategies help to motivate and activate 

learners in classrooms. Moreover, they engage learners in learning and developing their skills.  

 

Brinton et al. (2014) indicates they are effective teaching strategies, which motivate learners 

to learn actively in classrooms, keep on the task and develop learners‟ skills. 

 

According to (Alwasilah, 2005: 75) “writing is a skill in which the writer 

delivered his ideas into a text so intellectual and social readers can accept it. It is 

an opportunity that enables learners to turn their spoken language into written 

symbols.” 

2.2.6.1 English Writing Skill 

 

Harmer (1998) points one of very important basic skills of learning English is writing. 

Writing is one of productive skills. He adds that the most important reason for learning 

writing is that it is a basic language skill, just as important as speaking, listening and reading. 

Learners need to know how to write notes, proposals, letters, reports etc. 

 

Writing is useful as a preparation for some other activities, for example when learners write 

sentences as an introduction to discussion activities. In this case, writing is considered to be 

important in developing other three skills: listening, speaking and reading (Harmer, 2004).  

 

Bello (1997) explains writing as a last going process of learning in which to find the most 

active language aspects for communicating one's feeling and thoughts.  

 

Because of the importance of writing, teachers should choose an appropriate teaching 

approach in teaching them. Teachers should help learners in constructing their writing 

gradually independently. 

 

Clark and Star (1981: 35) indicate that “selecting a suitable technique has a very 

important role in supporting the success of teaching and learning process. Most 

traditional methods in language teaching were teacher-centered and were based on 

competition unlike today where all teaching approaches call for learner- centered 
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classes in order to achieve effective and long- lasting teaching. Cooperative 

learning is a learner- centered approach. indicated that there are at least three 

general theoretical perspectives that have guided research on cooperative learning, 

social interdependent, cognitive development and behavior.”  

 

Composition Writing  

 

Composition writing is an acting task that walks learners step-by- step through the creative 

process , revealing new ways of communicating with their inner self, and unlocking their 

imagination (Weiss,  2006). 

 

Rubie-Davies (2011) defines composition writing as a mean by which learners in educational 

settings present and display what they know. As learners move through schooling, 

competence in using writing for this purpose assumes greater importance.  

 

2.2.6.2 Reading Skill: 

 

Reading is constructing meaningful learning by learners while they deal with texts. Learners 

comprehend texts well and get meaningful learning when they construct their own knowledge 

through connecting their prior knowledge with their new experience in the field of reading. 

Good reading requires learners to recognize the relationships among words and to put together 

the meaning of the text.  

 

Reading requires learners to recognize the relationships and to put together the meaning of the 

text. When you think about everything that goes on simultaneously in the human mind as one 

reads, the process not only defies easy explanation but also takes on almost magical qualities. 

Isolating the steps makes the process seem mechanical or reducible to a formula. But nothing 

about reading is mechanical or formulaic (Deanne, 1983). 

 

2.2.6.3 Listening Skill 

 

Listening skill is an effective, fixed process of making new knowledge of what learners hear 

while they engage with others in the environment around them in real situations. Learners 

construct their meaningful knowledge when they listen and comprehend what they hear. 

 

English language has four skills: reading, writing, listening and speaking. Listening is one of 

the most common skills of language communication. Moreover, learners need listening daily 

while constructing their new knowledge.  They need to listen quietly and deeply to understand 

what is said by others to construct new knowledge through speaking, reading and writing. It is 

very necessary skill to master English. Learners can gain several English daily vocabularies 
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through listening which help in strengthen speaking, writing and reading as well (Abbas, 

2011). 

 

Listening skill is an active, purposeful process of making sense of what we hear. Listening is 

an active rather than passive activity. Hence, learners must participate in their own 

instructional improvement. Listening skill needs to be developed through a variety of 

activities in which children can see the consequences of their listening (Norton, 1989).  

 

2.2.6.4 English Speaking Skill 

 

Speaking is the most important skill in any language, because it is one of the abilities to carry 

out conversation, communicate, interact, engage and exchange thoughts with others (Afana, 

2012).  

 

According to (Brown, 1991:110) “Speaking is an interactive process of construction meaning 

that involves producing, receiving and processing information."  

 

Speaking is an interactive process of constructing, knowledge and meanings that involves 

receiving, analyzing, understanding and producing information (Brown, 1994). 

  

2.3 Related Studies 

 

There are some studies that related to active learning strategies:  

 

Mufreh‟s study (2019) investigated the degree of using English language teachers the (K.W.L.) 

strategy in the high Basic Stage (7-9) in Bethlehem District. The researcher employed the 

descriptive approach to achieve the goals of her study. The study population consisted of all 

English language teachers at the governmental high Basic Stage (7-9) schools in Bethlehem 

District in the academic year 2019. The findings of the interview and observation model 

revealed that the degree of using English language teachers the (K.W.L.) strategy in the high 

Basic Stage in Bethlehem District was low.  Moreover, the findings revealed that there were no 

statistically significant differences between the average of the degree of using English 

language teachers the (K.W.L.) strategy in the high Basic Stage in Bethlehem District due to 

gender and there were no significant differences between the average of the degree of using 

English language teachers the (K.W.L.) strategy in the high Basic Stage (7-9) in Bethlehem 

District due to qualification. Whereas, there were significant differences between the average 

of the degree of using English language teachers the (K.W.L.) strategy in the high Basic Stage 

in Bethlehem District due to experience. 
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Al Ja'abari‟s study (2018) aimed at investigating the degree of practicing active learning 

strategies from the point of view of teachers and supervisors. The researcher used a 

questionnaire to collect the data of the study. He applied the descriptive approach to achieve 

the goals of the study. The sample consisted of four hundred and fifty teachers and twenty-

four supervisors. The findings showed that teachers employed discussion and narrative 

strategies. The findings showed that they did employ Six Thinking Hats.  Supervisors proved 

that teachers employ the narrative strategy but they did not employ the numbered heads. 

Moreover, the findings showed that there were no differences in the views of supervisors and 

teachers on the level of employing active learning strategies. Also, there were no significant 

differences between the means of employing active learning strategies due to gender. In 

addition, there were significant differences between the means of employing active learning 

strategies due to work experience in favor of those who had more than 10 years' experience. 

Lastly, there were significant differences between the means of employing active learning 

strategies due to training courses for (1-3) and more than (3) compared to those who did not 

receive any course.  

 

Haddad (2018) aimed at investigating the degree of practicing the principles of active learning 

in teaching English language from the perspective of its teachers in the schools of the 

Education Directorate of „Bani Obaid‟ District in Jordan. The researcher developed a 

questionnaire to achieve the study goals. The study sample consisted of one hundred and thirty 

female and male teachers who teach English at the governmental schools. The Findings of the 

study revealed that the degree of employing active learning in teaching English was high. In 

addition, there were significant differences in the average of employing active learning due to 

gender. Moreover, there were significant differences in the average of employing active 

learning due to experience.  

 

Al-Mohammdi (2018) aimed at identifying how far Math female teachers employ active 

learning strategies. The researcher applied the descriptive approach to achieve the goals of the 

study. She chose the sample of the study randomly, which consisted of eighty seven-math 

teacher. She used a questionnaire to collect the data of the study. The results of the study 

showed that the degree of employing active learning in teaching Math was high. In addition, 

there were some difficulties in employing active learning strategies in teaching mathematics to 

nature of active learning strategies, school organization and learner. Moreover, there were no 

significant differences between the means of employing active learning strategies due to 

qualification. Also, there were no significant differences between the means of employing 

active learning strategies due to experience. There were no significant differences between the 

means of facing difficulties related with teacher, learner, school organization and nature of 

active learning strategies in employing active learning strategies due to qualification. There 

were no significant differences between the means of facing difficulties related with teacher, 

learner, school organization and nature of active learning strategies in employing active 
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learning strategies due to experience.  

 

Youssef and Aide (2018) aimed at identifying the difficulties of applying active learning in the 

first cycle of basic education from the point of view of teachers and educational supervisors in 

light of the variables of years of experience and gender. The researchers applied the 

descriptive approach to achieve the goals of the study. They used a questionnaire to collect the 

data of the study. They chose the sample of the study randomly. The results of the study 

showed that there were difficulties in applying active learning at schools from the teachers' 

perspective and the degree was moderate. Moreover, the results showed that there were 

significant differences between the means of facing difficulties in employing active learning 

strategies due to gender. The results showed that there were significant differences between 

the means of facing difficulties in employing active learning strategies due to qualification in 

favor of teachers who had postgraduate degrees. The results showed that there were significant 

differences between the means of facing difficulties in employing active learning strategies 

due to experience in favor of experienced teachers.  

 

Stanberry (2018) conducted a study aimed at identifying the effectiveness of using an active 

learning strategy in developing learners' collaborative skills in science, technology, 

engineering and mathematics. The researcher employed various active learning strategies to 

achieve the goals of the study and to show the degree of development in the skills of 

cooperation among learners. The study findings showed that employing active learning 

strategies had a positive effective in developing the skills of cooperation among learners. 

 

Ghuson (2018) investigated authenticity in English for Palestine Classroom Interactions and 

textbooks. The researcher used various instruments qualitative and quantitative to collect the 

data of the study. The sample of the study consisted of sixty-three English teachers from Jenin 

Directorate. The findings showed that there were lack authenticity English language 

classrooms at governmental schools in Palestine. The used textbooks were not genuine as they 

used unnatural language. Moreover, there were not clear authentic interactions in English 

language classrooms. Instead of that, English teachers employed traditional teaching methods.  

 

Mafarjeh (2017) identified the obstacles of applying active learning strategies from the 

perspectives of science teachers of the basic stages in Nablus Governorate. The researchers 

used a questionnaire to collect the data of the study. He applied the descriptive approach to 

achieve the goals of the study. The sample of the study was stratified random   which 

consisted of one hundred and seven female and male teachers. The findings of the study 

showed that there were significant differences between the means of teachers‟ answers about 

the obstacles of employing active learning due to gender in favor of female teachers. In 

addition, there were no significant differences between the means of teachers‟ answers about 

the obstacles of employing active learning strategies due to qualifications. In addition, there 
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were no significant differences between the means of teachers‟ answers about the obstacles of 

employing active learning strategies in due to majors. Moreover, there were no significant 

differences between the means of teachers‟ answers about the obstacles of employing active 

learning strategies due to experience. Finally, the study showed that there were obstacles of 

Applying Active Learning Strategies in Teaching Science from the Perspectives of the Basic 

Stage Teachers in Nablus Governorate. 

 

Rayanto (2017) aimed to find out whether the numbered head together as one of the 

cooperative learning strategy can improve the learners‟ reading comprehension. The 

researcher applied the experimental approach to achieve the goals of the study. The research 

conducted the study at the eighth grade of SMPN 1 Rejoso Kabupaten Pasuruan, which 

consisted of twenty-seven learners for D class. The results of the study showed that the 

numbered head together strategy had a positive effect on improving the learners‟ reading 

comprehension. 

 

Aksit, Niemi and Nevgi (2016) conducted a study aimed at identifying the impact of active 

learning in enhancing the professional competence of teachers and learners in Finland and 

Turkey. The researchers used a questionnaire to collect the data of the study and to achieve the 

objectives of the study. The sample of the study was seven hundred and twenty eight teachers. 

The findings of the study showed that active learning had positive effects on enhancing the 

professional efficiency of teachers and learners as well. 

 

Setyawti (2016) identified the effectiveness of using the Fishbowl strategy in teaching 

speaking at the eleventh grade learners of SMKN 1 Karanganyar in the Academic Year of 

2015/2016. The researcher applied the experimental approach to achieve the goals of the 

study. The sample of the study consisted of seventy-two students of the eleventh grade of 

SMKN 1 Karanganyar in the academic year of 2015/2016. The findings of the study showed 

that employing Fishbowl strategy had positive effects in teaching speaking. 

Al-Rasheede (2015) aimed at investigating the degree of practicing teacher and learner roles in 

active learning in light of some variables from secondary stage teachers and learners point of 

view in the state of Kuwait. She chosen the cluster sample which consisted of ninety-five male 

teachers and (105) female teachers. Also, one hundred and ninety-two male learners and (208) 

female learners. She built two questionnaires for students and teachers. The findings of the 

study revealed that the degree of employing active learning was moderate.  In addition, there 

were significant differences in the degree of employing active learning strategies due to 

gender in favor of female teachers. While, there were no significant differences in the degree 

of employing active learning strategies due to qualification. There were no significant 

differences in the degree of employing active learning strategies due to experience. 
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Al-Jaafra (2015) aimed at investigating the level of practicing the principles of active Learning 

in the teaching of the Arabic language for learners of the upper basic stage in the education 

Directorates of Rusaifa and al-Karak from teachers‟ Point of View. The researcher used a 

questionnaire to collect the data of the study. He applied the descriptive approach to achieve 

the goals of the study. The sample consisted of two hundred and twenty-eight female and male 

teachers. The findings revealed that the level of employing active learning strategies in 

teaching was moderate. In addition, the results revealed significant differences between the 

means of employing active learning strategies due to gender, while the results showed that 

there were no significant differences due to experience.  

 

Rawashdeh and Nawafla (2015) studied the goal of learning how to practice active learning in 

science teaching in the northeastern desert of Jordan. The researchers used a questionnaire to 

collect the data of the study. They applied the descriptive approach to achieve the goals of the 

study. The sample consisted of thirty female and male teachers. The findings revealed that the 

degree of employing active learning in teaching was moderate. In addition, the results revealed 

that there were no significant differences due to experience.  

 

Elian and Hamaidi (2015) identified the effect of the Flipped classroom strategy on the 

academic achievement in the subject of science among fourth grade learners in Jordan. The 

study population consisted of all the 4
th

 grade learners (2134) at private schools in the 

Directorate of Amman, during the second semester of the academic year 2015-2016. The 

researchers applied the experimental approach to achieve the goals of the study. The study 

sample was distributed into two groups; the control group, which consisted of twenty-two 

learners, who had studied in the traditional method, and the experimental group which 

consisted of twenty two learners, who had studied according to flipped classroom strategy. 

The findings revealed that there were differences between the means on the educational 

achievement test due to the teaching method, in favor of the experimental group. In addition, 

there are differences between the means on the academic achievement due to gender.  

 

Jawabreh‟s study (2015) investigated whether UNRWA Basic teachers at Hebron district 

implement Communicative Language Teaching or not, and whether UNRWA Basic learners 

are considered active participants in the learning process. The researchers used an observation 

checklist, semi-structured interviews and a questionnaire to collect the data of the study. He 

applied the descriptive approach to achieve the goals of the study. The sample of the study 

was stratified random   which consisted of (43) Palestinian teachers. The findings of the study 

showed that the teachers are kept employing traditional methods in teaching. In addition, the 

findings of the study showed that the learners did not practice language communicatively.  

 

Abu Younes‟s study (2015) investigated the centrality of the English textbooks in the 

Palestinian secondary public schools and its impact on the English teachers. Also, it 
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investigated how the English textbooks imposed by the Palestinian Ministry of Education have 

gained the central role in teaching English in the Palestinian public classrooms. The researcher 

used an observation checklist interviews collect the data of the study.  Twelve English periods 

for the grades from the seventh till the twelfth were observed. In addition, the researcher 

interviewed English teachers who taught in secondary schools in Ramallah Directorate in 

order to explore the pressure that the supervisors may exercise on the English teachers to 

follow the textbook so,  the researcher interviewed all the five English supervisors in 

Ramallah directorate. The researcher applied the descriptive approach to achieve the goals of 

the study. The sample of the study consisted of (43) Palestinian teachers. The findings of the 

study showed that English textbooks were the main and basic references that English teachers 

had to follow in almost all aspects of the teaching process. Pressures on teachers to follow the 

textbooks resulted mainly from learners‟ achievement exams and from supervisors who 

required teachers to cover all pages of English textbooks. As a result, teachers complained of 

huge amount of written works, of having no time to cooperate with colleagues, of worries to 

finish the material, of teaching for the tests, and of feelings that they are burning out. Teachers 

also announced that they are losing their creativity and skills and that they are not upgrading 

or developing themselves. Many of these teachers expressed their hope of leaving schools and 

changing their careers. This is because they admitted that they could not fight against these 

imposed textbooks since the whole system of assessment depends on them.  

 

Asrat (2014) aimed at assessing the utilization of active learning: The case of Nifas Silk Lafto 

Sub-City governmental upper Basic school. The researchers used a questionnaire, an interview 

and an observation checklist to collect the data of the study. He applied the descriptive 

approach to achieve the goals of the study. The sample of the study consisted of (169) 

teachers, (282) learners and (3) instructors seven female and male teachers. The findings of the 

study showed that employing of active learning was low. Among the factors that affected the 

low employing active learning; teachers training, classroom conditions, class size, beliefs and 

interests of teachers in their profession.  

 

Al shanty (2014) aimed to investigate the effect of guided Web-Quest on enhancing writing 

skills among ninth graders at UNRWA Schools. The researchers applied the experimental 

approach to achieve the goals of the study. The researcher chosen the sample of the study 

purposely from Al Zaitoon Girl Prep (A) School in (UNRWA) School in Gaza governorate 

because there is the computer lab and it is connected to the Internet. It also has a smart board 

is needed for experiment and that facilitate the researcher‟s task. The study sample was  (78) 

ninth graders  which was distributed into two groups; the control group, which consisted of 

thirty nine learners, who had studied in the traditional method, and the experimental group 

which consisted of thirty nine learners, who had studied according to Web-Quest classroom 

strategy in the field of writing. The findings showed that there were differences between the 

means on the educational achievement test due to the teaching method, in favor of the 
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experimental group. In addition, there was a large effect of Web-Quest strategy on improving 

summary writing, letter writing and paragraph writing.  

 

AL-Khataybeh and AL-Tarawneh (2013) conducted a study to investigate the effect of using 

Six Thinking Hats method on the development of EFL female eleventh grade learners' writing 

skill in Al- Mazar directorate of education during the academic year 2013/2014. In addition, it 

aimed to investigate if there was an effect for using this method due to the learner's level in 

English Language. The sample of the study consisted of fifty female learners from Mutah 

Secondary School for Girls, which was selected purposely and assigned randomly into two 

groups; an experimental group, which consisted of twenty-four learners, and a control group, 

which consisted of twenty-six learners. The experimental group was taught by employing Six 

Thinking Hats, whereas the control group was taught according to the traditional method.  The 

researchers chose two topics from the (11
th)

 grade textbook in order to achieve the goals of the 

study. Moreover, the researchers designed the study instruments to collect the data of the 

study. The researchers chose the experimental approach to achieve the objectives of the study. 

The results of the study showed that there were significant differences in favor of the 

experimental group taught using Six Thinking Hats strategy. In addition, it showed that 

employing Six Thinking Hats strategy was more effective for the learners in the high and 

intermediate levels.  

 

El Salhi (2013) aimed at investigating the effectiveness of a suggested program based on 

active learning strategies on fourth graders‟ performance in English. The researcher adopted 

the experimental approach to achieve the goals of the study. The researcher designed a 

programme, which was based on active learning. That programme was used in teaching the 

experimental group, while the traditional method was taught using the traditional methods. 

The study was conducted in the first term of the school year (2012- 2013). The findings of the 

study indicated that there were significant differences in the fourth graders' performance in 

English language in the four skills: listening, reading, writing, and speaking due to the method 

of teaching in favor of active learning program. Moreover, the findings of the study showed 

that the students‟ weak performance in English language skills, lack of motivation and weak 

participation in class was documented through the researcher‟s teaching and exam-marking 

experiences and consultation with other colleague teachers as well. Students‟ weak 

performance in the four skills: listening, speaking, reading and writing was attributed to not 

employing active learning strategies that take into consideration learners‟ participation in the 

process of their learning.  

 

Abu Sneineh, et al. (2009) aimed at identifying the extent to which the principles of active 

learning in the teaching of social studies were studied from the perspective of its teachers in 

UNRWA schools in Jordan. The researcher designed a questionnaire to achieve the goals of 

the study. The study sample consisted of seventy male and female teachers. The findings of 
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the study showed that the degree of practicing the principles of active learning in the teaching 

of social studies from the point of view of teachers was great. The results also showed 

significant differences due to gender, while the results showed that there were no significant 

differences due to experience.  

 

Hamed‟s study (2004) investigated the language learning strategies used by the eleventh grade 

learners who are learning English as a foreign language in governmental and private schools in 

Nablus city in Palestine. The researcher used a questionnaire to collect the data of the study. 

He applied the descriptive approach to achieve the goals of the study. The whole population of 

the study consisted of (1955) learners, (965) females and (990) males. The sample consisted of 

(390) learners; (264) males and (126) females. The findings of the study showed that the level 

of using language-learning strategies of the eleventh grade learners who were learning English 

as a foreign language in Nablus city in Palestine was moderate. There were significant 

differences in language learning strategy use among the eleventh grade learners in Nablus city 

in Palestine in the affective strategies domain due to gender in favor of male learners. There 

were significant differences in language learning strategy use (LLS) among the eleventh grade 

learners in Nablus city in Palestine due to proficiency variable generally in favor of more 

proficient learners. There were significant differences in using language-learning strategies 

(LLS) among the eleventh grade learners in Nablus city in Palestine due to the major of study 

variable in cognitive strategies domain in favor of the scientific stream learners.  

 

Aqel‟s study (2002) aimed at identifying the English language teachers‟ implementation of 

effective teaching principles in Nablus schools. The researcher used a questionnaire to collect 

the data of the study. He applied the descriptive approach to achieve the goals of the study. 

The sample of the study was selected randomly. The findings revealed that classroom 

management, teaching ability were the most practiced principles, whereas evaluation and 

teachers‟ teaching skills development were the least implemented principles.  

 

Al-Ghoul (2009) indicated that it was revealed by the results of the national test in Jordan for 

the year 2007/2008, some learners attributed this weakness to several reasons including the 

traditional teaching methods used in the learning process  

 

Conclusion  

In the light of the previous studies, the researcher noticed that the degree of employing active 

studies was not high as shown in these studies; Mufreh‟s study (2019) findings revealed that 

the degree of the observation model and interview of employing the (K.W.L.) strategy was 

low. Al Ja'abari‟s study (2018) revealed that the least used strategy is Six Thinking Hats and 

the numbered heads. Al-Rasheede‟s study (2015) findings revealed that the degree of 

practicing teacher and learner roles in active learning was moderate. Al-Jaafra‟s study (2015) 

findings showed that the level of employing active learning strategies in teaching Arabic was 
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moderate. Rawashdeh and Nawafla (2015) showed that the degree of employing active 

learning in teaching was moderate.  Asrat (2014) indicated that the findings of the study 

showed that employing of active learning was low. Hamed‟s results of the study (2004) 

showed that the level of using language-learning strategies was moderate in general. Aqel‟s 

study (2002) results showed that teachers‟ active teaching skills development were the least 

implemented principles. 

 

Other studies showed that some teachers depended on traditional methods and textbooks as 

their main references; Jawabreh‟s study (2015) findings showed that the teachers are kept 

employing traditional methods in teaching. In addition, the findings of the study showed that 

the learners did not practice language communicatively.  Ghuson‟s study (2018) findings 

showed that there were lack authenticity English language classrooms at governmental schools 

in Palestine. The used textbooks were not genuine as they used unnatural language. Moreover, 

there were not clear authentic interactions in English language classrooms. Instead of that, 

English teachers employed traditional teaching methods. Abu Younes‟s study (2015) findings 

showed that English textbooks were the main and basic references that English teachers had to 

follow during learning process. Pressures on teachers to follow the textbooks resulted mainly 

from learners‟ achievement exams and from supervisors who required teachers to cover all 

pages of English textbooks. 

 

Some studies showed that teachers faced some difficulties that prevented them to apply active 

learning strategies; Al-Mohammdi (2018) showed that there were some challenges prevented 

employing active learning strategies. Youssef and Aide (2018) showed that there were 

difficulties in applying active learning at schools and the degree of employing them was 

moderate. Mafarjeh (2017) indicated that there were significant differences between the means 

of teachers‟ answers about the obstacles of employing active learning due to gender in favor of 

female teachers. In addition, there were no significant differences between the means of 

teachers‟ answers about the obstacles of employing active learning strategies due to 

qualifications. In addition, there were no significant differences between the means of 

teachers‟ answers about the obstacles of employing active learning strategies in due to majors. 

Moreover, there were no significant differences between the means of teachers‟ answers about 

the obstacles of employing active learning strategies due to experience. Finally, the study 

showed that there were obstacles of Applying Active Learning Strategies in Teaching Science 

from the Perspectives of the Basic Stage Teachers in Nablus Governorate. 

  

The rest of the previous studies focused on the effectiveness of active learning strategies; 

Stanberry (2018) indicated that there was an effective use of active learning in developing the 

skills of cooperation among learners in the classroom. Rayanto (2017) showed that the 

numbered head together strategy had a positive effect on improving the learners‟ reading 

comprehension. Aksit, Niemi and Nevgi (2016) indicated that active learning had positive 
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effects on enhancing the professional efficiency of teachers and learners as well. Setyawti 

(2016) showed that teaching speaking by using Fishbowl method is effective and give positive 

contribution toward the learners‟ speaking ability. Elian and Hamaidi (2015) showed that there 

were differences between the means on the educational achievement test due to the teaching 

method, in favor of the experimental group.  Al shanty (2014) showed the positive effect of 

guided Web-quest on enhancing writing skills among ninth graders at UNRWA Schools. AL-

Khataybeh and AL-Tarawneh (2013) showed that employing Six Thinking Hats strategy was 

more effective for the learners in the high and intermediate levels. In addition, it showed that 

there were significant differences in favor of the experimental group taught using Six 

Thinking Hats strategy.  
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Chapter Three 

_________________________________________________________________ 

Methods and Procedures  

 

3.1 Introduction 

 

This chapter presents the methods and procedures of the study that the researcher has followed 

to investigate the degree of employing active learning strategies among English language 

teachers in Bethlehem District. It includes details about the population of the study, the 

instruments of the study, validity of the instrument, reliability of the instruments, steps of 

conducting the study, the statistical analysis and findings of the study. 

 

3.2 Methods of the Study 

  

The researcher adopted the descriptive approach, which relied on a real life study phenomena. 

It was considered the right approach to such studies to answer the questions and hypotheses of 

the study. He developed a questionnaire and an interview to investigate the degree of 

employing active learning strategies among English language teachers in Bethlehem District 

in order to achieve the goals of the study.  

 

3.3 Population of the Study 

 

The population of the study consisted of all English language teachers at basic and secondary 

governmental schools in Bethlehem District during the first semester of the academic year 

2019/2020.  They were (262) male and female teachers. 

 

3.4 Sample of the Study 

 

The researcher selected a cluster random sample, which represented (%65) of the population 

of the study. It consisted of (77) male and (95) female English teachers at governmental 

schools in Bethlehem District. Table (3.1) shows the distribution of the study sample. 
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Table (3.1): Sample distribution according to teacher’s gender, qualification and 

experience variables (Questionnaire): 

 

Variable Level Number Percentage 

Gender 
Male 77 %44.7 

Female 95 %55.2 

Qualification 

Diploma 11 %6.4 

Bachelor 134 %77.9 

Master's 27 %15.7 

Experience 

less than 5 years 41 %23.8 

5-10 years 56 %32.5 

more than 10 years 75 %43.7 

 

Table (3.1) shows that (%55.2) of the participants were female teachers while (%44.7) 

participants were male teachers. The percentage of the participants who had Bachelor was 

(%77.9) while master‟s percentage was (%15.7) and Diploma percentage was (%6.4). The 

percentage of the participants who had work experience more than 10 years was (%43.7) 

while 5-10 years was (%32.5) and less than 5 years was (%23.8).  

 

Table (3.2): Sample distribution according to teacher’s gender, qualification and 

experience variables (interview). 

 

Variable Level Number Percentage 

Gender 
Male 10 %50.0 

Female 10 %50.0 

Qualification 

Diploma 2 %10.0 

Bachelor 12 %60.0 

Master's 6 %30.0 

Experience 

less than 5 years 3 %15.0 

5-10 years 4 %20.0 

more than 10 years 13 %65.0 

 

Table (3.2) shows that (%50) of the participants were female teachers while (%50) participants 

were male teachers. The percentage of the participants who had Bachelor was (%50.0) while 

master‟s percentage was (%40.0) and Diploma percentage was (%10.0).  
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The percentage of the participants who had work experience more than 10 years was (65.0) 

while 5-10 years was (%20.0) and less than 5 years was (%15.0).  

 

3.5 Instruments of the Study 

 

The researcher developed a questionnaire and an interview to investigate the degree of 

employing active learning strategy among English language teachers in Bethlehem District. 

He derived the questions of the interview from the items of the questionnaire.  

 

3.5.1 Questionnaire  

 

The researcher used a questionnaire as the main instrument to investigate the degree of 

employing active learning strategies among English language teachers in Bethlehem District. 

The questionnaire was based on the five-point Likert rating scale. It was developed depending 

on some previous studies in the same field, which were: Al Mohammdi (2018), Jawabreh 

(2015), Al-Rasheede (2015), Hightower (2014), Al-zahrani (2012), and Shinn (1997). It was 

two parts the first part covered the independent variable: gender, qualification and experience 

while the second part covered the dependent variable that consisted of 31 items. Moreover, 

participant teachers were able to write their comments at the end of the questionnaires.  

 

3.5.1.1 Validity of the Questionnaire   

 

The researcher ensured the validity of the questionnaire by presenting it to a group of 

specialists in different fields of the study. They were (13) arbitrators. They provided the 

researcher with valuable recommendations which were highly appreciated. Most of them 

accepted (31) items out of (31). The researcher took the arbitrators‟ recommendations 

seriously and made the necessary changes before printing it out.  

 

 

3.5.1.2 Reliability of the the Questionnaire 

 

Cronbach‟s Alpha was used to ensure the reliability of the questionnaire . The value was 

(0.96) which showed that the questionnaire was suitable for conducting the study. 

 

3.5.2 Interview  

 

The researcher interviewed (20) male and female English teachers in Bethlehem District and 

they were selected randomly from the sample of the study in order to get data from them to 

support the study results. It was consisted of (4) questions. The researcher met the teachers at 

their schools. Each teacher took (10-15) minutes to answer the questions of the interview.  
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3.5.2.1 Validity of the Interview  

 

The researcher derived the questions of the interview from the questionnaire‟s items. They 

were (4). All of the arbitrators accepted the (4) items. So, there was no need to make any 

critical changes to the questions. 

 

3.5.2.2 Reliability of the Interview 

 

Cronbach‟s Alpha was used to ensure the reliability of the Interview. The value  reliability 

showed that the Interview was suitable for conducting it. 

 

3.6 Procedures of the Study  

 

The researcher followed these procedures in  conducting the study; The researcher felt that 

there was a problem with learners‟ achievement out of his experience.Then, he started reading 

many previous studies in the field of education to specify the problem. So, he specified the 

problem of the study. Next, the supervisor and the researcher agreed on the title of the study to 

prepare the proposal of the study. After that, he worked on the proposal through reading many 

related studies. The proposal was presented to the university to be studied. When the proposal 

was accepted, the researcher started his long journey in deep studying relevant studies to get 

information about studies methodologies, instruments, population, etc.. At that point, the 

researcher was able to choose the suitable population and sample. Also, the instruments of the 

study were developed. He got the form of facilitating the researcher‟s task from the faculty of 

education at Al Quds University. As a result, he got the form of facilitating the researcher‟s 

task from the Directorate of Education in Bethlehem District to facilitate applying the 

instruments of the study at schools. Then, he applied the instruments of the study. After that, 

he collected the study data. Next, he analyzed the data using the SPSS to get the results to 

answer the questions and hypotheses of the study in order to fulfill the goals of the study. 

Finally, he presented his recommendations and suggestions. 

 

3.7 Variables of the Study 

This study included these variables:  

 

3.7.1 Independent variables 

Gender variable included two categories: Male and female. 

Academic qualification divided into: Diploma, Bachelor and Master‟s. 

Years of experience divided into: Less than 5 years, 5-10 years and more than 10 years. 
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3.7.2 Dependent variables 

 

The degree of employing active learning strategy among English language teachers in 

Bethlehem District. 

 

3.8 Statistical Analysis 

 

The researcher analyzed the collected data by the (SPSS) Statistical Package for Social 

Sciences. He applied Likert Scale to give numbers to the participants’ responses like that 

(greatly, a lot, neutral, little and very little) into (5, 4, 3, 2 and 1). Then, the researcher 

extracted the arithmetic means for each item and used Cronbach‟s Alpha, t-test, one way 

ANOVA, standard deviations, frequencies and percentages to answer the questions and 

Hypotheses of the study. 
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Chapter Four 

_________________________________________________________________ 

Results of the Study 

 

4.1 Introduction  

 

This chapter presents an overview of the findings of the study, which aims at investigating the 

degree of employing active learning strategies among English language teachers in Bethlehem 

District, as well as analyzing the collected data. The researcher shows the findings of the study 

in terms of answering the questions and hypotheses of the study. 

 

To explain the degree of response averages of the study sample, the researcher has adopted the 

following:  

 

Mean average Degree 

High 3.67 – 5 

Moderate 2.34 – 3.66 

Low 1.0 – 2.33 

 

4.2 Results Related to the Questions of the Study 

 

The current study attempts to investigate the degree of employing active learning strategies 

among English language teachers in Bethlehem District in terms of answering the questions of 

the study. Moreover, it has examined the connection between the study variables and the 

degree of employing active learning strategies among English language teachers in Bethlehem 

District. 

 

4.2.1 Results Related to the First Question 

What is the degree of employing active learning strategies among English language teachers in 

Bethlehem District? 
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To answer the above question, the researcher has calculated average means and standard 

deviations of the responses of the study sample on the degree of employing active learning 

strategies among English language teachers in Bethlehem District as in table (4.1). 

 

Table (4.1): Means and standard deviations of responses of the study sample on the 

degree of employing active learning strategies among English language teachers in 

Bethlehem District. 

 

No. Items Means S.D. degree 

6 I help students relate new learning to their prior 

experiences. 3.45 1.29 

Medium 

2 I allow errors as a natural part of the learning 

process 
3.32 1.36 

Medium 

9 I allow collaborative work in groups.  3.02 1.30 Medium 

1  I encourage dialogue among my students. 2.89 1.51 Medium 

10 I apply variety of ways to teach English 

language skills. 
2.77 1.51 

Medium 

11 I clearly explain the objectives of lessons to my 

students. 
2.72 1.47 

Medium 

13 I use strategies that give the chance to my 

students to work as a team. 
2.63 1.36 

Medium 

8 I allow students to present new ideas and 

arguments independently. 
2.51 1.44 

Medium 

12 I employ student-centered strategies in teaching 

English language skills. 
2.47 1.31 

Medium 

3 I encourage my students to ask questions about 

the nature of their society. 
2.41 1.50 

Medium 

4 I prepare active learning strategies that 

encourage each student to be independent. 
2.33 1.33 

Medium 

15 I employ active learning strategies in teaching 

reading. 
2.28 1.29 

Low 

14 I employ active learning strategies in teaching 

writing. 
2.24 1.31 

Low 

7 I teach units about problems of everyday life. 2.20 1.43 Low 

5 I have my students identify their own problems 

that need to be solved.  
2.19 1.33 

Low 

16 I employ active learning strategies in teaching 

listening. 
2.17 1.24 

Low 

18 I employ Concept Mapping strategy in teaching 

English language skills. 
2.15 1.29 

Low 

17 I employ active learning strategies in teaching 

speaking. 
2.08 1.28 

Low 

27 I employ Project Based Learning strategy in 

teaching English language skills. 
2.02 1.19 

Low 

25 I employ Mind Mapping strategy in teaching 

English language skills. 
1.92 1.23 

Low 

23 I employ the K.W.L. strategy in teaching 

English language skills. 
1.91 1.27 

Low 
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31 I employ Web Quest strategy in teaching 

English language skills. 
1.75 1.01 

Low 

24 I employ Listening Triangle strategy in teaching 

English language skills. 
1.64 1.01 

Low 

26 I employ Numbered Heads Together strategy in 

teaching English language skills. 
1.62 0.93 

Low 

22 I employ Hot Seating strategy in teaching 

English language skills. 
1.59 0.92 

Low 

21 I employ Flipped Learning strategy in teaching 

English language skills. 
1.56 0.88 

Low 

30 I employ the V-shape strategy in teaching 

English language skills. 
1.55 0.93 

Low 

28 I employ Six Thinking Hats strategy in teaching 

English language skills. 
1.52 0.99 

Low 

29 I employ Snowball strategy in teaching English 

language skills. 
1.48 0.90 

Low 

19 I employ Fishbone strategy in teaching English 

language skills. 
1.45 0.88 

Low 

20 I employ Fishbowl strategy in teaching English 

language skills. 
1.43 0.83 

Low 

   Total mean  2.17 1.34 Low 

 

Table (4.1) results show that the total mean score is (2.17) and the standard deviation is (1.34). 

This indicates that the degree of employing active learning strategies among English language 

teachers in Bethlehem District is low.  

The results in table (4.1) indicate that (11) items have moderate means as shown below; Item 

(6) “I help students relate new learning to their prior experiences” with means (3.45) and 

standard deviation (1.29) is moderate. It is the highest means. Item (2) “I allow errors as a 

natural part of the learning process” with means (3.32) and standard deviation (1.36) is 

moderate. Item (9) “I allow collaborative work in groups” with means (3.02) and standard 

deviation (1.30) is moderate. Item (1) “I encourage dialogue among my students” with means 

(2.89) and standard deviation (1.51) is moderate. Item (10) “I apply variety of ways to teach 

English language skills” with means (2.77) and standard deviation (1.51) is moderate. Item 

(11) “I clearly explain the objectives of lessons to my students” with means (2.72) and 

standard deviation (1.47) is moderate. Item (13) “I use strategies that give the chance to my 

students to work as a team” with means (2.63) and standard deviation (1.36) is moderate. Item 

(8) “I allow students to present new ideas and arguments independently” with means (2.51) 

and standard deviation (1.44) is moderate. Item (12) “I employ student-centered strategies in 

teaching English language skills” with means (2.47) and standard deviation (1.31) is moderate. 

Item (3) “I encourage my students to ask questions about the nature of their society” with 

means (2.41) and standard deviation (1.50) is moderate. Item (4) “I prepare active learning 

strategies that encourage each student to be independent” with means (2.33) and standard 

deviation (1.33) is moderate.  
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Whereas, the results in table (4.1) indicate that (20) items have low means; Item (15) “I 

employ active learning strategies in teaching reading” with means (2.28) and standard 

deviation (1.29) is low. Item (14) “I employ active learning strategies in teaching writing” 

with means (2.24) and standard deviation (1.31) is low. Item (7) “I teach units about problems 

of everyday life” with means (2.20) and standard deviation (1.43) is low. Item (5) “I allow my 

students to identify their own problems that need to be solved” with means (2.19) and standard 

deviation (1.33) is low. Item (16) “I employ active learning strategies in teaching listening” 

with means (2.17) and standard deviation (1.24) is low. Item (17) “I employ active learning 

strategies in teaching speaking” with means (2.08) and standard deviation (1.28) is low. Item 

(18) “I employ Concept Mapping strategy in teaching English language skills” with means 

(2.15) and standard deviation (1.29) is low. Item (27) “I employ Project Based learning 

strategy in teaching English language skills” with means (2.02) and standard deviation (1.19) 

is low. Item (25) “I employ Mind Mapping strategy in teaching English language skills” with 

means (1.92) and standard deviation (1.23) is low. Item (23) “I employ the K.W.L. strategy in 

teaching English language skills” with means (1.91) and standard deviation (1.27) is low. Item 

(31) “I employ Web-Quest strategy in teaching English language skills” with means (1.75) and 

standard deviation (1.01) is low. Item (24) “I employ Listening Triangle strategy in teaching 

English language skills” with means (1.64) and standard deviation (1.01) is low. Item (26) “I 

employ Numbered Heads Together strategy in teaching English language skills” with means 

(1.62) and standard deviation (093) is low. Item (22) “I employ Hot Seating strategy in 

teaching English language skills” with means (1.59) and standard deviation (0.92) is low. Item 

(21) “I employ Flipped Learning strategy in teaching English language skills” with means 

(1.56) and standard deviation (0.88) is low. Item (30) “I employ the V-shape strategy in 

teaching English language skills” with means (1.55) and standard deviation (0.93) is low. Item 

(28) “I employ Six Thinking Hats strategy in teaching English language skills” with means 

(1.52) and standard deviation (0.99) is low. Item (29) “I employ Snowball strategy in teaching 

English language skills” with means (1.48) and standard deviation (0.90) is low. Item (19) “I 

employ the Fishbone strategy in teaching English language skills” with means (1.45) and 

standard deviation (0.88) is low. Item (20) “I employ the Fishbowl strategy in teaching 

English language skills” with means (1.43) and standard deviation (0.83) is low. It is the 

lowest means.  

 

4.2.2 Results of Questions (2,3,4): 

The researcher has converted those questions into null hypotheses to answer them. 

 

4.3 Results of the Hypotheses of the Study 

 

4.3.1 Results of the first null hypothesis  

There are no statistically significant differences at (α=0.05) between the arithmetic means of  

the degree of employing active learning strategies among English language teachers in 
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Bethlehem District due to gender. To test this hypothesis, the researcher has used t-test as in 

table (4.2). 

 

Table (4.2): The results of t-test of the degree of employing active learning strategies 

among English language teachers in Bethlehem District due to gender.   

 

Gender Number Mean 
Stan. 

Deviation 
DF 

t-

statistic 
Sig. 

Male 77 2.00 0.83 
170 2.41 0.02 

Female 95 2.31 0.82 

 

Table (4.2) shows that (T) value is (2.41) and the significant level is (0.02) so, there are 

statistically significant differences at (α=0.05) between the arithmetic means of the degree of 

employing active learning strategies among English language teachers in Bethlehem District 

due to gender in favor of females. Thus, the null hypothesis is rejected.  

4.3.2 Results of the second null hypothesis  

There are no statistically significant differences at (α=0.05) between the arithmetic means of  

the degree of employing active learning strategies among English language teachers in 

Bethlehem District due to academic qualification. 

 

To examine the second null hypothesis, mean scores are calculated of the responses of the 

study sample on the degree of employing active learning strategies among English language 

teachers in Bethlehem District due to academic qualification  as in table (4.3). 

 

Table (4.3): Results of mean scores on the degree of employing active learning strategies 

due to academic qualification. 

 

Academic level Number Mean 

Diploma 11 2.09 

Bachelor 134 2.14 

Master‟s 27 2.33 

Total 172 2.17 

 

Table (4.3) shows there are no difference in the degree of employing active learning strategies 

due to academic qualification. In order to find out the significant of the differences, One Way 

ANOVA test is used as in table (4.4). 
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Table (4.4): Results of the degree of employing active learning strategies among English 

language teachers in Bethlehem District due to academic qualification.     

 

 Source 

of 

variance 

Sum of 

Squares 
DF 

Mean 

Squares 
F-value Sig. 

Between 

Groups 
0.85 2 0.42 

0.60 0.55 
Within 

Groups 
118.40 169 0.70 

Total 119.25 171   

 

Table (4.4) shows that (F) value is (0.60) and the significant level is (0.55) so, there are no 

statistically significant differences at (α=0.05) between the arithmetic means of the degree of 

employing active learning strategies among English language teachers in Bethlehem District 

due to academic qualification. Therefore, the null hypothesis is accepted.   

 

4.3.3 Results of the third null hypothesis  

There are no statistically significant differences at (α=0.05) between the arithmetic means of  

the degree of employing active learning strategies among English language teachers in 

Bethlehem District due to work experience. 

To examine the third null hypothesis, mean scores are calculated of the responses of the study 

sample on the degree of employing active learning strategies among English language teachers 

in Bethlehem District due to work experience as in table (4.5). 

 

Table (4.5): Results of mean scores on the degree of employing active learning strategies 

due to work experience. 

 

Experience of participants Number Mean 

less than 5 years 41 2.19 

5-10 years 56 2.06 

more than 10 years 75 2.24 

Total 172 2.17 

Table (4.5) shows there are no difference in the degree of employing active learning strategies 

due to work experience. In order to find out the significant of the differences, One Way 

ANOVA test is used as in table (4.6). 
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Table (4.6): One Way ANOVA results of the degree of employing active learning 

strategies among English language teachers in Bethlehem District due to work 

experience. 

 

 Source of 

variance 

Sum of 

Squares 
DF 

Mean 

Squares 
F-value Sig. 

Between 

Groups 
1.09 2 0.54 

0.78 0.46 
Within Groups 118.16 169 0.70 

Total 119.25 171   

 

Table (4.6) shows that (F) value is (0.78) and the significant level is (0.46) so, there are no 

statistically significant differences at (α=0.05) between the arithmetic means of  the degree of 

employing active learning strategies among English language teachers in Bethlehem District 

due to work experience. So, the null hypothesis is accepted.   

 

4.4 Results of the Interview  

The interview has been conducted to investigate the degree of employing active learning 

strategies among English language teachers in Bethlehem District in terms of answering the 

questions of the interview and to the participants to express their thoughts freely. (20) English 

teachers have been chosen randomly from the sample of the study to be interviewed at their 

schools in order to increase the accuracy of the study results. They have answered: 

What kind of active learning strategies do you employ in teaching writing, reading, 

listening and speaking?  

All the interviewees have answered that they do not employ any kind of active learning 

strategies in teaching the four English Language skills, they have many justifications for 

avoiding applying them. They prefer employing traditional common strategies instead. 
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4.5. Teachers’ Comments 

 

Fourteen male and female teachers have written their comments as in table (4.5). 

Table (4.7): Frequencies of Participants’ comments. 

 

Total Frequencies Participants‟ comments No. 

11 // // // // // / I do not employ active learning strategies in teaching English skills 

because I have never heard of them. 

1 

11   // // // // // / I do not employ active learning strategies in teaching English skills 

because I do not have enough time in class to use them. 

2 

9 // // // // / I do not employ active learning strategies in teaching English skills 

because the bulk of the curriculum does not allow me to use them. 

3 

9 // // // // / I do not employ active learning strategies in teaching English skills 

because the bulk of the curriculum does not allow me to use them. 

4 

7  // // // / I do not employ active learning strategies in teaching English skills 

because students‟ numbers in classes do not allow me to use them. 

5 

7 // // // / I do not employ active learning strategies in teaching English skills 

because the supervisor stresses on finishing the curriculum by the 

end of the scholastic year instead of employing them. 

6 

5  // // / I do not employ active learning strategies in teaching English skills 

because the supervisor does not motivate me to do so.  

7 

5  // // / I do not employ active learning strategies in teaching English skills 

because I do not benefit from those training sessions that are held 

by supervisors. 

8 

4 // // I do not employ active learning strategies in teaching English skills 

because my weekly amount of classes does not allow me to use 

them. 

9 

 

Table (4.7) indicates that two items have the highest total of participants‟ comments 

frequencies, which are item (1) “I do not employ active learning strategies in teaching English 

skills because I have never heard of them” with total frequency (11) and item (2) “I do not 

employ active learning strategies in teaching English skills because I do not have enough time 

in class to use them” with total frequency (11). Items (3) and (4) come next, “I do not employ 

active learning strategies in teaching English skills because the bulk of the curriculum does not 

allow me to use them” with total frequency (9) and “I do not employ active learning strategies 

in teaching English skills because the bulk of the curriculum does not allow me to use them” 

with total frequency (9). Then, item (5) and (6) follow “I do not employ active learning 

strategies in teaching English skills because students‟ numbers in classes do not allow me to 

use them” with total frequency (7) and “I do not employ active learning strategies in teaching 

English skills because the supervisor stresses on finishing the curriculum by the end of the 

scholastic year instead of employing them” with total frequency (7). Items (7) and (8) come 

next “I do not employ active learning strategies in teaching English skills because the 

supervisor does not motivate me to do so.” with total frequency (5) and “I do not employ 
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active learning strategies in teaching English skills because I do not benefit from those training 

sessions that held by supervisors” with total frequency (5). The lowest is item (9) “I do not 

employ active learning strategies in teaching English skills because my weekly amount of 

classes does not allow me to use them” with total frequency (4). 

 

Shortly, the results of the questionnaire and the interview are closely similar in investigating 

the degree of employing active learning strategies among English language teachers in 

Bethlehem District, which is low. Participants‟ comments support that result. 
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Chapter Five 

_________________________________________________________________ 

Discussion, Conclusion and Recommendations  

 

 

5.1 Introduction  

 

This chapter focuses on discussing the study results in a chronological order; questions of the 

study, the researcher‟s comments, and the related studies whether they are consistent with the 

results of the study and the recommendations of the study. 

 

5.2. Discussion of the Results of the First Question 

 

What is the degree of employing active learning strategies among English language teachers in 

Bethlehem District? 

 

The results show that the degree of employing active learning strategies among English 

language teachers in Bethlehem District is low. The researcher attributes this result to various 

reasons. He reveals them out of his long experience in the field of teaching English at different 

schools in Bethlehem District. He has noticed that many English teachers have not heard about 

active learning strategies, so they do not employ them in teaching English skills, instead of 

them, they focus on applying traditional methods. 

 

Participants‟ comments support this result. Table (4.5) indicates that item (1) “I do not employ 

active learning strategies in teaching English skills because I have never heard of them” has the 

highest total of frequencies, with total frequency (11). 

 

In addition, fatty bulk of curriculum prevents them to apply new strategies. They rush and give 

extra classes before and after school to finish textbooks. Supervisors focus on how many pages 

teachers have covered. Therefore, most teachers prefer to be on time in finishing the material. 

 

Moreover, that exam which is called “united exam” for all schools in Bethlehem District to 

discover who are late in finishing the drawn pages, prevents teachers to apply active learning 

strategies. If learners do not do well on exams, the learners, their parents, and supervisors will 

blame teachers because they have not finished the material. This makes most teachers focus on 

finishing the material instead of applying them.  
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Furthermore, teachers do not help learners in connecting their prior knowledge with the new 

one. That thing is clear from the large numbers of weak learners in classrooms. Teachers do 

not have enough time to deal with all their learners‟ repeated errors, their heavy duty of daily 

work and many weak learners in each class prevent teachers to accept their learners‟ errors. 

 

In addition, large numbers of learners in classrooms prevent working in groups, some learners 

find that a kind of making mess and noise in the class. Dividing learners in groups takes much 

time with these numbers of learners so, teamwork is rarely seen in classrooms. Sometimes, 

some teachers use methods that give learners a chance to work as a team.  

 

Besides, teachers do not initiate dialogue among learners. Most of them prefer to talk instead of 

learners. That is the way they save time to finish their textbooks on time. Teachers think that 

using one way or different ways of teaching does not matter, since the most important thing is 

covering textbooks  on time and the best way to do that is applying  “chalk and talk” method.  

 

Additionally, teachers start their classes by solving misbehaved learners‟ problems at the 

beginning of classes that wastes time, so they avoid writing and explaining the objectives of 

lessons. Most of them start teaching directly.  Writing the objectives prevents them from 

finishing the material on time.  

 

Also, teachers do not allow learners to present new ideas and arguments independently; they 

depend on themselves instead of depending on learners in doing everything in order to save 

time. They follow drawn regulations in teaching textbooks, so they are not allowed to receive 

questions from learners about their societies. They must follow the scheduled plans to finish 

pages of textbooks.  In addition, they are not allowed to talk about society matters especially 

political issues. They prefer keeping themselves under the umbrella of textbooks to be safe in 

finishing textbooks.  

 

Moreover, teachers need much time in writing the required preparation for supervisors and 

headmasters. They need to correct their learners‟ exams after school. They suffer from lack of 

time. They do not have enough time to prepare new strategies like active learning strategies, 

and if they succeed in doing that, they do not have enough time to apply them.  

 

Furthermore, teachers do not help learners to construct their new learning depending on their 

prior knowledge. They do not pre-test learners to evaluate their knowledge at the beginning of 

the scholastic year.  They start teaching ignoring learners‟ prior knowledge.  
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Most learners do not know about problems of everyday life from teachers or schools; they 

learn that just from social media. Textbooks bind teachers‟ hands; they cannot go far away 

from the textbook pages, all pages inside textbooks are compulsory, teachers must cover them.  

 

Learners have various academic problems while overcrowded classrooms prevent teachers to 

help them in solving these problems. Moreover, teachers have many tasks daily to be finished, 

which increase teachers‟ burdens to help learners in solving their problems or to train them on 

solving them independently in the future. So, these unsolved problems become greater and 

difficult to deal with them. Consequently, learners are not skillful in solving their real life 

problems at all. 

 

About active learning strategies, many teachers have never heard about Numbered Heads 

Together, Listening Triangle, the Fishbone, the Fishbone, Mind Mapping, the V-shape, Six 

Thinking Hats and the Flipped Learning strategies in teaching English skills. They do not know 

what they are or how they can apply them in teaching! For examples: 

 

 Teachers do not employ the Concept Mapping strategy in teaching English skills as a strategy; 

they use it just as a diagram, they mix between Concept Mapping as an active learning strategy 

and a diagram. They do not recognize the differences between Project Based learning strategy 

and the printed papers that learners bring as homework tasks; they bring printed papers about 

different subjects with their names on them to have marks and those are “the projects”! They 

think that Web-Quest strategy is school picnics.  

 

The results of this question are consistent with Mufreh‟s study (2019) findings of the interview 

and observation model revealed that the degree of using English language teachers the active 

learning strategy the (K.W.L) in the high Basic Stage in Bethlehem District was low.   

 

Also, the results are consistent with Asrat‟s study (2014) indicated that the findings of the 

study showed that employing of active learning was low. Among the factors that affected the 

low employing active learning; teachers training, classroom conditions, class size, beliefs and 

interests of teachers in their profession.  

 

Moreover, the results are consistent with Abu Younes‟s study (2015) findings showed that 

English textbooks were the main and basic references that English teachers had to follow in 

almost all aspects of the teaching process. Pressures on teachers to follow the textbooks 

resulted mainly from learners‟ achievement exams and from supervisors who required teachers 

to cover all pages of English textbooks. As a result, teachers complained of huge amount of 

written works, of having no time to cooperate with colleagues, of worries to finish the material, 

of teaching for the tests, and of feelings that they are burning out. Teachers also announced that 

they are losing their creativity and skills and that they are not upgrading or developing 



57 

 

themselves. Many of these teachers expressed their hope of leaving schools and changing their 

careers. This is because they admitted that they could not fight against these imposed textbooks 

since the whole system of assessment depends on them. 

 

Whereas the results are not consistent with Haddad‟s study (2018) findings, which revealed 

that the degree of employing active learning is high.  

 

5.3 Discussion of the Results of the Second Question 

 

Are there in the degree of employing active learning strategies among English language 

teachers in Bethlehem District due to gender? 

 

The results show that there are differences in degree of employing active learning strategies 

among English language teachers in Bethlehem District due to gender in favor of females.  

 

The researcher believes that the degree of employing active learning strategies among English 

teachers in Bethlehem District is low for both female and male teachers but females are a little 

bit higher in employing them than males. The difference is not big; it is extremely small but the 

reason behind this difference is that all visitors to female teachers‟ classrooms at girl schools 

can notice that their classes are full of wall pictures, paintings, etc. They take care of being 

special in this part and try hard to employ some methods without knowing their names. 

However, they have the same concern as well as male teachers, they are afraid of being late in 

finishing the material of textbooks. It is not important whether learners master the material or 

not, whether teachers apply active learning strategies or not. The most important thing is to 

show that you are a skillful teacher in ending textbooks material on time. 

 

The researcher has noticed that some female teachers bring their learners on holidays to give 

their learners extra classes to finish the material and narrow the gap between their monthly 

educational plan and the amount of covered-pages of textbooks. They do not give extra classes 

to apply active learning strategies but they give these classes to finish the material. Sometimes, 

they give these classes as a kind of remedy for weak learners. This is a kind of voluntary work; 

they work free. Some supervisors consider this kind of extra classes as a negative point. They 

claim that most of English teachers do not give these extra classes and they follow their 

educational plans on time! They add that these extra classes spoil learners‟ holidays! Learners 

have the right to enjoy their holidays! They go further of that to say those teachers who give 

extra classes are not as skillful as their colleagues, and they do not master their subjects!  

 

The results of this question are consistent with Al-Rasheede‟s study (2015) findings revealed 

that there were significant differences in the degree of employing active learning strategies 

due to gender in favor of female teachers. In addition, the degree of employing active learning 
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was moderate. 

 

Whereas the results are not consistent with Al Ja'abari‟s study (2018) aimed at investigating 

the degree of practicing active learning strategies from the point of view of teachers and 

supervisors. To collect the data of his study he used a questionnaire. He applied the 

comprehensive inventory approach. The sample consisted of four hundred and fifty teachers 

and twenty-four supervisors. The findings showed that teachers employed discussion and 

narrative strategies. The findings showed that they did employ Six Thinking Hats.  

Supervisors proved that teachers employ the narrative strategy but they did not employ the 

numbered heads. Moreover, the findings showed that there were no differences in the views of 

supervisors and teachers on the level of employing active learning strategies. Also, there were 

no significant differences between the means of employing active learning strategies due to 

gender. In addition, there were significant differences between the means of employing active 

learning strategies due to work experience in favor of those who had more than 10 years' 

experience.  Lastly, there were significant differences between the means of employing active 

learning strategies due to training courses for (1-3) and more than (3) compared to those who 

did not receive any course.  

 

5.4 Discussion of the Results of the Third Question 

 

Are there in the degree of employing active learning strategies among English language 

teachers in Bethlehem District due to academic qualification? 

 

The results show that there are no differences in the degree of employing active learning 

strategies among English language teachers in Bethlehem District due to academic 

qualification.  

 

The researcher believes that the reasons behind that most of English teachers have not studied 

active learning strategies at universities. Even those female and male teachers who have 

master‟s, they have not heard about these strategies. They indicate that they have not studied 

these strategies at universities. Most of them have Bachelor degrees; they have not studied 

them at universities. They have not read about them. They are not motivated to read about 

them. They do not have training meetings on them. Supervisors do not provide them with 

brochures about active learning strategies.  They have never heard about these strategies. If 

they know them, they will not be able to apply them because of the bulk of textbooks. They do 

not have time to employ them. They agree on that supervisors focus on quantity not on quality. 

So, teachers do not think in getting information about these strategies. They are interested in 

finding ways and methods of finishing textbooks on time. The researcher meets teachers who 

have graduated recently with master degrees from some universities and they have not heard of 

most of these strategies. 
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The results of this question are consistent with the findings of Mufreh‟s  study (2019) revealed 

that there were no significant differences between the average of the degree of using English 

language teachers the (K.W.L) strategy in the high Basic Stage (7-9) in Bethlehem District due 

to qualification. 

 

Also, the results are consistent with the findings of Al-Rasheede‟s study (2015) that revealed 

there were no significant differences in the degree of employing active learning strategies due 

to qualification.  

 

5.5 Discussion of the Results of the Fourth Question 

 

Are there differences in the degree of employing active learning strategies among English 

language teachers in Bethlehem District due to work experience? 

 

The results show that there are no differences in the degree of employing active learning 

strategies among English language teachers in Bethlehem District due to work experience.  

 

The researcher believes that newcomer teachers and experienced ones are same in the degree 

of applying active learning strategies, which is low. Most teachers have not heard about these 

strategies. The new ones have not been prepared well to apply these strategies. The 

experienced ones have not been trained on employing them. New teachers ask experienced 

ones about ways of teaching English, experienced ones advise them to focus on covering the 

material on time. They advise them to focus on the things that supervisors, headmasters ask 

instead of applying active learning strategies to avoid blaming. Experienced teachers have kept 

textbooks in their minds, for them it becomes routines to teach textbooks. Experienced teachers 

do not need to apply any new strategies in teaching English skills. They feel no one takes care 

of their experience and that is the truth. Many retired skillful teachers are not asked about their 

wide experience. They are isolated in society. This does not motivate working teachers to 

change what they apply in teaching. They try to avoid delaying finishing the material; they are 

sure of that, they will be blamed regardless of their experience. They are aware of the problem 

and the key to solve it but no one listens to them, and this makes them feel that they are 

ignored. Educators do not take the experienced teachers in preparing new curriculum based on 

active learning activities. They feel that educators deal with them just as machines. They look 

for retiring fast. 

 

The results of this question are consistent with Al-Jaafra‟s study (2015) findings revealed that 

the results showed that there were no significant differences due to experience. In addition, the 

level of employing active learning strategies in teaching was moderate. 
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Also, the results are consistent with the results of Al-Rasheede‟s study (2015) findings, which 

revealed that there were no significant differences in the degree of employing active learning 

strategies due to experience. 

 

Moreover, the results are consistent with Rawashdeh and Nawafla (2015) showed that there 

were no significant differences due to experience. 

 

Whereas the results are not consistent with the findings of Mufreh‟s study (2019) revealed that 

there were significant differences between the average of the degree of using English language 

teachers the (K.W.L) strategy in the high Basic Stage in Bethlehem District due to experience. 

 

In addition, the results are not consistent with Al Ja'abari‟s study (2018) showed that there 

were significant differences between the means of employing active learning strategies due to 

work experience in favor of those who had more than 10 years' experience. 

 

 

5.6 Discussion of the Results of the Interview  

 

The interview has been conducted to investigate the degree of employing active learning 

strategies among English language teachers in Bethlehem District in terms of answering the 

questions of the interview:  

 

What kind of active learning strategies do you employ in teaching writing, reading, 

listening and speaking? 

 

Employing active learning strategies in teaching writing, reading, listening and speaking is low 

for many reasons; teachers have just one period for writing, reading, listening and speaking. 

Teachers race to finish the required tasks on time. They work hard to finish them. They do not 

have enough time to let learners write. Therefore, many learners are weak in writing, reading, 

listening and speaking. They believe that if they apply active learning strategies in teaching 

those skills, they will not finish textbooks on time. Even some teachers do not take the CD 

players to classes with them to let learners listen to the tasks. Therefore, many learners are 

weak in listening. The thing that supports this result is what people have noticed; learners learn 

12 years English at schools while few of them can speak English fluently. This is a great proof 

that teachers do not apply active learning strategies in teaching English skills. Speaking is a 

mirror, which reflects the amount of active learning learners have got at schools. If they are not 

able to speak then, learning is inactive. Learners suffer from self-confidence in applying 

English so they have not trained by using active strategies. Active speakers mean active 

learning strategies, while weak speakers mean inactive learning. The most horrible thing is 

that, teachers do not have time next classes to go back to check the previous tasks at all. They 
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are sure of that, the fatty textbooks do not allow them to improve their learners‟ writing, 

reading, listening and speaking skills at all and they do not allow them to apply active learning 

strategies in teaching writing, reading, listening and speaking in English. They keep jumping 

from period to period without finding enough time for all learners to write. Now, just two or 

three learners are able to write, read, listen and speak, the rest of learners just keep copying 

passively. Learners do not write, read, listen and speak to express their thoughts, they do not 

practice writing in classes or at home and they are completely passive learners.  

 

Results of the interview are consistent with these studies: 

 

 Mufreh‟s study (2019) interview findings revealed that the degree of using English language 

teachers the (K.W.L) strategy in the high Basic Stage in Bethlehem District was low. 

 

Ghuson‟s study (2018) findings showed that there were lack authenticity English language 

classrooms at governmental schools in Palestine. The used textbooks were not genuine as they 

used unnatural language. Moreover, there were not clear authentic interactions in English 

language classrooms. Instead of that, English teachers employed traditional teaching methods. 

 

Abu Younes‟s study (2015) findings showed that English textbooks were the main and basic 

references that English teachers had to follow in almost all aspects of the teaching process. 

Pressures on teachers to follow the textbooks resulted mainly from learners‟ achievement 

exams and from supervisors who required teachers to cover all pages of English textbooks. As 

a result, teachers complained of huge amount of written works, of having no time to cooperate 

with colleagues, of worries to finish the material, of teaching for the tests, and of feelings that 

they are burning out. Teachers also announced that they are losing their creativity and skills 

and that they are not upgrading or developing themselves. Many of these teachers expressed 

their hope of leaving schools and changing their careers. This is because they admitted that 

they could not fight against these imposed textbooks since the whole system of assessment 

depends on them. 

 

Jawabreh‟s study (2015) findings showed that the teachers are kept employing traditional 

methods in teaching. In addition, the findings of the study showed that the learners did not 

practice language communicatively.  

 

Asrat (2014) indicated that the findings of the study showed that employing of active learning 

was low. Among the factors that affected the low employing active learning; teachers training, 

classroom conditions, class size, beliefs and interests of teachers in their profession.  

 

El Salhi‟s study (2013) findings indicated that there were significant differences in the fourth 

graders' performance in English language in the four skills: listening, reading, writing, and 
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speaking due to the method of teaching in favor of active learning program. Moreover, the 

findings of the study showed that the students‟ weak performance in English language skills, 

lack of motivation and weak participation in class was documented through the researcher‟s 

teaching and exam-marking experiences and consultation with other colleague teachers as 

well. Students‟ weak performance in the four skills: listening, speaking, reading and writing 

was attributed to not employing active learning strategies that take into consideration learners‟ 

participation in the process of their learning.  

 

Al-Ghoul, 2009 indicated that it was revealed by the results of the national test in Jordan for 

the year 2007/2008, some students attributed this weakness to several reasons including the 

traditional teaching methods used in the learning process  

 

Whereas, the results of the interview are not consistent with Haddad‟s study (2018) findings, 

which revealed that degree of, employing active learning is high.  

 

5.7 Conclusion  

 

On the basis of the findings of the study, the researcher concluded that; The results of the study 

show that the degree of employing active learning strategies among English language teachers 

in Bethlehem District is low. There are differences in the degree of employing active learning 

strategies among English language teachers in Bethlehem District due to gender in favour of 

female teachers. There are no differences in the degree of employing active learning strategies 

among English language teachers in Bethlehem District due to academic qualification. There 

are no differences in the degree of employing active learning strategies among English 

language teachers in Bethlehem District due to work experience. The results of teachers‟ 

interview reveals that the degree of employing active learning strategies among English 

language teachers in Bethlehem District is low too. English teachers in Bethlehem employ 

traditional methods in teaching English skills instead of active learning strategies. The results 

of the questionnaire and the interview are closely similar in investigating the degree of 

employing active learning strategies among English language teachers in Bethlehem District in 

teaching writing, reading, listening and speaking, which is low. The teachers‟ written 

comments on the answered questionnaires support the results of the questionnaire and the 

interview. Shortly, there are no contradictions between both study instruments results. English 

teachers do not know what active learning strategies are or how they apply them in teaching! 

Many factors that prevent English teachers in Bethlehem District to employ active learning 

strategies in teaching English skills. such as; the bulk of the curriculum, teachers‟ weekly 

amount of classes, their plenty of tasks, supervisors do not provide teachers with educational 

brochures about active learning strategies, they inspect instead of supervising and teachers do 

not benefit from training sessions that held by supervisors. Teachers‟ Comments support the 

result of the study. 
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5.8 Recommendations  

 

In the light of the findings, the researcher recommends the following:  

 

1.Teachers are recommended to employ active learning strategies in teaching the four English 

language skills to increase learners‟ motivation and interacting. 

 

2.Supervisors are recommended to give teachers  more information about employing active 

learning strategies, to supervise instead of inspecting and to focus on quality. 

 

3.Curriculum designers and decision maker are recommended to benefit from teachers‟ 

feedback about size and quality of textbooks which motivate employing active learning 

strategies.  

 

5.9 Suggestions  

 

The researcher suggests to conduct additional research on the same subject, using different 

variables. 

 

The researcher advises other researchers to pass their work to English teachers. Many 

experimental studies have been done on active learning strategies, while many teachers have 

never seen or heard about them.  

 

 

 

 

 

 

 

 

 



64 

 

References 

 

Abbas, I. (2011). The Key To Improving The English Language Listening Skill is: 

Practice and More Practice, Papers From The Proceedings Of The Third National 

Symposium Quality English Teaching Lets Think Together And Make a Difference. 

Unpublished thesis,  Department of Language and Translation Birzeit University, Palestine.  

 

Abu Sneineh, O., Asha, E. & Qatawi, M. (2009). The Degree of the Practice of the Principles 

of Active Learning in the Teaching of the Subject of Social Studies from the Perspective of its 

Teachers in UNRWA Schools in Jordan. Journal of Zarqa University for Research and 

Humanities, 9 (2): 51 - 70. 

 

Abu Younes, I. (2015).The Centrality of the English Textbooks in the Palestinian 

Secondary Public Schools and its Impact on the English Teachers. Unpublished thesis, 

Birzeit University, Palestine. 

 

Adler, M. J.(1982).The Paideia Proposal: An education manifesto. NY: Macmillan, 

England. 

 

Afana, S. (2012). The Impact of Educational Drama Intervention on Palestinian Ninth 

Graders’ English language Speaking Skills at Gaza UNRWA Schools. Unpublished thesis, 

Gaza, Palestine.   

 

Aksit, F., Niemi, H., & Nevgi, A. (2016). Why is active learning so difficult to implement: 

The Turkish case. Australian Journal of Teacher Education, 41 (4): 94-109. 

 

Al Ja'abari, M., I. (2018). The Degree of Practicing Active Learning Strategies from the 

Point of View of Teachers and Supervisors. Unpublished thesis, Al-Aqsa University, Gaza, 

Palestine.  

 

Al Shanty, W. (2014). The Effect of a Guided Web-Quest on Enhancing Writing Skills 

among Ninth Graders at UNRWA Schools. Unpublished thesis, Al-Azhar University, Gaza, 

Palestine. 

 

Al-Ghoul, M. (2009). Arabic language curricula and methods of teaching. Dar Al-Kitab 

Al-Thaqafi, Amman, Jordan. 

 

Al-Jaafra, A., Y., F. (2015). The Level of Practicing the Principles of Active Learning in the 

Teaching of the Arabic Language for Learners of the Upper Basic Stage in the Education 

Directorates of Rusaifa and Precinct of al-Karak from the Point of View of its Teachers. 



65 

 

Journal of the Union of Arab Universities for Education and Psychology, 13 (4): 117 – 

141. 

 

Al-Jarf, R. (2011). A model for enhancing EFL freshman learners‟ vocabulary with mind-

mapping software. Journal of Teaching English for Specific and Academic Purposes, 3 

(3): 509 – 520.  

 

Aljaser, M., A. (2017). The Effectiveness of Electronic Mind Maps in Developing Academic 

Achievement and the Attitude towards Learning English among Basic School Students. 

Journal of International Education Studies, 10 (2): 80-95. 

 

Aljohani, M. (2017). Priciples of Constructivism in Foreign Language Teaching. Journal of 

Literature and Art Studies, 7 (1): 97-107. 

 

AL-Khataybeh, M. & AL-Tarawneh , N. (2013).The Effect of Using Six Thinking Hats 

Method on the Development of EFL Female Eleventh Grade Learners' Writing Skill in 

Southern Al- Mazar Directorate of Education. Unpublished thesis, Mutah University, 

Jordan.  

 

Al-Mohammdi, E. (2015). The Degree of Using Active Learning Strategies in Teaching 

Mathematics in Average grade. International Interdisciplinary Journal of Education, 7 

(2): 55-80. 

 

Al-Otaibi, G. (2016). The Effect of Semantic Mapping on Students' Vocabulary. Arab World 

English Journal, 7 (1): 279 – 294. 

 

Al-Rasheede, F., J. (2015). The Degree of Practicing Teacher and Learner Roles in Active 

Learning in the Light of Some Variables from the Point of View of Secondary School 

Teachers and Learners in the State of Kuwait. Unpublished thesis, Middle East University, 

Amman, Jordan.  

 

Al–Wasilah, C. (2005). EFL Teachers' Competence. The context of English Curriculum. 16 

(1): 75-206.  

 

Al-zahrani, J. (2012), The Reality of Teaching Islamic Education of Secondary Stage in 

the Light of Active Learning Strategies from the Perspective of Educational Supervisors. 

Unpublished thesis, Al-Taif University, Saudi Arabia. 

 

Amineh, R. J. & ASL, H.D. (2015). Review of Constructivism and Social Constructivism. 

Journal of Social Science, Literature and Languages, 1 (1): 9-16. 



66 

 

 

Aqel, F. (2002). The English Language Teachers’ Implementation of Effective Teaching 

Principles in Nablus Schools. Unpublished thesis, An-Najah National University, Nablus, 

Palestine.  

 

Asrat, B. (2014).The Utilization of Active Learning: The Case of Nifas Silk Lafto Sub-

City Governmental Upper Basic School. Unpublished thesis, Addis Ababa University, 

Ethiopia. 

 

Astin, A., W. (1985).  Achieving educational excellence. San Francisco, United States. 

 

Atagoren, C., & Chouseinoglou, O. (2014). A Case study in Defect Measurement and Root 

Cause Analysis in a Turkish Software Organization. In. R. Lee, Software Engineering 

Research, Management and Applications. Michigan, United States.  

 

Ausubel, D., P. (2000). The Acquisition and Retention of Knowledge: A cognitive view. 

Boston, United States. 

 

Ausubel, D., N., J., & Hanesian, H. (1978). Educational Psychology: A Cognitive View 

(2nd Ed.). New York, United States. 

 

Awad, Y., D. & Zamil, M., A. (2014). Active Learning: Towards An Effective Educational 

Pedagogy. Dar Al-Manahej for Publishing and Distribution Amman, Jordan. 

 

Badir, K. (2014). Active Learning. Dar Al Fikr for Publishing and Distribution, Amman, 

Jordan. 

 

Barrows, H. (1998). The Essentials of Problem-Based Learning. Journal of Dental 

Education, 62 (9): 630-633.  

 

Bello, T. (1997). Writing Topics for Adult ESL Learners. Paper presented at the 31st 

Annual Teachers of English to Speakers of Other Language Convention. Orlando, United 

States.  

 

Bereiter, C. (1994). Constructivism, Socioculturalism, and Popper‟s World 3, Educational 

Researcher, 23( 7): 21-23. 

 

Bergmann, J. & Sams, A. (2012). Flip Your classroom: Reach every learner in every class 

every day. Eugene, United States. 

 



67 

 

Biajone, J. (2006). Promoting positive attitudes towards statistics in pedagogy learners 

through project work. Unpublished thesis, State University of Campinas, Brazil. 

 

Bonwell, C., C. & Eison, J., A. (1991). Active Learning: Creating Excitement in the 

Classroom. Higher Education Report No. 1, Washington, United States. 

 

Borich, G., D. (2004). Effective Teaching Methods. New Jersey, United States. 

 

Brinton & Snow, M.A. (2014). Teaching English as a Second or Foreign Language. 4
th 

edition. United Kingdom: Cambridge University press.  

 

Brooks, J., G. & Brooks, M., G. (1993). In Search of Understanding: the Case for 

Constructivist Classrooms. Alexandria, Virginia, United States. 

 

Brown, G., & Yule, G. (1991). Teaching Spoken Language. Cambridge University Press,  

 Cambridge, England. 

 

Brown, H., D. (1994). Teaching by principles: an interactive approach to language 

pedagogy. NJ: Prentice Hall Regents, Englewood Cliffs, United States.  

 

Bruner, J., S. (1983). In search of mind: Essays in Autobiography. New York, United 

States. 

 

Bryan, J. (1998). K-W-L: Questioning the known. The Reading Teacher, 51 (7): 618-620. 

 

Buzan, T. (2009). BukuPintar Mind Mapping. Jakarta, Indonesia. 

 

Caine, R., N. & Caine, G., (1991). Making Connections: Teaching and the Human Brain. 

Association for Supervision and Curriculum Development, Alexandria, Virginia, United 

States.  

 

Camp, D. (2000). It takes two: teaching with twin text of fact and fiction. The Reading 

Teacher, 53 (5): 400-408. 

 

Candy, V. & Gordon, J. (2011). The Historical Development of Strategic Planning Theories. 

International Journal of Management & Information Systems, 15 (4): 71-90. 

 

Carr, R., P., S., & Hagel, P. (2015). Active learning: the importance of developing a 

comprehensive measure. Sage Journals, Active Learning in Higher Education, 16 (3): 173-

186. 



68 

 

 

Clark, L., H. & Star, I., S. (1981).Secondary and middle school Teaching methods. (4
th 

Ed.), Macmillan co., New York, United States. 

 

Cooper, J., M. (1999). Classroom Teaching Skill. Boston, United States. 

 

Deanne, S. (1983). Developing Critical Reading Skills. McGraw-Hill: New York, United 

States. 

 

De Bono, E. (1990). I am Right-You Are Wrong. From This to the New Renaissance: 

From Rock Logic to Water Logic. Penguin Books, London, England.  

 

De Bono, E. (2011a). Six Thinking Hats, Lancaster: The de Bono Group. Retrieved 17
th 

November, 2012 from http://www.debonogroup.com/six_thinking_hats.ph p 

 

DeLozier, S. & Rhodes, M. (2017). Flipped Classrooms: a Review of Key Ideas and 

Recommendations for Practice. Educational Psychology Review,  29 (1): 141–151. 

 

Dewey, J. (1938). Experience and Education. New York, United States. 

 

Dodge, B. (1995). Web-Quests: A technique for Internet-based learning. The Distance 

Educator, 1(1): 10-13. 

 

Driscoll, M. (2000). Psychology of Learning for Instruction, Boston, United States. 

 

El Salhi , S. (2013). The effectiveness of using a Program based on active learning 

strategies on fourth graders English performance in Gaza UNRWA schools. Unpublished 

thesis, The Islamic University, Gaza, Palestine.  

 

Elian, S. & Hamaidi, D. (2015). The Effect of Using Flipped Classroom Strategy on the 

Academic Achievement of Fourth Grade Learners in Jordan. Unpublished thesis, 

University of Jordan, Amman, Jordan. 

 

Elliott, S., N., Kratochwill, T., R., Littlefield C., J. & Travers, J. (2000). Educational 

psychology: Effective teaching, effective learning. (3rd Ed.), Boston, United States. 

 

Foote, C, J., Vermette, P., J. & Battaglia, C., F.(2001). Constructivist Strategies. Larchmont. 

USA. 

 

Ghuson, A. (2018). An Investigation of Authenticity in English for Palestine Textbooks 



69 

 

and Classroom Interactions. Unpublished thesis, Birzeit University, Palestine. 

 

Giridharan, B. (2012). Engendering Constructivist Learning in Tertiary Teaching. US-

China Education Review A 8, 733-739. 

 

Good, C., V. (1973). Dictionary of Education. (3
rd

 Ed.), McGraw Hill Book Company,  

New York, United States. 

 

Gul, A. (2016). Constructivism as a new notion in English language education in Turkey. 

Kent University, England. 

 

Haak, D., C., HilleRisLambers, J., Pitre, E., and Freeman, S. (2011). Increased structure 

and active learning reduce the achievement gap in introductory biology. Science, 332 

(6034): 1213-1216. 

 

Haddad, D., N. (2018).The Degree of Practicing the Principles of Active Learning in 

Teaching English Language from the Perspective of its Teachers in the Schools of the 

Education Directorate of „Bani Obaid‟ District in Jordan. Journal of Education and 

Practice, 9 (36): 161-169. 

 

Hamdan, M & Alharbi, N. (2017). The Effectiveness of Semantic Mapping Strategy on 

Vocabulary Achievement of EFL Saudi Female Preparatory-Year Learners. Journal of 

Applied Linguistics and Language Research, 4 (7): 14 – 46. 

 

Hamed, Y. (2004). An Investigation of English Language Learning Strategies Used by 

Eleventh Grade Learners in Learning English as a Foreign Language in Governmental 

and Private Schools in Nablus City in Palestine. Unpublished thesis, An-Najah National 

University, Nablus, Palestine.  

 

Harmer, J. (2004). How to Teach Writing. Longman press. Malaysia.  

 

Harmer, J. (1998). How to Teach English England. Pearson Education limited. Malaysia.  

 

Harmer, J. (1991). The practice of English language teaching. Longman Publisher, USA.  

 

Herrell , A. & Jordan, M. (2004). Fifty strategies for Teaching English Language 

Learners. New Jersey, United States. 

 

Hightower, S. (2014), Effective of Active learning on Students’ Academic Success in the 

Medical Classroom. Walden University, United States.  



71 

 

 

Hill, L., H. (2005). Concept Mapping to encourage meaningful learners learning. Adult 

learning. Adult Learning, 16, 7-13. 

 

Hornby, A., S. (2002). Oxford Advanced Learner’s Dictionary of Current English. 

Oxford University Press, England. 

 

Ishikawa, K. (1986). Guide to Quality Control. Tokyo, Japan. 

 

Jared, E. J. and Jared, A. H. (1997). Launching into improved comprehension. The 

Technology teachers, 56 (6): 24-31. 

 

Jawabreh, H. (2015). Investigating The Use of Communicative English Language 

Teaching at UNRWA Basic Schools in Hebron District: Al-Arroub Boys School – A 

Case Study. Unpublished thesis, Hebron University, Hebron, Palestine. 

 

Kagan, S. (1986). Cooperative learning and sociocultural factors in schooling. Los 

Angeles, United States.  

 

Kagan, S. (1992). Cooperative learning. Prentice Hall, New York, United States.  

 

Klein, J., I., Taveras, S., King, S., H., Commitante, A., Bey, L., C. & Stripling, B. (2009). A 

Guide To Project-Based Learning In Middle Schools: Inspiring Learners To Engage In 

Deep And Active Learning. 52 Chambers Street, New York, United states. 

 

Lage, M., L., Platt, G., J. & Treglia, M. (2000). Inverting the Classroom: A gateway to 

creating an inclusive learning environment. Journal of Economuc Education, 31 (1): 30-43 

 

Liu, G., H. (2016). Application of Mind Mapping Method in College English Vocabulary 

Teaching. Open Journal of Modern Linguistics, 6, 202-206. 

 

Liu, H & Matthews, R. (2005). Vygotsky‟s Philosophy: Constructivism and its criticisms 

examined. International Education Journal, 6 (3), 386-399 

 

Moore, K., D. (2005). Effective Instructional Strategies. London, England. 

 

Mufreh, Wafa‟ (2018). The degree of using English language teachers the (K.W.L) 

strategy in the high Basic Stage (7-9) in Bethlehem District. Unpublished thesis, Al-Quds 

University, Palestine.  

 



71 

 

Norton, D. (1989). The effective Teaching of Language Arts. Morril publishing, London, 

England. 

 

Novak, J., D. (2002). Meaningful Learning: The Essential Factor for Conceptual Change in 

Limited or Inappropriate Propositional Hierarchies Leading to Empowerment of Learners. 

Science Education. 86 (4):548–571.  

 

Novak. D. & Gowin, D., B. (1984). Learning How to Learn. Cambridge University Press, 

New York, United States.   

 

Novka, J., D. (2010). Learning, creating and using knowledge: Concept maps as facilitative 

tools in schools and corporations. Journal of e Learning and Knowledge Society, 6 (3): 21-

30. 

 

Ogle, D. (2009). School mathematics reform, constructivism, and literacy. Journal of 

Adolescent and Adult Literacy, 45 (6): 520-529. 

 

Oliver, K., M. (2000). Methods for developing constructivism learning on the web. 

Educational Technology, 40 (6): 5-18. 

 

Piaget, J. (1936). Origins of Intelligence in the Child. International Universities Press, 

(Margaret Cook Trans. 1952), United States. 

 

Mafarjeh, N. (2017). Obstacles of Applying Active Learning Strategies in Teaching 

Science from the Perspectives of the Basic Stage Teachers in Nablus Governorate. 

Unpublished thesis, An-Najah University, Palestine. 

 

Rawashdeh, I., F. & Nawafleh, W., H. (2015).The Degree of Active Learning Practice in 

Science Teaching in the North-Eastern Desert of Jordan. Journal of the Union of Arab 

Universities for Education and Psychology, 13 (3): 39. 

 

Rayanto, Y. (2017). Using Numbered Head Together to Improve The Learner‟s Reading 

Comprehension in Narrative Text. IOSR Journal of Research and Method in Education, 7 

(2): 107-114. 

 

Rifai, A. (2012). Active Learning: Concept, Strategies and Evaluation of Learning 

Outcomes. Dar Al Jamia Al Jadeeda, Alexandria, Egypt. 

 

Rubie D., Ch.( 2011). Educational Psychology: Concepts, Research and Challenges. 

Routledge, London, England. 



72 

 

 

Saadeh, J. & Zamel, M., Shtayeh, J. & Abu Arqoub, H. (2011). Active Learning Between 

Theory and Practice. Dār al-Shurūq for Publishing and Distribution, Amman, Jordan. 

 

Salhi, S., H. (2013). The effectiveness of using a Program based on active learning 

strategies on fourth graders English performance in Gaza UNRWA schools. Unpublished 

thesis, The Islamic University, Gaza, Palestine.  

 

Setyawti, V. (2016). The Effectiveness of Using Fishbowl Method in Teaching Speaking 

at the Eleventh Grade Learners of SMKN1 Karanganyar in the Academic Year of 

2015/2016. Unpublished thesis, Purworejo Muhammadiyah University, Indonesia. 

 

Shatz, I. (2014). "Parameters for Assessing the Effectiveness of Language Learning 

Strategies" (PDF). Journal of Language and Cultural Education, 2 (3): 96–103.  

 

Shinn, Y. (1997). Teaching Strategies, their use and effectiveness as perceived by 

teachers of agriculture. Iowa State University, Ames, Iowa, United States 

 

Silberman, M. (2005). 101 Ways to make Training Active. San Francisco, United States. 

 

Stanberry, M., L. (2018). Active Learning: A Case Study of Learner Engagement in College 

Calculus. International Journal of Mathematical Educational in Science and Technology, 

49 (6): 959 – 969.  

 

Taber, KS. (2006). Beyond Constructivism: the Progressive Research Programme into 

Learning Science Studies in Science Education, 42 (1): 125-184. 

 

Tam, M. (2000). Constructivism, Instructional Design, and Technology: Implications for 

Transforming Distance Learning. Educational Technology and Society, 3 (2): 50-60. 

 

Thomas, J., W. (2000). A Review of Research On Project-Based Learning. Supported By 

The Autodesk Foundation 111 McInnis ParkWay, San Rafael, California, United States. 

 

Vygotsky, L., S. (1978). Mind in society: The development of higher psychological 

processes. Harvard University Press, Cambridge, England.   

 

Wang, C., X. & Dwyer, F. (2004). Effect of Varied Concept Mapping strategies on learner 

achievement of different educational objectives. INTERNATIONAL Journal of 

Instructional Media, 31 (4): 371-382. 

http://itamarshatz.me/wp-content/uploads/Parameters-for-Assessing-the-Effectiveness-of-Language-Learning-Strategies.pdf
http://itamarshatz.me/wp-content/uploads/Parameters-for-Assessing-the-Effectiveness-of-Language-Learning-Strategies.pdf
http://ouleft.org/wp-content/uploads/Vygotsky-Mind-in-Society.pdf
http://ouleft.org/wp-content/uploads/Vygotsky-Mind-in-Society.pdf


73 

 

 

Weiss, B., J. (2006). Writing is Acting . Heinemann Educational Publisher, Oxford,  

England.  

 

Wood, K. (2007). Article: Fostering Engaging and Active Discussion in Middle School 

Classrooms. Middle School Journal University of North Carolina. North Carolina, United 

States. 

 

Woolfolk, A., E., Winne, P., H., Perry, N., E., & Shapka, J. (2010). Educational Psychology. 

(4
th

 Ed.), Toronto, Canada. 

 

Youssef, A. & Aide, L. (2018). Difficulties in applying active learning in the first cycle of 

basic education from the point of view of teachers and educational supervisors. Tishreen 

University Journal for Research and Scientific Studies - Arts and Humanities Series, 41 

(1): 147-167.   

 

Zaitoun, A. (2007). Constructivism theory and teaching science strategies. Al-shuruq, 

Amman, Jordan.  

 

Zaitoun, H. (2003). Teaching strategies, a contemporary Perspective of teaching and 

learning methods. first edition, Alam Alkoto, Cairo, Egypt.  

 

Zaitoun, K. (2002). Teaching science for understanding – construction view. Alem 

Alfeker, Cairo, Egypt. 

 

 

 

 

 

 

 



74 

 

Appendices  

 

Appendix (1): Names of Arbitrators 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Prof. Afif Zaidan Al-Quds University 
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Appendix 2: Teachers’ Questionnaire 

 

Al-Quds University 

 

Teaching Methods Department 

 

Faculty of Educational Sciences 

 

Dear teacher, 

The following questionnaire has been developed to collect information for the M.Sc. thesis 

entitled: The Degree of Employing Active Learning Strategies among English Language 

Teachers in Bethlehem District 

 

The thesis will be submitted in partial fulfillment of the requirements of Master‟s Degree from 

the Faculty of Graduate Studies / Al-Quds University. Please fill in the appropriate space. 

 

The researcher assures you that the information will be confidential and will only be used for 

the purpose of the study. 

 

 

Researcher: Ra‟id Bello 
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Part (I): Personal Information 

 

 

Please put (X) in the place that suits your case: 

 

 

Gender: a- Male (   )           b- Female   (   ) 

 

 

Qualification: a- Diploma (   )    b- Bachelor (   )    c- Master‟s (   ) 

 

 

Experience: a- less than 5 years (   )  b- 5-10 years  (   ) c- more than 10 years (   ) 
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Part (II): Please answer the following items by putting (X) in the box that describes your 

teaching practice: 

 

Item 

No. 

Statements 

G
re

a
tl

y
 

دا
ج

را
ثي

 ك

A
 l

o
t 

 

را
ثي

 ك

N
eu

tr
a
l 

دا
اي
ح

 م

A
 l

it
tl

e
 

لا
لي
 ق

V
er

y
 

li
tt

le
 

دا
ج

لا 
لي
 ق

  

1.  I encourage dialogue among my students. 

 أشدغ طهجزٙ ػهٗ انسٕار.  

     

2.  I allow errors as a natural part of the learning process. 

 أرقجم أخطبء طهجزٙ ٔأػزجزْب خزءًا يٍ ػًهٛخ انزؼهى.

     

3.  I encourage my students to ask questions about the nature of 

their society. 

 أشدغ طهجزٙ ػهٗ طزذ أصئهخ زٕل يدزًؼٓى.

     

4.  I prepare active learning strategies that encourage each 

student to be independent. 

 أػذُّ اصززارٛدٛبد رؼهى َشظ ثسٛث رضبػذ طهجزٙ ػهٗ الاصزقلانٛخ.

     

5.  I allow my students to identify their own problems that need 

to be solved.  

 أخؼم طهجزٙ قبدرٍٚ ػهٗ رسذٚذ يشبكهٓى انخبصخ انزٙ رسزبج إنٗ زم.

     

6.  I help students relate new learning to their prior experiences. 

 أصبػذ انطهجخ ػهٗ رثظ يب رؼهًِٕ ثخجزارٓى انضبثقخ.

     

7.  I teach units about problems of everyday life. 

 أػهى ٔزذاد يزرجطخ ثبنًشبكم انسٛبرٛخ. 

     

8.  I allow students to present new ideas and arguments 

independently. 

  ٔانزسبٔر ثبصزقلانٛخ. أصًر نهطهجخ ثزقذٚى أفكبر خذٚذح

     

9.  I allow collaborative work in groups.  

 أصًر نهطهجخ انؼًم فٙ يدًٕػبد 

     

10.  I apply variety of ways to teach English language skills. 

ػخ نزؼهى يٓبراد انهغخ الإَدهٛزٚخ. َّٕ  أصزخذو طزقبً يُ

     

11.  I clearly explain the objectives of lessons to my students. 

 أشزذ أْذاف انذرس نطهجزٙ ثشكم ٔاضر. 

     

12.  I employ student-centered strategies in teaching English 

language skills. 

أٔظف الاصززارٛدٛبد انًزًزكزح زٕل انطبنت فٙ رذرٚش يٓبراد انهغخ 

 الإَدهٛزٚخ.

     

13.  I use strategies that give the chance to my students to work 

as a team. 

 أصزخذو اصززارٛدٛبد رؼطٙ طهجزٙ انفزصخ نهؼًم كفزٚق ٔازذ.
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14.  I employ active learning strategies in teaching writing. 

 أٔظف اصززارٛدٛبد انزؼهى انُشظ  فٙ رؼهٛى انكزبثخ.

     

15.  I employ active learning strategies in teaching reading. 

 أٔظف اصززارٛدٛبد انزؼهى انُشظ فٙ رؼهٛى انقزاءح.

     

16.  I employ active learning strategies in teaching listening. 

 أٔظف اصززارٛدٛبد انزؼهى انُشظ  فٙ رؼهٛى الاصزًبع.

     

17.  I employ active learning strategies in teaching speaking. 

 أٔظف اصززارٛدٛبد انزؼهى انُشظ  فٙ رؼهٛى انًسبدثخ.

     

18.  I employ Concept Mapping strategy in teaching English 

language skills. 

 أٔظف اصززارٛدٛخ خزائظ انًفبْٛى فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ.

     

19.  I employ Fishbone strategy in teaching English language 

skills. 

 أٔظف اصززارٛدٛخ  ػظى انضًكخ فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ.

     

20.  I employ Fishbowl strategy in teaching English language 

skills. 

 أٔظف إصززارٛدٛخ  زٕض انضًك فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ.

     

21.  I employ Flipped Learning strategy in teaching English 

language skills. 

 أٔظف إصززارٛدٛخ  انزؼهى انًقهٕة فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ.

     

22.  I employ Hot Seating strategy in teaching English language 

skills. 

 أٔظف اصززارٛدٛخ  انكزصٙ انضبخٍ فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ.

     

23.  I employ the K.W.L. strategy in teaching English language 

skills. 

 أوظف اسحراجيجية  ماذا أعرف؟ ماذا أريد أن أعرف؟ ماذا جعلمث؟ في جدريس 

 مهارات اللغة الإنجليزية.

     

24.  I employ Listening Triangle strategy in teaching English 

language skills. 

 أٔظف اصززارٛدٛخ  يثهث الاصزًبع فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ.

     

25.  I employ Mind Mapping strategy in teaching English 

language skills. 

 أٔظف اصززارٛدٛخ  انخزٚطخ انذُْٛخ فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ.

     

26.  I employ Numbered Heads Together strategy in teaching 

English language skills. 

 أٔظف إصززارٛدٛخ  انزؤٔس انًزقًخ  فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ.

     

27.  I employ Project Based learning strategy in teaching English 

language skills. 

أٔظف اصززارٛدٛخ انزؼهى انقبئى ػهٗ انًشزٔع فٙ رذرٚش يٓبراد انهغخ 
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 الإَدهٛزٚخ.

28.  I employ Six Thinking Hats strategy in teaching English 

language skills. 

 أٔظف اصززارٛدٛخ  انقجؼبد انضذ فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ.

     

29.  I employ Snowball strategy in teaching English language 

skills. 

 أٔظف اصززارٛدٛخ  كزح انثهح فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ.

     

30.  I employ the V-shape strategy in teaching English language 

skills. 

 فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ. .V)أٔظف اصززارٛدٛخ  انشكم )

     

31.  I employ Web-Quest strategy in teaching English language 

skills. 

 أٔظف اصززارٛدٛخ  انززلاد انًؼزفٛخ فٙ رذرٚش يٓبراد انهغخ الإَدهٛزٚخ.

     

Other comments: ٖيلازظبد أخز 

……………………………………………………………………………………………………

……………………………………………………………………………………………………

……………………………………………………………………………………………………

……………………………………………………………………………………………………

……………………………………………………………………………………………………

…………………………………………………………………………………………………… 

Thank you 
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Appendix (3): Questions of the Interview 

 

 

1-What kind of active learning strategies do you employ in teaching writing?  

…………………………………………………………………………………….. 

 

 

2-What kind of active learning strategies do you employ in teaching reading?  

…………………………………………………………………………………….. 

 

 

3-What kind of active learning strategies do you employ in teaching listening?  

……………………………………………………………………………………. 

 

 

4-What kind of active learning strategies do you employ in teaching speaking?  

……………………………………………………………………………………. 
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Appendix (5): Judging Form 

 

 ثضى االله انززًٍ انززٛى

 طلب جحكيم الاسحبانة

 ....... انًسززو.................انضٛذ / .................................... 

 

 المىضىع / جحكيم الاسحبانة 

 

 االله ٔثزكبرّ ... ٔثؼذ ، انضلاو ػهٛكى ٔرزًخ 

ثٓذف رسكًٛٓب ٔرطٕٚزْب قجم رطجٛقٓب  ٚشزفُٙ أٌ أضغ ثٍٛ أٚذٚكى ْذا الاصزجٛبٌ انذ٘ ٚشكم أداح انذراصخ انًٛذاَٛخ فٙ صٕررٓب الأٔنٛخ، 

 يٛذاَٛب ، ثؼُٕاٌ:

English Language Teachers in  amongActive Learning Strategies The Degree of Employing 

Bethlehem District  

( فقزح . ٔزٛث أَكى يٍ انًخزصٍٛ فٙ ْذا انًدبل ، ٔيٍ انًٓزًٍٛ ثبنجسث انؼهًٙ ، 31ٔقذ اقزضذ انذراصخ اصزخذاو اصزجبَخ يكَٕخ يٍ ) .

ءيزٓب ٔصٕٓنخ الإخبثخ ػهٛٓب ، ٔنًؼزفخ يذٖ رزاثطٓب ٔيلا أرخٕ يُكى إثذاء رأٚكى فٙ فقزارّ نهزأكذ يٍ دقخ صـٛبغزٓب ٔ ٔضـٕزٓب

 . نًٕضٕع انجسث

 

 

 ... شبكزاً نكى زضٍ رؼبَٔكى
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 درجة توظيف استراتيجيات التعمم النشط لدى معممي المغة الانجميزية في محافظة بيت لحم
 

 إعداد: الطالب: رائد خضر عبيد الله بمو
 إشراف الدكتور: جمال نافع

 
 الممخص

استراتيجيات التعمم النشط لدى معممي المغة الانجميزية في درجة توظيف  التعرف إلى الدراسة هدفت
الباحث المنهج الوصفي. تكون مجتمع الدراسة من جميع معممي المغة  استخدممحافظة بيت لحم. 

 ، خلال الفصل الدراسي الأولمحافظة بيت لحم ساسية والثانوية فيالحكومية الأ مدارسالالإنجميزية في 
%( 56، حيث كانت نسبتها )ر الباحث عينة عنقودية ممثمة لمجتمع الدراسةختاا .(2012/2020)معام ل

وكان الاختيار فيها لمعناقيد بعد تحقيق التجانس بينها بطريقة عشوائية  من مجتمع الدراسة الأصمي،
استخدم الباحث أداتين لجمع بيانات الدراسة ممثمة  ( معممة.26( معمم و)77) وتكونت العينة منبسيطة، 

الحزم الإحصائية لمعموم ستبانة ومقابمة. وقام بتحميل البيانات باستخدام برنامج التحميل الإحصائي )في ا
أن درجة توظيف استراتيجيات التعمم النشط لدى معممي المغة  توصمت الدراسة لمنتائج الآتية: (.الاجتماعية

صائية بين المتوسطات الحسابية الانجميزية في محافظة بيت لحم كانت متدنية. توجد فروق ذات دلالة اح
لمتغير  لدرجة توظيف استراتيجيات التعمم النشط لدى معممي المغة الانجميزية في محافظة بيت لحم  تعزى

لجنس ولصالح المعممات. لا توجد فروق ذات دلالة احصائية بين المتوسطات الحسابية لدرجة توظيف ا
لممؤهل العممي  نجميزية في محافظة بيت لحم  تعزىاستراتيجيات التعمم النشط لدى معممي المغة الا

أوصى الباحث معممي المغة الإنجميزية في محافظة بيت لحم بضرورة  ،الخبرة.  في ضوء هذه النتائجو 
توظيف استراتيجيات التعمم النشط في تدريسهم لمهارات المغة الانجميزية ومساندة المشرفين ومصممي 

باستخدام متغيرات  ،مى الباحثين اجراء دراسات مشابهة لهذه الدراسةوأقترح ع ،المناهج لهم في ذلك
 .وفي باقي المحافظات في فمسطين ،فةمختم


