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Using Various Kinds of Questions and its Relation to Some Psychological and
Educational Factors.

Prepared by: Dua'a Ali Abdul Mun’'m Abu Seba'a.
Super Vised under: Dr. Ghassan Abdul Aziz Sirhan,

The study aims at finding out the effect of using various kinds of questions on students’
achievement and its relation to some psychological and educational factors (thinking
styles, motivation, and leaning strategies). The study was carried out during the second
semester of the academic year 2004/ 2005. The sample was selected from the tenth grade
literary stream students in South Hebron Educational Directorate. ;
The researcher used the achievement test with different forms (essay questions, objective
questions, varied questions, and grid questions). Moreover, the researcher applied another
scales to measure the thinking styles, motivation, and learning strategies of the students.
Finally, the researcher calculated the percentages, means, and standard deviations. In
addition, t-test, one-way ANOVA ftest, chi-squared test, and Pearson correlation coefficient
were used to see into the scope of results anticipated.
The results of the study were the following:
e There are no statistical significant differences in students' achievement due to
questions types.
e There are no relations between the students’ achievement regarding the questions
types and students' thinking styles, motivation, and learning strategies.
o There are significant differences between the means of the students' scores in the
tests due to gender, and these differences were for the benefit of male students.
e The Ideological thinking styles is the dominant among students who used the
thinking style.
Students' learning strategies are high while their motivation is low.
There are no statistical significant differences in students' thinking styles,
motivation, and learning strategies due to gender.
e There are statistical significant differences between students' responses in terms of
the constructional thinking style regarding to gender and for the benefit of male
students.

The study comes out with some recommendations such as using various kinds of
questions to enhance students’ level especially female students.
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