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Abstract

The ways in which an individual characteristically acquires, retains and retrieves
information are collectively termed the individual’s learning styles. This research
defines several dimensions of learning styles thought to be particularly relevant to
foreign language learning.

The present study investigates the preferred language learning styles of
Palestinian English Foreign Language (EFL) 10" Graders in the West Bank government
schools. It also examines the effect of gender and language achievement on learning
styles preferences.

Students were randomly chosen from groups stratified by gender and grade. Five
hundred and nineteen (519) students, (227 male and 292 female), were selected from
various government schools in the West Bank. The sample of the study completed the
Style Analysis Survey (SAS), a self-report questionnaire of one hundred ten items
designed by Oxford (1993).

The students rated their preferences on eleven different scales:

1) Three perceptual scales (visual, auditory, and tactile [hands-on])).
2) Eight psychological scales (extrovert vs. introvert; intuitive-random vs. concrete-
sequential; closure-oriented vs. open and finally global vs. analytic).

Descriptive statistics were used including means, frequencies, standard deviations,
and percentages to assess students’ style preferences. A 2X2 ANOVA (gender X
achievement) was performed on each of the eleven style dimensions.

The results revealed that Palestinian students were significantly more closure-
oriented (1.99) than open (1.5); they were more intuitive-random (1.88) than
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concrete-sequential (1.73); more tactile (1.85) than auditory (1.46) and visual (1.69),
more global (1.79) than analytic (1.63); and finally they were significantly more
extrovert (1.65) than introvert (1.16). Thus, Palestinian students reflect a closure-
oriented, intuitive, tactile, global and extrovert personality type.

Some significant differences were found between males and females. Compared
tomM%,&m&swwemmewwm(Xﬂ?4wd6@gmmomMXﬂj6w14®,
more global (X=1.82 vs. 1.74) and more analytic (X=1.67 vs. 1.58). Males were slightly
more extrovert than females (X=1.70 vs. 1.60).

With regard to achievement and style preferences, the ANOVA results indicated
that students with higher achievement scores were more intuitive (X=1.94 vs. 1.82),
whereas students with lower achievement scores were more analytic (X=1.69 vs. 1.55).
No statistically significant interaction was found between achievement scores, gender
and learning style preferences.

The researcher recommends that EFL materials designers and writers take
learners’ learning style preferences into consideration when preparing EFL materials for
Palestinian schools. The researcher also recommends that students should be
encouraged to show flexibility, openness and adopt a variety of styles that suit the
learning situation in order to achieve better results. Teachers should also be aware of the
various styles or modes that their students prefer to use in learning English as a foreign

language.
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