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Abstract

This study aimed to investigate teachers’ attitude toward using audiovisual aids while
teaching EFL classes to high basic school students in Hebron. The researcher used
descriptive method because it is appropriate to achieve this aim. Population of the study
consists of (501) male and female EFL teachers in high primary schools in Hebron (southern
and northern and middle of Hebron). The study was conducted on a random sample consists

of (140) teachers with a percentage of (28%).

Two instruments were conducted for the study purposes, a 35-item questionnaire, and an
interview of six questions was exposed on 15 teachers from the study sample, validity of the
instruments were checked by exposing them to a group of qualified educational arbitrators.
Reliability of the questionnaire was calculated using reliability co-efficient equation
Cronbach alpha.

Results of the study showed that the attitudes toward using audiovisual aids among EFL high
basic school teachers in Hebron are High, with a mean score of (4.13) and a standard
deviation of (0.441). Results showed that EFL teachers in Hebron use Audiovisual aids while

teaching and that they like to use them.

The results clarified that teachers are aware of the importance of using audiovisual aids and
its effect on students and English class in general, and that appeared on their answers on the

questionnaire items.

They also showed that there are no apparent significance differences for EFL teachers’
attitudes toward using audiovisual aids while teaching due to Gender and years of

experience, while there are apparent significance differences due to qualification

Vil



In addition, results showed that teachers use mostly pictures and audio records for listening

exercises and audiovisual aids like LCD projector that allows improving more than one skill

at the same time.

Depends on the results, the researcher recommends the curriculum designers to insert

audiovisual aids in English book activities, and to train teachers to use them effectively.



Chapter one

Introduction

1.1 Background of the Study

Education in 21th century is considered to be one of the most important fields, and
the basic aspect for development and growth of societies because of its direct
reflection on individuals and their production. One can find a huge amount of
researches and studies that discussed strategies, methods, aids and means of
learning. Increasing technological development year after year has greatly

influenced these methods and aids.

Most recent researches have aimed to investigate the extent of this development in
the class, and measure the degree of applying technology as a mean of
communication in a way that keeps up with the global development. The main
purpose is to figure out the kind of knowledge we are about to give to students and
the aids used for this function. Between the unlimited resources and a bounded
environment a space has been created which does not simply allow for
imagination, it requires it. And where imaginations play, learning happens... old
ways of teaching are unable to keep up with our rapidly changing world (Thomas
& Brown, 2011).

In this regard, what matters most in a child's development, for instance, is not how

much information we can stuff into her or his brain in the first few years. What



matters, instead, is whether we are able to help them develop a very different set of
qualities; a list that includes persistence, self-control, curiosity, conscientiousness,

grit and self-confidence (Tough, 2012).

One of the most powerful ways that technology facilitates the use of such
strategies is that it gives teachers a way to expand recognition beyond giving a
student an A+ on and assigning or posting it on the classroom bulletin board. With
technology, teachers can easily make exemplary work available for the
appreciations of peers, parents and professionals across the world (Pitler & Others,
2007).

Different teaching methods develop different skills for the learner. Worksheets
require students to develop carefully the skills of reading and of attending to
details. Design work develops their creative flair. Teacher talk develops the skill
of listening attentively, and group work develops the skill of discussion and
working with others. These process skills may not be a formal part of the teacher's

course content, but they are crucial (Petty, 2009).

According to Shibber & others (2005), one of the essential skills every successful
teacher should practice is the skill of choosing and using technological teaching
aids. He ought to select the appropriate teaching aid according to the nature, goals
and concept of the lesson in the planning stage in a way that could help the learner
achieve these goals. Teaching aids should be strongly related to the goals and
concepts of the lesson, and integrated with the teaching methods to fit the students'
academic level. Teachers should know the appropriate way of using them and

employ them with the students' participation.

Brinton & others (2014) clarified that any EFL teacher should take in
consideration the individual differences in learners. He pointed out that teachers
should adopt flexible teaching methods that involve a variety of learning activities,
the most flexible method of which is using efficient modern technical teaching

aids.



For Alttobaji (2000), it is very crucial to use teaching aids because they involve
the learners more into the educational positions, stimulate their brains to think and
use their senses, and reduce time and effort during learning. They also diverse
experiences that learners go through, which leads to a complete development for
the learner in all aspects. This of course can occur while applying the five human

senses in the learning process to emphasize information perfectly.

Nowadays it has become very necessary to use educational aids especially Audio
Visuals, for its importance in making the process of teaching and learning
successful. These aids have gained a huge interest from educators, educational
supervisors and curriculum designers who trust their effectiveness in achieving
curriculum goals and students' needs, and direct their interest toward the class,

especially in English language (Pun, 2013).

Researchers examined for many years the benefit of focusing on students'
tendency and attitudes to increase their motivation towards learning. By using
Audio Visual aids, the teacher can provide a live, rich, exiting multiple
experiences, which meet with students' various needs and interests. These kinds of
unconventional and modern aids attract students' attention and stimulate their
senses (Kathem & Jaber, 1970).

In his perspective, Sharaf-Aldeen (2000) maintained that Audio Visuals are used
in regular curriculums as an additional aiding factor that accomplishes the learning
process, enriches given information, and improves it in a limited form. They are
also considered to play a complementary expensive extinction for the ordinary
aids, and it is left to the teacher to whether use them or not in his own way,

especially in regular circumstances.

The Data Show Projector or (LCD), for example, is seen as one of the modern
electronic inventions. It works by connecting data to a computer or a TV to show
the content on a display screen. This device is now available in most of the schools
and it is distinctive for its small size, which makes it easy to use it in a
presentation (Abd-Alraheem, 2009).



Audio Visual aids provide direct experiences for the learner. Edgar Dale's
classification of experiences depends on the direct learners' experiences as a base
for learning and the best teaching aid because, in this case, the learner is dealing
with a situation that requires activating all his senses or at least most of them. In
contrast, we can find verbal signs, which activate only the hearing sense (Jabali,
2006).

One of the most appreciated aids applied to language learning and teaching is the
video. A recent large-scale survey by Canning-Wilson (2000) revealed that
students like to learn language through using videos, which are often used to mean

quite different things in language teaching.

For some, it means no more than replaying television programs on a video
recorder for views in class or private study. For others, it implies the use of a video
camera in class to record and play back to the learners their activities and
achievements in a foreign language teaching. However, our concern here should to
present the use of a video in language teaching most effectively as an Audio

Visual aid that presents the target language naturally (Jabali, 2006).

It is a fact that most students who have taken English courses formally remain
insufficient in the ability to use the language and to understand its use, in normal
communication, whether in the spoken or the written mode. For Petty (2009) The
problem arises not from the methodology itself but from the misuse or incomplete
use of the aid. Teachers have to take into consideration students' performances in
terms of communicative acts, but this doesn't necessarily indicate that teachers
should pay full attention to only communicative acts in the preparation and

presentation of language teaching materials.

It has been proven that audio-visual information improves the level of learners’
comprehension compared with learning with audio-only materials (Swaffar &
Vlatten, 1997). In addition, audio-visual materials enable learners to recognize the
particular behaviors, facial expressions and gestures, which might be different

according to the gender, age, character, and role of the actors.



In his research, Pun (2013) concluded that the main purpose of using multimedia
technology in language teaching is to promote students’ motivation and learning
interest in the English language. To the non-native English speaking context, this

can be a practical way to get them involved in the language learning.

Audio-visual aids assume more diverse presentations by combining pictures,
animations, videos, words, sounds and instant interactions (Mishra & Yadav,
2004). Spratt & lajbcygier (2009) explained that "the E- learning educational
environment is changing the basic system structure. In sociotechnical terms, the
transaction between the student and the information system has qualitatively
changed with the student being offered the opportunity to become a self-directed

and life-long learner."

Pun (2013) also confirms that teachers should bring live experiences to the class
when using technology and multimedia, because that stimulate learners' thinking.
Using audio and visual aids at the same time helps the students to understand the
teachers' instructions and information, but only displaying the content of texts

through the PowerPoint presentation cannot stimulate students' thinking.

This study intends to investigate EFL high primary school teachers' attitudes

toward using audiovisual aids in the area of Hebron-Palestine.

1.2 Statement of the Problem:

The problem addressed in this investigation is that modern technology is still
absent from many of our schools. Observing teachers while training or working in
schools, the researcher noticed lessening degrees in using modern methods that
motivate students' thinking and attract their attention, especially Audio Visual
aids. There is disparity and random use of these aids despite the fact that they are
an essential learning tool, so it is important to figure out teachers' perspective
toward Audiovisual aids in classrooms because it directly affects their using of

these aids.



1.3 Purpose of the Study:
The purposes of the study are:

1- To investigate the attitudes toward using Audiovisual aids among EFL high
basic school teachers in Hebron.
2- To recognize the importance of employing the diverse forms of teaching

aids, especially modern aids that improve students' performance.

3- To shed light on the degree of disparity of attitudes toward using
Audiovisual aids among EFL teachers due to gender, qualification and years

of experience.

1.4 Questions of the study

This study will attempt to answer the following questions:

The first question: What is the arithmetic mean for the attitudes toward using

Audiovisual aids do EFL high basic school teachers in Hebron?

The second question: Are there any differences in the arithmetic means for the
attitudes toward using Audiovisual aids among EFL high basic school teachers in

Hebron due to gender?

The third question: Are there any differences in the arithmetic means for the
attitudes toward using Audiovisual aids among EFL high basic school teachers in

Hebron due to qualification?

The fourth question: Are there any differences in the arithmetic means for the
attitudes toward using Audiovisual aids among EFL high basic school teachers in

Hebron due to years of experience?



1.5 Hypotheses of the Study

The researcher convert second, third and fourth questions into null hypotheses:

First null hypothesis "There are no statistically significant differences at the
significance level (o < 0.05) in the arithmetic means for the attitudes toward using

Audiovisual aids among EFL high basic school teachers in Hebron due to gender."

Second null hypothesis "There are no statistically significant differences at the
significance level (o < 0.05) in the arithmetic means for the attitudes toward using
Audiovisual aids among EFL high basic school teachers in Hebron due to

qualification.”

Third null hypothesis "There are no statistically significant differences at the
significance level (o < 0.05) in the arithmetic means for the attitudes toward using
Audiovisual aids among EFL high basic school teachers in Hebron due to years of

experience."

1.6 Significance of the Study:

The significance of the study stemmed from the significance of using technology
and Multimedia resources in general, and from many considerations that the

researcher noticed.

On the practical field: it is important to shed light on the importance of
Audiovisual aids as a modern method of communication between the teacher and
his students in the class, and a way to exchange information and knowledge away

from the traditional boring methods.

The study can contribute to increasing teachers' awareness towards the importance
of using different aids in teaching, and to concentrate more on Audiovisual aids
for their benefits on students' progress and achievement. It can also help the
teachers to teach within an environment of excitement and joy and better
interaction within the students. Audiovisuals help in developing English language

skills' acquisition, and help students to understand new information effectively.



On the theoretical field: the present study gives a theoretical background about
educational aids in general and Audiovisual aids in particularly for teachers,
learners, researchers and even educators. It also can help curriculum designers to
focus more on applying several teaching aids and integrate them within the

curriculum activities, which can make a difference in teaching EFL Arab classes.

1.7 Limitations of the Study
This study is applied within the following limitations:

Human limitations: the sample of the study contain 200 male and female EFL
teachers of high basic schools in Hebron.

Temporal limitations: the study is carried out in the first semester of the
academic year 2019/2020.

Locative limitations: the study takes place in high basic schools of Hebron.

Purpose limitations: the study aims to investigate the attitudes toward using
Audiovisual aids among EFL high basic school teachers in Hebron.

1.8 Definition of Terms

EFL: English as a Foreign Language. According to Collins Dictionary, EFL is

the teaching of English to people whose first language is not English.
Audio aid: any instructional device that can be heard but not seen.
Visual aid: any instructional device that can be seen but not heard.

Audio Visual aid: any instructional device that can be heard and seen at the same

time.

Attitude: a psychological term referring to a set of emotions, beliefs, and

behaviors toward a particular object, person or thing.


https://www.collinsdictionary.com/dictionary/english/teaching
https://www.collinsdictionary.com/dictionary/english/first_1

Chapter Two

Literature Review and Related Studies

2.1 Introduction

This chapter presents the literature review and previous studies related to
dissertation topic "Attitudes toward Using Audiovisual Aids among EFL Teachers
for High Primary Schools in Hebron." The chapter consists of two sections; the
first one sheds light on the means of communication, and teaching aids and
audiovisual aids in particular as well as attitudes. The other section includes

overview of results of some related previous studies.

2.2 Literature Review
2.2.1 Means of Communication

Means of communication have evolved for many years reaching our present time.
They started with fire and sending vocal signals until using verbal language in our
present time, which have become the basis of communication along with
nonverbal means. Nowadays we cannot rely only on verbal means of

communication, especially in our complex educational fields.



What is Communication? According to the Concise Oxford Dictionary, the word
‘communication’ means ‘the act of imparting, especially news’, or ‘the science and
practice of transmitting information’.

"The study of communication is important, because every administrative function and

activity involves some form of direct or indirect communication"

(Lunenburg, 2010).

Communication is widely known as the process in which we send and receive
information which can be thoughts, opinions, feelings, or even multimedia like
photos and videos, and that all this information exchange is between sender and
recipient. Al Ta'ei and Alallag (2009) defined communication as a tool that
transfers information, data, meanings from some place to other or between people

to achieve specific goals like persuasion, effect and report.

Means of communication are devices that people use to communicate using
language, which does not necessarily mean just words and phrases, but also signs,
music, drawing and photography, which reflect and express human's thoughts.

Therefore, it can be verbal or nonverbal language.

According to Velentzas and Broni (2017), the act of communicating draws on
several interpersonal and intrapersonal skills, and these include speaking,
listening, observing, questioning, processing, analyzing and evaluating. Recipients
of a message must be able to identify the sender's intent, take into account the
message's context, resolve any misunderstandings, accurately decode the
information and decide how to act on it. These skills are essential to learning,
forming healthy relationships, creating a sense of community and achieving

success in the work or study place.

2.2.2 Elements of Communication Process:

Shibber and others (2005) outlined the elements of the communication process as
the following:

1- The Sender; the person who sends the message (concept) for a specific

purpose.

10



2- The Message; the concept in which the sender wants to transfer to others. It
may be addressed to one or a group of people.
3- The Receiver: the person to whom a message is directed. He is the one who
is responsible for comprehending the received information.
4- The Medium: the means by which a message is transmitted to the receiver.
It is necessary to choose the appropriate channel for each message. The
communication means could be audible, visual or even both, or any other
mean could achieve our goal, and it strongly affects the efficiency of
communication process
5- Feedback: when the receiver receives the message and understands it in the
same sense as sender meant it. We may consider that feedback happens
when the receiver responds to the message.
Communication has been defined as the act of giving, receiving or exchanging
information, ideas and opinions, so in a communication process, there must be a
sender who speaks or sends a message, and a receiver who listens or receives the

message (Lunenburg, 2010).

2.2.3 Teaching Aids as a Mean of Communication

Teachers nowadays have to be aware of the best and most effective ways to better
communication with their students in classes. There are variety of direct,
nondirective, verbal, and nonverbal shapes of communication, one of which is the

teaching aids.

According to the Community Eye Health Journal (2000), an important element of
communication in teaching is the use of teaching aids. We have all heard the
saying: ‘What I hear, I forget; what I see, I remember; what I do, I know’, pictures,
written posters and practical demonstrations improve communication and we
should use them as much as possible. Most of us have access to paper, posters, a
chalkboard, or an Overhead projector. We can use these to prepare aids for our

lessons: summaries of important facts, or pictures and diagrams. The overhead

11



projector is particularly useful, because it allows us to face our students while

using it.

2.3 Defining Teaching Aids:

Teaching aids are aids and tools used inside the classroom to improve and
facilitate the process of teaching and learning and achieve educational goals. Al
Heela (2012) defined them as devices and tools that teachers use to help them
improve the teaching and learning process, clarify meanings, explain thoughts,
skill acquisition, teaching good habits and develop trends without reliance on

words, symbols or numbers to arrive at correct facts and knowledge.

Also Sahal, (2016) defines teaching aids as tools that facilitate teaching process
and help in achieving teaching goals, by considering the appropriate way to use
them in order to succeed in teaching goals, because misusing these aids leads to

failure.

Teaching aids has made our life easier and more comfortable, especially in the
field of technology and the new global revolution. Teachers nowadays are using
different methods that make a difference and an effect in their classes, especially
when they use technology in language learning due to the effectiveness of

technology in the class (Mamun, 2014).

2.3.1 Terms of Using Teaching Aids:

Teaching aids should be used properly to make teaching more effective. When

using teaching aids, we should consider some principles and rules including:

1- Determining the educational goals accurately so that the teaching aid can
achieve these goals (Aljabali, 2006).

2- Recognizing the students' characteristics. (Ghaleb, 2011) clarified the
importance of choosing the appropriate teaching aid for the student's level,

education and previous experiences.

12



3-

The previous preparation: teachers should be aware of the contents and
properties of the aid, and practice using it to know its advantages and
disadvantages.

The possibility of implementation: teachers should practice using the aid by
themselves to avoid any obstacles during using it, and to be able to
overcome any problem (Aldeilej, 2011).

Evaluation: teachers should evaluate an aid to know where it has achieved
goals been set before the lesson. Evaluation can be for the student to figure
out what he/she has learned while using the teaching aid. It can also be for
the teaching aid itself to identify strengths and weaknesses in these

technical educational aids with the achieved goals (Aldeilej, 2011).

2.3.2 Importance of Using Teaching Aids:

Looking into the previous definitions of teaching aids, one can conclude their

importance in the educational process, for both teaching and learning. The

importance of teaching aids can be summarized in the following:

1-
2-

Teaching aids satisfy students' needs and tendencies.

They also interest the students and attract their attention. Students tend to
explore and seek knowledge and satisfy their needs, which teaching aids
can provide (Ghaleb, 2001).

They help to engage all the senses in the learning process (Aldeilej, 2011).
They can save a lot of time and energy because they explain the idea easily
and precisely (Ben sola, 2012).

They can give students variety of skills that can't be acquired with only
teacher's verbal communication.

Using teaching aids provide direct experiences to the students more than
old traditional methods.

Also students develop and increase personal understanding of the areas of
learning when they experience a successful and pleasant learning in the
classroom (Mathew & Alidmat, 2013).

13



8- Teaching aids encourage students to interact and participate with different

classroom situations (Abdullah, 2016).

2.3.4 Types of Teaching Aids:

There are many aids used these days inside and outside the classrooms in schools.

They can be classified into three main groups:

Auditory aids: all the aids that only involve the sense of hearing, such as

school broadcasting, radio, cassettes and tape recorder.

Visual aids: the aids that use the sense of vision, like pictures, posters,

magazines, maps, blackboard and bulletin boards (Hamdan, 2001).

Audiovisual aids: the aids that involve the sense of hearing and vision at the
same time, such as film projectors, virtual classroom, multimedia,
educational TV and computer, video records and LCD Projector or OHP/
Overhead Projector (Abd-Alraheem, 2009).

The Over Head Projector (OHP) (see figure 1) is such a great device which
can be used to display pictures and movies on a big screen which excite the
pupils and attracts their attention to the lesson. In addition, it can be
connected to the computer to view its programs while teaching the lesson or

even in using power point to make typical lessons (Abd-Alraheem, 2009).
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2.4 Audiovisual Aids

Psychologists agree that learning based on sensory experiences based is
productive, and that in order to have this, students need to experience direct
realistic situations. However, they can't sometimes practice or try these situations
for their complexity, danger or even far distance. In this case, teachers tend to
bring some sensory experiences that as important as direct experiences like
exposing models, doing illustration, educational trips, viewing films and other aids
that facilitate learning and teaching process. Singh (2005) defined Audiovisual
aids as "any device which by sight and sound, increase the individuals' practice,

outside that attained through read labeled as an audio visual aids".

According to Harmer (2007), there are four ways to show or present information
in the class; the board, the OHP / overhead projector, the flip chart and the
computer-based presentation technology, in the last few years has appeared the
interactive white board (IWB), which allows the students to write on using special

pens or just using their fingers.

2.4.1 Advantages of Audiovisual Aids:

Audio visual aids can be very helpful tools in the language classroom as Mannan
(2005) pointed out. They help the teacher to clarify, establish, correlate and

15



coordinate accurate concepts, interpretations and appreciations, and enable him to
make learning more concrete, effective, interesting, inspirational and meaningful.

They also provide realistic approaches and experiences to the students.

Audio-Visual Aids make learning English easy and interesting (Daniel, 2013), also
using multimedia audio-visual aids stimulates thinking and improves learning
environment in a classroom (Mathew & Alidmat, 2013). Gorden (2007) discussed
the benefits of technological teaching aids. She pointed out that these materials
build learners' motivation, and construct their interest in learning. They also play a
vital role in developing an excited communicative context. For Daniel (2013),

English is a difficult language and Audio-Visual aids make learning English easy.

2.4.2 Audiovisual Aids and English language Skills:

Reading, speaking, writing and listening are stated as important skills in any
language learning and teaching. Teachers can make reading more interesting when
using modern effective methods such as Audiovisual aids. According to Yonus &
others (2013), using Audiovisual aids create interest among the learners in reading.
As for the speaking skill, it's important to give priority for it because you can't
learn a foreign language if you were not able to communicate. Al Mamun (2014)
clarified that students are usually afraid and uncomfortable to speak while learning
a new language, so it is the teacher's task to motivate learners in speaking; using

Audiovisual aids is one of the best solutions for this problem.

Moreover, EFL learners usually find it difficult to write and express their feelings
and thoughts because writing reveals language mistakes and weaknesses. It is not
easy to be a creative writer; you always need something that motivates your
thoughts and ideas to come out, and this mission will be easier if there were a
picture or video that activates the brain and encourages students to write (Allou,
2013).

Regarding the good educational pictures or videos, many educators agreed that it

should have both beauty and clarity, and that we can define these pictures or
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videos as non-educational aids when they lakes excitement. As such, they don't
push us to think, ask and wonder about things; they don't make us curious to read

and write more (Brinton, 2014).

It's Widely kwon is a hard or challenging skill. Students can understand a written
context more than a heard one. In his research, Palmer (2019) proved that listening
comprehension could be improved through the use of Audiovisual aids, which
leads to effective listening and improved performance in a foreign language.
Listening to the words and accent from a native speaker is considered to be a

professional method to master a language (Palmer, 2019).

2.5 Attitudes

Gardner (1980) defined attitudes as "the sum total of a man's instinctions and
feelings, prejudice or bias, preconceived notions, fears, threats, and convictions
about any specified topic" (p. 267). Attitudes are seen as the manner one behaves
or thinks. They compose a sophisticated cognitive state involving feelings, beliefs,
dispositions, and values, to take action in particular ways. Attitude has an immense
effect on a learner's capacity to learn (Bader, 2015). Attitudes can be positive or
negative; they comprise views toward a person, a thing, or an event; which very

often can be very conflicting.

Learners' attitudes are a whole set of beliefs about learning a language, the target
culture, the learning tasks themselves, the school, the teacher, etc. These attitudes
have an impact on learning in various ways (Bader, 2011), and affect,
consequently, their success. To illustrate, a learner who doesn’t use audiovisual
aids might have negative feelings towards participating in course that uses them.
Therefore, attitudes influence a learner's motivation in learning. Gardner and
Lambert (1972, p.7) have pointed out that “individual motivation to learn L2 is
controlled by his attitudes toward the other group in particular or by his orientation

to learning itself".
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From another aspect, Mohammed & Waheed (2011), reviewed three groups of
factors that play vital role in influencing student attitudes, the first one is a factors
associated with students themselves including; achievement, anxiety , self-
efficacy , self -concept, motivation and school experiences. Factors associated
with the school including the teacher and teaching — teaching materials, classroom
management, and teachers’ knowledge, attitude towards subjects, beliefs and
motivation. Finally factors from home environment and society including

educational background, parental expectations and occupation of the parents.

Jaber & Shaath (2012) explained that attitudes are comprised of "cognitive",
"affective"”, and "behavioral” components. The cognitive aspect points at beliefs,
and opinions; the affective refers to emotions and dispositions; and the behavioral

directs our intended actions toward different objects.
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2.6 Previous Studies

The researcher in this section will review some studies and researches related to
this paper. The following are some Arabic and foreign studies, a few of which

were conducted in Palestine.

The study of Yoshida (2013) aimed at exploring the effect of Audiovisual
materials in EFL classroom. This research employed a questionnaire to examine
the perception of 85 university students in their first year who attend English
classes at university. The results showed that majority of students found it
effective to learn foreign languages using DVDs/ videos, and that their motivation

for learning the target language increased.

In their study, Shabiralyani and others (2015) tried to figure out the teachers'
opinion on the use of visual aids (pictures, animation videos, projectors and films)
as a motivational tool in enhancing the learning process. To collect the acquired
data, a closed ended questionnaire was used. The population of the study consisted
of teachers and students of District Dera Ghazi Khan. The SPSS package was used
to analyze data. The results showed positive perceptions by both of students and

teachers about the use of visual aids.

Another study has been conducted by Mathew and Alidmat (2013). They
discussed the usefulness of Audio-visual aids in the EFL classroom. The study
aimed to investigate the student's attitudes toward the usefulness of Audiovisual
aids. Their sample were 15 students in their third year specializing in English at
college. An open ended and closed ended questionnaire was used in order to
collect required data. Most of the students responded positively on the usefulness
of Audiovisual aids. Also, most of the students noted that teachers have to be

trained and become aware of the use and importance of Audiovisual aids.

A study by Al Mamun (2014) aimed to investigate the benefits of using
Audiovisual aids for English teachers and learners. A qualitative method has been
followed to collect the data of the research. The researcher used an interview for

both teachers and students. Some classes were observed to collect practical data. It
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has been found that the use of Audio visual aids assists the learner and the teacher
in the English language skills. After observing the chosen classes, the audio and
visual clips were used mostly in listening and speaking classes to check students'

pronunciation and understanding or at the beginning of any task.

Similar to the previous study, another research by Thaseem and Kareema (2017)
aimed to illustrate the importance of using multimedia audiovisual aids in the
English language learning classrooms at South Eastern University of Sri Lanka.
Descriptive methods was used for this study. The sample of the study comprised
80 students who were interviewed and observed; the researchers built a
questionnaire to collect the data, and the collected data were analyzed
qualitatively. The results of the study showed that most of the teachers still use old
traditional ways of teaching away from multimedia and audiovisual aids.
Moreover, nearly all the students pointed out that Audiovisual aids is a
motivational tool and made them active and encouraged. It also increased

participation and enhanced their experiences.

In their study, Yunus & others (2013) tried to investigate the teachers' perceptions
on the use of visual aids (animation videos, films, pictures and projectors) as a
motivational tool in enhancing students' interest in reading literary texts. They
used both a questionnaire and an interview for collecting data. The sample of the
study consisted of 52 English teachers and five of them were selected for the
interview. The findings of the study showed that the majority of the teachers had
positive perceptions toward the use of visual aids. They agreed that the use of
visual aids is relevant and enjoyable; these results were supported by the interview
data.

A study conducted by Tahboub (2018) tried to prove that using films in the class
has a positive effect on the process of learning a foreign language. The study was
conducted on two groups of English students at Hebron University in Palestine.
The researcher found a positive difference in listening and speaking skills for the

students who watched the movie more than the group who just read the movie
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script. She, therefore, recommended using films in learning and teaching a foreign

language.

Moreover, Palmer (2019) conducted a study to investigate the role of using
Audiovisual materials in improving eighth grade students' listening skill in French
as a foreign language. He used a sample group of 10 students from eighth grade
using listening activities that include Audiovisual aids. The researcher found that
using listening activities taught by using Audiovisual materials were effective in
improving French language skills more than activities without Audiovisual

materials.

A study by Mossaab (2013) was conducted to discuss the impact of using
Audiovisual aids on improving listening to EFL learners. For this purpose, the
researcher conducted a questionnaire composed of nineteen questions for the
students, and a questionnaire consisting of eleven questions for the teachers. The
results of the research showed that achieving competency in listening through

Audiovisual aids lead to a better achievement in comprehension ability.

In Al Kayyat (2016) study, the aim was to investigate the impact of Audio-visual
aids and computerized materials on university ESP students' progress in English
language. The sample of the study consisted of 24 first year students who were
studying Petro-chemical Engineering/Department of Faculty of Engineering at
University of Anbar. They were assigned to an experimental and control group.
The findings of the study revealed that the use of audiovisual aids and
computerized materials had positive effects on the experimental group students'
achievement, and that it helped them to develop their proficiency in the four

language skills.

Intai and Kuok Ho (2017) conducted a study to investigate the effectiveness of
teaching the topic of reproduction, a lower secondary science topic, in a rural
secondary school in Miri, Sarawak in Malaysia. They used the experimental
method. 30 students participated to this experiment; 15 were taught using chalk
and talk method while the other 15 students were taught using Audiovisual aids.
SPSS was used for the statistical analysis. The results showed that audiovisual aids
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were effective in increasing students' understanding. As for the students, they

showed positive attitudes toward audiovisual aids.

Ramirez's (2012) study aimed to clarify the reasons why teachers use multimedia
audiovisual aids frequently, and to prove that audiovisual aids should be integrated
in the language classroom due to their effects. The researcher used a questionnaire
to collect data for a group of students and teachers in Margarita Salas Secondary
School. Results were measured by qualitative and quantitative methods. The
results showed that teachers didn't use audiovisual aids in everyday lessons due to
timing issues, which students were not satisfied with. Also, they showed that using

multimedia audiovisual aids was beneficial to students in the language classrooms.

Furthermore, Abu Fasha (2008) aimed to identify the science teachers' attitudes
toward the use of instructional aids, and the degree of their usage in addition to the
obstacles they face during usage. His sample consisted of 290 science teachers in
Ramallah and Al-Bireh district, who were chosen randomly; a questionnaire was
used to collect the data. The results of the study showed a positive attitude toward
using instructional aids while the degree of using them was moderate. For the
obstacles that teachers may face during using audiovisual aids, the teachers
mentioned some such as: the high cost of equipment, and the unavailability of

display screens in classroom.

In addition, a study was conducted by Kausar (2013) which addressed the students'
perspectives toward using audiovisual aids at schools in Pakistan. The researcher
aimed to shed light on the importance of using these aids in learning English. For
this purpose, 100 university students were randomly selected as a sample, and a
questionnaire was developed to collect qualitative and quantitative data. The
findings of the study declared that the students did agree that they were facing
many problems in learning English as a second language; they feel it was difficult

to learn it without the use of any audio or visual aids.

Moreover, Kakar and Naureen (2017) conducted a study which aimed to
investigate the female teachers' perceptions toward the effectiveness and usage of
Audio Visual aids at secondary schools level in Quetta District in Pakistan. The
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sample consists of 75 teachers from girls' high schools. A questionnaire was
conducted to collect required data, and the results revealed that using Audiovisual
aids is effective in teaching, it also enhances and stimulates students toward
learning and help in retention. Results also showed that teachers need more

training about the usage of Audiovisual aids.

In their research, Fish and others (2016) tried to figure out whether using video
lectures in the class as a visual aids is effective or not. An experimental study
conducted to compare students' evaluation before and after using visual aids such
as video lectures. The participant sample are a group of college students, for the
pre-condition group consisted of 257 pupils who were enrolled during Fall,
Winter, or Spring quarters of the 2013/14 academic year, and the participant
sample for the post-condition group was 404 enrolled during Fall, Winter, and

Spring of 2014/2015 academic year.

Results showed that using audiovisuals can be helpful in the class, but too many

visuals can affect learning negatively, it could be distractive or even meaningless.

Ben Sola, (2012) in her study about the influence of using Audio-Visual aids in
teaching English vocabulary, she tried to investigate if Audiovisual aids really
affect vocabulary acquisition at third year middle school level. To achieve this
aim, she conducted a questionnaire for the teachers and a classroom observation.
The results showed that pupils can learn and remember new vocabulary when they
encounter them with Audiovisual aids, and they are also useful in attracting and

motivating pupils for learning vocabulary and foreign language.

Finally, Allou, (2013) investigated about EFL teachers’ points of view about the
use of Audio-visual aids in teaching speaking skill, and to figure out if using
audiovisual aids is effective in teaching this skill. Sample of the study consisted of
second year English students and teaches at Biskra. Two questionnaires were
developed, one for teachers and the other one for students, results of this study
show that both students and teachers are aware of the importance of Audiovisual

aids in EFL classes and in speaking skill in particular. It also show that teachers
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rarely use Audiovisual aids in speaking activities for many reasons such as time

issue and large number of students in the class.

2.5 Summary

This chapter presented review of the theoretical framework of the study including
means of communication, teaching aids, audiovisual aids, and attitudes. It

concluded by researches relevant to the theme of this study.

The researcher has presented many studies and researches which are directly
related to the research subject from many countries around the world. They all
discussed the importance and effect of using Audiovisual aids whether in English
language or other subjects like French or science, besides teachers' attitudes
toward using these aids. They all agreed that using teaching aids especially
Audiovisuals is efficient and useful, but teachers' perceptions and usage differed

between the studies.
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Chapter Three

Methodology and Procedures

3.1 Introduction

In this chapter, the researcher explains the methodology of the study, the
population and the sample, instruments of the study, their validity and reliability,
the dependent and independent variables of the study, procedures, and data

analysis.

3.2 Methodology of the Study

In this study, the researcher used descriptive methods by using both quantitative
and qualitative research instruments (teacher's questionnaire and interview) in
order to combine detailed descriptions and numerical explanations of the collected
data. The researcher adopted this method due to its relevance and suitability to the

purpose of the study.

3.3 Population of the Study
The population of the study is represented by EFL high basic school teachers in

governmental schools in Hebron District (middle, north and south) which are 501
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male and female EFL teachers according to the statistics of 2019-2020 academic

year.

3.4 Sample of the Study

The sample of the study consisted of 140 EFL male and female teachers from the
governmental high basic schools of southern, northern and middle Hebron with a
percentage of 28% from the overall community. The sample distributed according
to the independent variables: Gender, qualification and years of experience as
shown in table (3.1).

Table (3.1): Teachers' sample distribution according to gender, qualification and

years of experience

Teachers' sample
Variables Level Number Percentage
Male 49 35%
Gender
Female 91 65%
Total 140 100%
Diploma 12 8.6%
Qualification Bachelor 116 82.9%
Master 12 8.6%
Total 140 100%
Less than five 32 22.9%
Years of
experience 5-10 years 34 24.3%
More than 10 74 52.9%
Total 140 100%
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3.5 Instruments of the Study

The researcher developed the following instruments in order to achieve the

purpose of the study:

3.5.1 Teachers' Questionnaire

The researcher developed a questionnaire in a primary form, which was prepared
to measure EFL teachers' attitudes toward using Audiovisual Aids in English
language classes. The questionnaire was divided into two main sections. The first
one contained the teacher's demographic information while the other one consisted

of 35 items for the teacher to answer (See Appendix 1).

3.5.2 Teachers" Interview

The researcher developed a six-question interview in a primary form, which were
derived from the previous questionnaire. The interview aimed to investigate

teachers' opinions and ideas individually (See Appendix 2).

3.6 Validity of Instruments

The researcher checked the instruments' validity by discussing it firstly with her
supervisor, and then they were handed to a group of qualified educational
arbitrators who kindly cooperated and evaluated the content of both instruments
(questionnaire and interview) in terms of relevance and appropriateness to the
research purposes. Their comments and opinions have been taken into

consideration.
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3.7 Reliability of the Instruments

The reliability of the total degree for the questionnaire was calculated according to
the reliability co-efficient equation Cronbach alpha for the domains of the study,

as shown in in table (3.2) below:

Table (3.2): The results of reliability of the questionnaire on the total degree

Domain Items Reliability

Total score 35 0.921

It can be noticed from Table (3.2) that there is a good and acceptable statistical
percentage of the total items related to the attitudes toward using Audiovisual aids
among EFL high basic school teachers in Hebron where the reliability total degree
is (0.921).

3.8 Variables of the study

The study consisted of the following variables:

3.8.1 Independent Variables

a) Gender: which has two levels: (male, female)

b) Qualification: which has three levels: (diploma, bachelor and master)

c) Years of experience: which has three levels: (less than 5, from 5-10 years, more
than 10).

3.8.2 Dependent Variables

The dependent variables of the study are the attitudes toward using Audiovisual

aids among EFL high basic school teachers in Hebron.
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3.9 Procedures of the study

The researcher implemented the following procedures to carry out this study:

1.

After determining the statement of the problem, the population and the
sample of the study, the researcher prepared the study instruments, which
were an interview and a questionnaire to measure attitudes toward using
Audiovisual aids among EFL high basic school teachers in Hebron. The
researcher did so by referring to many researches, studies and books related
to the subject.

The study instruments were presented to a group of expert arbitrators in
order to take their observations and suggestions in consideration in terms of
content and construction of instruments so that the researcher can reach the
final forms of both the questionnaire (See Appendix 3) and interview (See
Appendix 4).

Obtaining a facilitate mission from Al-Quds University (See Appendix 5, 6,
7).

Obtaining a facilitate mission from Directorates of Education in Hebron
(See Appendix 8, 9, 10).

Verifying validity of the two instruments by displaying them to a number of
academic staff and experts in the field, (see appendix 11) Moreover, testing
the reliability of the questionnaire by using equation Cronbach Alpha.
Collecting data by distributing questionnaires on the sample of the study.
Interviewing 15 EFL teachers who were chosen randomly from the sample
of the study.

Discussing and explaining the findings, then, stating recommendations and

suggestions.

3.10 Statistical Processing

Collecting the questionnaires of the study, they were coded (giving certain

numbers) to prepare them for statistical analysis. In order to analyze the data, the
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researcher used the statistical technique Statistical Package for Social Science
(SPSS) using descriptive and analytical statistics (means, frequencies, and
percentage, Standard Deviation, Independent t-test, one-way ANOVA, Cronbach
Alpha and LSD).

3.11 Correction Key

To determine the degree of response means of the study participants, the following

levels and means have been adopted as shown in table (3.3):

Table (3.3) the degree of means of the study's participants

Level Degree

X <233 Low

233 <X <3.66 Moderate

X > 3.66 High
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Chapter Four

Findings of the Study

4.1 Introduction

This chapter presents the findings of the study according to the research questions
and title Attitudes toward using Audiovisual Aids among EFL high pasic
school Teachers in Hebron. It also presents the impact of each variable on the

participants.

4.2 Section one: Questionnaire Results
4.2.1 Results Related to the First Question:

What is the arithmetic mean for the attitudes toward using Audiovisual aids

do EFL high basic school teachers in Hebron?

To answer this question, means scores and standard deviation for the study sample
responses on questionnaire items about EFL teachers' attitude toward using
Audiovisual aids were calculated. Appendix (12) shows the means scores and
standard deviation for the whole questionnaire items. The following table shows
means scores and standard deviation for the attitudes toward using Audiovisual

aids among EFL high primary school teachers in Hebron.
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Table (4.1): Means and standard deviations for the attitudes toward using

Audiovisual aids among EFL high basic school teachers in Hebron

Total Items Mean standard Degree
deviations
35 4.13 0.41 High

It has been noted from table (4.1) that the means and standard deviations scores of
attitudes toward using Audiovisual aids among EFL high basic school teachers in

Hebron are high with a mean score of (4.13) and a standard deviation of (0.44).

It has also been noted from the previous appendix that (34) items came with a

High degree and only one item came as Moderate.

Results have shown that the item "I like to use audiovisual aids" got the highest
mean with (4.49), followed by item "I think Audiovisual aids is an important
teaching tool" with a mean of (4.41). Nonetheless, the item "I prefer teaching aids
that don’t use Audiovisual aids" had the lowest mean with (3.41) followed by "I

am trained to use Audiovisual aids" with a mean of (3.69).

4.2.2 Results Related to the Second Question:

Are there any differences in the arithmetic means for the attitudes toward
using Audiovisual aids among EFL high basic school teachers in Hebron due

to gender?

To answer this question, first, the question has been transferred into a hypothesis

"There are no statistically significant differences at the significance level (o <
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0.05) in the arithmetic means for the attitudes toward using Audiovisual aids

among EFL high primary school teachers in Hebron due to gender."”
To chick this hypothesis, independent T-test was used as shown in table (4.2).

Table (4.2): The results of independent T-test for the mean scores and
standard deviations of responses for the attitudes toward using audiovisual

aids among EFL high basic school teachers in Hebron due to gender

Gender No. Mean Std. df t Sig.
deviation value
Male 49 414 0.46 138 0.32 0.74
Female 91 4.11 0.37

Table (4.2) shows that level of significance is (0.74), which is greater than the
significant level (o < 0.05), this means there are no statistically significant

differences and the hypothesis is accepted.

4.2.3 Results Related to Third Question:

Are there any differences in the arithmetic means for the attitudes toward
using Audiovisual aids among EFL high basic school teachers in Hebron due

to qualification?

To answer this question, it has been transferred into a hypothesis "There are no
statistically significant differences at the significance level (a < 0.05) in the
arithmetic means for the attitudes toward using Audiovisual aids among EFL high

basic school teachers in Hebron due to qualification™.

To check this hypothesis, independent T-test was used as shown in table (4.3).
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Table (4.3): The results of independent T-test for the mean scores and
standard deviations of responses for the attitudes toward using Audiovisual

aids among EFL high basic school teachers in Hebron due to qualification

Qualification No. Mean Std. deviation
Diploma 12 4.07 0.38
Bachelor 116 4.09 0.40

Master 12 4.47 0.38

It is noticed from pervious table (4.3) that there are significant apparent
differences in the scores of responses of the attitudes toward using Audiovisual
aids among EFL high basic school teachers in Hebron due to qualification. To
check these differences, one way ANOVA was applied as shown in the following
table (4.4).

Table (4.4): One-way ANOVA results for the scores of responses of attitudes
toward using Audiovisual aids among EFL high basic school teachers in

Hebron due to qualification

Variance source | Sum  of | df | Mean |fvalue Sig.
squares square

Between groups 1.61 2 0.808

Within groups 21.91 137 5.05 0.008

Total 23.53 139 0.160

From table (4.4), it can be noticed that the significant level is (0.008). It is less
than the significant level (a < 0.05), which means there are significant differences

in the scores of responses of the attitudes toward using Audiovisual aids among
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EFL high primary school teachers in Hebron due to qualification. Therefore, the

hypothesis is rejected.

Furthermore, results of the (LSD) test were examined to show the direction of the

differences as shown in table (4.5)

Table (4.5): LSD Post-hoc test for qualification.

Variable | Qualification | Differences Sig.
in means

Bachelor -0.01552 0.898
Diploma Master -0.39762" 0.016
Diploma 0.01552 0.898
Bachelor Master -0.38210 0.002
Diploma 0.39762" 0.016
Master Bachelor 0.38210° 0.002

Table (4.5) reveals that there are significant differences between the mean values
among teachers with Diploma and teachers with Master referring to Master, and

among teachers with Bachelor and teachers with Master referring to Master.

4.2.4 Results Related to the Fourth Question:

Are there any differences in the arithmetic means for the attitudes toward
using Audiovisual aids among EFL high basic school teachers in Hebron due

to years of experience?

The fourth question has been transferred into the null hypothesis "There are no

statistically significant differences at the significance level (a < 0.05) in the
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arithmetic means for the attitudes toward using Audiovisual aids among EFL high

basic school teachers in Hebron due to years of experience"

To check this hypothesis, means and standard deviation scores for the study
sample responses on the attitudes toward using Audiovisual aids among EFL high
basic school teachers in Hebron due to years of experience were calculated as
shown in the following table:

Table (4.6): Means and standard deviations for the study sample responses to
the attitudes toward using Audiovisual aids among EFL high basic teachers in

Hebron due to years of experience

Years of experience No. Mean Std. deviation
Less than 5 years 32 4.12 0.45
From 5-10 years 34 4.10 0.43

More than 10 years 74 4.13 0.38

It can be noticed from table (4.6) that there are apparent differences in attitudes
toward using Audiovisual aids among EFL high basic school teachers in Hebron
due to years of experience. To check these differences, one way ANOVA was

applied using test data, as shown in the table (4.7).
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Table (4.7): One-way ANOVA results for the scores of responses of the
attitudes toward using Audiovisual aids among EFL high basic school

teachers in Hebron due to years of experience

Variance source | Sum of df Mean | fvalue Sig.
squares square
Between groups 0.01 2 0.010
Within groups 23.51 0.05 0.94
137 | 0.172
Total 23.53 139

From the table (4.7), it can be noticed that the significant level is (0.94). It is more
than the significant level (a0 < 0.05). Thus, there are no significant differences in
the results for the scores of responses of the attitudes toward using Audiovisual
aids among EFL high basic school teachers in Hebron due to years of experience,

and hypothesis is accepted.

4.3 Section Two: Interview Results

In this instrument, the researcher aimed to investigate what kind of Audiovisual

aids teachers usually use and for what purposes they use them.

Interviews are very beneficial as researchers can find some specific answers for
their questions. This study consisted of six questions, which were answered by

teachers as the following:
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The first question: do you use audiovisual aids? If yes, what kind of

audiovisual aids do you use?

For the first part of the question, all the teachers said that they use audiovisual aids
while teaching everyday lessons. Most of them pointed out that they use them
frequently, and the rest use them sometimes, while just one teacher answered that

she rarely use them.

For the second part of the question, most of the teachers said they use Audiovisual
aids like LSD and Audio aids like the tape recorder. Others said that they use
visual aids such as pictures, maps, cards, posters, diagrams and educational videos.
One of the teachers said, "In this stage of school, it’s more effective to use
Audiovisual aids to attract tour students attention and increase their participation,

and not to depend only on visuals or audios that are suitable for primary schools."

The second question: what are the most useful Audiovisual aids you use in

your teaching?

The majority of the teachers' answers said that LCD is the most useful teaching
aid, followed by recorder or audio scripts, then pictures and card and other visual

aids.
The third question: for what purpose do you mainly use Audiovisual aids?

Seventy percent of the teachers said that they use Audiovisual aids to enhance
students' listening and speaking skills. They pointed out that they make sure that
students can hear the correct accent from native speakers in order to speak better
English. Another reason is that using Audiovisual aids can add fun and interest to
the class and increase participation among students. Some teachers added that
using Audiovisual aids facilitates the teaching process, as they are efficient in the
class. One teachers said that he uses them to vary his teaching methods and

another one uses them to illustrate ideas for the students.
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The fourth question: when do you use audiovisual aids in your teaching?

The majority of teachers answered that they usually use Audiovisual aids to
introduce new topics and for presenting new vocabulary. They also pointed out
that they use these aids mostly in listening and speaking activities. Some use
audiovisual aids in reading comprehension lessons and at the beginning of units.
Two teachers answered that they use them to revise students' knowledge at the end
of a lesson or unit. A teacher said, "It is always fun and effective to start your
lesson with an interesting teaching aid. It attracts students' attention and expose the

lesson in a different way that students will never forget."”

The fifth question: where do you obtain your Audiovisual aids from?

(Environment, by yourself, prepared at school, other teachers or students):

Most of the teachers answered that the main source for obtaining their audiovisual
aids is either the school or themselves. Four teachers said that they usually get
their aids from their students and three teachers obtain them from other teachers.
One teacher said, "Sometimes | ask my students to prepare teaching aids in

order to encourage them and involve them in the learning process."
The sixth question: what difficulties do you face in using Audiovisual aids?

The teachers mentioned varied factors that makes it difficult for them to use
Audiovisual aids in their classes. They all had answers in common including, the
absence of the internet in their schools in addition to electricity cut off.
Furthermore, another problem they usually face is the students' listening problems;
despite using aids that develop listening, students have difficulty understating what
they listening to. Some of them said that schools are not prepared with suitable
materials and aids. Three teachers added that using Audiovisual aids needs time
which they don’t have. One teacher said, "When | use any Audiovisual aids,
students lose their focus and start to make noise, so | prefer not to waste my time
using technology.” Finally, some teachers pointed out that the large number of

students in the class makes it hard to use Audiovisual aids.
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4.4 Summary of Results

Findings of the study showed these results:

1

Attitudes toward using Audiovisual aids among EFL high basic school
teachers in Hebron are high, with a mean score of (4.13) and a standard
deviation of (0.441).

There are no significant differences at the significance level (a < 0.05) in
the arithmetic means for the attitudes toward using Audiovisual aids among
EFL high basic school teachers in Hebron due to Gender.

There are significant differences at the significance level (a < 0.05) in the
arithmetic means for the attitudes toward using Audiovisual aids among
EFL high basic school teachers in Hebron due to qualifications for the
teachers with a Master degree.

There are no significant differences at the significance level (a < 0.05) in
the arithmetic means for the attitudes toward using Audiovisual aids among
EFL high basic school teachers in Hebron due to years of experience.
Results of the interview revealed that all teachers use Audiovisual aids.
Most of them use it usually; they use LCD and audio visuals most of the

time.
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Chapter Five

Discussion and Recommendations

5.1 Introduction

This study aimed to determine the attitudes toward using Audiovisual aids among
EFL high primary school teachers in Hebron district according to gender,
qualification and years of experience. For this purpose, the researcher conducted
the current study on a sample, which consisted of male and female EFL teachers
from northern, southern and middle Hebron. Two instruments were conducted, a
questionnaire and an interview. Discussion of the findings of the study is presented

in this chapter according to the questions of the study as follows:

5.2 Discussion of the Findings
5.2.1 Discussion of the Findings Related to the First Question:

What is the arithmetic mean for the attitudes toward using Audiovisual aids

do EFL high basic school teachers in Hebron

Results of this study showed that the means scores and standard deviations of
attitudes toward using Audiovisual aids among EFL high primary school teachers

in Hebron are high, with a mean score of (4.13) and a standard deviation of

41



(0.441). Results showed that EFL teachers in Hebron use Audiovisual aids while

teaching and that they like to use them.

These results prove that Audiovisual aids are important and essential in EFL
classes, which can be seen in the responses on items that discuss the influence and

importance of Audiovisual aids on students and English classes.

The study agrees with the results of (Yoshida, 2013), (Mathew & Alidmat, 2013),
(Kausar, 2013), (Abu Fasha, 2008), (Yonus & others, 2013), (Ben Sola, 2012),
(Kakar & Naureen, 2017), (Palmer, 2019), (Intai & Tang, 2017), (Tahboub, 2018)
and (Shabiralyani & others, 2015).

Nevertheless, it disagree with (Ramirez, 2012), (Thaseem and Kareema, 2017),
and (Allou, 2013), which all reveal that teachers have negative attitudes toward
using Audiovisual aids, or don’t use them usually although they are beneficial for
students. The researcher justifies that due to the timing issue and the lack of

teaching aids in their schools and universities.

5.2.2 Discussion of the Findings Related to the Second Question:

Are there any differences in the arithmetic means for the attitudes toward using

Audiovisual aids among EFL high basic school teachers in Hebron due to gender?

The hypothesis of this question is "There are no statistically significant differences
at the significance level (a < 0.05) in the arithmetic means for the attitudes toward
using Audiovisual aids among EFL high primary school teachers in Hebron due to

gender."

The study showed that there are no significant differences at the significant level
(0 £0.05) between the mean scores for the attitudes toward using Audiovisual aids
among EFL high primary school teachers in Hebron due to Gender. Thus, the first

hypothesis was accepted.

The researcher justified this finding due to teachers' interest from both genders in

teaching aids in general and Audiovisual ones specifically. In addition, both
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genders are qualified and have been trained to use modern technological

Audiovisual aids in the class.

The result agrees with (Shabiralyani & others, 2015), (Yonus & others, 2013),
(Mossaab, 2013), (Abu Fasha, 2008).

5.2.3 Discussion of the Findings Related to the Third Question:

Are there any differences in the arithmetic means for the attitudes toward using
Audiovisual aids among EFL high basic school teachers in Hebron due to

qualification?

The hypothesis of this question is "There are no statistically significant differences
at the significance level (a < 0.05) in the arithmetic means for the attitudes toward
using Audiovisual aids among EFL high primary school teachers in Hebron due to

qualification.”

Findings of this study showed that there are significant apparent differences in the
scores of responses of the attitudes toward using Audiovisual aids among EFL
high primary school teachers in Hebron due to qualification for teachers with

Master degree, and the hypothesis was rejected.

The researcher justifies this finding due to the kind of learning and courses that
MA  teachers take. They usually have courses that focus on modern teaching
methods and strategies, and the techniques of efficient teaching that use effective
teaching methods and aids, which reflects positively on their attitudes toward

using Audiovisual aids and stimulates them to apply them in their classes.

These results don’t agree with (Al Mamun, 2014), (Ramirez, 2012), (Mossaab,
2013) and (Abu Fasha, 2008), which reveals that there are no apparent significant
differences in the attitudes of the teachers toward using audiovisual aids due to
qualification. The reason can be ascribed to the difference of the samples of these

studies.

43



5.2.4 Discussion of the Findings Related to the Fourth Question:

Are there any differences in the arithmetic means for the attitudes toward using
Audiovisual aids among EFL high basic school teachers in Hebron due to years of

experience?

The hypothesis of this question is "There are no statistically significant differences
at the significance level (a < 0.05) in the arithmetic means for the attitudes toward
using Audiovisual aids among EFL high primary school teachers in Hebron due to

years of experience."

Findings of this study showed that there are no significant apparent differences in
the scores of responses of the attitudes toward using Audiovisual aids among EFL
high primary school teachers in Hebron due to years of experience. The researcher
justifies this finding to the teachers' assiduousness on using any effective method
or aid in order to improve students' results, and their desire to develop their
professional performance. In addition, all of them are exposed to an administrative

supervision that makes sure they all use teaching aids, especially Audiovisuals.

This finding agrees with (Shabiralyani & others, 2015), (Yunus, 2013), (Mossaab,
2013), (Ben Sola, 2012) and (Kakar & Naureen, 2017).

5.2.5 Discussion of the Findings Related to the Interview

Teachers' interviews have shown that teachers in general have positive attitudes
toward using Audiovisual aids while teaching EFL in high primary schools in
Hebron, which reflects positively on the usage of these aids, especially LSD
projector. That had been seen through the first and second interview question.
These findings agree with (Yunus, 2013) and (Mamun, 2014) who conducted
interviews to investigate teachers' attitude, usage and effectiveness of Audiovisual

aids.

The third question was about reasons that make teachers use Audiovisual aids.

Most of the responses were to enhance students' listening and speaking skills and

44



to facilitate the teaching process, which emphasizes and highlights the
importance and effect of Audiovisual aids. The results agree with (Palmer, 2019),
(Tahboub, 2018), (Allou, 2013) (Mossaab, 2013), and (Mamun, 2014) who found
that Audiovisual aids are effective in teaching speaking and listening skills in EFL

classes.

Furthermore, the fourth question investigated the subjects that teachers use
audiovisual aids with, such as presenting new vocabulary and beginning each unit
or lesson in reading comprehension lessons and revising students' information.
These results agree with (Ben Sola, 2012) and (Yunus, 2013) who found that using
Audiovisual aids while teaching EFL is beneficial for teaching vocabulary and for

reading.

For the last question, teachers mentioned many obstacles they face while using
Audiovisual aids, such as time issues, huge classes, lack of training for teachers,
and lack of equipment in schools. This agrees with the following studies: (Abu
Fasha, 2008), (Kakar and Naureen, 2017), (Ramirez, 2012) and (Thaseem and
Kareema, 2017).
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5.3 Recommendations

In the light of the study results, the researcher recommends the following:

1-

To continue encouraging teachers to complete higher studies, for its
significance in applying modern teaching strategies and methods
especially when it' comes to audiovisual aids.

This study was limited to the EFL high primary school teachers in
Hebron. Other studies could be applied on more samples and
specializations in Hebron and Palestine to investigate the impact of
Audiovisual aids on many aspects.

The Ministry of education should train new teachers on using technology
and multimedia in classes to qualify them to use Audiovisual aids because
many teachers said they trained themselves to use these aids.

Curriculum designers in Palestine should insert activities using
Audiovisual aids in the curricula for all levels.

Schools should be provided with required equipment necessary for using

Audiovisuals while teaching.
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Appendix 1: Teachers' Questionnaire (First copy)

EFL Teachers' Questionnaire on
Audiovisual Aids

Dear teachers,

This questionnaire is part of a research project titled *"Attitudes Toward
Using Audiovisual Aids Among EFL High primary School Teachers in
Hebron™, as a requirement to obtain a master degree in teaching methods
from Al-Quds University.

Your participation is highly valued. All the answers you provide in this
questionnaire will be confidentially used for research purposes only.

Please fill in the blanks with the appropriate information or put (X) in the
appropriate box.

Thank you for your cooperation

Researcher

Abeer Jawabreh
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Section One: Demographic Information

Please put (X) in the appropriate place:

Gender: 0 Male 0 Female
Quialification: o Diploma 0 Bachelor O Master
Years of experience: o less than 5 05— 10 years 0 More than 10 years

Section 2: Attitudes toward using Audiovisual Aids among EFL

teachers:

Item

Extremel
y agree

Agree | Neutral

Disagre | Extremely
e Disagree

1) In general, | have positive attitudes toward
Audiovisual aids.

2) | like to use Audiovisual aids in teaching.

3) Audiovisual aids facilitate my process of
teaching.

4) Audiovisual aids is an important teaching
tool.

5) Audiovisual aids have to part of English
language teaching.

6) | prefer teaching methods that don't use
Audiovisual aids.

7) Using Audiovisual aids is efficient in
language teaching.

8) Teaching with Audiovisual aids should be
obligatory in E classes.

9) Classes that use Audiovisual aids are more
efficient than those that don’t.

10) Classes that use Audiovisuals develop
skill and knowledge more than classes that
don’t.

11) Audiovisual aids help me carryout my
teaching responsibilities more efficiently.
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12) Using teaching aids advances my
professional development as a teacher.

13) Using Audiovisual aids saves both time
and energy.

14) Using Audiovisual aids improves
interactivity in the class.

15) Using Audiovisual aids enhances English
language learning.

16) I use Audiovisual aids while teaching.

Extremel
y agree

Agree

Neutral

Disagre
e

Extremely
disagree

17) Audiovisual aids support my teaching.

18) I think Audiovisual aids are useful.

19) Audiovisual aids are available in my
class.

20) Audiovisual aids meet learners' language
needs.

21) Audiovisual aids increase learners'
communicative skills.

22) Audiovisual aids arouse learners' attention
in class.

23) Audiovisual aids increase learners'
participation in the class.

24) Teaching aids help me to achieve teaching
goals.

25) | am trained to use Audiovisual aids.

26) | use visual aids like picture, slides and
posters in the class.

27) | think the audio materials help to
improve students' listening skills.

28) | believe the class is more interesting
when using Audiovisuals.

29) Audiovisual aids motivate creativity
among students.

30) | prepare my Audiovisual aids.
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31) I use Audiovisual aids only when there is
a supervisor.

32) A good teacher doesn’t need to use
teaching aids.

33) I think Audiovisual aids don’t have an
educational value.

34) I don’t have time to use Audiovisual aids.

35) Using Audiovisual aids is not
encouraging.
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Appendix 2: Teachers' Interview (First Copy)

Interview questions:

Q.1: Do you use Audio visual aids while teaching?

Q.5: Where do you obtain your Audiovisual Aids from: (environment, by yourself,
prepared at school, other teachers/students, etc)?

Researcher

Abeer Jawabreh
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Appendix 3: Teachers' Questionnaire (Final copy)

EFL Teachers' Questionnaire on
Audiovisual Aids

Dear teachers,

This questionnaire is part of a research project titled " Attitudes Toward Using
Audiovisual Aids Among EFL High basic School Teachers in Hebron", as a
requirement to obtain a master degree in teaching methods from Al-Quds University.

Your participation is highly valued. All the answers you provide in this questionnaire will
be confidentially used for research purposes only.

Please fill in the blanks with the appropriate information or put (X) in the appropriate
box.

Thank you for your cooperation

Researcher

Abeer Jawabreh
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Section One: Demographic Information

Please put (X) in the appropriate place:

Gender: 0 Male o Female
Qualification: o Diploma o Bachelor o Master
Years of experience: O less than 5 o5 — 10 years o0 More than 10 years

Section 2: Attitudes toward using Audiovisual Aids among EFL teachers:

strongly
Item agree

Agree | Neutral

Disagree | strongly
Disagree

1) 1 like to use Audiovisual aids in teaching.

2) Audiovisual aids facilitate my process of
teaching.

3) I think Audiovisual aids is an important
teaching tool.

4) Audiovisual aids have to be part of
English language teaching.

5) | prefer teaching methods that don't use
Audiovisual aids.

6) | believe Using Audiovisual aids is
efficient in language teaching.

7) Teaching with Audiovisual aids should be
obligatory in E classes.

8) Classes that use Audiovisual aids are
more efficient than those that don’t.

9) I think classes that use Audiovisuals
develop skill more than classes that don’t.

10) Audiovisual aids help me carryout my
teaching responsibilities more efficiently.

11) Using teaching aids advances my
professional development as a teacher.

12) Using Audiovisual aids saves both time
and energy.

13) Using Audiovisual aids improves
interactivity in the class.
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14) Using Audiovisual aids enhances
English language learning.

15) I use Audiovisual aids while teaching.

16) I believe using Audiovisual aids is an
effective teaching style.

strongly
agree

Agree

Neutral

Disagree

strongly
disagree

17) Audiovisual aids support my teaching.

18) I think Audiovisual aids are useful.

19) Audiovisual aids are available in my
class.

20) Audiovisual aids meet learners' language
needs.

21) Audiovisual aids increase learners'
communicative skills.

22) Audiovisual aids arouse learners'
attention in class.

23) Audiovisual aids increase learners'
participation in the class.

24) Teaching aids help me to achieve
teaching goals.

25) | am trained to use Audiovisual aids.

26) | use visual aids like picture, slides and
posters in the class.

27) | think the audio materials help to
improve students' listening skills.

28) | believe the class is more interesting
when using Audiovisuals.

29) Audiovisual aids motivate creativity
among students.

30) I prepare my Audiovisual aids.

31) | use Audiovisual aids only when there
IS a supervisor.

32) I think that a good teacher doesn’t need
to use teaching aids.
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33) I think Audiovisual aids don’t have an
educational value.

34) I don’t have time to use Audiovisual
aids.

35) Using Audiovisual aids is not
encouraging.
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Appendix 4: Teachers' Interview (Final copy).

Interview questions:

Q.1: Do you use Audio visual aids while teaching? If yes, what kind of Audio Visual aids
do you use?

Q.5: Where do you obtain your Audiovisual Aids from: (environment, by yourself,
prepared at school, other teachers/students, etc)?

Researcher

Abeer Jawabreh
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Appendix (11)

List of Validation Committee

No. Name Institution
1 Prof. Afif Zidan Al-Quds University
2 Prof. Mo'en Jaber Bethlehem University
3 Dr. Inas Nasser Al-Quds University
4 Dr. Ibrahim Arman Al-Quds University
5 Dr. Ibrahim Sabateen Palestine Technical University
6 Dr. Hazem Bader Hebron University
7 Dr. Ghassan Sarhan Al-Quds University
8 Dr. Mohsen Adas Al-Quds University
9 Dr. Manal Abu Monshar Hebron University
10 | Mr. Hasan Karablieh Directorate of Education
11 | Mr. Nidal Katbeh Directorate of Education
12 | Mrs. Shorouq Hassan Hebron University
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Appendix 12:

Means and standard deviations for the attitudes toward using Audiovisual aids among
EFL high basic school teachers in Hebron.

No. | Item Mean standard | Degree
deviations

1 | like to use Audiovisual aids 4.49 0.617 High

3 | think Audiovisual aids is an important 441 0.689 High
teaching tool

2 Audiovisual aids facilitate my process of 4.39 0.618 High
teaching

26 | I use visual aids like pictures, slides and 4.37 0.771 High
posters in the class

17 | Audiovisual aids support my teaching 4.35 0.599 High

27 | | think the audio materials help improve 4.34 0.717 High
students' listening skill

28 | I believe the class is more interesting when | 4.34 0.665 High
using Audiovisuals

33 | I think Audiovisual aids don’t have an 4.34 0.878 High
educational value

18 | I think Audiovisual aids are useful 4.33 0.605 High

15 | I use Audiovisual aids while teaching 4.26 0.650 High

32 | I think that a good teacher doesn’t need to 4.23 0.947 High
use teaching aids

16 | I believe using Audiovisual aids is an 4.20 0.670 High
effective teaching style

31 | luse Audiovisual aids only when thereisa | 4.20 0.961 High
supervisor

9 | think classes that use Audiovisuals develop | 4.18 0.722 High
skills more than classes that don’t

21 | Audiovisual aids increase learners' 4.18 0.681 High
communicative skills

35 | Using Audiovisual aids is not encouraging 4.17 0.913 High
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6 | believe using Audiovisual aids is efficient | 4.16 0.595 High
in language teaching

22 | Audiovisual aids arouse learners' attention in | 4.16 0.745 High
class.

4 Audiovisual aids have to be part of English | 4.15 0.739 High
language teaching.

24 | Teaching aids help me to achieve teaching 411 0.721 High
goals.

11 | Using teaching aids advances my 4.10 0.692 High
professional development as a teacher.

13 | Using Audiovisual aids improves 4.10 0.713 High
interactivity in the class.

8 Classes that use Audiovisual aids are more | 4.08 0.814 High
efficient than those that don’t.

14 | Using Audiovisual aids enhances English 4.08 0.740 High
language learning.

23 | Audiovisual aids increase learners' 4.08 0.700 High
participation in the class.

20 | Audiovisual aids meet learners' language 4.06 0.717 High
needs.

10 | Audiovisual aids help me to carry out my 4.05 0.723 High
teaching responsibilities as a teacher.

34 | I don’t have time to use audiovisual aids 4.04 0.970 High

12 | Using Audiovisual aids saves both time and | 4.01 0.848 High
energy.

29 | Audiovisual aids motivate creativity among | 3.96 0.826 High
students.

7 Teaching with Audiovisual aids should be 3.84 0.884 High
obligatory in English classes.

30 | I prepare my Audiovisual aids. 3.81 0.959 High

19 | Audiovisual aids are available in my class. 3.71 0.977 High

25 | I am trained to use Audiovisual aids. 3.69 0.966 High

5 | prefer teaching methods that do not use 341 1.163 Moderate
Audiovisual aids.

Total 4.13 0.411 High
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