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The Embodiment Degree of National Professional Standards Among 

Resources room Teachers and its Relation to Professional Performance in 

Palestine.  

Prepared by:AreenMahmouadMousaAlhanouti 

Supervised by: Dr. InasAref Nasser 

Abstract 

This study Primarily ventures to investigate the extent to which Palestinian resource classroom 

teachers align with national professional standards and to explore the relationship between 

these standards and their professional performance  The researcher employed a descriptive 

correlational Methodology and utilized survey to collect data from a sample of  (26) male and 

(104) female resource classroom teachers, representing approximately (32.5%) of the total for 

the academic year 2023-2024. To achieve the goals of the study, the researcher constructed the 

first study instrument, which is a questionnaire, to measure the degree of representation of 

national professional standards among resource room teachers. It consisted of (54) items, 

distributed over (8) professional standards as outlined in the 2018 Professional Standards 

Handbook for Resource Room Teachers issued by the Education Profession Development 

Authority in Palestine. The researcher also prepared the second study instrument, which is the 

questionnaire, to measure the degree of professional performance among resource room 

teachers in Palestine. It consisted of (25) paragraphs and  the validity and reliability of both 

instruments were verified before conducting the study.Findings indicate a substantial overall 

adherence to national professional standards (78.4%). However, domain of professional 

development exhibited a comparatively lower score (67.4%). Significant differences in 

adherence to standards were observed across gender (higher for females), educational 

qualifications (higher for postgraduate degrees), and specialization (higher for special 

education). While years of experience and directorate did not yield significant differences. 

  Regarding professional performance, the overall score was (81.7%). Notably, teachers 

specializing in special education demonstrate significantly higher performance levels. Other 

demographic variables, such as gender, educational qualifications, years of experience, and 

directorate, did not produce significant variations.A robust positive correlation of (0.69) was 

found between the degree of adherence to national professional standards and professional 

performance. These findings suggest that teachers who more closely align with national 

professional standards tend to exhibit higher levels of overall professional. 

Keywords: National Professional Standards, Resource Room Teachers,Professional performance
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