
 



 



 

 

 

 



 الإهداء

 حفظهما الله وأبي ميالحياة أ إلى سبب وجودي في

 إيناسعلى قلبي  والأغلى الحبيبةإلى زوجتي 

 عنهم فلذات كبدي انشغاليإلى من تحملوا 

 شهد، ياسر عرفات، وردة، عبد الكريم، سارة 

 الأعزاءإلى إخوتي وأخواتي 

  والعمل زملائي في الدراسةإلى الأصدقاء و

مؤيد الزين                                                
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"  ْ ْ لَََزِيدَنَّكُم ْ لئَِِ شَكَرْتُم نَ رَبُّكُم  ( سورة ابراهيم7) " وَإِذْ تأََذَّ

 

فالحمد لله رب العالمين والصلاة والسلام على أشرف الَنبياء والمرسلين س يدنا محمد صلى الله عليه وسلم، 

الحمد لله رب العالمين أحمده حمداً كثيراً لا يحصيه عد، ولا يبلغه جهد من جد، أحمده س بحانه وأشكر فضله 

 القدس. جامعةأن أعانني على إتمام هذه الرسالة في صرح علمي متين وعريق، في 

تقدير والاحترام، ، فله مني كل الشكر وال الدكتور/ عمر الريماويأوجه شكراً محفوفاً بالعرفان لمشرفي الفاضل 

لَسلوبه المميز وتوجيهاته القيمة وتعاونه، وحرصه الشديد على متابعة ما كان يتم إنجازه أولًا بأول، حتى 

 ظهرت الرسالة بهذه الصورة.

بة القلب الكبير صاح  الدكتورة إيناس موسى أبو لبنير لزوجتي العزيزة ورفيقة دربي وكل الشكر والتقد

 . ا ددمته من جهد ونص  يية  مراحل دراس تيورمز العطاء والتضحية لم

إلى الَساتذة الَفاضل أعضاء لجنة المنادشة بقبول مراجعة هذه الرسالة  والامتنانكما أتقدم بعظيم الشكر 

 والمشاركة في منادش تها وإبداء ملاحظاتهم ومقترحاتهم التي من شأنها أن تثري هذا العمل.

امعة القدس، الذين لم رشاد النفسي والتربوي بجالإ وكل الشكر والتقدير لَعضاء الهيئة التدريس ية في دسم

  ما اس تطاعوا من جهد وتوجيه وإرشاد على مدار س نوات دراس تي في هذه الجامعة. يبخلوا بكل

  مييعاً.ل بصورة أفضل، شكراً لكُوالشكر لكل من ساعدني وودف إلى جانبي، في سبيل تقديم هذا العم

 شكراً لله ولكم جميعاً...
 ث مؤيد الزينحالبا
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Abstract: 

 

The study aimed to identify the motivation of academic achievement and its 

relationship with the two patterns of personality (A-B) among the students of 

Al-Quds University and to discover the motivation level of academic 

achievement , in addition to know the personality pattern (A-B) which is 

prevailing among the students of Al-Quds University, and to know the 

differences in the level of  motivation of academic achievement and the level 

of the personality patterns (A-B) among the students of Al-Quds University 

according to the variables of ( social gender, faculty, accumulative average, 

place of residence, birth order). In order to achieve the aims of the study, the 

descriptive correlational methodology was used. The sample of the study was 

chosen by the random stratified way. The sample of the study consisted of (399) 

male and female students. The researcher used the measure of academic 

achievement which was prepared by (Al-Umari,2012) and the measure of 

personality patterns which was prepared by  (Ghawanmenh,2012). The validity 

and reliability of the two instruments of the study were verified. 

The results of the study revealed the following: There is a direct relationship 

between the motivation of academic achievement and the two personality 

patterns of (A-B) among the students of Al-Quds University. The level of 

motivation of academic achievement among the students of Al-Quds 

University came at a medium degree, also the results  revealed that students 

from the personality pattern (A) have high motivation of academic achievement 

, and that students from the personality pattern (B) have  medium motivation 



 

 و
 

of academic achievement. The prevailing personality pattern among the 

students of Al-Quds University is the pattern (A). There were no differences in 

the level of motivation of academic achievement among the students of Al-

Quds University which are due to the variable of social gender, the variable of 

the faculty, and the variable of birth order. It was indicated that there are 

differences  due to the variable of the place of residence in favor of the 

inhabitants of the camps, and  to the variable of the accumulative average, in 

favor of those whose average is (86% and more ) . There were no differences 

in the level of personality pattern (B) among the students of Al -Quds 

University  which are due to the variable  of social gender, and the variable of 

the faculty, while there were differences among the personality pattern (B) 

which are due to the variable of social gender. The differences were in favor of 

the females. There were differences among the students having the personality 

pattern (A) due to the variable of the faculty. The differences were in favor of 

the scientific  faculties. It  was also indicated that there were no differences in 

the level of the two personality patterns (A-B) which are due to the variable of 

the  place of residence. The results  also indicated that there were no differences 

for the pattern (B) which are due to the variable of birth order and to the variable 

of the accumulative average, while there were differences for the personality 

pattern (A), and they were in favor of the first birth order, and to the variable 

of the  cumulative average for the (A) pattern, and they were in favor of  the 

averages from( 76% - 85%). In the light of these results, the researcher 

recommended: It is necessary that the educational institutions take interest, 

increase the efforts, offer psychological and social guidance to the students of 

the Palestinian universities, and lessen the psychological pressure to which the 

students are exposed. Benefiting from the students who have the (A) 

personality pattern in the competitive university activities.
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