Deanship of Graduate Studies

Al-Quds University

The Effects of Culturally-loaded Texts on EFL
Learners’ Reading Comprehension

Sahar Sami Sadeq Sultan

M.A Thesis

2003




The Effects of Culturally-loaded Texts on EFL
Learners’ Reading Comprehension

By

Sahar Sami Sadeq Sultan

BA.: English Language from Bethlehem University (Palestine)

A thesis submitted in partial fulfillment of requirements for the
degree Master

>

Department of Education\ Teaching Methods

Al-Quds University

December, 2003
c2-




Department of Education
Al-Quds University
Deanship of Graduate Studies

The Effects of Culturally-loaded Texts on EFL
Learners’ Reading Comprehension

By
Sahar Sami Sadeq Sultan

Registration No: 20010016
Supervisor: Dr. Adnan Shehadeh

Master thesis submitted and accepted, 18" Dec. 2003

The names and signatures of the examining committee members are as

follows:
1. Dr. adnan Shehadeh Head of committee Signature: u‘k W

2.Dr. Ahmad Fahim Jaber Internal Examiner Signature: Ahmad j‘}:’(

3.Dr. Raghad Dweik External Examiner Signature: R j l/uu/ MW/MJ_/

Al-Quds University

2003



s\

Declaration

I certify that this thesis submitted for the degree of Master is the

‘result of my own research, except where otherwise acknowledged, and

this thesis (or any part of the same) has not been submitted for a higher

degree to any other university or institution.

 —
Signed:... 7&.’"?""?""

Sahar Sami Sultan

Date: Nov. 18™ 2003




ACKNOWLEDGMENTS

Completion of this thesis is the result of the efforts of many people.
My sincere thanks are extended to Dr. Adnan Shehadeh, my advisor. He
spared neither time nor effort to help this work come into being. He read
the entire work page by page and word by word to offer his comments in
the true spirit of friendly, constructive criticism. Such criticism is SO
valuable that I felt both privileged and blessed to receive it. His
enthusiasm and support have been illuminating even through periods of
outright panic.

I- also wish to thank Dr. Ahmad Fahim Jaber , Dr. Raghad Dweik,
" and Dr. Tayseer Abdallah for their support .

I would like to extend my thanks to all teachers and employees at
Al- Quds University, and I would like to send special thanks to Dr,
Ghassan Sarhan who has been extremely generous in helping.

I gratefully acknowledge the help and encouragement of my
headmistress Mrs. Ayyad, my colleagues and my faithful friends Ghada
Ja'bary and Tagreed Tamimi.

[ also offer my gratitude to my mother, brothers and sisters for their

111



support and encouragement. A special thank is due to my dear brother,
Suhail, because without his contributions this research would have
remained an unfulfilled dream.

My deepest and unending thanks go to my husband for his
enthusiasm and support that cheered me up when my spirit lagged, eyes

blurred, and typing fingers grew numb.

IV



ABSTRACT

The present study was conducted to investigate the effect of target
language culture i.e. (the American culture) on the students' outcome in

reading. More specifically, this study addressed the following questions:

1. Is there a statistically significant effect for gender on the learners' General

Ability in English (GAE)?

_2.Is there a statistically significant relationship between learners' GAE and
their achievement when reading the two types of texts (loaded with target

language culture and not loaded with target language culture ?).

3.Is there a statistically significant relationship between students'
achievement in the reading passages that are loaded with target language
culture and their achievement in the reading passages that are not loaded

with target language culture?

4.Is there a statistically significant difference in the students' achievement
in the reading passages that are loaded with target language culture and
their achievement in the passages that are not loaded with target language

culture?

5. Is there a statistically significant difference in the students'

achievement in the reading passages that are loaded with target language
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culture and their achievement in the reading passages that are not loaded

with target language culture due to gender?

6.Is there a statistically significant difference between the students whose
GAE is good and those whose GAE is poor in their achievement in the
reading passages that are loaded with target language culture and the
passages that are not loaded with target language culture?

Fifty-eight first-year students from Palestine Polytechnic University have

\

participated in the study. Four authentic texts were used to test the subjects'
ree\iding comprehension in English as a foreign language. Each text was
followed by nine multiple-choice questions.

After the data were collected, the following statistical tests were
performed on the data: frequencies, percentages, standard deviation, t-tests,
and Pearson correlation.

The following is a summary of the findings:
1.There was statistically significant difference between students'’ GAE
attributable to gender in favor of females.
2.The results showed that there was a significant relationship between the

subjects' GAE and their performance on all texts except one text that is not

loaded with target language culture ( Text D).
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3. A significant relationship was found between the learners' comprehension
scores of the texts that are loaded with target language culture and those that
are not loaded with target language culture.

4. There were significant differences between students' performance on the
texts that are loaded with target language culture and those that are not
loaded with target language culture.

5. There was a significant difference between males and females in their
pérfonnance on text B that is loaded with target language culture.
Meanwhile, the findings indicated that no significant differences were found
between males and females in their performance on Text A, Text C nor Text
D. One can argue that the difference between males and females'
perf?rmance on Text B is attributed to the fact that females were more
interested in the subject of Text B than males.

6. There was a significant difference between students whose GAE is good
and those whose GAE is poor in their performance on the passages that are

culturally loaaed (A&B) and Text C in favor of good students.
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Chapter One

1-1 Introduction

\  1-1-1 The Importance of Reading

Reading is an essential process in learning languages, the native
language (L1) and the second language (L2). A considerable number of
researchers (Alderson, 1984; Williamson, 1988; Brush, 1991; Badrawi,

‘. 1994 and Yousef, 1998) agree that reading is the main route to the
command of language. Bright and MacGregor (1970) note that where
there is little reading there will be little language learning. Nuttall (1996)
adds that reading is a highly effective means of extending the command
of language. Gibson and Levin (1975) in Destefano (1978) also state that
reading has received more attention than other aspects of education, so
there is small wonder that instruction in the early grades is organized

around learning to read because almost everyone expresses concern about

students learning to read.




be able to comprehend texts with some degree of proficiency. The third
reason for this interest is cognitive. The learning of two encoding systems
is interesting to the educational research community. Analysis of second
language literacy acquisition may lend insight into the "universals
hypothesis " which discusses the similarities and differences between

languages (Kilani,2001) .
\ 1-1-2 Language and culture

+ Relationship between language and culture has been debated.
However, several researchers argue that language and culture are closely
related and interactive (Rivers, 1981; Gaston, 1984; Damen, 1987;
Qmaggio, 1993; Badrawi, 1994). According to Rivers (1981), culture in
contemporary teaching of languages includes everyday lifestyle of
ordinary citizens and the values, beliefs, and prejudices they sﬁare with
their fellows within their linguistic and social groups. Seelye (1984)
defines culture as a broad concept that embraces all aspects of human life.
This means that culture encompasses everything that people learn to do.
Culture is also viewed as the totality of the ways of life of alanguage
community, and language carries within it what can be called "cultural
meaning" (Badrawi, 1994). Rivers believes that language teachers cannot

deny the impression of another culture because in her point of view




