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Early Reading Level of First Grade Students Enrolled in the Phonologic 

AwarenessRoutines Program and their Attitudes Towards it. 

Prepared by: Sana'a Bassam Abu-Hadeed. 

Supervisor: Dr. Buad AL Khales.  

Abstract: 

The study aimed at investigating the early reading level of first grade students 

enrolled in the Phonologic Awareness Routines Program and their attitudes 

towards it. The study population consisted of the completely first graders in 

the Education Directorate of Jericho and AL Aghwar Governorate for the 

school year 2019/2020. (128) students, both male and female was participate 

in this study from  Aysha Um Al mo'mineen school for girls, Fasayil 

secondary school for girls and boys, and Nw'ma secondary school for boys. 

The researcher prepared a questionnaire to measure trends, and a test to 

measure the level of the routine program in early reading among students, and 

the validity and reliability of the tools were verified. The researcher used the 

descriptive analytical method, and she created a test for phonemic awareness. 

For data analysis the (test) was used, for the stability equation the (Cronbach 

Alpha), and for the simple regression line slope analysis the (SPSS). 

The study showed that there were no statistical differences with the early 

reading level of the first grade students in Jericho governorate attributed to the 

gender factor. In addition, there were no significant statistical differences with 

the early reading of first grade students in the public school in Jericho 

governorate attributed to the enrollment in kindergarten. But for the trends of 

students, there were no differences of the trends of the first grade students 

who participated in the phonemic awareness routines in the public school in 

Jericho governorate attributed to the gender factor. And there were no 

differences with the trends of the first grade students who participated in the 

phonemic awareness routines in the public school in Jericho Governorate with 

the early reading attributed to the enrollment in kindergarten.  



 و‌
 

Based on these results, the study recommends to prepare training programs to 

familiarize teachers with the phonemic awareness program and adopting it as 

a basis in the teaching process of reading in first basic stage. 
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