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Abstract 

This thesis was to investigate trends Al-Quds University students about the 

various evaluation methods، and the differences in this variable depending on 

the sex and specialization، and assess achievement and academic level. 

This study applied to students of the Al-Quds University in the second 

semester of the academic year 2012/2013 and took a sample consisted of 240 

male and female students were selected using a stratified random sample of 

2% of the population of the study and researcher used the descriptive 

approach in its survey in this study، where he built a researcher and study tool 

is a questionnaire and had consisted of (37) distributed to paragraph (4) fields 

(use the test as an educational calendar method، use method of preparation 

and research reports as the calendar method، the use of a portion of material 

in front of their colleagues as the calendar method، use a variety of methods 

in the Calendar). 

The researcher confirmed the sincerity of the tool to the attention of a group 

of arbitrators and calculated reliability coefficient tool through Cronbach's 

alpha and is (0.83). 

And the thesis found that the trends of students of the Al-Quds University 

towards the evaluation methods were averaged، and their trends towards the 

first field were averaged; towards the second field، they were high; towards 

the third field، they were averaged and towards the fourth field، they were 

averaged. and the results showed that there was no statistically significant 

differences due to the variable sex and variable-level academic and variable 

student achievement، but for the variable specialization showed differences 

and for the benefit of scientific disciplines and based on the results study، the 

researcher recommended the need to deal with the students and provide them 

with the opportunity to choose the most suitable method Calendar for them، 

and had recommended a researcher university teachers diversification style 

calendar.
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