
DDeeaannsshhiipp  ooff  ggrraadduuaattee  ssttuuddiieess    

AAllQQuuddss  UUnniivveerrssiittyy  

  

  

  

  

  

  

  

AAnn  EEvvaalluuaattiivvee  SSttuuddyy  ooff  tthhee  TTeenntthh  GGrraaddee  MMaatteerriiaallss  

  ""EEnngglliisshh  FFoorr  PPaalleessttiinnee""  ffrroomm  TTeeaacchheerrss’’  PPeerrssppeeccttiivvee..  

  

  

  

  

  

  

BByy  

JJaammiillaa  MMoohhaammmmaadd  MMoossaa  AAll--SShheeiikkhh  AAllii  

  

  

  

  

  

  

MM..AA  tthheessiiss  

  

  

  

  

JJeerruussaalleemm--  PPaalleessttiinnee  

  
11442277--22000066  

  
  

  



AAnn  EEvvaalluuaattiivvee  SSttuuddyy  ooff  tthhee  TTeenntthh  GGrraaddee  MMaatteerriiaallss  ""EEnngglliisshh  FFoorr  

PPaalleessttiinnee""  ffrroomm  TTeeaacchheerrss’’  PPeerrssppeeccttiivvee..  

  

  

  

  

  

  

PPrreeppaarreedd  bbyy::  

JJaammiillaa  MMoohhaammmmaadd  MMoossaa  AAll--SShheeiikkhh  AAllii  

  

  

  

  

BB..AA::  EEnngglliisshh  llaanngguuaaggee  ffrroomm  AAll--QQuuddss  OOppeenn  UUnniivveerrssiittyy  

((PPaalleessttiinnee))  

  

  

  

AA  tthheessiiss  ssuubbmmiitttteedd  iinn  ppaarrttiiaall  ffuullffiillllmmeenntt  ooff  rreeqquuiirreemmeennttss  ffoorr  tthhee                                                                

ddeeggrreeee  mmaasstteerr  

  

  

DDeeppaarrttmmeenntt  ooff  EEdduuccaattiioonn\\TTeeaacchhiinngg  mmeetthhooddss  

  

  

  

AAllQQuuddss  UUnniivveerrssiittyy  

  

  

  

11442277--22000066  

  

  

    

  

  



AAllQQuuddss  UUnniivveerrssiittyy    

DDeeaannsshhiipp  ooff  ggrraadduuaattee  ssttuuddiieess    

TTeeaacchhiinngg  mmeetthhooddss  //  DDeeppaarrttmmeenntt  ooff  EEdduuccaattiioonn    

  

  

AAnn  EEvvaalluuaattiivvee  SSttuuddyy  ooff  tthhee  TTeenntthh  GGrraaddee  MMaatteerriiaallss  ""EEnngglliisshh  FFoorr  

PPaalleessttiinnee""  ffrroomm  TTeeaacchheerrss’’  PPeerrssppeeccttiivvee..  

  

  

  

  

  

PPrreeppaarreedd  bbyy::  

JJaammiillaa  MMoohhaammmmaadd  MMoossaa  AAll--SShheeiikkhh  AAllii    

RReeggiissttrraattiioonn  nnoo..::  2200332200002299  

  

  

SSuuppeerrvviissoorr::  DDrr..AAddnnaann  SShheehhaaddeehh  

  

  

  

MMaasstteerr  tthheessiiss  ssuubbmmiitttteedd  aanndd  aacccceepptteedd,,  

TThhee  nnaammee  aanndd  ssiiggnnaattuurreess  ooff  tthhee  eexxaammiinniinngg  

CCoommmmiitttteeee  mmeemmbbeerrss  aarree  aass  ffoolllloowwss::  

  

  

11--HHeeaadd  ooff  ccoommmmiitttteeee::  DDrr..  AAddnnaann  SShheehhaaddeehh                  ssiiggnnaattuurree::              

22--IInntteerrnnaall  eexxaammiinneerr::  PPrrooffeessssoorr  AAhhmmaadd  JJaabbeerr                ssiiggnnaattuurree::  

33--EExxtteerrnnaall  eexxaammiinneerr::  DDrr..    RRaagghhaadd  DDwweeiikk                          ssiiggnnaattuurree::  

  

  

  

JJeerruussaalleemm--PPaalleessttiinnee  

11442277--22000066  

  

  

  



DDeeddiiccaattiioonn  
  

TToo  tthhee  ssoouull  ooff  mmyy  ffaatthheerr,,  bbrrootthheerr  aanndd  ssiisstteerr..    

  

TToo  aallll  tthhee  mmaarrttyyrrss  ooff  PPaalleessttiinnee,,  II  ddeeddiiccaattee  tthhiiss  wwoorrkk..  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  
  



  

  

  

  

  

  

  

  

  

  

  

  

  
DDeeccllaarraattiioonn    

  

II  cceerrttiiffyy  tthhaatt  tthhiiss  tthheessiiss  ssuubbmmiitttteedd  ffoorr  tthhee  ddeeggrreeee  ooff  mmaasstteerr  iiss  tthhee  

rreessuulltt  ooff  mmyy  oowwnn  rreesseeaarrcchh,,  eexxcceepptt  wwhheerree  ootthheerrwwiissee  aacckknnoowwlleeddggeedd,,  aanndd  

tthhiiss  tthheessiiss  ((oorr  aannyy  ppaarrtt  ooff  tthhee  ssaammee))  hhaass  nnoott  bbeeeenn  ssuubbmmiitttteedd  ffoorr  aa  hhiigghheerr  

ddeeggrreeee  ttoo  aannyy  ootthheerr  uunniivveerrssiittyy  oorr  iinnssttiittuuttiioonn..  

  

  

  

SSiiggnneedd::  

            JJaammiillaa  MMoohhaammmmaadd  MMoossaa  AAll--SShheeiikkhh  AAllii    

  

  

DDaattee::  2222//77//22000066..  

  

  

  

  

  

  

  

  

  

  

      

  



AAcckknnoowwlleeddggeemmeennttss  

  

  II  wwoouulldd  lliikkee  ttoo  aacckknnoowwlleeggee  tthhee  aassssiissttaannccee  ooff  aa  nnuummbbeerr  ooff  

pprrooffeessssiioonnaallss  wwhhoo  hheellppeedd  mmee  iinn  tthhee  aaccccoommpplliisshhmmeenntt  ooff  tthhiiss  ssttuuddyy..  

FFiirrssttllyy,,  II  wwoouulldd  lliikkee  ttoo  eexxpprreessss  mmyy  aapppprreecciiaattiioonn  aanndd  ggrraattiittuuddee  ttoo  mmyy  

ssuuppeerrvviissoorr  DDrr..  AAddnnaann  sshheehhaaddeehh  ffoorr  hhiiss  ddiirreeccttiioonnss,,  iinnssiigghhttffuull  ccoommmmeennttss  

aanndd  rreessppeecctt  rreevviieewwss  ooff  tthhiiss  tthheessiiss,,  ppaaggee--bbyy--ppaaggee  aanndd  wwoorrdd  bbyy  wwoorrdd..  II  

tthhaannkk  hhiimm  bbeeccaauussee  hhee  wwaass  eessppeecciiaallllyy  ggeenneerroouuss  nnoott  oonnllyy  iinn  gguuiiddaannccee  aanndd  

aaddvviiccee  bbuutt  aallssoo  iinn  sshhoowwiinngg  mmuucchh  ppaattiieennccee  wwiitthh  mmee  aass  II  llaabboorreedd  oonn  tthhiiss  

tthheessiiss..  

SSeeccoonnddllyy,,  mmyy  tthhaannkkss  aarree  eexxtteennddeedd  ttoo  PPrrooffeessssoorr  AAhhmmaadd  FFaahhiimm  

JJaabbeerr  ffoorr  hhiiss  wwiilllliinngg  gguuiiddaannccee,,  hheellppffuull  ssuuggggeessttiioonnss  aanndd  rreeaaddiinneessss  ttoo  ooffffeerr  

hheellpp  wwhheerree  iitt  wwaass  nneeeeddeedd,,  aanndd  II  wwoouulldd  lliikkee  ttoo  sseenndd  ssppeecciiaall  tthhaannkkss  ttoo  DDrr..  

GGhhaassaann  SSaarrhhaann  ffoorr  hhiiss  eennccoouurraaggeemmeenntt  aanndd  hheellppffuull  ssuuggggeessttiioonnss  dduurriinngg  tthhee  

ttwwoo  yyeeaarrss  ooff  ssttuuddyyiinngg..  

II  wwoouulldd  aallssoo  bbee  ggrraatteeffuull  ttoo  aallll  tteeaacchheerrss  aanndd  eemmppllooyyeeeess  aatt  

  AAllQQuuddss  UUnniivveerrssiittyy  aanndd  II  aamm  aallssoo  tthhaannkkffuull  ttoo  tthhee  tteeaacchheerrss  wwhhoo  

sseerrvveedd  aass  ssuubbjjeeccttss  iinn  tthhiiss  ssttuuddyy..    

TThheerree  aarree  mmaannyy  wwhhoo  hhaavvee  ccoonnttrriibbuutteedd  ttoo  tthhee  ffuullffiillllmmeenntt  ooff  tthhiiss  

tthheessiiss..  MMyy  ppeerrssoonnaall  ggrraattiittuuddee  aanndd  aapppprreecciiaattiioonn  ggoo  ttoo  mmyy  mmootthheerr,,  bbrrootthheerrss  

aanndd  ssiisstteerrss  ffoorr  tthheeiirr  ssuuppppoorrtt  aanndd  eennccoouurraaggeemmeenntt..    

AA  ssppeecciiaall  tthhaannkk  iiss  dduuee  ttoo  mmyy  nniieeccee  SSaaffaa’’  ffoorr  hheerr  hheellpp  iinn  ttyyppiinngg  tthhiiss  

tthheessiiss..  MMyy  ddeeeeppeesstt  aanndd  uunneennddiinngg  tthhaannkkss  ggoo  ttoo  mmyy  hhuussbbaanndd  ffoorr  hhiiss  

eenntthhuussiiaassmm  aanndd  ssuuppppoorrtt..  

      

  

  

  

  



AAbbssttrraacctt  
  

TThhee  mmaaiinn  ppuurrppoossee  ooff  tthhiiss  ssttuuddyy  iiss  ttoo  iinnvveessttiiggaattee  tteeaacchheerrss’’  ooppiinniioonn  

aabboouutt  tthhee  eeffffeeccttiivveenneessss  aanndd  ssuuiittaabbiilliittyy  ooff  tthhee  ddiiffffeerreenntt  ccoommppoonneennttss  ooff  tthhee  

tteenntthh  ggrraaddee  EEnngglliisshh  tteexxttbbooookk  ““EEnngglliisshh  FFoorr  PPaalleessttiinnee””,,  mmoorree  ssppeecciiffiiccaallllyy,,  

tthhiiss  ssttuuddyy  aaiimmss  aatt  sshhoowwiinngg  tthhee  ppooiinnttss  ooff  ssttrreennggtthh  aanndd  wweeaakknneessss  ooff  tthhee  

tteexxttbbooookk  ffrroomm  tthhee  tteeaacchheerrss’’  ppeerrssppeeccttiivveess..  TThhee  ssttuuddyy  aallssoo  aaiimmss  aatt  

iinnvveessttiiggaattiinngg  wwhheetthheerr  tthheerree  aarree  aannyy  ssiiggnniiffiiccaanntt  ddiiffffeerreenncceess  aammoonngg  

tteeaacchheerrss’’  rreessppoonnsseess  dduuee  ttoo  sseexx,,  aaccaaddeemmiicc  qquuaalliiffiiccaattiioonn  aanndd  tteeaacchhiinngg  

eexxppeerriieennccee..  

TThhee  ppooppuullaattiioonn  ooff  tthhiiss  ssttuuddyy  ccoonnssiisstteedd  ooff  aallll  tteenntthh  ggrraaddee  EEnngglliisshh  

tteeaacchheerrss  tteeaacchhiinngg  iinn  tthhee  PPaalleessttiinniiaann  ggoovveerrnnmmeenntt  sscchhoooollss  ffoorr  tthhee  aaccaaddeemmiicc  

yyeeaarr  22000044//22000055..TThhee  ppuurrppoossiivvee  ssaammppllee  ooff  tthhiiss  ssttuuddyy  ccoonnssiisstteedd  ooff  5544  

ffeemmaallee  aanndd  mmaallee  tteeaacchheerrss  ffrroomm  tthhee  ttwwoo  ddiirreeccttoorraatteess  ooff  JJeerruussaalleemm  ddiissttrriicctt..  

TToo  aacchhiieevvee  tthhee  ppuurrppoossee  ooff  tthhiiss  ssttuuddyy  ..TThhee  rreesseeaarrcchheerr  uusseedd  ttwwoo  

eevvaalluuaattiivvee  iinnssttrruummeennttss..  AA  qquueessttiioonnnnaaiirree  aanndd  aann  iinntteerrvviieeww..    

TThhee  rreesseeaarrcchheerr  hhaass  ddeevveellooppeedd  aa  qquueessttiioonnnnaaiirree  wwhhiicchh  ccoonnssiissttss  ooff  

115588  LLiikkeerrtt--ttyyppee  iitteemmss..  TThhee  rreesseeaarrcchheerr  hhaass  eexxpplloorreedd  nniinnee  ddoommaaiinnss..  SSiixx  

ddoommaaiinn  ppeerrttaaiinniinngg  ttoo  tthhee  tteeaacchheerr''ss  bbooookk  aanndd  tthhrreeee  ddoommaaiinnss  ppeerrttaaiinniinngg  ttoo  

tthhee  ssttuuddeenntt''ss  bbooookk,,  wwoorrkkbbooookk  aanndd  tthhee  tteeaacchheerr''ss  aauuddiiooccaasssseettttee..  

TThhee  tteeaacchheerr''ss  bbooookk  ddoommaaiinnss  aarree::  rraattiioonnaallee  aanndd  oobbjjeeccttiivveess,,  ggeenneerraall  

ffeeaattuurreess,,  llaanngguuaaggee  ooff  tthhee  tteeaacchheerr’’ss  bbooookk,,  ttyyppee  aanndd  aammoouunntt  ooff  

ssuupppplleemmeennttaarryy  eexxeerrcciisseess,,  mmeetthhooddoollooggiiccaall  gguuiiddaannccee  aanndd  lliinngguuiissttiicc  

bbaacckkggrroouunndd  aanndd  iinnffoorrmmaattiioonn..  TThhee  ssttuuddeenntt''ss  bbooookk,,  wwoorrkkbbooookk  aanndd  tthhee  

tteeaacchheerr''ss  aauuddiiooccaasssseettttee  ddoommaaiinnss  aarree::  llaayyoouutt  aanndd  ddeessiiggnn,,  llaanngguuaaggee  ccoonntteenntt,,  

aanndd  ssuubbjjeecctt  mmaatttteerr..  

TThhee  ssttuuddyy  aatttteemmpptteedd  ttoo  aannsswweerr  tthhee  ffoolllloowwiinngg  qquueessttiioonnss    



11--  WWhhaatt  iiss  tthhee  EEnngglliisshh  llaanngguuaaggee  tteeaacchheerrss’’  eevvaalluuaattiioonn  ooff  tthhee  ddiiffffeerreenntt  

ccoommppoonneennttss  ooff  ""EEnngglliisshh  FFoorr  PPaalleessttiinnee""  1100,,  ssttuuddeenntt''ss  bbooookk,,  

wwoorrkkbbooookk,,  tteeaacchheerr''ss  bbooookk  aanndd  tthhee  tteeaacchheerr''ss  aauuddiiooccaasssseettttee??    

22--  TToo  wwhhaatt  eexxtteenntt  ddoo  tteeaacchheerrss  bbeelliieevvee  tthhee  tteexxttbbooookk  eennccoouurraaggee  tthhee  uussee  

ooff  hhiigghh--oorrddeerr  tthhiinnkkiinngg  sskkiillllss..  

33--  TToo  wwhhaatt  eexxtteenntt  ddoo  tteeaacchheerrss  bbeelliieevvee  tthhee  ffoouurr  llaanngguuaaggee  sskkiillll,,  

pprreesseenntteedd  iinn  tthhee  tteexxttbbooookk  ddeevveelloopp  tthhee  lleeaarrnneerrss’’  ccoommmmuunniiccaattiivvee  

ccoommppeetteennccee??  

TThhee  rreesseeaarrcchheerr  tteessttiiffiieess  tthhee  ffoolllloowwiinngg  hhyyppootthheessiiss  wwhhiicchh  aarree  ddrraawwnn  

ffrroomm  tthhee  ffiirrsstt  qquueessttiioonn::  

11--  TThheerree  iiss  nnoo  ssttaattiissttiiccaallllyy  ssiiggnniiffiiccaanntt  ddiiffffeerreennccee  aatt  αα  ==  00..0055  lleevveell  

bbeettwweeeenn  tteeaacchheerrss''  eevvaalluuaattiioonn  dduuee  ttoo  sseexx..  

22--  TThheerree  iiss  nnoo  ssttaattiissttiiccaallllyy  ssiiggnniiffiiccaanntt  ddiiffffeerreennccee  aatt  αα  ==  00..0055  lleevveell  

bbeettwweeeenn  tteeaacchheerrss''  eevvaalluuaattiioonn  dduuee  ttoo  tthheeiirr  aaccaaddeemmiicc  qquuaalliiffiiccaattiioonn..  

33--  TThheerree  iiss  nnoo  ssttaattiissttiiccaallllyy  ssiiggnniiffiiccaanntt  ddiiffffeerreennccee  aatt  αα  ==  00..0055  lleevveell  

bbeettwweeeenn  tteeaacchheerrss''  eevvaalluuaattiioonn  dduuee  ttoo  tthheeiirr  yyeeaarrss  ooff  ""TTEEFFLL""  

eexxppeerriieennccee..  

TThhee  ssttuuddyy  iinncclluuddeess  tthhee  ffoolllloowwiinngg  vvaarriiaabblleess::  

  

IInnddeeppeennddeenntt  VVaarriiaabblleess::  

  SSeexx::  ttwwoo  lleevveellss;;  mmaallee  aanndd  ffeemmaallee..  

  AAccaaddeemmiicc  qquuaalliiffiiccaattiioonn::  ffoouurr  lleevveellss;;  ddiipplloommaa,,  BB..  AA,,  BB..  AA  ++  ddiipplloommaa,,  

MM..  AA..  

  YYeeaarrss  ooff  TTEEFFLL  eexxppeerriieennccee::  ffiivvee  lleevveellss;;  11--55  yyeeaarrss,,  66--1100  yyeeaarrss,,  1111--1155  

yyeeaarrss,,  1166--2200  yyeeaarrss  aanndd  mmoorree  tthhaann  2200  yyeeaarrss..  

  

DDeeppeennddeenntt  vvaarriiaabblleess::  TTeeaacchheerrss''  rreessppoonnsseess  ttoo  tthhee  iitteemmss  ooff  tthhee  ddiiffffeerreenntt  

ddoommaaiinnss  ooff  tthhee  qquueessttiioonnnnaaiirree..  

    



TThhee  tteeaacchheerrss’’  rreessppoonnsseess  ttoo  tthhee  eevvaalluuaattiioonn  qquueessttiioonnnnaaiirree  wweerree  

aannaallyyzzeedd  uussiinngg  tthhee  ffoolllloowwiinngg  ssttaattiissttiiccss::  mmeeaannss,,  ssttaannddaarrdd  ddeevviiaattiioonn,,  tt--tteesstt  

aanndd  oonnee--wwaayy  AANNOOVVAA..  

TThhee  ffiinnddiinnggss  ooff  tthhee  ssttuuddyy  rreevveeaall  tthhaatt::  

TThheerree  iiss  aa  rreeaassoonnaabbllee  ddeeggrreeee  ooff  ssaattiissffaaccttiioonn  wwiitthh  aallll  ooff  tthhee  ffoolllloowwiinngg  

ddoommaaiinnss::  llaayyoouutt  aanndd  ddeessiiggnn,,  lliisstteenniinngg  tteexxttss,,  aaccttiivviittiieess  ffoorr  rreeaaddiinngg,,  

ssppeeaakkiinngg,,  lliisstteenniinngg,,  wwrriittiinngg,,  ggrraammmmaarr,,  vvooccaabbuullaarryy  aanndd  ssuubbjjeecctt  mmaatttteerr..  

HHoowweevveerr,,  tthhee  rreessuullttss  iinnddiiccaattee  tthhaatt  tteeaacchheerrss  wweerree  ddiissssaattiissffiieedd  wwiitthh  ssoommee  

aassppeeccttss  ooff  tthhee  aabboovvee  ddoommaaiinn,,  ffoorr  eexxaammppllee;;    

  

11..  WWrriittiinngg  aaccttiivviittiieess  wweerree  jjuuddggeedd  ttoo  bbee  uunniinntteerreessttiinngg..    

TThheeyy  eemmpphhaassiizzeedd  tthhee  ccoonncceepptt  ooff  aaccccuurraaccyy  wwiitthh  lliittttllee  eennccoouurraaggeemmeenntt  ooff  

iinnddiivviidduuaall  ccrreeaattiivvee  tthhiinnkkiinngg..    

  

22..  TThhee  mmaatteerriiaall  ffaaiilleedd  ttoo  lleenndd  iittsseellff  ffoorr  eexxtteerrnnaall  rreeaaddiinngg,,  tthheerree  iiss  nnoo  

aaccccoommppaannyyiinngg  ssttoorryybbooookk  oorr  rreeaaddeerrss..  

33..  TThhee  lleennggtthh  ooff  tthhee  uunniitt  aanndd  tthhee  ssuubbddiivviissiioonn  ooff  eeaacchh  uunniitt  iinnttoo  eeiigghhtt  

lleessssoonnss  aarree  nnoott  rreeaassoonnaabbllee..  

44..  TThheerree  wweerree  nnoo  ooppppoorrttuunniittiieess  ffoorr  tteeaacchhiinngg  tthhee  rrhhyytthhmm  aanndd  

iinnaaddeeqquuaattee  ooppppoorrttuunniittiieess  ffoorr  tteeaacchhiinngg  ssoouunnddss..  

55..  TThhee  aallllootttteedd  ttiimmee  iiss  nnoott  eennoouugghh..    

66..  TThhee  tteeaacchheerrss  aallssoo  ddiissssaattiissffiieedd  wwiitthh  tthhee  mmeetthhooddoollooggiiccaall  gguuiiddaannccee  ooff  

tthhee  tteeaacchheerrss’’  bbooookk..  

77..  TThhee  tteeaacchheerr’’ss  bbooookk  hhaarrddllyy  pprroovviiddeess  ssuupppplleemmeennttaarryy  eexxeerrcciisseess  ttoo  

rreeiinnffoorrccee  llaanngguuaaggee  sskkiillllss,,  ggrraammmmaarr  aanndd  vvooccaabbuullaarryy..  

88..  TThhee  tteeaacchheerr’’ss  bbooookk  ddiidd  nnoott  pprreesseenntt  aa  kkiinndd  ooff  ccoonnttrraassttiivvee  aannaallyyssiiss  

bbeettwweeeenn  EEnngglliisshh  aanndd  AArraabbiicc  ffoorr  tteeaacchheerrss  ttoo  oovveerrccoommee  cceerrttaaiinn  

pprroonnuunncciiaattiioonn  pprroobblleemmss..  



99..  IItt  ddiidd  nnoott  pprroovviiddee  ssuuggggeessttiioonnss  ttoo  mmoottiivvaattee  aanndd  eennggaaggee  aallll  lleeaarrnneerrss  

iinn  ccllaassssrroooomm  aaccttiivviittiieess..  

IInn  tthhee  lliigghhtt  ooff  tthhee  ffiinnddiinnggss  ooff  tthhee  ssttuuddyy,,  tthhee  rreesseeaarrcchheerr  rreeccoommmmeennddss  

tthhaatt::  tthhee  mmaatteerriiaallss  wwrriitteerrss  pprroovviiddee  tthhee  mmeetthhooddoollooggiiccaall  gguuiiddaannccee  ooff  tthhee  

tteeaacchheerr’’ss  bbooookk  wwiitthh  aa  kkiinndd  ooff  ccoonnttrraassttiivvee  aannaallyyssiiss  bbeettwweeeenn  AArraabbiicc  aanndd  
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Chapter one 

 

1.1 Background of the study 

 

All elementary and secondary school students currently in 

Palestine and the Middle East will be living in and contributing to an 

increasingly interdependent community of nations in the 21
st
 century. To 

realize their personal, social and long-term career goals, individuals will 

need to be able to communicate with others skillfully, appropriately, and 

effectively. The challenge of the contemporary education is to provide 

opportunities for students to learn about the cultural diversity around 

them and to learn modern languages. (Palestinian Ministry of Education, 

1996).  

As we approach the beginning of the 21
st
 century, English is 

recognized worldwide as the major international language. Its role as the 

most common international medium of communication and its important 

role in connecting cultures are also recognized. 

Educational psychologists, linguists and educators in Palestine are 

fully aware of the great importance of teaching and learning English as a 

world language. The ministry of education cite several reasons for the 

study of a second / foreign language, namely; to improve employment 

opportunities, to learn to value other cultures, and to enhance mental 

capacity. (Palestinian Ministry of Education, 1996). 

In respect to the educators' awareness, English has been chosen as 

a required subject for Palestinian students according to the plan for 

developing the first Palestinian curriculum. This has been done in an 

attempt to enable Palestinian to read, write, speak and appreciate English 

as a world language by teaching it through all twelve years of schooling. 
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Guided by this vision the Palestinian ministry of education 

established a Palestinian center for curriculum development in 1994. 

One of its major responsibilities is developing a comprehensive 

plan for the development of the first Palestinian curriculum for general 

education which could be implemented in phases within five years. The 

center's staff carried out critical studies of all the subjects of the existing 

curricula at that time including English curriculum (PETRA). 

The findings of the studies indicated that (PETRA) curriculum is 

inappropriate and it is not compatible with the vision and aspiration of the 

Palestinian people.  (Palestinian Curriculum Development Center, 1996) 

Acting on those findings the Palestinian Ministry of Education has 

replaced "Petra series" with English for Palestine series. The former one 

describes itself as a function-notional organizational framework, but the 

second series derived its basic principles framework from a variety of 

models. These models are mainly consistent with the principles of learner 

– centered approaches to learning, thematic topical model, the proficiency 

movement and the communicative and interaction as integrative 

elements". (Palestinian Ministry of education, 1996, P: 5)  

English for Palestine, a 12 – year course in general English was 

composed specially for schools in Palestine to realize the aims of the 

Palestinian Ministry of Education as described in detail in the ministry's 

English language curriculum for public schools (1999). 

English for Palestine 10 is designed for the final year in the upper 

primary stage, claims to have well organizations to provide learners with 

extensive systematic and well-integrated practice in the productive and 

receptive skills necessary for successful communication in both oral and 

written forms of language. The course embodies a multi-syllabus 

approaches. Traditional emphasis on systematic learning of grammar and 

vocabulary is balanced with practice in communicative language use. 
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Moreover, some important aspects of phonology such as intonation and 

stress are emphasized and the use of high-order thinking skills too. 

Learners are challenged to take some responsibility for their own learning 

so as to become more independent learners. (English For Palestine, 

2004).  

In this research, the researcher tries to explore and examine the 

tenth grade English teachers' opinion about the tenth grade's textbook 

"English for Palestine". The researcher also tries to investigate from the 

teacher's point of view other questions concerning the effectiveness and 

suitability of the newly developed textbook. 

 

1.2 Survey of English for Palestine 10 components: student’s 

book, teacher’s book, work book and audio cassette  

 

1.2.1 Student’s book:  

                                        

English for Palestine student's book contains the teaching material for the 

classroom use. It consists of 12 units, each with eight pages which 

provide material for eight 45-minute lesson. All the twelve units follow a 

regular pattern, outlined below. 

Lesson one and two consists of the following four activities that help the 

learners to comprehend the presented texts. 

The first activity is Focus; it is an oral exercise to introduce the topic and 

some vocabulary.  

The second activity is Before You Read; it is a set of questions to practice 

pre-reading skills. 

The third activity is While You Read; it is a set of questions for the 

students to answer as they read the text. 
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The fourth activity is After You Read; it is more detailed comprehension 

work, followed by discussion of a topic arising from the text. 

Lesson three: development; learners are guided through writing a 

summary of the text from the previous lesson. 

Lesson four:  language -1-, in lesson 4, grammar is presented and 

practiced. The designer uses two boxes for presenting and revising 

grammar. The learn boxes use for presenting New language while the 

remember boxes use for revising previous grammar.   

Lesson 5: Writing. The first part of the lesson focuses on writing skills 

such as punctuation and the use of connections. Then a closely guided 

writing exercise leads to the production of a written work. 

Lesson 6: Listening and speaking. 

Learners listen to materials in natural spoken English in order to 

understand the gist and important points of information. 

Lesson 7: Language 2 

Further work on language from the previous lesson is presented, 

including grammar, functions, notions and lexico- grammatical 

development. 

Lesson 8: Integrated Skills 

The final lesson consolidates and builds on the work of the unit, students 

use reading, listening speaking and writing skills to gather information 

and then use it in productive writing and speaking exercises.  

At the back of the book, there is useful reference material which includes 

the following  

-a grammar reference  

-a skills reference  

-a unit –by –unit word list      

-a list of common irregular verbs 

-a list of common abbreviations and symbols   see appendix (C) 
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1.2.2 Teacher’s Book:  

 

The teacher‟s book consists of the following components:  

Introduction, self-monitoring, lesson by-lesson notes, practice test 

answers, semester tests and their answers, word list, revision units and 

key answers. Each one is explained below: 

1- Introduction: The teacher‟s book introduction consists of three 

sections. 

Section one includes an overview of the 12-year course of English 

for Palestine and the general aims of the English language curriculum. 

Section two includes a brief summary of the main objectives of 

grade ten of the following aspects of language: the four language skills 

„listening, speaking, reading and writing, language and cultural 

awareness; grammar, function, vocabulary and culture, and thinking and 

learning skills. 

Section three contains general advice and recommended 

procedures for teacher to use in all units. These procedures help teachers 

dealing with listening, speaking, reading, writing, vocabulary and 

grammar activities. These procedures also help teachers in preparation 

and timing each part of the lesson.  

2- Self Monitoring: it consists of two checklists; the preparation 

checklist and the self-evaluation checklists. Teachers are advised to 

use the preparation checklist before going into classroom, and the 

self-evaluation checklist afterwards.  

3- Unit –by- unit notes: contain teaching suggestions for each lesson, 

answers for the student‟s book and workbook exercises are 

provided, and tape script and extra information about topics and 

language are included where necessary. 
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4- Practice test answers: is a key answer for the two practice tests 

provided in the workbook.  

5- Semester tests and answers. 

There are two tests, each one could be used at the end of each 

semester. 

6- Word list: contains a unit-by-unit world list. 

7- Revision units and answers: There are four revision units, which the 

teacher can photocopy and use if there is time and need. Key 

answers are provided for each unit. 

 

1.2.3 Workbook:  

 

The workbook consists of twelve units, they contain exercises that 

provide written practice of grammar, vocabulary and situational language 

after it has been taught in the student‟s book. The first unit in the 

workbook is” Review and preview‟. This is for use in class at the start of 

the year to reactivate basic language and familiarize students with the 

various sections of the student‟s book and workbook. There are also two 

practice tests. See appendix (D) 

 

1.2.4 Audiocassette:  

 

The audio cassette contains recordings of all the listening texts 

(dialogues and oral presentation such as a talk or weather forecast) as 

well as material for pronunciation exercises and example of functional 

language. The tape scripts are printed in the teacher‟s book in the relevant 

lesson notes.        
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1.3 Importance of textbook evaluation 

 

Textbook evaluation is a process in which new introduced 

materials are evaluated by using different kinds of scales and techniques. 

This kind of evaluation is highly needed by different sectors in the 

educational process such as textbook designers, teachers, supervisors and 

educational departments since the data resulting from the evaluation 

process help us in deciding whether a textbook needs to be modified or 

intended so that objectives might be achieved more effectively. 

 

There are many definitions regarding evaluation in general and 

educational evaluation in particular. A considerable number of 

researchers (Gay, 1980; Borich, 1981; Khan, 1995) define evaluation as a 

systematic process of gathering, analyzing and orchestrating data for the 

purpose of decision making. Evaluation plays an important role in 

people's life since it serves them by providing relevant information for 

giving a clearer perspective of the issues of the programs are being 

evaluated. Tomlinson (1998, 238p), adds, "materials evaluation can be 

seen as a way of developing our understanding of the way in which they 

works. This leads to the contribution of both theory and pedagogical 

practice. It can be also seen as one way of carrying out action research”. 

Ansary and Babi (2005) argue that any textbook should be used 

judiciously, since it can not cater equally to the requirements of every 

classroom setting. Meanwhile other researchers, Steeves, Frank and 

English, and Fenwik (1978) Criticize curriculum evaluation effort for 

being short-sighted, under financed, or loosely conceptualized that data 

produced from them are almost worthless in making future curriculum 

decisions. They urged curriculum evaluators to be decision makers who 

know how to define evaluation problems in such a way as to enhance the 
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probabilities that the technical and statistical method employed can 

strengthen and improve the quality of decisions which must follow data." 

Coming across several definitions of textbook evaluation, the researcher 

finds out that textbook evaluation is a process in which data are obtained, 

analyzed and interpreted into relevant information for decision-making. 

 

1.4 The role of teachers in textbook evaluation: 

 

             Teachers play an important role in the teaching learning process, 

they spend far more time observing and influencing the language learning 

process than do researchers or material developers . They are the ones 

who understand learner‟s needs, their preferred learning styles, their 

learning difficulties and they are at least partially responsible for their 

achievement.  

      Therefore, many researchers in the field of language teaching (Hedge 

and Whitney, 1996; Tomlinson, 1998; Celce _ Murcia and McIntosh, 

1979; Gay, 1980) argue that it is necessary for teachers to take part in 

materials development, instead of wasting their time by teaching them 

how to apply methods and theories. They based their argument on the 

following facts: 

First, Tomlinson, (1998) stated that teachers have received very 

little attention in the materials development literature. Discussion about 

teachers has centred around their roles in methods, for example, the 

teacher as facilitator of learning. Studies of teacher role seem hard to find, 

and teachers often seem to be treated in both language learning and 

teaching studies as passive beings who are expected to adapt flexibly to 

the roles determined by the objectives of the methods and by the learning 

theory on which the method is based. He continued criticizing the lack of 

studies in teacher variables describing it as alarming, because teachers are 
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in a crucial position in language teaching and learning process and, they 

are often expected to be in charge of vital stages of curriculum 

development for they are the ones who select materials or, at least have 

some influence in the selection process, who actually teach the materials 

and who sometimes have to rewrite materials. 

Second, individuals at all levels of a program, from policy makers 

and administrators to teachers rely heavily on textbooks to achieve the 

prescribed goals and objectives, so teachers need to learn more about 

textbooks. Hedge and Whitney (1996) argue that teachers should become 

good theorists, who understand not only how, but also why something is 

done. This indicates a need for a better relationship between the textbook 

and the teacher development through courses, seminars or workshops to 

help teachers become better consumers of textbook by teaching them how 

to select and use textbooks effectively. This means helping them to be 

able to evaluate textbooks properly, exploit them in the class, and adapt 

and supplement them where necessary. 

Third, in the field of language teaching, we have become 

accustomed to regular revolutions, as one syllabus model gives way to 

another. This regular revolution forcing decision maker‟s make their 

choices, attempting to find those that best match their program or 

student‟s needs. Celce –Murcia and McIntosh (1979) argue that it is 

teacher‟s responsibility to select the textbook he /she will use in the class. 

They suggest that teachers have to get an idea about the text i.e.  its 

purpose, way of presentation, arrangement and organization. They can do 

this by skimming the introduction, content. Teachers can also investigate 

the claims made on the cover of the student and teacher‟s book 

Fourth, Gay (1980) suggests that teachers need to be aware of the 

ever changing role of English and its increasing power in almost all 

domains of life, teachers need to be aware of the attitudes toward English 
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that learner‟s and their communities have, if teachers are not enthused by 

materials they use, their dissatisfaction is always apparent to learners. As 

a result, the materials lose credibility and the learner‟s motivation and 

investment of energy are reduced. 

To sum up, it seems clearly from the above discussions that 

teachers play an important role in textbook evaluation since learners 

come and go and so do materials but a large number of teachers tend to 

stay. 

Ullman, (1999) and Masuhara (1996) point out that teachers gain 

some benefits because of being involved in materials evaluations such as:   

 

1- The process of developing the book led the teachers to think more 

deeply about their role in classroom, articulate their teaching 

philosophies, work collaboratively with other teachers, and adapt 

amore critical attitude toward textbooks and their authority in the 

classroom. 

2- Teachers made some substantial changes in their thinking about 

varieties of English, their use of texts, their confidence in creating 

their own materials.  

3- Teachers have a role in descion- making.     

4- Materials selection and evaluation is acknowledged as an important 

aspect of teaching and teacher development. 

5- It gives teachers opportunities to discuss issues with colleagues, to 

share experience and expertise and to build teachers' resources in 

collaboration, thus reducing the amount of individual work. 

6- Having a good, accessible and user-friendly collection of evaluation 

comments for future references. 
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1.5 Statement of the problem  

 

In 2004, the Palestinian government schools, directed by the 

Ministry of Education, started implementing the new text book "English 

for Palestine" 10 as a trial edition. “English for Palestine”, describes itself 

as a modern communicative and learner – centered course which has been 

specially written for schools in Palestine. It systematically develops 

competence in four language skills, and encourages students to become 

confident users of English". (2004) (Palestinian, Ministry of education 

and higher education). 

The implementation of the new textbook has presented the teachers 

with a challenge to adapt themselves to new approaches and techniques. 

It is probably a good idea if teachers accept the challenge and take 

part in material development as has been suggested by large numbers of 

considerable researches. Dubin and Olshtain (1986) stated that "the 

teacher population is the most significant factor in determining success of 

a new syllabus or materials. The attitudes of the teachers and their 

abilities to adjust to new thinking and what it involves in practical terms 

are crucial" (p: 31). Tomlinson (1998,p:239) argues that "teachers said to 

be central figures in material development, for they are the ones who 

select materials or at least, have some influence in the selection process, 

who actually teach the material and who sometimes have to rewrite it 

Similary Hedge and Whiteny (1996) call for teachers' participation in 

materials development. They point out that "teachers need to learn more 

about textbooks, teachers should become good theorists, who understand 

not only how, but also why something is done. (P: 321) 
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Several researches (Tomlinson, 1998; Khan, 1995; Troudi, 1990) 

argue against neglecting the teacher's role in materials development 

process. They all agree on the fact that teacher role has received very 

little attention in material development process. Discussion about 

teachers has centered around their roles in methods, for example, the 

teacher as facilitator of learning they add, teacher often seem to be treated 

in language learning and teaching studies as passive beings who are 

expected to adapt flexibly to the roles determined by objectives of certain 

programs. 

In the light of the previous discussion, it is felt necessary to 

investigate teachers‟ views about the effectiveness and suitability of the 

different components of the newly prescribed textbook ,” 

English for Palestine 10”  

 

1.6 Significance of the study  

 

To the best of the researcher's knowledge, this is the first 

evaluative study of the tenth grade's textbook "English for Palestine". 

This study is significant to each of the four target audiences, 

namely: teachers, supervisors, educational authorities and material 

writers. 

First, by participating in this study, teachers have been provided 

with an opportunity to share experiences with colleagues, reflect on both 

their perception of learners' needs and formulate criteria which could 

contribute to the development of successful materials. These provisions 

may helpfully, contribute significantly to teachers' self development. 

Second, ELT supervisors, who play an essential role in the 

educational process, are provided with feedback on teachers' evaluation 
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and the actual use of "English for Palestine materials", so, they could 

make use of this feedback to organize suitable activities for teachers' 

development. 

Third, the findings of the study may help the education authorities: 

 

1. To assess the effectiveness and success of the new materials. 

2. To assess the validity of the content, whether it suits the objectives 

and the methods employed for their achievement. 

3. To organize pre-service and in – service teacher development 

programs. 

4. In their ongoing assessment of the English curriculum as well as in 

their recommendation for curriculum revision, change or 

improvements. 

 

Finally, this study provides “English for Palestine” designers with 

evaluative feedback, which may help them to revise, adapt and improve 

points of weakness. Moreover, this feedback can benefit them in their 

future work on developing other textbooks for higher stages. 

 

1.7 Purpose of the study 

 

The purpose of this study is to investigate the teachers' evaluation 

of the different components of the newly introduced textbook "English 

for Palestine" 10 namely; workbook, teacher‟s book and the teacher‟s 

audiocassette. 

This study aims to achieve the following objectives: 

1. Showing the points of strength and weakness of the textbook from 

the teachers' point of view. 
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2. Exploring the teachers' opinion about the extent to which the 

textbook encourages the use of high order thinking and learning 

skills. 

3. Investigating teachers' opinion about the extent to which the four 

language skills presented in the textbook develop the learners' 

communicative competence. 

 

1.8 Study Questions  

  

This study attempts to answer the following questions: 

1. What is the English language teachers' evaluation of the different 

components of "English for Palestine" 10, student‟s book, 

workbook, teacher‟s book and the teacher‟s audiocassette? 

2. To what extent do teachers believe the different components of the 

textbook encourage the use of the high order thinking and leaning 

skills?  

3. To what extent do teachers believe the four language skills 

"listening, speaking, reading and writing" presented in the textbook 

develop the learners' communicative competence? 

 

Concerning the first question, the researcher examined the following 

hypothesis: 

1- There is no statistically significant difference at α = 0.05 level 

between teachers' evaluation of the different components of 

"English For Palestine" due to sex. 

2- There is no statistically significant difference at α = 0.05 level 

between teachers' evaluation of the different components of 

"English For Palestine" due to their academic qualification. 
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3- There is no statistically significant difference at α = 0.05 level 

between teachers' evaluation of the different components of 

"English For Palestine" due to their years of "TEFL" experience. 

 

1.9 Assumptions 

 

This study is based on the following assumptions: 

1- The subjects have responded to the items of the questionnaire to 

the best of their knowledge, honestly and seriously. 

2- The sample involved in this study is representative. 

3- The instruments are appropriate.  

 

1.10 Limitations of the study  

 

The researcher acknowledges the following limitations to the study: 

1. The subjects contributing to the study are tenth grade's English 

language teachers teaching in the West Bank government schools, 

so the findings of this study could be generalized only to similar 

groups. 

2. The findings of the study are limited due to the validity and 

reliability of the evaluative criteria used in the scale of this study. 

 

1.11 Definitions of terms  

 

The following terms will appear throughout the present study: 

Procedural guidance: a criterion concerning explicit suggestion, 

general techniques and procedures concerned with planning, preparing 

for and conducting lessons.  
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Authentic text: a text, which is not written or spoken for language 

teaching purpose. Such as, a newspaper article, a rock song, a novel, or a 

radio interview. 

Communicative approach: a approach to language teaching which 

aim to help learners to develop communicative competence i.e. The 

ability to use the language effectively for communication.  

Communicative competence: consists of knowledge that users of a 

language have internalized which enable them to understand and produce 

messages in the language. Gaining such competence involves acquiring, 

grammatical competence, sociolinguistic competence, discourse 

competence and strategic competence. 

Grammatical competence: refers to the mastery of the rules of 

grammar. 

Sociolinguistic competence: refers to the knowledge of what 

constitutes appropriate linguistic behavior in a particular situation. 

Discourse competence: refers to the ability to interpret utterances 

and achieve coherent texts relevant to a given context. 

Strategic competence: refers to various communication strategies 

which enable the student to attain fluency in the language such as 

paraphrase, repetition, avoidance and guessing. 

High-order thinking skills: the skills that encourage independent 

and reflective thought. These skills require students to give reasons, draw 

distinctions, speculate, make judgments, solve problems and analyze. 

Foreign language: a language, which is not normally used for 

communication in a particular society. Thus, English is foreign language 

in France and Spanish is a foreign language in Germany.  

Materials: anything, which is used to help to teach language 

learners. 
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Materials can be in the form of a textbook, a workbook, a cassette; 

anything which presents or informs about the language being learned. 

Supplementary materials: materials designed to be used in addition 

to the core materials of a course. They are usually related to the 

development of skills of reading, writing, listening or speaking rather 

than to the learning of language items. 

Effectiveness: a principal of materials evaluation, a certain 

programmer or a textbook said to be effective if it meets the needs of the 

learners. 

Error analysis: the identification, description and interpretation of 

errors that the L2 learners (s) make on the assumption that these errors 

reveal linguistic system that this learner has developed at a given moment 

in his learning. 

Contrastive analysis: the comparison of two languages (L1and L2) 

in order to find areas of similarity. 

Thematic content: refers to the topics of interest and areas of 

subject knowledge selected as themes to talk or read about in order to 

learn and use the target language. 

Situational content: refers to the context within which the theme and the 

linguistic topics are presented.          
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1.12 Summary. 

 

The first chapter includes the background of the study, which 

shows the importance of teaching and learning English as a world 

language in Palestine. It also discuses the research problem which 

centered around investigating teacher‟s views about the different 

components of English for Palestine 10 namely: the teacher‟s book, 

workbook, student‟s book and the teacher‟s audio cassette, the purpose of 

the study, the significance of the study, the definition of terms, and the 

assumptions on which this study is based. 
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Chapter two 

Review of related literature 

 

2.1 Introduction 

 

This chapter consists of two sections: 

Section one reviews different criteria and checklists used for 

textbook evaluation. 

Section two reviews some of the related literature to this study. It is 

classified into three categories. The first category focuses on textbook 

evaluation studies conducted internationally. The second category focuses 

on studies that have been done on "PETRA" series in Jordan and 

Palestine. While the third category surveys evaluation studies of EFL 

curricula and syllabuses other than PETRA. 

 

2.2 Criteria for textbook evaluation  

  

Many criteria and checklists were designed and proposed by 

different authors that describe and recommend the main points and 

procedure to be followed as well as to be taken into consideration when 

choosing and adopting a new English textbook. 

Lee (1975) advises teachers to take the following points into 

consideration when adapting a good English textbook:  

1- The textbook should not give long grammatical explanations, lists 

of words to be learned in translation, and exercises for translation 

from the native language into English and vice versa. 

2- The textbook should give examples of sentences containing the 

structure to be taught. 
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3- The textbook should lead students to transfer of learning. 

4- The structure and vocabulary of the text should be related to 

concrete real situations. 

5- The textbook should have cartoons and material dialogues as many 

as possible so that learning becomes much more stimulating for the 

learning. 

 

Rivers (1986) on the other hand, stated that "The textbook will 

determine the major parts of the classroom teaching in it. Decisions have 

already been made about what the students will learn, how it and what 

sections of the work will receive most emphasis". She has put a checklist 

for textbook evaluation containing the following components which the 

teacher should take care of when adapting a textbook: method, material, 

language skills, grammar, use of native language, variety of exercises, 

actual communication, culture foreign language, activities, supplementing 

readers, reader, workbook or test print, price and whether it is pre tested 

and revised. 

Mariani (1980) argues that the chosen course book stands in the 

middle as one of the most important links between English programs and 

teaching situation. 

The central question, therefore, is: is the book going to help or 

hinder the teacher in implementing his program? He continued raising the 

question: must it be seen as one of the constrains imposed by the situation 

or will it cooperate in carrying out the teacher's plan of activities? To 

clarify the role the course is going to play, he suggests comparing what 

the teachers expect from textbook with what it actually offers. He 

recommends the following for choosing an English textbook: 

1- The textbook should give a general impression to the teacher. 
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2- The layout of lessons and / or units should influence in utilization 

of the book in the classroom. 

3- Illustrations should be decorative and serve a specific purpose. 

4- The course should offer tape recording and other materials 

(workbook, tests packs and wall charts). 

5- The rationale behind the book should be explicitly stated. 

6- The book should cater for interest motivation, and variety in 

teaching situations. 

7- The textbook should provide the student with plenty of 

opportunities for revision, extension and individual and / or group 

work. 

 

Celce – Murcia (1979) stated the following domains to be taken 

into consideration when examining the teacher's manual and textbook. 

Domain of the textbook: 

a- Subject matter (Topic and contexts). 

b- Vocabulary and structure covered. 

c- Exercises. 

d- Illustrations. 

e- Physical make – up (cover, size, binding, paper, printing, type, lay 

– out of the page). 

 

Domains of the teacher's manual: 

a- General features, is a rationale provided? Is there a useful index 

with references made to the textbook? 

b- Type and amount of supplementary exercises for each language 

skill (listening, speaking, reading and writing). 

c- Methodological / pedagogical guidance in the presentation of 

lessons / exercises and the use of aids. 
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d- Linguistic background information. Perhaps from contrastive 

analysis or error analysis (grammar, vocabulary and 

pronunciation). 

 

Griffiths (1995) raised some of the most important questions to be asked 

when evaluating materials for speakers of other languages: 

1- Does the material match learner objectives? 

2- Is the material gender – sensitive? 

3- Is the material up to date? 

4- Are vocabulary and comprehensible input levels well – graded? 

5- Is the material age – appropriate and socio – culturally appropriate? 

 

Martinets (1980) mentioned two methods used at the data systems 

education center. These methods are used to evaluate courses after being 

adapted. The first method is carried out by sending questionnaires to a 

randomly selected sample of students; the job of these student is to 

compare the relationship between the subject matter and actual job 

environment. The second method is "course maintenance checklists" the 

checklist contains historical and administrative information. Curriculum 

managers, who are used to fill out this checklist once a year, rate 15 areas 

of the course such as: course length instructor material, students' material, 

media, objects and texts. 

The growing interests in evaluation process have manifested 

themselves in a concern of macro and micro evaluation. Tomlinson 

(1996) stated that macro evaluation is carried out for accountability and 

development purpose. It seeks to answer two questions: 

1. To what extent was the program / project effective and efficient in 

meeting its goals? 

2. In what ways can program / project be improved? 



 23 

 

However, micro – evaluation is characterized by a narrow focus on 

some specific aspects of curriculum. 

In the light of the reviewed literature regarding the process of 

evaluating English courses and textbook, two issues can be argued: 

First, textbook evaluation is based on certain criterion to provide a 

systematic and principled approach to materials evaluation. 

Second, the following aspects are of the most importance to be 

taken into consideration when evaluating TEFL textbooks: general aims 

and specific objectives, materials, language skills (i.e listening, speaking, 

reading and writing), teaching aids, physical make up of English textbook 

(i.e cover, page, appearance and size), time allotted for teaching actual 

communication and methods of teaching. 

 

2.3 Review of related literature   

 

This section reviews the related literature. This review will discuss 

each study with focus on the following aspects: population, sample, data 

collection instruments, and areas evaluated, as well as major findings. 

Studies are classified into three categories: 

1. Textbook evaluation studies conducted internationally. 

2. PETRA textbook evaluation studies conducted in Jordan and 

Palestine. 

3. Evaluation studies of EFL curricula and syllabuses. 

 

2.3.1 Textbook evaluation studies conducted internationally 
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There have been a number of textbook evaluation studies that 

carried out in all over the world. Chenoweth, et al (1999) conducted an 

assessment of a freshman English course taught at Carnegie Mellon 

University. The assessment team worked with professors to identify 

course goals and to design tasks that professors felt would fairly assess 

the extent to which students achieved those goals. 

Students who took the course and those who did not take it were 

both pre – tested on five central goals: critical reading, argument 

identification of summary paraphrase, understanding of key terms used in 

the English course and practical strategies for writing academic papers. 

The results revealed that the students showed little or no improvement 

from pre – test and post test. Therefore, the course clearly did not have 

expected the effect of improving students' ability to identify argument 

within the text of the course. 

Yuen – Kwan (1998) conducted an evaluation of the efficiency of 

four in – service teacher – training courses at the Hong Kong institute of 

education in terms of their usefulness and relevance to the teachers' need 

on return to school. Six months after the courses, an end of course 

evaluation questionnaire and a follow up questionnaire were sent to find 

if there were any significant difference between the participants' views on 

the effectiveness of the courses at two different time points. Qualitative 

data, which were collected from interviews between tutors and 

participants six months after the course, were also analyzed to find out 

which aspects considered to be most useful to the teachers on their return 

to school and why they were useful. Yuen – Kwan used a sample 

consisting of 207 participants in four courses to fill in at the time point on 

an end – of course evaluation questionnaire. Six months after the course 

ended, teachers were asked to fill in different post course questionnaire 

for follow up evaluation. The results of the study showed that the 
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participants felt that the courses were useful and relevant to them. The 

aims and objectives of those courses were also considered to be useful 

and relevant to their work on return to school because those courses 

provided the participants with a reflective teaching approach and 

techniques, classroom observation and improvement and department 

management. The results also showed that the changes in the participants 

teaching were noted as a result of the courses they had attended. Those 

changes showed more concern for students' need, improving the teaching 

strategies, improving the management of the English department, 

improving the students' oral skills, including discussion skills, adapting 

more communicative teaching skills, becoming a reflective teacher, 

sharing ideas or insights gained from these courses are meetings, helping 

students to become more confident, and finally improving the teaching of 

grammar. 

In his essay published in ERIC in (1990) under the title "Improving 

Teacher Evaluation" Boyd says a teacher evaluation system should give 

teachers useful feedback on classroom needs, the opportunity to learn 

new teaching techniques, and counsel from principals and other teachers 

on how to make changes in their classroom. He adds that standards for 

evaluation should: relate to important teaching skills: be as objective as 

possible, be clearly communicated before the evaluation is completed, 

and be linked to teachers' professional development. Boyd says that 

linking teacher evaluation to be professional development is necessary. 

Teachers often have real concerns about the evaluation process; these 

concerns include the following: teachers do not have any input into the 

evaluation process; evaluators do not spend enough time on the 

evaluation; evaluators are not well trained: and results of the evaluation 

are not being used to further teacher development. Evaluation should be a 

positive experience for the teacher. 
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Cunningsworh and Kusel (1990) conducted an evaluation study on 

teachers' guides used in Colombo, Sri Lanka and Malaysia. The English 

course books to which those teachers' guides belong were English every 

day, early English, enjoy learning English and New Dimensions. 

The two researchers indicated in their introduction that the 

teachers' guides are an important part of materials package, especially for 

teachers who are less experienced, or whose English is not very good. 

They added that the availability and effectiveness of a teacher's guide can 

contribute greatly to achieving a good standard of teaching, through the 

provision of information about the language, guidance on teaching 

procedures and a rationale for the courses. Cunningsworth and Kusel 

gave the teachers, for what ever reason, are heavily dependent on the 

teacher's guide for methodological guidance, for linguistic information, or 

for insights into culture issues. 

The two researchers suggested that each teacher's guide should 

have some, or perhaps all, of the following functions: 

1. To provide a statement of the general purpose of the teaching 

material and describe the linguistic and / or methodological 

rational. 

2. To encourage the development of teaching skills generally, going 

beyond specific skills needed to utilize the class material. 

3. To assess the teacher in understanding the structure of the course 

material and the contribution of each lesson or unit to the overall 

course. 

4. To provide guidance in the practical use of the material. 

5. To provide linguistic and cultural information necessary for the 

effective use of the material in class. 
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Cunningsworh and Kusel set a number of questions as criteria to 

check the suitability and effectiveness of the teachers' book being studied. 

  

Some of these questions are: 

1) Does the teacher's guide provide enough detailed information on 

language and material? 

2) How are the objectives and content setout in the teacher's book? 

3) Is the advice given on teaching procedures explicit enough? 

4) Is there enough cultural information to enable teachers to interpret 

appropriately the situations represented in the teaching material? 

5) Does the teacher's guide assume a teacher – development role, by 

providing a rationale for the information and guidance it provides? 

6) Does the teacher's guide help users to gain more understanding of 

the language teaching principles involved in addition to helping 

them to develop their practical teaching skills? 

7) What information is given about the language items to be taught, 

and what guidance is given about handling them? Are there any 

helpful notes about possible problems? 

8) Is the teacher encouraged to evaluate each lesson, and if so are 

there any suggestions how this might be done? (p. 131) 

 

2.3.2 PETRA studies conducted in Jordan and Palestine 

2.3.2.1 PETRA studies conducted in Jordan 

 

This section review five PETRA evaluative studies conducted in Jordan 

between the years of (1987-1997). They are ordered chronologically.  

 

Al – Koferi (1997) conducted a study whose purpose was to 

evaluate the tenth grade English textbook PETRA (6). This study was 
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limited to Al Mafraq Governorate. The population of the study Consisted 

of all teachers of English who teach tenth grades in the directorates of 

Education in Mafraq Governorate. All members of the population were 

included. The sample of the study consisted of one hundred and twenty 

teachers: sixty male teachers and sixty female teachers. The researcher 

adopted and developed an evaluative tool which includes eighty seven 

Likert – type items covering eleven major characteristics of a good 

textbook. The findings of this study indicated that the rationale of the 

textbook was satisfactory, suitable and matched students‟ needs and 

interests.  

In other words, it was relevant to the contemporary Jordanian 

society because the textbook helped students to communicate. The 

workbook exercises were varied and suitable to satisfy students‟ needs 

and there was a harmony between the workbook and the exercises and the 

textbook material itself. In spite of the textbook advantages that have 

been mentioned, the findings indicated the following as shortcomings. 

First of all, teachers‟ didn‟t participate in selecting the objectives. The 

textbook didn‟t also provide enough contrastive analyses of English and 

Arabic in terms of sound system and the selection of structural items. 

Finally, The teacher‟ book didn‟t suggest time schedule for covering the 

textbook‟s manual.  

Mu‟men (1992) conducted a study in Jordan in which he evaluated 

the new TEFL textbooks (PETRA) for the seventh and eighth grades in 

government schools in Jordan – Data was collected by means of an 

evaluative scale developed on the basis of “language teaching criteria” 

that determine the specification of good quality textbooks. The 

questionnaire consisted of (81) items. Phrased in Yes – No questions 

form, each followed by (5) point scale: Always, almost always, 

Generally, Sometimes, rarely. The following aspects were evaluated: 
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rationale – objectives, language skills, grammatical structures and 

functions, vocabulary, visual aids, teacher‟s book, illustrations and 

physical make – up of the textbook.  

The findings of the study revealed that the textbooks were judged 

to be adequate concerning all the above eleven aspect. However, teachers 

indicated that the reading passages are too long, the role cards require 

more time, the writing activities are of limited type and the readers don‟t 

sufficiently address scientific aspects.  

Salah (1990) conducted a study whose purpose was to evaluate the 

English textbook for the eighth grade: PETRA 4. The sample of the study 

consisted of (45) teachers, (10) trainers and (3) supervisors. (26) sections 

of male and female students from Irbid city and rural areas were also 

included in the sample. Two scales were used. One for teachers and one 

for students. The teacher's scale consisted of (87) items covering eleven 

major characteristics of a good English textbook. The pupils scale 

consisted of (24) items taping pupils‟ perceptions about the textbook.  

The results of this study revealed that the rationale and objectives 

of the textbook were suitable and clear for both teachers and students. 

The introduction of PETEA textbook wasn‟t found to be clear enough by 

both teachers and students. The teachers were not given any chance to 

participate in selecting objectives.  

El – Mostafa (1988) conducted a study the purpose of which was to 

evaluate the English textbook for the seventh grade: PETRA 3. Two 

evaluation scales were used. The teachers‟ scale consisted of (87) Likert – 

type items that covered eleven areas: rationale, objectives, language 

skills, vocabulary, grammar, content, methodology, teaching aids, 

workbook, teachers‟ book and general aspects of PETRA. The pupils‟ 

scale, on the other hand, consisted of (24) items that elicited pupil‟ 
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perception about the materials, focusing on four areas: teaching aids, 

vocabulary and structure, exercises and general aspects of the textbook.  

El – Mostafa found that all the above aspects of PETRA were 

judged to be “quite adequate” however the results revealed that the clarity 

of the instructions was inadequate which indicated the need for special 

training for teachers. Concerning the participation item, the teachers 

maintained that they were not consulted at all, clarity and length of 

utterances in the cassette were inadequate. The suitability of the size of 

the textbook was also inadequate.   

Al – Jarrah (1987) elicited evaluative data on Petra 1 and 2 used at 

                            the fifth and sixth grades from a sample of (80) teachers 

and (40) TEFL experts. The latter group consisted of supervisors, TEFL 

graduated students and TEFL professor. A textbook evaluation scale was 

developed on the bases of the questionnaire consisted of (70) "yes – no" 

questions eleven aspects of PETRA materials were focused on: rationale, 

objectives, language technical factors, handwriting book, teachers‟ book 

and general aspects of PETRA series. Al – Jarrah found that PETRA 

textbooks were found “good/ strong” concerning all the above eleven 

aspects, the rationale and objectives were stated specifically and graded 

level by level. The content of the lessons was logically organized and 

reviewed regularly. The textbooks could be adopted to meet various 

needs of both teachers and students. On the other hand, the study revealed 

the following drawbacks:  

- Teachers were not contacted by the Ministry of Education to select 

objectives of PETRA series.  

- The textbook did not have clear introduction for both teachers and 

students.  

- The size of the textbooks did not seem convenient for students.  
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The above – mentioned studies which evaluated PETRA textbooks 

taught at the 5
th

, 6
th

, 7
th

, 8
th

 and 9
th
 Grades in Jordan revealed similarities 

in the findings. PETRA textbook was found to be adequate concerning: 

rationale and objectives, content “methods of teaching”, general aspects 

of the books, work books and teacher‟ books the rationale and objectives 

were specifically stated. The content of lessons of PETRA series was 

logically organized and regularly reviewed the sequence of PETRA 

textbook smoothly flowed, and the material was accurate and correct; the 

teaching method of PETRA textbook was flexible and successful, 

achieving the TEFL stated objectives and helping PETRA pupils learn 

and transfer learning to application. However, the analysis of the data of 

the above – mentioned studies revealed that PETRA textbooks do not 

have clear introduction either for teachers or students; instructions in the 

5
th

, 6
th
, and 7

th
 textbooks were not clarified adequately, on the other hand 

these three books were in harmony with the other books adapted for 

higher levels. The teachers were not also consulted when the books 

introduced.  

 

2.3.2.2 PETRA Studies conducted in Palestine 

 

This section reviews three evaluation studies conducted in Palestine 

between the years (1994-1996). 

Khalil and Kattan (1994) conducted a study, which aimed at 

evaluating the effectiveness and suitability of the different components of 

PETRA materials used at the 8
th
, 9

th
, and 10

th
 grades. A representative 

sample of English language teachers of 8
th
, 9

th
, and 10

th
 grades were used. 

The researchers used four data collection procedures: the first was a 

teacher questionnaire that covered al the components of PETRA 

materials, namely, teacher‟s book, student‟s book, workbook, reader, role 
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cards, cassettes, and wall pictures. Five aspects of PETRA materials were 

focused on: objectives, layout and design, language content, subject 

matter and the reading, listening, speaking, writing, grammar and 

vocabulary activities. The second was focused interviews with the 

English language supervisors in the areas selected. The third was a 

researcher questionnaire completed by the researchers themselves, and 

the fourth was content analysis of PETRA 4, 5 and 6.  

The findings of the study revealed that PETRA textbook were 

found to be adequate regarding, reading, listening speaking and writing 

activities, speaking and writing activities encourage the desire to 

communicate.  

However, the researchers found that PETRA series contains:  

a. Little to develop and encourage students‟ speaking skills.  

b. Little focus on stress, rhythm and intonation.  

c. Few questions requiring students to make inferences.  

d. Almost no free writing opportunities.  

e. No consistent progression of skills development either at the 

individual text level or across the series.  

f.  That not all teachers had all the curriculum materials. 

Moreover, the researchers recommend that:  

1. The number of English periods per week should be increased  

2. Class size should be reduced.  

3. All teachers receive all materials.  

4. All cassettes are of high quality.  

5. Teachers have access to professional development programs.  

 

Abou – el – Haj (1996) commissioned by the Palestinian 

Development Center conducted a report study – to evaluate the English 

curricula previously used in Palestine. The study conducted as part of 
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nationwide curriculum evaluation activity which will ultimately end with 

the creation of a new Palestinian curriculum or all subjects. To achieve 

the purpose of the study, five data collection procedures were used.  

A. Curricula previously used in all government and UNRWA schools 

and selections of private schools were reviewed and analyzed.  

B. Five workshops were held in West Bank.  

C. A survey questionnaire was developed and tested at the first 

teacher workshop.  

D. A review of literature was conducted.  

E. Local professionals in the fields of child development, language 

acquisition, and language teaching were consulted. The teaching 

materials for each curriculum have been evaluated with focus on 

content, appropriateness and coherence. The content has been 

evaluated in terms of "Approach to teaching grammar, vocabulary 

and functions, phonetics, writing skills, listening skills, speaking 

skills, reading skills, critical thinking and text quality. Materials 

appropriateness has been investigated in terms of: "students" 

academic level, local culture, gender and temporal relevance and 

coherence; the degree to which the materials provide a coherent 

and consistent course. 

  

The Survey and workshops – Findings revealed that the Jordanian 

English series was almost universally criticized as inadequate. These 

materials emphasize memorization and irrelevant exercises, often present 

concepts in a confusing manner, contain too much material to cover 

adequately in the time allotted, offer scant opportunity for reading and 

writing and fewer opportunities for learning proper pronunciation and 

speech, overall the series is culturally irrelevant to Palestinians living in 

the West Bank. The introduction in the teacher‟s book lack of procedural 
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advice on what to do with the material, rather than providing a theoretical 

or methodological rationale for why the materials were designed as they 

were.  

Abou – Dagga (1996) conducted a field study to explore and 

examine teacher‟s opinion about the two English curricula in Palestine, 

one in the West Bank that follows the Jordanian system, and the other in 

the Gaza Strip that follows the Egyptian system.  

The researcher used a stratified sample of English teachers who 

work in the government and private schools to complete the 

questionnaire, which was developed by language specialists in the 

Palestinian curriculum development center.  

Curricula‟s materials were evaluated regarding, the allotted time, 

the quality of the textbooks, listening, speaking, reading and writing 

skills, cultural appropriateness. “Encouragement of critical thinking, 

appropriateness to international technological and scientific needs, and 

accuracy of information presented”.  

The results of the study indicated that teachers are dissatisfied with 

the current curricula; the Egyptian in the Gaza Strip and the Jordanian in 

West Bank. Teachers believe that the existing curricula are inadequate to 

meet the needs of the Palestinian people. All teachers stressed the need 

for a new Palestinian English curriculum that encourages students to be 

active learners. Moreover, the results revealed that texts are not culturally 

appropriate, do not encourage critical thinking and are not suitable for 

modern needs.  

 

2.3.3 EFL evaluation studies of syllabuses / series other than PETRA 

 

The following four studies surveyed the two teaching programs 

used in the public and private schools in Jordan, the “Enterprise” series 
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used for grades from seven to nine and “the Action Pack” series used for 

grades from one to six between (2000 to 2004). 

Karsou (2004) conducted a study in Jordan in which he evaluated 

“Action Pack” textbooks (1-5) as perceived by Jordanian English 

Language supervisors, teachers and students. The sample of his study 

consisted of (300) students, (192) teachers and (8) supervisors. Two 

evaluative tools were used in the study: a questionnaire of 73 items which 

was given to EFL supervisors, teachers and students. The other 

instrument was a set of interviews with the supervisors, teachers and 

students. Ten aspects of “Action Pack” materials were focused on: 

listening, speaking, reading and writing, vocabulary, activity book, the 

content, the methods, teacher‟s book and general aspects of the textbook.  

Action pack textbooks were judged to be adequate from 

supervisors and teachers views regarding all the above ten aspects. 

However the teachers‟ and supervisors‟ evaluation pointed to the 

following negative aspects:- 

1. The grammar presented in the activity book was regarded as 

inappropriate to the learners‟ needs; moreover, it was presented as 

a pure grammar.  

2. The writing skill didn‟t encourage the learners to revise their piece 

of writing.  

3. There was not any distinction between active and passive 

vocabulary items and there was not any provision of phonetic 

transcription to the new vocabulary items.  

4. The adaptability of the content to the learner needs was 

inappropriate and the reading material was irrelevant to the 

students‟ real life.  
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5. “Action Pack” textbooks were not reasonable to enable the learners 

to acquire computer skills. The rationale didn‟t take into 

consideration the demands of the Jordanian society.  

6. There was not any provision of phonetic transcription to the new 

vocabulary items.  

7. The activities that are presented in listening skills were not 

appropriate according to students opinion.  

 

In the light of the results of this study, the researcher recommended 

the following.  

1. The reading texts should be provided with pre – reading 

questions.  

2. Textbooks content should be related to students‟ culture and 

environment.  

3. Teachers should be involved in selecting the curriculum 

goals and the content of English textbooks as well.  

 

Jaradat, Akrabawi, and – Kharoof (2002) conducted a study to 

evaluate „action pack‟ test book  (1) and (2) used for the first and second 

primary grades in the public schools in Jordan. The sample of the study 

consisted of (238) male and female of EFL teachers and (57) male and 

female supervisors. For that sake, the researcher developed two 

evaluative questionnaires, one for the teachers and the other for the 

supervisors. 

The findings of the study revealed that there were no significant 

differences between teachers‟ perspectives and supervisors regarding the 

strengths and weaknesses of the textbooks.  

The content of the textbook was found to be suitable to the pupils‟ 

age, needs and interests from the respondents‟ perspectives. The teaching 
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aids were properly utilized. The findings also showed that teaching 

English at this early age did not affect the learners‟ mother tongue (the 

Arabic language negatively and it did not also affect the learners‟ 

learning performance in other subjects.  

Moreover, learners performed very well in learning the basic kills 

(reading, writing, listening and speaking). The textbook, generally, found 

to be suitable. However, the findings of the study showed that the number 

of classes per week was not enough and that some of the teaching aids 

were not utilized in a proper way such as computer programs, flash cards 

and wall pictures and Pupils were confused between the way they write in 

Arabic and the way they write in English.  

 

Al – Omari (2002) evaluated “Action Pack” textbooks for the first 

four primary grades in Jordan in terms of eleven domains: rationale, 

objectives, listening and speaking skills, reading and writing skills, and 

grammar and structural functions. The researcher used two evaluative 

instruments. The first one was the supervisors‟ and teachers‟ evaluation 

questionnaire which contained (88) Likert – type items. These items 

covered the major points of strengths and weaknesses of eleven main 

characteristics of good textbook: rationale, objectives, listening and 

speaking skills, reading and writing skills, grammar and structural 

functions, vocabulary, methods of teaching, activity book, teacher‟s book, 

teaching aids and the general aspects. The second evaluative instrument 

was the observational form which included real observations of the 

textbooks‟ implementation and use inside the classroom. The sample of 

the study consisted of (10) supervisors as a purposive sample from 

different directorates of education in the northern regions of Jordan. It 

also consisted of (275) teachers who teach “Action Pack” textbooks.  
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The results of the study revealed that the respondents agreed on the 

suitability of “Action Pack” textbooks in terms of the eleven domains 

mentioned before. There were no significant differences between the 

supervisors‟ and teachers‟ perspectives with regard to the strengths and 

weaknesses of the new introduction textbooks. There was some kind of 

discrepancy between the respondents‟ perspectives. For instance, the 

teachers were not fully satisfied with the content of action Pack since it 

was not relevant to the Jordanian society while supervisors considered it 

suitable relevant. Some of the findings of the study seemed contradictory, 

for example, the respondents suggested increasing the number of 

exercises per unit, while others considered the number of these exercises 

properly suitable.  

The findings of the above three studies of “Action Pack” textbooks 

taught to grades from one to five showed that they were suitable 

regarding, “rationale, objectives, language skills listening, speaking, 

reading and writing, vocabulary, activity book, the content, the methods, 

teacher‟s book and general aspect”. However, some of the studies finding 

seemed contradictory. Al-Omari findings revealed that the content of the 

first, second, third and fourth action pack textbooks was not relevant to 

the Jordanian society from the teachers‟ point of view, while supervisors 

considered it suitably relevant, but Jaradat, Akrabawi and Al-Kharoof 

findings showed that the content was relevant to Jordanian society; the 

suitability of the subject matter for students; social environments .From 

the other hand Karsou' found it suitable from teachers and supervisors 

perspectives, whereas it found to be irrelevant from students‟ 

perspectives. Moreover, Karsou' findings revealed that listening and 

speaking skills were inappropriate to learners‟ abilities. The researcher 

added that the writing skills didn‟t encourage the learners to revise their 

piece f writing.  
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Jaradat, Akrabawi and Al–Kharoof observed that teaching English 

at this early age (the age of six and seven) did not affect the learners‟ 

mother tongue (the Arabic language) negatively and it did not affect the 

learners‟ performance in other subjects. 

Later on, they mentioned that “the findings showed that pupils 

were confused between the way they write in Arabic and the way they 

write in English. 

The two findings seemed to be contradicted to each other. 

It is concluded that “Action Pack” textbooks investigated from 

perspectives of unequal groups, school teachers, supervisors, and 

students. All of them have different educational backgrounds and 

knowledge.  

 

Similarly, Shatnawi (2003) conducted a study to evaluate 

“Enterprise, textbooks for grades seventh, eighth and ninth at private 

schools in Jordan. The evaluation covered eleven domains. Objectives 

and rationale, listening and speaking skills, reading and writing skills and 

grammar and structural functions. The researcher used three evaluative 

instruments to achieve this purpose. The first for teachers teaching this 

series, the parents whose children study this series, and the pupils who 

study this series. The teachers‟ questionnaire included eighty – six items; 

the parents' questionnaire comprised seventy four items, while the pupils‟ 

questionnaire comprised seventy four items – these items covered the 

main points of strengths and weaknesses of eleven main characteristics of 

students' textbooks. The second evaluative instrument was the interview 

form which consisted of twenty – two questions related to the evaluated 

textbooks. The third evaluated instrument was the observation form 

which included actual observation about the implementation of 

“Enterprise” textbooks and its use in the classroom. The sample of the 
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study consisted of fifty – one teachers as a purposive sample from Irbid 

and Amman private schools. It also consisted of one hundred parents 

whose children study “Enterprise” textbooks and its use in the classroom. 

and one hundred and fifty pupils who study this series. The results of the 

study showed that the respondents agreed on the suitability of Enterprise 

textbooks. There were significant differences between teachers‟ 

perspectives and both parents‟ and pupils‟ perspectives in favor of the 

teachers regarding the strengths and weaknesses of enterprise textbook. 

Others they were not fully satisfied with the content of enterprise since it 

was irrelevant to the students‟ culture and background – some teachers 

also criticized the lack of phonetic transcription of new vocabulary items.  

Masri (2003) conducted a study which aimed at evaluating the first 

grade textbook “English for Palestine” in the northern Directorates of 

Palestine from the teachers‟ point of view. The sample of the study 

consisted of (208) male and female teachers. The researcher developed a 

55 item questionnaire which covered five domains: book general shape, 

book content, structure of language, grammar and terms, method, aids, 

teacher‟s book, teaching and student achievement domain.  

Findings of the study revealed that “English for Palestine” was 

rated adequately regarding book general shape, book content, structure of 

language, grammar terms and methods.  

Book general shape was found to be attractive, useful and suitable 

for the learners age. Content also designed to satisfy the students‟ needs. 

The communicative approach on which the Palestinian curriculum 

depends was found to be suitable and effective in teaching English as a 

second language. However, the findings revealed that there were 

significant differences in the degree of evaluation between male and 

female teachers in favor of male teachers.  
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In the light of the results of this study, the researcher recommended 

conducting an evaluative study on the differences between socio-

economic backgrounds of both students and teachers and conducting an 

evaluative study on upper stages. 

Al – Momani (1998) conducted a study to evaluate “AMRA” 

textbook for the first and second secondary classes in Jordan. To achieve 

that purpose the researcher developed three evaluation instruments. The 

first one was two evaluation questionnaires. One for teachers and 

supervisors which contained (91) Likert – type items covering eleven 

major characteristics of a good English textbook: rationale, objectives, 

listening and speaking skills, reading and writing skills, grammar and 

structural functions, vocabulary, methods of teaching, workbooks, 

teacher‟s book, teaching aids and general aspects. The other evaluation 

instrument was for students. Their questionnaire included (85) Likert – 

type items regarding the following characteristics: Reading and writing 

skills, grammar and functions, vocabulary, methods of teaching, 

workbooks, teaching aids, content and general aspects.  

The second evaluation instrument was the interview form. It 

consisted of (22) questions covering all the aspects related to the 

evaluated textbooks, which were previously mentioned. The third 

evaluation instrument was the observation form which included actual 

observation on teaching methods and use of evaluated textbooks in the 

classrooms. The following teaching aspects were observed: vocabulary 

reading comprehension, grammar and structural functions, listening and 

speaking skills and writing.  

The results of the study revealed that:  

1. The objectives of AMRA textbooks were based on teaching 

English for communication, and they met the students‟ needs 

and interests.  
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2. The vocabulary items were selected to suit the students‟ 

level and to facilitate communication.  

3. the grammar and structural functions were selected to suit 

student backgrounds, and they were related to previous 

classes. 

 

However, the study revealed the following shortcomings of AMRA 

textbooks.  

1. The content of AMRA textbooks was not interesting to students.  

2. The exercises in AMRA workbooks were not related completely to 

the material. 

3. The number of allocated periods per week to cover the materials 

was not suitable.  

4. There were no significant differences between the supervisors‟ and 

the teachers‟ perspectives regarding the above mentioned strengths 

and weaknesses in AMRA textbooks.  

 

Al – Qudah (1997) conducted a study to evaluate the agricultural 

English material used for grade twelve in the agricultural stream in 

Jordan in general, and the materials of the first – term of grade twelve in 

particular. The sample of the study consisted of (212) students (9) 

supervisors and (11) teachers – the researcher developed two evaluation 

scales to achieve the purpose of this study. The evaluation scale was for 

teachers and supervisors and included (74) Likert – type items covering 

nine characteristics of good textbooks. The second scale was for students, 

and it included (51) Likert – type items taping students‟ perception about 

the textbook in terms of its vocabulary, exercises – structures, teaching 

aids, content and general factors.  
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The results of the study revealed that rationale, objectives and 

content were suitable and matched students, needs and interests. Also the 

units of the textbook were varied and organized in a suitable way and that 

they were integrated. The vocabulary items were selected to suit the 

agricultural communication. Moreover, reading, and writing skills were 

suitable to student's life and needs on the other hand, the results also 

revealed these shortcomings. The teacher‟ manual was not available to 

both teachers and supervisors, self learning and problem solving were not 

encouraged by the style of the textbook. 

Other teaching aids such as cassette tapes, wall pictures and role 

cards were not used – listening and speaking skills were not given enough 

attention. Finally, structures learnt in the first term units were not related 

to previous classes.  

Abu – Zaghlan (1989) conducted a study to describe the level of 

the English language teacher‟s understanding of the main characteristics 

of the PETRA syllabus. The study attempted to identify to what extent 

the EFL teachers of the 7
th

 and 8
th
 grades understood the main 

characteristics of PETRA syllabus. It also attempted o identify whether 

the EFL teacher‟s level f understanding of the main characteristics of 

PETRA syllabus varied with each one of the following variables: 

academic qualification, teaching experience, training relevant to PETRA 

and sex. The population of the study consisted of 360 male and female 7
th
 

and 8
th

 grade teachers of English who had been teaching English in public 

schools in Amman Directorate of Education.  

Abu – Zaghlan developed a special test to achieve the purpose of 

the study. The results of the study pointed out that there were no 

statistically significant difference, between the mean scores of teachers 

understanding due to sex, and due to training relevant to PETRA. The 

researcher recommended that a study be conducted to investigate whether 
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the teachers, level of understanding varies with their attitudes towards 

PETRA. She also recommended that in – service training course should 

include materials related to the underlying assumptions of English 

teaching / learning in Jordan.  

Abu – Zaghlan did not give clear explanation of the reason why 

there were no significant difference between the mean scores of EFL 

teachers‟ understanding due to training relevant to PETRA. She did not 

point out the weak and strong points of the in – service teacher training 

program for teaching PETRA textbooks. Moreover, she did not give clear 

recommendations of how to modify the in–service training programs for 

teaching PETRA textbooks. 

 

2.4 Conclusion 

 

The literature reviewed in this chapter was useful in a number of 

ways, among other things it indicated the most important aspects to be 

taken into consideration when evaluating EFL textbooks and programs. It 

also was instrumental to the researcher in selecting the elements of the 

methodology for carrying out this study. As can be seen in the next 

chapter. The main instrument of this study was a questionnaire which 

derived its categories and items from some of the sources that were 

reviewed. 

In characterizing the studies were reviewed above, it was observed 

that most of them were concerned with evaluating the effectiveness and 

suitability of the EFL textbook components and to find out points of 

strengths and weaknesses. 
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Overall, most of them were evaluated regarding: objectives and 

rationale, content, subject matter, physical appearance, and cultural 

appropriateness. 

Conclusions and recommendations derived from the literature 

varied from one study to another. However, there were some common or 

prominent ones. 

The studied reviewed emphasized the importance of selecting 

contents that are relevant to the learners‟ needs, interests and culture.         
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Chapter Three 

 

3.1 Introduction 

 

This chapter deals with methodology. In particular, it presents the population, 

sample, research instruments, reliability and validity of the instruments, data 

collection and data analysis instruments. It also describes the research design. 

 

3.2 Population and sample 

  

The population of the study consists of all tenth grade English teachers (male 

and female) who teach in the West Bank government schools of the academic year 

2004/2005. The total number of teachers is (725). 

 

Sample: the purposive sample of this study consists of 54 tenth grade English 

teachers, 28 male, and 26 female drawn from two directorates of education in 

Jerusalem district. The Jerusalem suburbs of Al-Ram and Jerusalem directorates  

 

3.3 The research design 

 

This study followed a descriptive design. It used a teacher questionnaire to 

identify the degrees of the teacher's satisfaction with the effectiveness and suitability 

of the different components of "English for Palestine". The study includes the 

following variables:  

 

Independent Variables: 

 Sex: two levels; male and female. 

 Academic qualification: four levels; diploma, B. A, B. A + diploma, M. A. 

 Years of TEFL experience: five levels; 1-5 years, 6-10 years, 11-15 years, 16-20 

years and more than 20 years. 
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Dependent variables: Teachers' responses to the items of the different domains of 

the questionnaire. 

 

Table (3-1) sample distribution according to directorate and sex variables. 

Directorate  Male Female Total 

Jerusalem Suburbs Al-Ram 17 17 34 

Jerusalem 11 9 20 

Total 28 26 54 

 

 

The following tables show the sample distribution according to sex, academic 

qualification and years of teaching experience variables. 

 

A- Sex 

Table (3-2) shows the sample distribution according to sex variables, the males 

were 28 while the females were 26 teachers. 

Sex N Percentage 

Male 28 51.8% 

Female 26 48.2% 

Total 54 100% 

B- Academic qualification  

 

Table (3) shows the sample distribution according to the academic qualification. 

M. A holders are (4) teachers, B. A + diploma holders are (8) teachers, B.A holders 

are (33) teachers, the diploma holders is (1) teacher. 

 

Table (3-3) Sample distribution according to the academic qualification. 

Academic qualification  N Percentage 

M.A 4 8.69 

B. A +Diploma 8 17.39 

B. A  33 71.75 

Diploma 1 
2.17 
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Tawjihi 0 0 

Total 46 %100 

 

 

C- Years of teaching experience. 

 

Table four shows the sample distribution according to the experience variable. 

(17)Teachers have (1-5) years of experience, (16) teachers have (6-11) years of 

experience, (4) teacher had (11-15) years of experience, (5) teachers have (16-20) 

years of experience and (4) teachers have more than (21) years of experience. 

 

 

 

Table (3-4) 

Sample distribution according to the years of experience variable. 

Years of teaching experience. 

From – To 

No. Percentage 

1-5 17 37% 

6-11 16 34.7% 

11-15 4 8.8% 

16-20 5 10.8% 

21 4 8.7% 

Total 46 100% 

 

3.4 Research Instruments  

 

For the purpose of the present study, two evaluative tools were used. The first tool is a 

teacher questionnaire and, the second tool is a set of semi structured interview. These 

study instruments are described below. 

 

3.4.1 The teacher questionnaire  
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The researcher developed a teacher questionnaire on the base of criteria for 

textbook evaluation suggested commonly by Dubin and Olshtain (1986), Littlewood 

(1987), Nunan (1988), Krashen and Terrel (1983), Sheldon (1988), William (1983) 

and on the basis of the questionnaire previously developed by Khalil and Kattan 

(1994). The questionnaire consisted of two parts. Part one covered six aspects of the 

teacher's book, while part two covered certain aspects of each of the other three 

components of "English for Palestine" namely, students book, workbook and teacher's 

audio cassettes. 

The following six aspects of the teacher's book were covered:- 

1- Rationale and objectives 10 items. 

2- General features 10 items. 

3- Language of the teacher's book 1 item. 

4- Type and amount of supplementary exercises 6 items. 

5- Methodological guidance 7 items. 

6- Linguistic background and information 4 items. 

 

Some of the above items consisted of subitems. The total number of the items 

and subitems is (38). 

The following is a description of the different aspects covered in part two regarding 

the student's book, workbook and teacher's audio cassettes: 

1- Layout and design 13 items. 

2- Language content 7 items. 

3- Texts. 

3.1- Reading 13 items. 

3.2- Listening 8 items. 

4-  Activities / exercises 

4.1- Listening 9 items. 

4.2- Speaking 10 items. 

4.3- Reading 10 items. 

4.4- Writing 10 items. 

4.5- Grammar 13 items. 

4.6- Vocabulary 9 items. 

5- Subject matter. 

5.1- Themes 10 items. 



 50 

5.2- Topics 8 items. 

5.3- Functions 7 items.  

5.4- Notions 9 items. 

5.5- Values 5 items. 

 

The total items and sub items covered in part two are120. Both parts of the 

questionnaire consisted of 158 items. 

The questionnaire also includes enough rooms for the teachers to freely mention 

any major problems / difficulties they were facing in teaching "English for Palestine". 

It is worth mentioning that the two parts of the questionnaire are preceded by a set of 

five general questions of Yes/No type. Teachers were requested to rate each item of 

the questionnaire on a five point rating scale: 

5 = strongly agree. 

4 = agree. 

3 = not sure.  

2 = disagree.  

1 = strongly disagree.          See appendix (A). 

 

3.4.1.1 Validation of the questionnaire: 

 

To validate the questionnaire, two procedures were used; first, teacher 

(piloting) second, experts in EFL (piloting). 

Teacher piloting: The questionnaire was distributed to a primary sample composed of 

ten English teachers (5 male and 5 female) randomly selected from different schools. 

After having the questionnaire completed, teachers were interviewed by the 

researcher who realized that some teachers found difficulties in comprehending the 

meaning of some terms in certain items while others suggested adding more few 

questions regarding the length of the textbook units. As a result of this piloting, few 

linguistic terms were defined and other questions were added to the original version.  

Experts in EFL piloting 

  

The validity of the questionnaire was determined by a jury of specialized TEFL 

teachers. 
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Their comments and modifications were taken into consideration, some items 

were modified accordingly.  

 

3.4.1.2 Reliability of the questionnaire: 

  

The Reliability of the questionnaire was achieved through computing Cronbach 

Alpha. The reliability of teachers' responses to the questionnaire was (0.947). 

 

3.4.2 Interview 

 

A semi structured interview was conducted in the first of May, with a selected 

sample of ten teachers. The interviewees were free to give more details and 

clarification on the following questions:- 

1- Why do you think that the speaking activities: 

A- Are not interesting. 

b- Do not focus on fluency. 

 

2- Why do you think that the writing activities: 

A- Are not interesting. 

b- Do not focus on fluency. 

 

3- Why are not you satisfied with the methodological guidance provided in the 

introduction of the teacher's book. 

4- Why do you assume that the teacher‟s book is not provided with extra revision 

materials? 

 

3.5 Data Collection 

 

 The following steps were followed in collecting the research data: 

First, a letter of authorization was taken from the head office of the Graduate studies 

in Al-Quds University / Department of Education to the directors of the two 

directorates of Education in Jerusalem district, so as to allow the researcher 

conducting the study.      See appendix (A)  
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Second, the researcher consulted the concerned directorates of Education to 

nominate the number of teachers who taught the tenth grades the new syllabus 

"English for Palestine" to properly decide on the number of the sample. See appendix 

(A)  

Third, the researcher distributed the questionnaires personally to the sample 

members of the study who are 54 English teachers in both directorates.  

Fourth, three weeks later, the researcher with great effort managed to collect 

46 copies only from the distributed questionnaire.  

Fifth, the collected data were computed. Then a set of semi structured 

interview was conducted with a selected sample of (10) teachers after analyzing and 

discussing each item very carefully. Those teachers were asked to give more 

explanation to the responses of certain questions.  

 

 

 

 

3.6 Data Analysis 

 

 The obtained data were analyzed through two types of statistics, descriptive 

statistics (means, standard deviations) and inferential statistics (t-test and ANOVA). 

The descriptive statistics were used in order to respond to the research 

question. The inferential statistics, on the other hand, were applied for testing the 

hypotheses. 

For data analysis, the researcher used the following degrees: 

80% and more is very high degree. 

70-79% is a high degree. 

60-69% is a moderate degree. 

50-59% is a low degree. 

Less than 50% is a very low degree.  
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3.7 Summary 

 

 This chapter considered the methodology and procedures used to carry out this 

study. It deals primarily with the research design which was described as a descriptive 

design. The population distribution was presented clearly in table (3-1), tables (3-2), 

(3-3) and (3-4) on the other hand show the sample distribution in accordance to sex, 

academic qualification and years of teaching experience variables. 

Among the most important topics presented in this chapter are the study 

variables, the research instruments, the validity and reliability of the questionnaire 

were also tested, data collection and data analysis. 

 

The researcher utilized the SPSS packages to find out the results of the study, 

whereas the teacher's questionnaire and a set of follow-up interviews were used to 

collect the research data.    
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Chapter Four 

Findings of the study 

 

4.1 Introduction 

 

This chapter presents the findings of the study. The purpose of this study is to 

evaluate the tenth grade English textbook used in Palestinian government schools 

from the teachers' point of view. It also aims to investigate whether there are any 

significant differences among teachers' responses due to academic qualifications, 

years of TEFI experience and sex.  

The evaluation was conducted through a questionnaire, which consists of two 

types of item: yes\no questions and questions followed by 5point scales, response 

option ranging from “strongly agree to strongly disagree. It is described below.  

5=strongly agree 

4=agree 

3=not sure 

2=disagree 

1=strongly disagree 

The obtained data were analyzed through two types of statistics: descriptive 

statistics (frequencies, percentages, means and standard deviation) and inferential 

statistics (t-test and ANOVA). 

For data analysis, the researcher used the following percentages:  

80 % and more is very high. 

70-79.9% is high. 

60-69.9% is moderate. 

50-59.9% is low. 

Less than 50% is very low. 

Question number one: "what is the English language teachers' evaluation of 

the different components of "English for Palestine" taught in the Palestinian 

government schools. To answer question number one, means and standard deviation 

for each item were calculated. 
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4.2.1 Part one: Teacher’s book 

4.2.1.1 Objectives and rationale   

 

The items in table (4-1) below cover part one of the questionnaires which elicited 

information about the teacher's book "objectives and rationale". Questions number 5, 

7 and 8 are of yes / no type. Questions number 9, 10, 11, 12, 13 and 14 are of Likert 

type. 

 

Table (4-1) 

Objective and rationale 

S. d. mean   no. 

  No Yes Items  

 
0.000 100 0 100 

Has the school provided you 

with a copy of the teacher's 

book? 

  Never Rarely Usually Always   

24.975 75.9 2.2 10.9 43.5 43.4 

How often do you use the 

teacher's book in preparing 

your lessons? 

 

  No Yes   

36.300 85.0 15.2 84.8 

Are the general objectives for 

teaching English at the tenth 

grade clearly stated? 
 

Are the objectives for teaching each of the following skills/areas clearly stated in the introduction of 

the teacher's book?  

14.900 98.0 2.2 97.8 A- Listening 

 

38.700 82.0 17.8 82.2 B- Speaking 

28.500 91.0 8.7 91.3 C- Reading 

38.700 82.0 17.8 82.2 D- Writing  

41.700 78.0 21.7 78.3 E- Grammar 

14.700 98.0 2.2 97.8 F- Vocabulary 

45.500 72.0 28.3 71.7 G- Pronunciation  

 85.85 Total  

If the below skills / area objectives' are available, how would you rate their sufficiency? 

percentages 
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S. D Mean  5 4 3 2 1  

 

20.100 71.5 0 2.3 32.6 41.8 23.3 A- Listening 

22.225 61.3 0 11.9 45.2 28.6 14.3 B- Speaking 

25.000 75.0 7 0 7 58.1 27.9 C- Reading 

28.125 67.3 6.7 6.7 22.2 40 24.4 D- Writing  

26.125 63.0 0 22.7 20.5 38.6 18.2 E- Grammar 

18.500 74.5 0 4.7 14 60.4 20.9 F- Vocabulary 

23.750 48.8 7 20.9 46.5 20.9 4.7 G- Pronunciation  

 65.88 Total   

The stated objectives clearly meet actual needs and interests' goals of the learners?  

21.250 60.3 0 15.4 35.9 41 7.7   

The stated objectives stress the role of foreign language education in developing the learners in all 

domains. 
 

18.325 59.3 0 9.8 48.7 36.6 4.9 A- Psychomotor  

18.275 62.5 0 11.4 29.5 56.8 2.3 B- Social   

19.650 66.8 0 4.8 38.1 42.8 14.3 C- Cognitive  

19.350 57.3 0 14.3 47.6 33.3 4.8 D- Affective  

 61.47 Total   

The stated objectives specify the degree of accuracy with which learners will be expected to produce 

language. 
 

18.925 60.3 0 11.4 40.9 43.2 4.5   

Second language learning is viewed as an emotional experience; (less emphasis on product and more 

on process, fun and interest).  
 

24.600 54.5 6.7 11.1 48.9 24.4 8.9   

The objectives emphasize the following aspects of learning English as a foreign language.   

18.775 81.3 0 4.5 4.6 52.3 38.6 

A- All four language skill 

(listening, reading, 

speaking and writing).  

 

21.625 66.0 4.5 0 34.1 50 11.4 B- Language functions 

21.500 70.5 4.4 0 20 60 15.6 C- Grammatical structure  

16.875 61.3 0 6.5 45.2 45.1 3.2 

D- Learner's cultural 

awareness in:  

1- Palestinian culture. 

16.700 67.5 0 4.5 27.3 61.4 6.8 2- Arabic culture. 

16.525 51.8 0 18.2 56.8 25 0 3- Islamic culture. 

22.050 40.5 14.3 21.4 52.4 11.9 0 4- Global culture. 

26.300 62.8 7.3 7.3 24.4 48.8 12.2 
E- Study and thinking skills; 
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23.000 62.3 4.4 6.7 33.3 46.7 8.9 

high order thinking skills (i.e. 

analytic, problem solving, 

inferencing)  

21.275 57.5 0 18.2 40.9 34.1 6.8 

F- Values: (e.g. love of one's 

own country and culture, 

tolerance, equality, freedom, 

human rights).  

16.425 60.5 0 4.4 53.3 37.8 4.5 

G- Attitudes: (e.g. positive 

attitudes towards good and 

virtue). 

20.525 57.8 0 15.6 44.4 33.3 6.7 
H- Habits: (tradition, important 

holidays and celebrations).  

 61.68  

11.513 71.5 Total  

 

Table (4-1) shows that items 1, 3 and 4 received the highest means of the 

teacher responses; they were respectively; 100.0, 85.0, 98.0. This means that all of the 

teachers were provided with a copy of the teacher‟s book, and the general objectives 

for teaching English at the tenth grade are clearly stated. It also means that the 

specific objective for listening, speaking, reading, writing, grammar, vocabulary and 

pronunciation are clearly stated in the introduction of the teacher‟s book. On the other 

hand, the results indicate that the lowest means of teachers' responses accounted for 

items 6, 8 and 9. Items 6 and 8 have the same moderate mean it is 60.3. However Item 

9's mean of responses is slightly below moderately degree, it is 54.5. The general 

mean of the teachers' total responses on this domain is good, it is 71.5. Accordingly, 

one can say that the "objectives and rational" domain is satisfactory suitable and 

convenient. 

 

4.2.1.2 General Features 

 

Table (4-2) below covers the items that elicited information about the general 

features of the teacher's book. 

-14- The teacher's book provides percentages 

  1  2 3 4 5 mean S. D 

A Specific objectives for each lesson.   0 0 8.7 47.8 43.5 83.8 16.000 

B Teaching suggestions for each lesson.  0 8.7 19.6 50 21.7 71.3 21.700 
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C A rough guide as to how long each 

activity should take. 
4.4 15.2 30.4 19.6 30.4 64.3 30.125 

D Answers for the students' book and 

workbook and work book exercises. 
0 4.4 4.3 28.3 63 87.5 19.550 

E Extra information about topics and 

language. 
2.3 6.8 20.5 61.3 9.1 67.0 20.725 

F Ideas / materials for motivation   2.3 13.6 29.5 43.2 11.4 62.0 23.800 

G Guidelines for evaluation  
2.2 30.4 28.3 32.6 6.5 52.8 24.850 

H Suggestions to engage all learners in 

classroom activities. 
2.3 15.9 43.2 34.1 4.5 55.8 21.475 

I Indexes, word lists, glossary. 0 6.8 20.5 38.6 34.1 75.0 22.875 

J Extra revision materials for 

reinforcement. 
2.2 28.3 26.1 39.1 4.3 53.8 24.125 

Total       68.1 12.793 

Table (4-2) shows that items A, D and I received the highest means, they were 

respectively 83.0, 87.5 and 75.0. Which means that the teacher's book provides 

specific objectives for each lesson, answers for all exercises, indexes, world lists, and 

glossary. However items F, G and J received the lowest means they were respectively, 

62.0, 52.8 and 53.8 which means that the teacher's book hardly provide ideas for 

motivation or extra revision materials for reinforcement. On the whole, the general 

mean of teachers' responses is moderate. It is 68.1. 

 

4.2.1.3 Language of the teacher's book 

 

Table (4-3) below elicited information about the language of the teacher's book. 

Table (4-3) language of the teacher's book. 

 

 Items 1  2 3 4 5 Mean S. D. 

15 Language of the teacher's book is 

comprehensible 
0 6.5 8.7 45.7 39.1 79.3 21.275 

16 The language of the instructions given in the 

teacher's book is clear. 
0 0 6.5 50 43.5 84.3 15.250 
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Table (4-3) shows that the language of the teacher's book and the language of 

the instructions were clear and comprehensible. The mean of the total responses is 

very high, it is 81.8. 

 

Table (4-4) elicited information about the teacher's book provision of 

supplementary exercises to re-inforce listening, writing practice, oral expression, 

reading comprehension and grammar presented in the textbook.  

4.2.1.4 Type and amount of supplementary exercises for each language skill. 

 

The teacher‟s book provides supplementary exercises to reinforce the 

following skills and areas. 

 

Table (4-4) Type and amount of supplementary exercises for each language skill 

  1 2 3 4 5 Mean S. D. 

A Listening.  6.5 23.9 28.3 39.1 2.2 51.8 24.950 

B Oral expression. 13 26.1 34.8 23.9 2.2 44.0 25.925 

C Writing practice.  4.3 21.7 52.2 19.6 2.2 48.3 20.675 

D Reading comprehension.  8.7 21.7 43.5 23.9 2.2 47.3 23.700 

E Building-up vocabulary.  4.4 22.2 35.6 35.6 2.2 52.3 23.125 

F  Grammar presented in the 

textbook. 
4.4 26.7 37.8 28.9 

2.2 
49.5 

22.925 

Total       48.9 19.632 

 

Table (4-4) shows that the general mean of the total responses is very low 

which means from teachers' perspective that the teacher's book hardly provides 

supplementary exercises to reinforce language skills. Items A, E and F received the 

highest means. However items B, C and D received the lowest means. 

The Items in Table (4-5) show to what extent does the teacher's book provide 

suggestions to help the teacher to review old lessons, teach pronunciation, introduce 

new passages, evaluate written work and to identify the students' most serious 

mistakes. 
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4.2.1.5 Methodological / pedagogical  guidance 

 

The teacher‟s book provides suggestions to help the teacher to. 

 

Table (4-5) Methodological / pedagogical  guidance 

  1 2 3 4 5 Mean S. D 

A Review old lessons and introduce 

new lessons? 
10.9 4.4 21.7 47.8 15.2 63.0 28.750 

B Teach pronunciation and intonation?   15.2 15.2 23.9 39.1 6.6 51.8 30.000 

C Introduce new reading passages? 2.2 10.9 37 34.7 15.2 62.5 24.000 

D Introduce various types of written 

work? 
8.7 13 37 32.6 8.7 55.0 26.675 

E Evaluate written work  9.1 25 27.3 34.1 4.5 50.0 26.950 

F Identify the students' most serious 

mistakes? 
8.7 39.1 32.6 15.2 4.4 41.8 24.750 

g Use suitable audiovisual  0 26.1 32.6 37 4.3 55.0 22.125 

 

The results of table (4-5) indicate that the teacher's book methodological 

guidance does not provide helpful suggestions for teachers to teach pronunciation and 

intonation, exercises. Moreover, it does not help teachers to identify the students' most 

serious mistakes. These two items B and F received the lowest means of teachers' 

responses. They were respectively 51.8 and 41.8. However, items A and C received 

the highest means. They are 63.0 and 62.5. 

On the whole, the mean of the total responses on these domains is low, it is 

53.8. 

The items in table (4-6) below elicited information about the suitability of the 

explanations and linguistic background and information provided in the teacher's 

book regarding the below items. 

 

4.2.1.6 Linguistic background and information    

 

The teacher‟s book provides helpful explanation of 

 

Table (4-6) Linguistic background and information 
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  1 2 3 4 5 Means S. D 

A Grammatical patterns 

presented in the lessons. 
8.7 19.6 37 23.8 10.9 52.3 27.800 

B English vocabulary items. 6.5 15.2 28.3 43.5 6.5 57.0 25.650 

C Pronunciation problems 

wherever they appear. 
10.9 37 32.5 17.4 2.2 40.8 24.350 

D Anticipated problems. 

(i.e. data from contrastive 

and error analysis ) 

 

13 41.3 30.4 13 2.3 37.5 24.000 

      46.9  

  

The results of table (4-6) indicate that the teacher's book rarely provides useful 

explanation for pronunciation problems and for the anticipated problems from 

contrastive and error analysis. These two items C and D received a very low means 

40.8 and 37.5, However items A and B received the highest means 52.3 and 57.0. 

The general mean of this domain is very low. It is (46.9). 

 

 

 

 

 

 

 

4.2.2 Part Two: student’s book, workbook, and the teacher’s audiocassette.  

 

The following tables include the items that belong to the different components 

of the tenth grade English syllabus, the student's book, the workbook and the cassette, 

which presents all the listening activities. 

 

4.2.2.1 The items in table (4-7) elicited information about the usefulness of the 

layout and design of the student's book and the workbook. 

 

Table (4-7) layout and design 

 

 Items 1 2 3 4 5 mean S. D 
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A The cover of the book is durable enough to 

withstand wear. 
2.4 6.8 22.7 54.5 13.6 67.5 21.950 

B The color of the cover is attractive.  2.2 0 23.9 50 23.9 73.3 20.675 

C The size of the book seems convenient for 

the 

learners to handle. 

0 7 11.6 58.1 23.3 74.5 20.025 

D The font size is appropriate for the intended 

learners. 
0 

15.

6 
22.2 42.2 20 66.8 24.425 

E The binding of the text book is strong 

enough.  
0 0 33.3 55.6 11.1 69.5 15.900 

F The pages designed for writing are 

consumable; (learners can use them up).  
0 7.1 16.7 59.5 16.7 71.5 19.575 

G The subdivision of each unit into eight 

lessons is convenient.   

11.

1 

24.

4 
24.4 37.8 2.3 49.0 27.150 

H The pictures help in explaining some titles 

and vocabularies. 
0 2.3 15.9 68.2 13.6 73.3 15.625 

I The pictures are helpful for the learners. 0 4.5 13.3 62.2 20 74.5 18.075 

J The pictures reflect the local culture. 0 6.7 17.8 62.2 13.3 70.5 18.675 

K The following indexes are included in the 

text book: 

 

 

     

 

1. A grammar reference. 0 6.8 6.8 50 36.4 79.0 20.850 

2. A skills reference. 0 2.3 20.5 38.6 38.6 78.5 20.600 

3. Word list. 0 0 4.8 47.6 47.6 85.8 14.750 

4. A list of common irregular 

verbs. 0 4.5 11.4 34.1 50 
82.5 

21.275 

5. A list of common 

abbreviations and symbols. 0 4.9 9.8 31.7 53.6 
83.5 

21.375 

L The lessons are sequently developed in 

their level of 

difficulty.  

2.4 4.8 45.2 40.5 7.1 61.3 20.075 

M The length of the unit is reasonable  23.

3 

16.

3 
25.6 27.8 7 44.8 32.075 

 

Table (4-7) results indicate that the layout and design of the student's book 

were satisfactorily adequate and convenient. The general mean of the responses on 

this domain is high (72.0). The highest means accounted for items k3, k4 and k5, they 

were respectively 85.8, 82.5 and 83.5. However, items G, L and M received the 

lowest means; they were respectively 49.0, 61.3 and 44.8. 

The items in table (4-8) show the extent to which "English for Palestine" 

materials provide opportunities for the teaching of phonology and the four language 

skills; they also show the extent to which the materials are based on the teaching of 

structures and functions. 
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4.2.2.2 Language content 

 

The material provides opportunities for each of the following phonological aspects of 

language. 

 

Table (4-8) Language content 

 

21         

  1 2 3 4 5 Mean S. D 

A Sounds 0 25.6 25.6 44.1 4.7 57.0 22.700 

B Stress: (relative loudness with which a 

syllable is spoken.) 
0 19.6 34.8 39.1 6.5 58.3 21.775 

C  Rhythm: (regular occurrence of stressed 

syllables.)   
6.8 31.8 27.3 31.8 2.3 47.8 25.175 

D Intonation: (speech melody of an 

utterance). 
2.2 13 34.8 39.1 10.9 60.8 23.375 

22  

 A Listening 0 4.4 37.8 37.8 20 68.3 20.925 

B Speaking 0 15.6 22.2 42.2 20 66.8 24.425 

C Reading  6.7 2.3 24.4 42.2 24.4 69.0 26.725 

D Writing 0 7 23.3 44.1 25.6 72.0 21.975 

23         

A Language structures. 2.3 15.9 27.3 36.3 18.2 63.0 26.125 

B Language functions: (communicative 

purposes of language). 4.4 4.4 15.6 55.6 20 70.5 24.000 

Total      63.8  
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Table (4-8) shows that the general means of the total responses on this domain 

"language content" is moderate 63.8. The highest means accounted for items 22.C, 

22.D and 23.B they were respectively 69.0, 72.0 and 70.5 whereas items 21.A, 21.B 

and 21.C received the lowest means. 

 

 

 

4.2.2.2.1 Reading texts 

 

The items in table (4-9) below elicited teachers' responses to evaluative criteria 

describing the reading texts. 

 

Table (4-9) reading texts. 

The reading material is: 

 Items 1 2 3 4 5 Mean S. D. 

A At the right level of difficulty for the class.  6.5 43.5 41.3 4.4 4.3 60.8 21.500 

B Interesting for learners.  8.7 47.8 43.5 0 0 66.3 16.000 

C Authentic (represent actual use of English) 6.5 63 26.1 0 4.4 66.8 19.750 

D Representative of the learner's local culture. 2.2 45.7 43.5 4.3 4.3 59.3 19.975 

E Representative of the global culture. 8.7 50 41.3 0 0 66.8 15.850 

F Represent the target language culture. 6.5 52.2 41.3 0 0 66.3 15.100 

G Sufficiently varied. 10.9 65.2 17.4 6.5 0 70.0 17.975 

H Thematic and situational content (the 

content within which the linguistic topics 

are presented). 

4.3 58.7 32.6 4.4 0 65.8 16.125 

I Content – oriented: (learners are given a 

specific purpose for their reading)  
8.7 65.2 23.9 2.2 0 70.0 15.475 

J Lent itself for external reading. 4.6 40.9 34.1 6.8 13.6 54.0 27.450 

K Designed for silent reading 11.1 48.9 31.1 6.7 2.2 65.0 21.575 

L Designed for reading aloud. 0 41.3 32.7 13 13 50.5 26.075 

M Included variety of clues. 

1- Linguistic clues; such as suffixes, 

prefixes, word order, stress and 

cognates. 

13.6 25 25 4.6 0 70.0 18.350 

2- Structure clues; such as first second, 

the most important concepts.  13.3 35.6 35.6 6.7 0 66.0 20.050 

Mean of means  64.11 15.222 
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Table (4-9) results indicate that the general mean of the total responses on this domain 

"content of the reading texts" is moderate, it is 64.11. Items G, I and M1 received the 

highest means. Whereas items D, L and J received the lowest means. 

 

 

 

4.2.2.2.2 Listening texts 

 

The items in table (4-10) below elicited teacher's responses to evaluative criteria 

describing the listening texts. 

The listening material is. 

  1 2 3 4 5 Mean S. D. 

A At the right level of difficulty for the class. 4.4 15.2 47.8 26.1 6.5 53.8 22.950 

B Interesting for learners. 4.4 10.9 39.1 32.6 13 59.8 25.000 

C Authentic: (represent actual use of English). 4.3 2.2 32.6 56.5 4.4 63.5 20.200 

D Represent the local culture. 6.5 10.9 52.2 30.4 0 51.8 20.675 

E Represent the target language culture. 0 10.7 28.6 53.6 7.1 64.3 19.750 

F Represent the global culture. 0 3.6 35.7 53.6 7.1 66.0 16.950 

G Sufficiently varied. 0 11.4 40.9 43.2 4.5 60.3 18.925 

H Included variety of clues: 

1- Linguistic clues: such as suffices, prefixes, 

word order, stress and cognates. 

0 8.7 21.7 63 6.6 66.8 18.300 

2- Structural clues; such as first, second, the 

most important concept. 
0 8.7 28.3 58.7 4.3 64.8 17.925 

3- Social context clues; the emotional tone of 

the conversation. 0 2.2 37 54.3 6.5 66.3 16.000 

Total  62.3 16.702 

 

Table (4-10) shows that the general means of the total responses accounted for 

the suitability of the listening texts domain is moderate. It is 62.3. Items F, H1 and H3 

received the highest means. They were respectively 66.0, 66.8 and 66.3. Items A, B, 

and D on the other hand received the lowest means; they were respectively 53.8, 59.8 

and 51.8. 
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4.2.2.2.3 Listening activities 

 

The items in table (4-11) below elicited teacher responses to evaluative criteria 

describing the listening activities. 

 

Table (4-11) listening activities 

 Items 1 2 3 4 5 Mean S. D. 

A Are at the right level of difficulty for the class. 0 10.9 39.1 43.5 6.5 61.5 19.500 

B Are interesting for learners 2.2 8.7 43.5 30.4 15.2 62.0 23.425 

C Are sufficiently varied.   2.2 10.9 39.1 41.3 6.5 59.8 21.400 

D Are task-oriented (i.e. lead learners to discover 

answers for themselves). 
2.2 15.2 26.1 54.3 2.2 59.8 21.400 

E Have clear instructions. 2.2 13 23.9 52.2 8.7 63.0 22.825 

F Have a variety of questions  4.4 6.7 22.2 55.6 11.1 65.5 23.400 

G Encourage the use of listening sub-skills. e.g. 

paying attention, concentration, extract key 

information for note taking (being active 

listeners). 

0 11.1 24.4 46.7 17.8 67.8 22.375 

H Use a variety of techniques that reduce 

learner's anxiety-such as: deep-breathing, 

using music. 

4.5 8.9 31.1 51.1 4.4 60.5 22.300 

I Encourage the use of memory strategies such 

as: (using imagery, rhyming, and personal 

associations.)  

0 22.3 24.4 53.3 0 57.8 20.525 

 Mean of means 62.3  

 

Table (4-11) shows that the mean of the total responses is moderate, it is 62.3. 

Items E, F and G received the highest means; they were respectively 63.0, 65.5 and 

67.8. Whereas items C, D and I received the lowest means, they were respectively 

59.8, 59.8 and 57.8. 

 

 

 

 

 

 

4.2.2.2.4 Reading activities 
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The Items in table (4-10) below elicited teacher responses to evaluativive criteria 

describing the reading activities. 

 

Table (4-12) Reading activities 

The reading activities 

  1 2 3 4 5 Mean S. D. 

A Are at the right level of difficulty for the 

class 
4.4 4.3 17.4 65.2 8.7 67.5 21.650 

B Are interesting for learners 4.4 0 30.4 58.7 6.5 65.8 19.975 

C Are sufficiently varied. 0 6.7 28.9 60 4.4 65.5 17.100 

D Are task-oriented (i.e. lead learners to 

discover answers for themselves. 
0 6.6 32.6 54.3 6.5 65.3 17.850 

E Have clear instructions.  2.2 4.3 28.3 50 15.2 68.0 21.525 

F Have a variety of questions. 4.3 2.2 19.6 50 23.9 71.8 23.925 

G Encourage the use of reading sub-skills. e.g. 

summarize the main ideas, give personal 

responses to texts, or analyze components of 

a text. 

0 0 28.9 51.1 20 72.8 17.525 

H Have the possibility to improve reading 

speed.  
0 15.6 40 35.5 8.9 59.5 21.500 

I Develop vocabulary strategies. 0 9.6 21.4 45.2 23.8 70.8 22.700 

J Linked with syntax (the values of grammar 

which are used for ordering and connecting 

words in a sentence. 

0 0 24.4 57.8 17.8 73.3 16.350 

 Mean of means 68.3 15.222 

  

Table (4-12) shows that the mean of the total responses is moderate, it is 68.3. The 

highest means accounted for items G, I and J, they were respectively 72.8, 70.8 and 

73.3. However, items A, D and H received the lowest means; they were respectively 

67.5, 65.3 and 59.5. 

 

 

 

 

 

4.2.2.2.5 Speaking activities 
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The Items in table (4-13) below elicited teacher responses to evaluate criteria 

describing the speaking activities. 

 

Table (4-13) speaking activities 

The speaking activities   

  1 2 3 4 5 Mean S. D. 

A Are at the right level of difficulty for the 

learners 
2.2 8.9 33.3 48.9 6.7 62.3 21.075 

B Are interesting for learners 6.7 6.7 37.8 42.1 6.7 59.0 23.925 

C Are sufficiently varied. 4.4 2.2 35.6 46.7 11.1 64.5 22.300 

D Are task-oriented (i.e. lead learners to 

discover answers for themselves). 
4.5 8.9 33.3 44.4 8.9 61.0 23.575 

E Meet the learners' needs.  0 8.9 42.2 40 8.9 62.3 19.675 

F Have a variety of questions. 4.5 8.9 28.9 44.4 13.3 63.3 24.775 

G Encourage the use of speaking sub-skills. 

e.g. narrate a story based on personal 

experience. 

0 15.6 37.8 37.7 8.9 60.0 21.575 

H Encourage the desire to communicate. 2.3 15.9 25 47.7 9.1 61.3 23.775 

I Focus on fluency.  4.6 13.6 22.7 43.2 15.9 63.0 26.675 

J Focus on accuracy. 
2.4 23.8 38 31 4.8 53.0 22.900 

 Mean of means 62.9  

 

Table (4-13) shows that the mean of the total responses is moderate, it is 62.9. 

Which means that respondents are satisfied with the speaking activities. The highest 

means are given to items C, F and I, they were respectively 64.5, 63.3 and 63.0. 

However, teachers report that speaking activities had little more focus on accuracy 

than fluency, accuracy given a low mean of teachers' responses while fluency given 

moderate mean. 

 

 

 

4.2.2.2.6 Writing activities  

 

The items in table (4-14) below elicited teacher responses to evaluative criteria 

describing the writing activities 

 

Table (4-14) Writing activities 
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The writing activities 

  1 2 3 4 5 Mean S. D. 

A Are at the right level of difficulty for 

the learners 
0 2.3 34.9 48.8 14 68.5 18.175 

B Are interesting for learners 8.9 20 37.8 31.1 2.2 49.5 24.700 

C Are sufficiently varied. 11.1 6.7 28.9 48.9 4.4 57.3 26.450 

D Are task-oriented (i.e. lead learners to 

discover answers for themselves). 
6.8 9.1 38.6 40.9 4.6 56.8 23.725 

E Have clear instructions.  7 2.3 23.3 53.4 14 66.3 24.925 

F Have a variety of questions. 6.8 11.4 31.8 40.9 9.1 58.5 25.825 

G Encourage the use of writing sub-

skills. e.g. summarize a text, make 

notes about a text. 

7 2.3 27.9 46.5 16.3 65.8 25.600 

H Encourage the desire to communicate. 4.4 20 22.2 51.1 2.3 56.8 24.075 

I Focus on fluency.  13.3 13.3 31.1 40 2.3 51.0 27.150 

J Focus on accuracy. 9.3 7 25.6 53.4 4.7 59.3 25.600 

 total 59.6 18 

 

Table (4-14) shows clearly that the writing activities domain received a low mean of 

the total responses. However, items A, E and G received higher means, they were 

respectively 68.5, 66.3 and 65.8, whereas items B, D and received low means, they 

were respectively 49.5, 56.8 and 51.0. 

 

 

 

 

 

 

 

4.2.2.2.7 Grammar activities  

 

The items in table (4-15) below elicited teacher responses to evaluative criteria 

describing the grammar activities. 

 

Table (4-15) Grammar activities 

The grammar activities 

  1 2 3 4 5 Mean S. D. 

A Are the right level of difficulty for the class  2.2 15.6 17.8 57.7 6.7 62.8 23.000 
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B Promote positive social climate in the 

classroom  
6.7 8.9 42.2 42.2 0 55.0 21.725 

C Enhance learner motivation 6.7 17.8 40 31.1 4.4 52.3 24.325 

D Properly – sequenced: from simple to 

difficult.  
4.4 6.7 37.8 37.8 13.3 62.3 24.200 

E Encourage learners to respond to function 

of the structure.  
4.5 6.8 31.8 52.3 4.6 61.3 21.875 

F Are task-oriented (i.e. lead learners t 

discover answers for themselves. 
2.2 13.3 15.6 60 8.9 65.0 22.875 

G Have clear instruction. 4.7 4.7 25.6 55.7 9.3 65.0 22.575 

H Have a variety of questions 0 4.7 32.6 51.1 11.6 67.5 18.525 

I Encourage a desire to communicate. 2.3 16.3 32.6 41.8 7 58.8 23.075 

J Focus on function of the language (i.e. how 

to make request, apologize ask for 

permission). 

4.4 2.2 26.7 60 6.7 65.5 20.850 

k Focus on form 4.4 6.7 37.8 46.7 4.4 60.0 21.575 

L  Are re-visited (Recycled). 
0 18.6 32.6 41.8 7 59.3 21.850 

M  Represented differently.  16.3 16.3 34.8 27.9 4.7 47.0 28.450 

 total 62.0  

 

Table (4-15) indicate that item A; the grammar activities are at the right level 

of difficulty, item H; the grammar activities have a variety of questions, and item J; 

the grammar activities focus on function of the language received the highest means. 

On the other hand items C,L and M received the lowest means of responses. 

They were respectively 52.3, 59.3 and 47.0. On the whole, the mean of the total 

responses is moderate, it is 62.0.   

4.2.2.2.8 Vocabulary activities 

 

The items in table (4-16) below, elicited teacher responses to evaluative criteria 

describing the vocabulary activities. 

 

Table (4-16) vocabulary activities. 

The vocabulary activities 

 The vocabulary activities  1 2 3 4 5 Mean S. D. 

A Are at the right level of difficulty for the class. 2.3 6.8 22.7 43.2 25 70.5 24.275 

B Sufficiently varied.  0 6.8 13.6 61.4 18.2 72.8 19.300 

C Are task-oriented (i.e. lead learners to discover 

answers for themselves. 
4.5 0 34.1 45.5 15.9 67.0 22.725 

D Have a clear instruction. 0 2.3 25 52.2 20.5 72.8 18.525 

E Have a variety of questions.   0 7 11.6 58.1 23.3 74.5 20.025 
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F Encourage a desire to communicate.  2.3 2.3 20.5 59 15.9 71.0 20.125 

G Pay specific attention to pronunciation. (i.e. 

word stress)  
2.4 11.6 27.9 48.8 9.3 62.8 22.750 

H Encourage the use of lexical association. 0 7.1 26.2 52.4 14.3 68.5 19.950 

I Encourage the use of semantic field links. (i.e. 

words that share some aspect of meaning. (i.e. 

surprise, astonish, amaze) and words that show 

contrast (good/bad/formal/slang)  

0 11.9 19.1 50 19 69.0 22.650 

 Total 71.0 22.650 

 

As can be seen from this table, the mean of the total responses on this domain 

is high, it is 71.0. Items B, D and E received the highest means; they were 

respectively 72.8, 72.8 and 74.5. However, items C, G and H received the lowest 

means; they were respectively 67.0, 62.6 and 68.5. 

 

 

 

 

 

4.2.2.3 Subject matter 

 

The items in table (4-17) elicited teacher responses to evaluative criteria 

describing the subject matter: themes, topics, functions, notions and values. 

 

Table (4-17) subject matter: themes, topics, functions, notions and values. 

The themes, topics, functions, notions and values are  

  1 2 3 4 5 Mean  S. D. 

Themes 

A Interesting for learners. 2.3 4.7 20.9 62.8 9.3 68.0 19.925 

B Sufficiently varied. 0 4.7 18.6 58.1 18.6 72.8 18.750 

C Up-to date. 4.7 0 14 55.7 25.6 74.5 22.825 

D Accurate. 0 4.7 32.6 51.1 11.6 67.5 18.525 

E Included international issues. 0 2.3 18.6 60.5 18.6 73.8 17.200 

F Represent the target language 

culture appropriately. 
2.3 7 23.3 60.4 7 65.8 20.425 

G  Are of international interests. 0 2.4 31.7 56.1 9.8 68.3 16.800 
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H Cross – curricular: integrated 

with the major themes in 

different subjects "history 

geography, science". 

2.3 4.7 39.5 41.9 11.6 64.0 21.350 

I Drawn from the learners' own 

experience/ideas. 
0 4.9 43.9 43.9 7.3 63.5 17.775 

J Selected within the learners' 

background knowledge. 0 7 34.9 53.4 4.7 64.0 17.500 

 Total  69.2  

Topics      

A Interesting for learners. 0 4.7 30.2 55.8 9.3 67.5 17.700 

B Sufficiently varied. 0 7 32.6 48.8 11.6 66.3 19.575 

C Logically arranged. 0 2.4 39.5 48.8 9.3 66.3 17.150 

D Up-dated. 4.7 2.3 27.9 39.5 25.6 69.8 25.325 

E Include a local culture elements 

character. 
0 4.7 27.9 55.8 11.6 68.5 18.175 

F Represent the target language 

culture appropriately. 
0 2.3 32.6 55.8 9.3 68.0 16.650 

G Related to the themes  0 0 27.9 55.8 16.3 72.0 16.550 

H Engaging universal themes 

such as "the Olympic games, 

pollution, United Nation".  

0 4.7 30.2 48.8 16.3 69.3 19.550 

 Total   68.5  

Function 

A Useful to learners. 0 7 16.3 58.1 18.6 72.0 19.825 

B Sufficiently varied. 0 4.7 30.2 48.8 16.3 69.3 19.550 

C Selected to serve the treatment 

of each of them. 
0 2.3 46.5 41.9 9.3 64.5 17.450 

D Presented in communicative 

contexts; allow the learners to 

interact. 

0 7 34.9 46.5 11.6 65.8 19.675 

E Presented in a typical situations 

of the target language. 
0 2.3 39.5 51.2 7 65.8 16.375 

F Used both the formal and 

informal use / form. 
4.7 7 39.5 44.1 4.7 59.3 21.850 

G Appropriate to the local 

cultural settings. 
0 11.6 41.9 39.5 7 60.5 19.850 

 Total        65.3  

Notions      

A Useful to learners. 0 2.3 27.3 59 11.4 70.0 16.700 

B Sufficiently varied. 0 2.3 43.2 47.7 6.8 64.8 16.450 

C Cross – culture / contrastive 

sociolinguistic matters. 
2.3 9.3 41.9 41.8 4.7 59.3 20.425 

D Presented within an interactive 

model "combining the three 

elements "function, themes and 

topics"". 

0 0 34.1 56.8 9.1 68.8 15.375 
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E Organized as extended 

experiences. 
0 11.4 43.2 40.9 4.5 59.8 18.850 

F Presented in communicative 

language setting. 
0 0 36.4 54.4 9.2 68.3 15.600 

G Relevant to the theme. 0 4.5 29.5 63.6 2.4 66.0 15.325 

H Relevant to the topic. 0 4.6 22.7 65.9 6.8 68.8 16.275 

I Appropriate to the local culture 

settings. 
0 9.1 29.5 56.8 4.6 64.3 18.200 

 Total        65.5  

Values are       

A Sufficiently varied (reinforce 

the concepts of love, peace, 

equality, freedom, human 

rights, democracy, tolerance, 

respect)  

0 13.3 31.1 46.7 8.9 62.8 21.075 

B Useful to learners 0 2.2 40 48.9 8.9 66.0 16.975 

C Include values drawn from 

Palestinian's cultural 

background.  

0 9.3 41.8 41.9 7 61.8 19.175 

D Include values drawn from the 

target language culture 

background. 

0 11.1 35.6 44.4 8.9 62.8 20.375 

E Included international values 0 6.7 42.2 42.2 8.9 63.3 18.925 

 Total       63.8  

Subject matter Total  67.9  

 

Table (4-17) shows that the respondents moderately agreed on the usefulness 

of themes, topics, notions, functions and vales included in "English for Palestine" The 

mean of the total responses on this domain the "Subject matter" is moderate, it is 67.9. 

These aspects of subject matter are found to be sufficiently varied, interesting 

and representative to local, target and international cultures. Themes and topics are 

also found to be up-to-date. Notions are relevant to themes and topics. 

 

4.3 General questions  

 

Table (4-18): This table covers the questions that elicited whether the teachers 

are familiar with the objectives set by the Ministry of Education (1999), and whether 

the eight 45-minute lessons are enough for covering each unit. It also elicited if the 

allotted time "one school year" is enough for covering the syllabus. Moreover it elicits 

if the material is gender sensitive. Questions 1, 3, 4 and 5 are of yes/no types. 
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(4-18) General Questions 

  Yes  No  Mean S. D. 

1 Are you familiar with the objectives set by the 

Ministry of Education in Palestine (1998) for 

teaching at the basic education stage?  

58.7 41.3 59.0 

 

49.800 

2 If Yes, you have been informed by:  

21 36.575 

1. Workshops. 72 

2. Formal letter to head master /mistress.  4 

3. Local newspaper. 16 

4. Papers published by Ministry of Education. 8 

5. Others 0 

3 Do you think that eight 45 – minute lessons, in two 

weeks are enough for covering each unit in the text 

book. 

10.9 89.1 11.0 31.500 

4 Is the allotted time enough for learners to achieve 

the objectives of the prescribed English textbook. 
8.7 91.3 9.0 28.500 

5 

 

Is the material gender – sensitive? Does the course 

book include stereotyped inaccurate, condescending 

of offensive images of gender.  
20.9 79.1 21.0 

 

41.200 

 total 23.3 22.753 

 

Table (4-18) shows that the mean of the total responses is very low, it is 23.3 

which means that teachers are not so much familiar with the objectives set by the 

Ministry of Education in Palestine (1999). The allotted time eight 45-minute lessons 

for each unit is not enough and one school year to cover the syllabus is not enough 

either. The table also shows that teachers respond negatively to question five which 

asks if the material is gender sensitive, it has a very low mean, it is 21.0 
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4.4 Finding related to question number two 

 

“To what extent does the textbook encourage the use of high order thinking 

and learning skills”? 

The means and standard deviation for each item in table (4-19) and the general 

mean were calculated. 

The item in tables (4-19) below show to what extent do the teacher's book 

general objectives and the activities of the four language skills "listening, speaking, 

reading and writing" encourage the high order thinking skills (i.e. analysis, problem 

solving and inference). 

 

Table (4-19) High order thinking skills 

To what extent do the following objectives and activities encourage the high order 

thinking skills?  

  Mean  S. D. 

1 The teacher's book general objectives 60.5 16.425 

2 Listening activities.  67.8 22.375 

3 Speaking activities. 57.8 20.225 

4 Reading activities. 72.8 17.525 

5 Writing activities. 65.8 25.600 

 Total  67.0 10.065 

 

Table (4-19) shows that the teacher's book general objectives and the activities 

of the four language skills moderately encourage the high order – thinking skills. The 

mean of the teachers' total responses is 67.0. The reading and listening activities 

received the highest means. However, the writing and speaking activities received the 

lowest means. 

 

4.5 Findings related to question number three 

 

"To what extent the four language skills "listening, speaking, reading and 

writing" presented in the textbook develop the learners' communicative competence?" 
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The means and standard deviation for each item in table (4-20), and the 

general mean were calculated. 

The items in table (4-20) below show to what extent the four language skills 

"listening, speaking, reading and writing", and the functions included in the textbook 

develop the learners" communicative competence. 

 

Table (4-20) developing learners' communicative competence 

 

  Mean  S. D. 

1 The material provides adequate opportunities for teaching 

"speaking". 

66.8 24.425 

2 The material is based on the teaching of language functions. 70.5 24.000 

3 The speaking activities focus on fluency. 63.0 26.657 

4 The writing activities focus on fluency. 51.0 27.150 

5 The functions presented in communicative contexts; allow the 

learners to interact. 

65.8 19.675 

6 The functions used both the formal and informal use.  59.3 21.850 

  63.8  

 

Table (4-20) shows that the mean of the total responses is 63.8. The highest 

means are given to items 1, 2 and 3. However, the lowest mean are given to item 4, 5 

and 6. Generally speaking, the opportunities provided by the material, the speaking 

activities and the functions presented in the textbook moderately develop the learners' 

communicative competence, as manifested by teachers' views. 

 

4.6 Results related to research hypothesis. 

 

4.6.1 Hypothesis one: 

 

Table (4-21) below presents the results of the t. test for hypothesis one. 

Hypothesis one: there are no statistically significant differences at α=0.05 level 

between teachers' evaluations due to sex. 
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Table (4-21) t. test result for the differences of teachers’ evaluation due to sex.   

  

Domains  Sex  N M S.D. DF t. test P-Value 

General Questions Male 16 15.6 15.478 39 -2.056 0.046 

Female 25 30.0 25.000 

General Features  Male 9 73.7 4.235 24 0.689 0.497 

Female 17 70.4 14.218 

Rational and objectives  Male 16 63.4 13.193 38 -2.223 0.032 

Female 24 72.2 11.499 

General Features A Male 18 81.9 16.169 42 0.134 0.894 

Female 26 81.3 17.411 

Language of the teacher's book B Male 16 1628.6 317.381 38 -1.901 0.065 

Female 24 1815.3 295.294 

Type and amount of 

supplementary  

Male 18 45.1 25.655 41 -1.213 0.232 

Female 25 52.5 13.872 

Methodological guidance  Male 16 51.6 22.473 40 -0.689 0.495 

Female 26 56.2 20.217 

Linguistic background and 

information 

Male 18 41.0 18.092 42 -1.76 0.086 

Female 26 51.7 20.958 

 

Layout and design  Male 10 72.1 7.843 32 0.119 0.906 

Female 24 71.6 10.184 

Language content Male 14 65.4 9.449 37 0.197 0.845 

Female 25 64.3 18.688 

Reading texts Male 12 60.4 7.590 20 -3.276 0.004* 

Female 10 70.9 7.390 

Listening activities  Male 16 54.5 19.108 39 -2.525 0.016* 

Female 25 67.4 13.691 

Reading activities Male 16 61.7 19.337 37 -2.133 0.040* 

Female 23 72.0 10.525 

Speaking activities Male 16 57.0 13.516 38 -1.826 0.076 

Female 24 65.8 15.789 

Writing activities Male 15 59.3 14.376 37 0.027 0.979 

Female 24 59.2 21.438 

Grammar activities Male 16 59.9 12.038 38 -0.688 0.495 
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Female 24 63.2 16.873 

Vocabulary activities Male 16 70.3 13.711 38 -0.013 0.990 

Female 24 70.4 13.526 

Activities / exercises  Male 12 61.7 9.647 29 -1.493 0.146 

Female 19 67.3 10.585 

Themes  Male 14 68.0 14.877 34 -0.429 0.671 

Female 22 69.9 11.005 

Topics  Male 18 64.8 14.922 39 -1.348 0.185 

Female 23 70.8 13.642 

Functions Male 18 64.3 14.953 39 -0.371 0.713 

Female 23 66.0 14.402 

Notions   Male 18 62.0 9.623 39 -1.498 0.142 

Female 23 68.2 15.325 

Values  Male 17 56.2 12.812 39 -2.874 0.007* 

Female 24 70.0 16.616 

Subject matter Male 13 64.2 11.526 31 -1.555 0.130 

Female 20 70.5 11.261 

 

As can be seen from table (4-21). t. test shows that there are statistically 

significant differences between teachers' responses attributed to sex in favor of female 

on the following domains: reading texts, listening activities, reading activities, and 

values. The means are respectively 70.9, 67.4, 72.0 and 70.0 for females, versus 60.4, 

54.5, 61.7 and 56.2 for males.  

 

4.6.2 Hypothesis two: 

 

Table (4-22) below presents the results of One – Way – ANOVA for 

hypothesis two. 

To examine hypothesis two which was: there are no statistically significant 

differences at α=0.05 level between teachers' evaluation due to their academic 

qualification, One – Way – ANOVA was used. 
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Table (4-22) Results of One – Way – ANOVA for the differences in evaluation 

according to academic qualification 

 

 

Domains  Source of variance Sum of 

squares 

Mean 

squares 

DF F. 

Value 

P 

Value 

General Questions Between Groups 1556.014 389.004 4 0.732 

 

0.576 

 Within Groups 20188.17 
531.268 

38 

Total 21744.19 42 

General Features  Between Groups 301.875 100.625 

136.701 

3 0.736 

 

0.541 

 Within Groups 3144.117 23 

Total 3445.992  26 

Rational and objectives  Between Groups 1.057 0.264 4 1.01 

 

0.415 

 Within Groups 9.679 
0.262 

37 

Total 10.736 41 

General Features A Between Groups 1.705 0.426 4 0.963 

 

0.438 

 Within Groups 18.148 0.443 41 

Total 19.853  45   

Language of the teacher's 

book B 

Between Groups 621.786 155.447 4 1 

 

0.420 

 Within Groups 5753.979 
155.513 

37 

Total 6375.765 41 

Type and amount of 

supplementary  

Between Groups 4.874 1.218 4 2.19 

 

0.088 

 
Within Groups 22.259 

0.556 
40 

Total 27.133 44 

Methodological guidance  Between Groups 2.387 0.597 4 0.863 

 

0.495 

 Within Groups 26.977 
0.692 

39 

Total 29.363 43 

Linguistic background and 

information 

Between Groups 0.841 0.21 4 0.309 

 

0.870 

 Within Groups 27.877 
0.68 

41 

Total 28.719 45 
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Layout and design  Between Groups 0.234 0.078 3 0.55 

 

0.652 

 
Within Groups 4.538 

0.142 
32 

Total 4.772 35 

Language content Between Groups 0.895 0.224 4 0.522 

 

0.720 

 Within Groups 15.427 
0.429 

36 

Total 16.322 40 

Reading texts Between Groups 0.306 0.102 3 0.823 

 

0.496 

 Within Groups 2.475 
0.124 

20 

Total 2.781 23 

Listening activities  Between Groups 0.647 0.162 4 0.34 

 

0.849 

 Within Groups 18.099 
0.476 

38 

Total 18.746 42 

Reading activities Between Groups 0.216 0.054 4 0.133 

 

0.969 

 Within Groups 14.613 
0.406 

36 

Total 14.829 40 

Speaking activities Between Groups 0.772 

14.779 

0.193 

0.411 

4 0.47 

 

0.757 

 Within Groups 36 

Total 15.551  40 

Writing activities Between Groups 1.367 0.342 4 0.598 

 

0.666 

 Within Groups 
20.571 

21.938 
0.571 

36 

Total 40 

Grammar activities Between Groups 0.688 0.172 4 0.473 

 

0.755 

 Within Groups 13.463 
0.364 

37 

Total 14.152 41 

Vocabulary activities Between Groups 0.585 0.146 4 0.467 

 

0.759 

 Within Groups 11.591 
0.313 

37 

Total 12.176 41 

Activities / exercises  Between Groups 0.307 0.077 4 0.401 

 

0.806 

 Within Groups 5.162 
0.191 

27 

Total 5.468 31 

Themes  Between Groups 0.473 0.118 4 0.472 

 

0.756 

 Within Groups 8.269 
0.251 

33 

Total 8.742 37 

Topics  Between Groups 1.324 0.331 4 1.047 

 

0.396 

 Within Groups 12.014 
0.316 

38 

Total 13.338 42 

Functions Between Groups 0.401 0.1 4 0.287 

 

0.885 

 Within Groups 13.285 
0.35 

38 

Total 13.687 42 

Notions   Between Groups 0.812 0.203 4 0.708 

 

0.592 

 Within Groups 10.898 0.287 38 
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Total 11.709 42 

Values  Between Groups 0.508 0.127 4 0.28 

 

0.889 

 Within Groups 17.239 
0.454 

38 

Total 17.747 42 

Subject matter Between Groups 0.853 0.213 4 1.04 

 

0.403 

 Within Groups 6.149 
0.205 

30 

Total 7.002 34 

 

As can be seen from table (4-22) there are no statistically significant 

differences at α=0.05 level between teachers' responses to all domains attributed to 

academic qualification variables. As table (4-22) shows p. values are greater than 

0.05. This means that the hypothesis was not rejected. 

 

4.6.3 Hypothesis three: 

 

Table (4-23) below presents the results of One – Way – ANOVA for 

Hypotheses three. 

To testify hypotheses three which was: "there are no statistically significant 

differences at α=0.05 level between teachers' evaluation due to their years of "TEFL" 

experience". 

 

Table (4-23) Results of One – Way – ANOVA for the differences in evaluation 

according To years of teaching experience  

 

Domains  Source of variance Sum of squares Mean 

squares 

DF F. 

Value 

P 

Value 

General Questions Between Groups 682.044 227.348 3 0.41 

 

0.747 

 Within Groups 21059.03 
554.185 

38 

Total 21741.07 41 

General Features  Between Groups 837.332 279.111 

113.42 

3 2.461 

 

0.088 

 Within Groups 2608.66 23 

Total 3445.992  26 

Rational and objectives  Between Groups 1.358 0.453 3 1.88 

 

0.150 

 Within Groups 8.91 
0.241 

37 

Total 10.268 40 

General Features A Between Groups 3.614 1.205 3 3.051 

 

0.039 

 Within Groups 16.186 0.395 41 

Total 19.8  44   
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Language of the 

teacher's book B 

Between Groups 874.182 291.394 3 2.048 

 

0.124 

 Within Groups 5264.029 
142.271 

37 

Total 6138.211 40 

Type and amount of 

supplementary  

Between Groups 3.815 1.272 3 2.182 

 

0.105 

 
Within Groups 23.316 

0.583 
40 

Total 27.131 43 

Methodological 

guidance  

Between Groups 2.717 0.906 3 1.363 

 

0.268 

 Within Groups 25.912 
0.664 

39 

Total 28.628 42 

Linguistic background 

and information 

Between Groups 2.139 0.713 3 1.116 

 

0.354 

 Within Groups 26.181 
0.639 

41 

Total 28.319 44 

 

Layout and design  Between Groups 0.175 0.058 3 0.42 

 

0.740 

 Within Groups 4.307 
0.139 

31 

Total 4.481 34 

Language content Between Groups 2.366 0.789 3 2.405 

 

0.083 

 Within Groups 11.805 
0.328 

36 

Total 14.171 39 

Reading texts Between Groups 0.202 0.067 3 0.523 

 

0.672 

 Within Groups 2.579 
0.129 

20 

Total 2.781 23 

Listening activities  Between Groups 1.578 0.526 3 1.182 

 

0.329 

 Within Groups 16.903 
0.445 

38 

Total 18.481 41 

Reading activities Between Groups 1.172 0.391 3 1.036 

 

0.388 

 Within Groups 13.583 
0.377 

36 

Total 14.755 39 

Speaking activities Between Groups 1.393 

13.916 

0.464 

0.387 

3 1.202 

 

0.323 

 Within Groups 36 

Total 15.31  39 

Writing activities Between Groups 3.598 1.199 3 2.405 

 

0.083 

 Within Groups 
17.95 

21.548 
0.499 

36 

Total 39 

Grammar activities Between Groups 1.117 0.372 3 1.08 

 

0.369 

 Within Groups 12.757 
0.345 

37 

Total 13.874 40 

Vocabulary activities Between Groups 1.205 0.402 3 1.358 

 

0.271 

 Within Groups 10.945 
0.296 

37 

Total 12.151 40 

Activities / exercises  Between Groups 0.916 0.305 3 1.871 0.158 
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Within Groups 4.404 
0.163 

27   

Total 5.32 30 

Themes  Between Groups 1.063 0.354 3 1.533 

 

0.224 

 Within Groups 7.624 
0.231 

33 

Total 8.687 36 

Topics  Between Groups 1.375 0.458 3 1.464 

 

0.240 

 Within Groups 11.893 
0.313 

38 

Total 13.268 41 

Functions Between Groups 0.083 0.028 3 0.078 

 

0.971 

 Within Groups 13.449 
0.354 

38 

Total 13.532 41 

Notions   Between Groups 1.648 0.549 3 2.159 

 

0.109 

 Within Groups 9.668 
0.254 

38 

Total 11.316 41 

Values  Between Groups 1.352 0.451 3 1.058 

 

0.378 

 Within Groups 16.191 
0.426 

38 

Total 17.543 41 

Subject matter Between Groups 0.704 0.235 3 1.118 

 

0.357 

 Within Groups 6.291 
0.21 

30 

Total 6.995 33 

 

 

As can be seen from table (4-23) there are no statistically significant 

differences at α=0.05 level between teachers' responses on all domains attributed to 

years of teaching experience variable. As table (4-23) shows p. values are greater than 

0.05. This means that the hypotheses were not rejected. 
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Chapter Five 

Discussion, conclusions and recommendations 

 

5.1 Introduction 

 

In this chapter, the researcher discusses the results of the research 

and summarizes the main results. Based on the research findings, the 

researcher offers some recommendations to curriculum designers, 

educational authorities and to the researchers who are interested in TEFL 

or in textbook evaluation.    

  

5.2 Discussion  

5.2.1 Discussion of the first question 

 

The first question is: “What is the English language teachers‟ 

evaluation of the different components of “English for Palestine "10"?" 

Teacher‟s book, workbook, and the teacher‟s audiocassette.  

 

5.2.1.1 Part one: Teacher’s book domains  

5.2.1.1.1 Rationale and objectives domain: 

  

The results of teacher responses indicate that the rationale and 

objectives of the teacher‟s book are satisfactorily adequate in terms of 

clarity and specification of the general objectives. The general and 

specific objectives for listening, speaking, reading, writing, vocabulary, 

grammar and pronunciation are clearly stated. The degree of accuracy 

with which learners will be expected to produce the language is also 

specified. It is stated in the teacher‟s book “real success is measured by 
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what learners can do with the language: How well they can understand 

meaning and convey meaning in spoken and written English”. (Teacher‟s 

book, 2004 p: 4). In addition, the results reveal that the stated objectives 

meet the actual needs of the learners in all domains: psychomotor, social, 

cognitive and affective. These objectives expose students to learning 

experiences and opportunities that enable them to analyze, infer, 

summarize, deduce, skim, scan, and make judgments. In other words. The 

stated objectives enable learners to practice cognitive skills to develop 

their mental capacity. Other affective and social needs are achieved by 

engaging learners in oral conversations and social interaction in which 

they are asked to express their feelings, emotion, and attitudes. 

Values such as freedom, peace, helping sick people, human rights, 

positive attitudes toward good and virtue are also emphasized by certain 

topics in the student‟s book. There are texts about Oxfam and its 

important role in helping people during war, volunteer work, taking care 

of our environment, keep it clean and healthy, and there are texts that 

criticize bad websites on the internet. In unit 2 „emergency‟ brave 

behaviors are appreciated too much.        

Furthermore, the stated objectives raise learners' awareness of 

Palestinian, Arabic, Islamic and Global cultures. This is obvious in the 

book‟s units; there are units that talk about the history of Palestine. Its 

religious importance as a holy land to the world, its different geographical 

areas and features, its famous cities especially Jerusalem. Other units talk 

about different issues of different countries, for example, the fishing 

industry in the Soviet Union, the geographical features of Cairns the 

capital of northern Australia, Manchester. Learners are also engaged in 

universal themes and topics such as, Oxfam and its important role in 

helping people during the war, science and technology, communications, 

natural phenomena, earthquakes and dangerous weather. Connection 



 86 

between cultures is reinforced; we have seen young boys and girls form 

different countries making contact with each other through the internet 

access.  

 

5.2.1.1.2 General Features' domain: 

 

 With regard to general features domain, results indicate that 

teachers respond positively. They reported that the teacher‟s book provide 

teaching suggestions for each lesson, key answers for all exercises, 

indexes and glossary. Moreover, the language of the teacher‟s book is 

clear and comprehensible. However, the teachers reported that, it rarely 

provides ideas/ materials for motivation, suggestions to engage all 

learners in classroom activities or any extra revision material for 

enforcement. In contrary with teachers‟ reports concerning item “J” 

which asked, “if the teacher‟s book provides extra revision materials for 

reinforcement”, the researcher survey of the textbook revealed that there 

are extra revision material (pp, 130:160) in the teacher‟s book. The 

interview results may explain this situation. Some of the teachers reported 

that, “They did not survey all the materials in the teacher‟s book, so they 

did not see these extra revision units. However, other teachers reported 

that "even though the teacher‟s book is provided with extra revision units 

they did not have enough time to teach these revision units".  

 

5.2.1.1.3 Type and amount of supplementary exercises for each 

language skill domain:  

 

The results of the teachers‟ responses to the items of this domain 

show that teachers respond negatively. This domain received a very low 

general mean (48.9), which means that the teacher‟s book rarely provides 
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supplementary exercises to reinforce skills. The researcher support this 

result - based on Tomlinson‟s definition of supplementary materials. He 

defines supplementary materials as “materials designed to be used in 

addition to the core materials of a course. They are usually related to the 

development of reading, writing listening or speaking skills rather than to 

the learning of language items". (Tomlinson, 1998, p:XIII).  

 

5.2.1.1.4 Methodological guidance and linguistic background 

domains: 

 

Similarly, the teachers responded to the methodological guidance 

and the linguistic background and information domains negatively. They 

reported that the teacher‟s book rarely provides suggestions or helpful 

explanations to help the teachers deal with the following issues: 

– Introduce various types of written work. 

– Identify the students‟ most serious mistakes.  

– Teach pronunciation problems.  

– Deal with anticipated problems (i.e. data from contrastive and error 

analysis). 

Teachers would probably wish to have more suggestions for dealing 

with students‟ pronunciation problems, extra resources and references 

that they could use when necessary.  

5.2.1.2 Part two 

 

Students book, workbook and the teacher’s audio cassette   

The items included in part two elicit information about the 

student‟s book, workbook and teacher‟s audiocassette. 

 

5.2.1.2.1 Layout and design:  
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The results of the study indicated that teachers gave positive 

responses to the items that deal with the appropriateness, usefulness and 

attractiveness of the layout and design of the textbook. They reported that 

the cover, color, size, the font size, pictures binding of the students‟ book 

were appropriate, useful and attractive. The researcher attributes such 

results to the great care and interest which this original edition received 

from the publishers.  

However, teachers reported dissatisfaction with the length of the 

unit and the subdivision of each unit into eight lessons. 

This is perhaps due to the following reasons: 

1. The density of the material. Each unit contains too much 

material to cover adequately in the time allotted. 

2. Learners are asked to do a lot of tasks and activities 

throughout the unit. These tasks require reading between 

lines of the texts, guessing meaning, making oral 

conversation, working individually and in pairs. Doing this 

kind of cognitive activities needs a lot of time. 

3. Learners are exposed to new grammar rules and forms for 

two times in each unit, in lesson 4 and in lesson 7. See 

appendix (C). It would have been more useful if learners 

had been given the chance in lesson 7 to revise and 

reinforce what had been learnt in lesson 4 instead of 

presenting new grammar, thus presenting too much 

grammar rules and forms in a short period of time confuse 

and disturb learners. 

4. In lesson, 8 learners are again introduced to reading 

passages that include new words, listening texts followed by 

certain exercises and speaking activities, students are then 
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asked to do the writing tasks using the gathered information 

from reading, listening and speaking. Students have to do all 

these activities in a 45-minute lesson. As a result, learners 

feel bored and over loaded.  

  

5.2.1.2.2 Language content: 

 

Concerning the domain of the language content, teachers‟ 

responses indicate that the language content provides adequate 

opportunities for teaching the four language skills: listening, speaking, 

reading and writing. The material is based on the teaching of function. 

Functional language such as making polite request, asking and giving 

direction, expressing disagreement, making suggestions, interviewing and 

being interviewed, explaining facts about culture are all presented 

throughout the units, specifically in the sixth page of each unit in the 

listening and speaking activities see appendix (c). Each language function 

is selected to suit and serve the theme of the unit. For example, the 

functional language in unit 4 “suggesting and advising” are consistent 

with the general theme of the unit “free-time activities”. It is obvious, that 

the material designers provide learners with various activities, where it is 

necessary for them to interact with each other and to exchange specific 

pieces of information in order to complete the task given to them “a role 

play”, for example, . In other words, language is used for a purpose. 

Purposeful activity does not only use language that conveys meaning, but 

also contains some value to the learners. This may be educational value, 

such as learning about the world or about a subject through the target 

language or the activity might have value to the learners through 

enjoyment, interest or need.  
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 Most of the texts are social contexts that encourage learners to 

communicate real meaning and express their intentions in classroom 

interaction and in natural situation. However, teachers are dissatisfied 

with the provided opportunities for teaching sounds, stress and rhythm. 

The researcher survey of the textbook revealed that the sounds are given 

insufficient attention and there are no opportunities at all for teaching 

rhythm.  

 

5.2.1.2.2.1 Reading texts: 

 

The teachers‟ responses to the evaluative criteria that described the 

reading texts show that the reading passages are satisfactorily adequate. 

Reading passages are at the right level of difficulty, interesting, authentic, 

most of them are drawn from magazines, radio, interviews, and 

newspaper articles. Texts are also representative of local, target and 

global cultures, relevant to themes and topics. Moreover, they include 

linguistic and structural clues. On the other hand, the results show that the 

external reading is neglected. There are no accompanying storybooks or 

readers, which will be of great importance to amuse learners and raise 

their motivation, enjoyment and pleasure.  

5.2.1.2.2.2 Listening texts: 

  

Regarding listening texts domain, teachers reported general 

satisfaction with the items of the evaluative criteria describing the 

listening text.  

The listening texts were found to be interesting, authentic and 

representative of local, target, and global cultures. They also include 

structural and linguistic clues and social context clues. 



 91 

The researcher survey of the listening texts revealed that learners 

are required to be engaged in conversations, discussions, interviews, 

informal meetings, dialogues, monologues, radio programs on familiar 

topics and topics of general interest with young and old for a variety of 

purposes, which means that listening texts are authentic and sufficiently 

varied. Moreover, and for the purpose of representing different cultures, 

characters from different cultures were involved in dialogues and 

interviews. We have seen Palestinian characters in units 8 and 9, other 

characters from Britain and Scotland, Japan, Korea, America, and 

Australia have also been involved. 

 

5.2.1.2.2.3 Activities/ Exercises:  

 

 Teacher‟s responses to the evaluative criteria that describe the 

activities of the four language skills: “listening, speaking, reading and 

writing”, show that teachers agreed on their clarity, variety, level of 

difficultly and sufficiency. They also reported that the activities 

encourage the desire for communication and the use of subskills and 

learning skills such as summarizing, extracting key information, 

analyzing components, note taking. Moreover, they are task – oriented; 

lead learners to discover answers for themselves. However, the results 

reveal that teachers were dissatisfied with the fact that the writing 

activities are interesting and focusing on fluency or accuracy. The 

researcher attributes such results to the guided nature of the writing 

activities, most of the writing activities are tightly controlled, and they 

provide at least some information, structure, or phrase the student is 

required to use. Most of them are longer than sentence level and may 

involve activities such as sentence combination or re-ordering to form a 

coherent paragraph. These kinds of exercises mainly emphasize and 
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reinforce the concept of accuracy, with little encouragement of individual 

creative thinking, and production. The researcher notices that there are 

few exercises that encourage the learners to use their own ideas and 

feelings. Instead, ideas are imposed on learners and the only thing they 

have to do is to connect these ideas or re-organize them logically.  

Learners might feel more freely if they are given a topic sentence 

or an opening phrase and then ask to develop this sentence using their 

own ideas and imaginations.    

 

5.2.1.2.2.4 Grammar Activities: 

 

Teachers reported that the grammar activities are at the right level 

of difficulty, sequenced from simple to difficult, task oriented; encourage 

learners to work out and clarify rules for themselves, enhance learners 

motivation, promote positive social climate in the classroom which 

requires class, groups, individual and pair work. They also encourage the 

desire to communicate, more importantly most of the grammar activities 

are accompanied by pictures. This helps learners to understand the 

grammar rules in meaningful situations and to respond to the function of 

the structure rather than the form. 

 

5.2.1.2.2.5 Vocabulary activities: 

 

 Teachers respond positively on the items of the vocabulary 

domain, they reported that vocabularies are at the right level of difficulty, 

significantly varied, encourage the desire to communicate, and the use of 

the lexical association. It is worth mentioning that: "learners are expected 

to understand and use approximately 2400 of the most common lexemes 



 93 

(where a lexeme represents a word family e.g. soft, softly, softness" 

(English for Palestine teacher‟s book, 2004, p: 4). 

In addition, the vocabularies are presented in meaningful contexts. There 

are exercises in the textbook that require learners to match words to 

definitions, fill gaps with suitable words. 

 

5.2.1.2.3 Subject matter: 

 

Finally, the results concerning the subject matter revealed that the 

teachers agreed on the usefulness of the themes, topics, functions, notions 

and values. They were found to be sufficiently varied – interesting, and 

representative to local, target and global cultures. Themes and topics were 

found to be up–to–date, provide opportunities for learners to understand 

the history of Palestine and to strengthen students' ties to the Palestinian 

community in which they live. Notions were found to be relevant to 

themes and topics. 

This integration of values, notions, functions, themes and topics 

comes in harmony with the general objectives of the Ministry of 

Education. 

 

5.2.2 Discussion of General questions 

 

Table (4-18) results show that the teachers are not so much familiar 

with the objectives set by the Ministry of Education in Palestine (1998). 

The results also indicate that the allotted time "eight 45- minute lessons 

for each unit" is not enough. Concerning the fourth question, which asked 

if the material is gender sensitive, teachers responded negatively too. This 

result may be contributed to the imbalanced roles given to male and 

female throughout the textbook. Women are given the following roles: 
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nurse, T. V presenter, doctor, councilor, student, honest witness, and 

check in clerk, public health worker, and flight attendant. None of these 

roles are presented as a famous character / figure of a great importance. 

On the contrary, they are presented marginally throughout the teaching 

material, mostly in listening activities. For example: Salwa Rafiq an 

assistant to the director research, (unit 31 p: 27) Elton Adams, the careers 

counselor (unit 7 p: 61) and Faith Teleka a public health worker were 

presented in listening activities in which learners are asked to respond to 

certain information within a limited time of ten minutes. Hana Hussein is 

introduced as a special doctor in a writing activity in which learners are 

asked to expand written notes about her life story. Helen West is a young 

nurse whose flat caught fire suddenly and she was holding on wait for 

help. Marie Curie was mentioned as a winner of the Noble Prize for her 

great discoveries in medicine and Jenny Scott, Michiko and Lucy 

presented as students. 

Men on the other hand are given the following roles: President, 

Minister, Leader, Mayer, Businessman, Tourist guide, University 

professor, Police officer, Athlete, Researcher, Passenger announcer, 

Engineering and student. 

Most of men's roles are also presented marginally. However, there 

are two roles presented more specifically. One is for the Palestinian poet 

"Mahmoud Darwish" in which he is described as a famous poet who had 

several important cultural jobs, unit (3) p (23). The second emphasized 

the role of professor "Honda" unit (9) p (71). Also doctor "Adnan Yassin" 

and Doctor "Tonny Scott" roles are much better emphasized than 

women's roles. We have seen doctor Adnan running a farm research 

project in the first unit; he was introduced again companied by doctor 

Tonny talking together about their interests once again both of them are 

seen waiting for somebody to take them to the Minister's office. 
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To sum up, the world has seen women prime Ministers, scientists, 

inventors, sports figures, artists, and university professors. So discussions 

of gender issues should be written into the curriculum.  

 

5.2.3 Discussion of the second question 

 

The second question that this study has attempted to answer is "to 

what extent do teachers believe the textbook encourage the use of high 

order thinking and learning skills?" 

Table (4-19) results showed that the teachers reported general 

satisfaction with the fact that the teacher's book general objectives, and 

the listening, speaking, reading and writing activities encourage the use of 

high order thinking skills. 

The researcher supports this fact for the following reasons: first the 

high order thinking and learning skills are emphasized and explained by 

the general objectives to enable learners to take some responsibility for 

their own learning and to use appropriate study skills to become more 

independent learners.  

Second, the speaking and reading activities included in the 

textbook require learners to derive meaning from context, to classify 

words, to compare and contrast, to analyze reading passages, to speculate 

evidence from the texts, and to put sentences in logical order. Critical 

thinking is also encouraged by offering Crossword puzzles. 

 

5.2.4 Discussion of the third question 

 

The third question that this study has attempted to answer is "do 

teachers believe the four language skills listening, speaking, reading and 
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writing" presented in the textbook develop the learners communicative 

competence? 

The results of the study reveal that teachers are satisfied with the 

opportunities provided by speaking and reading activities to develop 

learner's communicative competence. The researcher attributes such 

results to the variety and quality of these activities, especially the focus, 

pre-reading, –while–reading and after reading activities presented in the 

first lesson of each unit. 

This kind of activities help learners to interact successfully for 

various purposes, for example: learners are asked to read critically, to 

form opinions and make judgments about texts, express feeling and ideas, 

recognize  linguistic features of the texts, collect data, facts or ideas, 

discover relationships, identify intentions or attitudes of text writers. 

Moreover, these activities engage learners in conversations / discussions 

on familiar topics and topics of general interests. On the other hand, the 

listening and speaking activities stated in lesson six of each unit, provide 

many social and academic settings to help learners interact successfully 

for different purposes, for example: giving directions, asking for 

directions, explain their old and new cultures, explain charts, make 

choices, suggesting, advising, asking, and saying what happened.  

Teachers also reported that material is based on the teaching of 

functions; "the communicative purpose of language" rather than 

concentrating on rules and grammar. 

However, a careful look at table (4-20) shows that teachers are 

dissatisfied with the fact that the writing activities focus on fluency. The 

researcher attributes such result, as mentioned earlier, to the guided 

nature of the writing activities. 

 

5.2.5 Discussion of the research hypothesis  
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Concerning the difference among teacher's responses, due to sex, 

academic qualification and the years of TEFL experience variables, the 

results of the study revealed the following: 

 

First - there were statistically significant differences in the teachers' 

responses ascribed to sex variable in favor of female teachers on the 

following domains: reading text, listening activities, reading activities and 

values. The researcher attributes such a result to the fact that female 

teachers feel more interesting in carrying out reading activities than male 

teachers do. This might be true because these kinds of activities involve 

learners in social classroom discussions, where it is necessary for them to 

express their feelings, emotions, ideas and make up their own point of 

view. Girls seem to be more courageous in dealing with social situations 

than boys. This helps female teachers in demonstration and manipulation 

of the reading and listening tasks, so female teachers considered "English 

for Palestine" adequate to achieve the desired goals and objectives. 

 

Second – There were no statistically significant differences at α= 0.05 

level between teachers' responses to all domains attributed to:  

A- the academic qualification variable 

B- the years of TEFL experience variable 

The lack of significant difference among teachers' responses on the 

evaluation of the textbook is due to the following: 

A- Teachers experience in teaching English for Palestine is very short 

for those who had long and short years of experience. 

B- Teachers of tenth grade are mainly B.A holders, which means that 

the numbers of M.A and Diploma holders are so few. 
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The results concerning the differences amongst teachers' responses 

were congruent largely with those of Al-Jarrah (1987), El Mostafa (1988) 

and Saleh (1990) who found that there were no significant differences 

due to the teaching experience. They also found that there were 

significant differences ascribed to sex amongst teachers' responses. On 

the other hand, the results of this study diverged from those studies 

mentioned above especially Saleh (1990) who found that there was a 

significant difference at the a = 0.05 level on the objectives variable due 

to educational qualification. The results of this study indicate that the 

educational qualification did not affect teachers' responses in their 

evaluation of the textbook's objectives. This result may be due to the 

consistent level of educational qualification of the respondents, most of 

the teachers are B.A holders. This means that they have nearly the same 

background. 

 

 5.2.6 Discussion of the Semi structured Interview questions: 

 

To provide the study with corroborative data, it was felt necessary 

to interview some teachers from the representative sample of the study. 

The idea was to give the researcher a further chance to interpret the 

teachers responses about the possible reasons which made them claim the 

particular responses received in the distributed questionnaire. The 

interview was also believed to allow teachers to express other ideas they 

feel were missing from the first time, and to give them further chance to 

have clear-sight of the incomprehensible items which might cause 

misconception or wrong understanding. 

The interview was conducted on the first of May with ten teachers 

who were thought to be of reasonable distance to the researcher. They 
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were free to give details on the following questions, which were followed 

up. 

Question -1- why do you think that the speaking activities  

A – Are not interesting? 

b- Do not focus on fluency? 

  

The interviewees said that: the speaking activities presented in the 

student's book are of two kinds: in the first one, students are asked to 

choose the correct statement / function depending on what they have 

already heard. In the second one, they are invited to utilize these 

communicative functions in activities such as: interview, role play, short 

visit, or telephone conversation. 

Teachers added that these two activities are not only tightly 

controlled in nature but they are also of high level for learners. 

Furthermore, the allotted time for doing this task is (25) minutes, in 

overcrowded classes and the teachers have to help learners with some 

affective learning barriers such as shyness, fear, boredom and confusions. 

Question -2- why do you think that the writing activities.  

 A -Are not interesting? 

 b - Do not focus on fluency? 

 

The majority of the interviewees described the writing activities as 

mechanical tasks, in which learners are asked to use connectors to join 

ready-made sentences or paragraphs into a coherent piece of writing 

.These practices discourage learners from thinking independently or 

reflectively, and lead them to sacrifice fluency to accuracy. 

Question -3- Why are not you satisfied with the methodological guidance 

provided in the teacher‟s book?  
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 There was a general agreement among the interviewees that the 

teacher's book hardly contributed positively to: 

 

1- Develop and sustain the learners' motivation. 

2- Deal with unpredictable problems popping out, and unexpectedly. 

3- Provide theoretical background or methodological rationale for why 

the materials were designed as they were. 

 

Question -4- Why do you think that the teacher‟s book is not provided 

with extra revision materials? 

Some of the teachers reported that, “They did not survey all the 

materials in the teacher‟s book, so they did not see these extra revision 

units. However, other teachers reported that” even though the teacher‟s 

book is provided with extra revision units they did not have enough time 

to teach these revision units. 

 

5.3 Conclusion 

 

The results of the study can be summarized in the following conclusions. 

Teacher's book:  

 

1 – Teachers were dissatisfied with methodological guidance, the amount 

of supplementary exercises and the linguistic background and 

information, provided in the teacher's book for the following reasons.  

 

1- The teacher's book rarely provides supplementary exercises to 

reinforce language skills, grammar and vocabulary. 
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2- The teacher's book does not present a kind of contrastive analysis 

between English and Arabic for teachers to overcome certain 

pronunciation problems. 

3- It does not provide suggestions to motivate and engage all learners 

in classroom activities. 

On the other hand, teachers showed a reasonable degree of satisfaction 

with rationale and objectives, general features, and the language of the 

teacher's book. 

1-The general objectives are clearly stated, they meet the actual needs 

of the learners, raise their cultural awareness and emphasize the 

language aspects and skills, listening, speaking, reading, writing, 

grammar and vocabulary. 

2-The teacher's book provides extra revision material. 

3-The language of the teacher's book is clear and comprehensible. 

 

Student's book, workbook and teacher's audiocassette. 

 

2- There was a reasonable degree of satisfaction with all of the domains: 

layout and design, language content, reading and listening text, activities 

for reading, speaking, listening, writing, grammar, vocabulary, and 

subject matter. Teachers‟ satisfaction could be attributed to the following 

reasons:  

 

1- The layout and design was found to be attractive, useful and 

appropriate. 

2- Language content is based on the teaching of functions; provides 

adequate opportunities for teaching sounds, intonation, and for 

teaching the four language skills: listening, speaking, reading and 

writing. 
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3- Reading and listening texts were judged to be authentic, interesting, 

varied, and representative to local, target and global cultures. 

4- Activities / exercises were also judged to be varied, task-oriented; 

lead learners discover answers for themselves, and encourage the 

use of sub skills. 

5- Subject matter: themes, topics, functions, notions were favorably 

viewed. 

 

However, the results indicate that teachers are dissatisfied with 

some aspects of the above domain such as the following: 

 

 Writing activities are judged to be uninteresting. They emphasized the 

concept of accuracy with little encouragement of individual creative 

thinking. 

 The material failed to lend itself to external reading; there were no 

accompanying storybook or readers. 

 The length of the unit and subdivision of each unit into eight lessons 

are not reasonable  

 There were no opportunities at all for teaching the rhythm and 

inadequate opportunities for teaching sounds. 

 The allotted time " eight, 45 - minute lessons for each unit is not 

enough. 

 

3- Regarding the second and third questions of the study, results indicated 

that high order – thinking skills were encouraged and emphasized by the 

general objectives and activities of both student's book and workbook. 

 

4- The four language skills "listening, speaking, reading, and writing help 

learners develop their communicative competence. 
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5- Regarding the research hypotheses the results indicate that significant 

differences were found in teachers' evaluation between male and female 

in favor of female on the following domains: reading texts, listening text, 

and values. 

5.4 Recommendations 

 

On the basis of the findings of this study and in the light of the 

teachers' suggestions, it might be necessary to offer some 

recommendations to the materials writers, educational authorities, and the 

researchers who are interested in TEFL or in textbook evaluation. 

 

5.4.1 Materials writers 

 

It is recommended that materials writers provide the 

methodological guidance of the teacher's book with: 

 

1. A kind of contrastive analysis between Arabic and English to help 

teachers overcome some teaching pronunciation problems. 

2. Supplementary exercises to reinforce different aspects of teaching 

English as a foreign language. 

3. Helpful explanations and suggestions to engage all learners in 

classroom activities. 

4. It is also recommended that the student's book should be provided 

with a story book / reader to amuse learners and to avoid boredom  

 

5.4.2 Educational Authorities 

 

It is recommended that Educational Authorities  
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1. Hold regular training programs and seminars for EFL teachers in 

order to acquaint them with the characteristics of the two 

approaches of teaching writing: The guided approach and the free-

writing approach. 

 

2. Increase the number of allotted weekly periods for English 

language to five periods per week. 

 

5.4.3 Recommendations for further research 

 

The researcher recommends that: 

 

 Another evaluative study is to be conducted to investigate the students' 

views about the tenth grade's textbook. 

 An experimental study that discusses the advantages and 

disadvantages of the two approaches of teaching writing; the guided 

approach and the free-writing approach. 

 An evaluative study is to be conducted on upper and lower stages. 

 The researcher recommends developing a new instrument that can be 

used as a scale in evaluation studies. 
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 ملخص بالعربية

 

كتاب الطالب وكتاب التطبيقات : دراسة تقويمية لمقرر المغة الإنجميزية لمصف العاشر

. والمادة التعميمية المسجمة عمى الشريط السمعي من وجيو نظر المعممين (كتاب العمل)المغوية 
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تيدف ىذه الدراسة إلى تقويم مقرر المغة الإنجميزية لمصف العاشر المتضمن لكتاب 

والمادة التعميمية المسجمة عمى الشريط السمعي  (كتاب العمل)الطالب، كتاب التطبيقات المغوية 

. من وجيو نظر معممي المغة الإنجميزية الذين يدرسون الصف العاشر

: لتحقيق ىذا اليدف قامت الباحثة بوضع الاسئمة والفروض التالية

أسئمة الدراسة  

ما ىو تقييم المعممين والمعممات لمقرر المغة الإنجميزية لمصف العاشر المتضمن كتاب  -1

والمادة التعميمية المسجمة عمى الشريط  (كتاب العمل)الطالب وكتاب التطبيقات المغوية 

السمعي؟ 

ىل تشجع مادة المغة الإنجميزية لمصف العاشر عمى تنمية ميارات التفكير العميا؟  -2

إلى أي مدى تساىم مادة المغة الإنجميزية لمصف العاشر في تطوير كفاءة الطمبة المغوية  -3

 في الاتصال والتواصل؟

فرضيات الدراسة 

 في تقييم المعممين α = 0.05لا توجد فروقات ذات دلالة إحصائية عند مستوى الدلالة  -1

. لمقرر المغة الانجميزية لمصف العاشر يعزى لمتغير الجنس

 في تقييم المعممين α = 0.05لا توجد فروقات ذات دلالة إحصائية عند مستوى الدلالة  -2

 .لمقرر المغة الانجميزية لمصف العاشر يعزى لممؤىل العممي

 في تقييم المعممين α = 0.05لا توجد فروقات ذات دلالة إحصائية عند مستوى الدلالة  -3

 .لمقرر المغة الانجميزية لمصف العاشر يعزى إلى الخبرة التعميمية

: وقد اشتممت الدراسة عمى المتغيرات التالية

: المتغيرات المستقمة
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. الاناث والذكور: الجنس ويشتمل عمى مستويان -1

دبموم، بكالوريوس، بكالوريوس ودبموم، : المؤىل العممي ويشتمل عمى أربع مستويات -2

 .ماجستير

سنوات،  (10-6)سنوات،  (5-1): الخبرة التعميمية وتشتمل عمى خمسة مستويات -3

.  سنة20سنة، أكثر من  (20-16)سنة،  (11-15)

 قامت الباحثة بتطوير أداتي دراسة وىما الاستبيان هللإجابة عمى أسئمة وفروض الدر اس

. والمقابمة

الأىداف والفمسفة التي :فقرة تقع ضمن المجالات الآتية (158)أشتمل الاستبيان عمى

 الإرشادية التي يتضمنيا دليل المعمم، الخصائص العامة لدليل بالأسالي، استند إلييا الكتاب

 تالأنشطة الاضافيو المتضمنة في دليل المعمم، لغة الكتاب، المحتوى المغوي، الميارا:- المعمم

المفاىيم والمعايير و النحوية، ةالمغوية السماعية والكتابية والقرائية والمفظية والمفردات، والأنشط

. والقيم الموجودة في مادة المغة

وبعد التحقق من ثبات وىدف الأداة إحصائيا وظفت لاستطلاع آراء عينو الدراسة التي 

الرام وقد اختيرت ىذه /  معمما ومعممة من مديريتي القدس و ضواحي القدس54تكونت من 

العينة بطريقة العينية القصدية من مجتمع الدراسة الذي يتكون من جميع معممي ومعممات المغة 

الإنجميزية المذين يدرسون الصف العاشر في مديريات التربية والتعميم في الضفة الغربية والبالغ 

.  معمما ومعممة (725)عددىم 

. يتم تحميميا باستخدام المنيج الوصفي والاستنباط، بعد جمع البيانات

: أشارت التنائج إلى رضا المعممين المعتدل عن المجالات التالية
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الشكل وتصميم الكتاب، المحتوى، الميارات المغوية المفظية ،  والفمسفةفالأىدا

 المغوية، المفردات، التراكيب النحوية، القيم والمفاىيم والمعايير ةوالسماعية والقرائية، الأنشط

. الواردة في المقرر

حيث صيغت الأىداف بشكل واضح وكانت مناسبة تتلاءم مع قدرات الطمبة وتمبي 

. حاجاتيم النفس حركية والاجتماعية والعقمية والانفعالية

الأنشطة المغوية كانت ممتعة لمطمبة وعمى مستوى مناسب من الصعوبة تنمي ميارات 

. التفكير العميا مثل التحميل والاستنتاج والتفسير وتشجع عمى الاتصال والتواصل

القيم كانت مناسبة ومتنوعة، تنسجم مع ثقافة المجتمع المحمي والثقافة الإسلامية والثقافة 

. العالمية

: وأشارت النتائج إلى عدم رضا المعممين عن الجوانب الآتية

: الأنشطة الكتابية- 1

كانت الأنشطة الكتابية ذات طبيعة موجو تحد من التفكير الإبداعي لدى الطمبة وتعزز 

 بالاستجابات الآلية، لا تتيح الفرصة لمطالب بطرح أفكاره وتحد من خيالو حيث يتقيد الطال

. بالأفكار الجاىزة

. عدم توفر مادة قصصية مصاحبة لكتاب الطالب- 2

: طول الوحدة- 3

لم يكن طول الوحدة مناسبا حيث اكتظت بالأنشطة والمفاىيم والتراكيب النحوية 

. والمفردات الكثيرة التي تحتاج إلى وقت أطول من الوقت المتاح

و الأصوات  (Rhythm)لم يوفر كتاب الطالب الفرص الكافية لتدريس الايقاع - 4

(Sounds) .
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:  عدد الحصص الأسبوعية- 5

غير كافية لتغطية انشطة المنياج  (أربعة حصص)عدد الحصص الأسبوعية المقررة 

. المقرر

لم يوفر كتاب دليل المعمم تمارين و انشطة إضافية لتعزيز بعض الميارات المغوية - 6

. والنحوية و المفردات

لم يوفر كتاب دليل المعمم أي نوع من المقارنة التحميمية بين المغة العريبة و الانجميزية - 7

. لمساعدة المعمم لمعالجة بعض المشاكل المفظية و التخمص منيا

لم يوفر كتاب دليل المعمم اقتراحات وأنشطة من أجل اثارة دافعية الطمبة و اشراكيم في - 8

. الانشطة الصفية

 

:- وفي ضوء ىذه النتائج قدمت الباحثة توصيات من أىميا

. زيادة عدد الحصص الأسبوعية لمقرر المغة الإنجميزية -

تضمين كتاب دليل المعمم لبعض الأساليب الإرشادية لمساعدة الطمبة في حل بعض  -

المشاكل المفظية الناجمة عن النظام الصوتي حيث أن النظام الصوتي يختمف من 

 .العربية إلى الإنجميزية

 .ضرورة تزويد كتاب الطالب بمادة قصصية لإمتاع الطمبة والترويح عنيم -

 

وفي مجال البحث أوصت الباحثة الميتمين في مجال البحث القيام بدراسة تجريبية يتم 

. من خلاليا مناقشة فوائد ومضار كل من الكتابة الحرة والكتابة المرشّدة
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Dear colleagues 

 

 

The following questionnaire is used for the purpose of a 

research study that aims at evaluating the different components 

of the tenth grade's English language syllabus; the teacher's 

Book, student's Book, workbook and teacher's audio cassettes. 

I'm very much interested in having your invaluable 

feedback since it has an important effect on the result of this 

study, please answer the questions as accurately and objectively 

as you can. 

I would like to assure you that your responses are to be 

used solely for research purpose 

 

Thank you very much for your cooperation. 

 

 

 

The Researcher  : 

Jamila Al-Sheikh 

      

 

 

 

 



 119 

 

 

 

 

 

 

 

 

 

 

 

Dear Sir:- 

 

  The attached questionnaire is the main tool of the research 

study that aims at evaluating and analyzing the tenth grade's 

English language textbook "English for Palestine", the research 

study is concerned specifically with the evaluation of the 

effectiveness and suitability of the different components of the 

syllabus: teacher's book, student book, work book and teacher's 

audio cassettes. 

 

 The researcher would be very grateful to have your 

judgments on the questionnaire, and would welcome any 

comments that you may have concerning any items not covered 

in the questionnaire, the researcher would also appreciate any 

additional information you may suggest or any items you may 

delete to improve the questionnaire. 

 

Thank you for your cooperation. 

 

 

The researcher:      

Jamila Al-Sheikh 
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Personal information 

 

Directorate:……….…..  School name:…………… 

 

 sex:  

 

                                   male                      female 

 

 

 Age category:   

 

                                  20-25                 26-30 

 

                                   32-37                                   38-43 

 

44-49 50+ 

 

 Academic qualification 

  

    Tawjihi        Teacher College Diploma 

 

   B.A          B.A + Diploma 

 

   M.A. Degree 

 

 

 Years of "TEFL" Experience: 

 

   1-5          6-10   11-15 

 

16-20 21+ 

 

 Have you had any training in teaching English as a Foreign Language 

"TEFL"? 

 

    Yes         No 

 

 Have you had any training in the use of "English For Palestine" 

                                 

                                  Yes                                       No 
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 If Yes, when? …………… 

 Topics covered? ...................... 

 For how long (Hours)? ...................... 

 

 

General questions  

 

-1- Are you familiar with the objectives set by the Ministry of Education in 

Palestine (   ) for teaching at the basic education Stage. 

 

   Yes         No 

 

-2- If Yes, you have been informed by: 

    

                                   Workshops                                 official letter sent to the   

  head master /mistress.  

 

   Local newspaper                       Papers published by  

         the Ministry of Education. 

                                  Others (Specify)…………. 

 

-3- Do you think that a two weeks period of time is enough for covering each unit 

in the textbook? 

 

   Yes         No 

 

-4- Is the allotted time enough for the learners to achieve the objective of the 

prescribed English textbook? 

 

                                  Yes         No 

 

-5- Is the material gender – sensitive? Does the course book include stereotyped, 

inaccurate, condescending or offensive images of gender? 

 

                                 Yes        No 
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Part one 

Teacher's Book 

To complete this part, please refer only to the teacher's 

book. 

 

Rationale and Objectives: 

 

-1- * Has the school provided you with a copy of the Teacher's Book? 

 

        Yes       No 

 

-2- * How often do you use the teacher's book. In preparing your lessons? 

 

                   Always                Usually  

 

        Rarely        Never 

 

-3- * Are the general objectives for teaching English at to the tenth grade clearly 

stated? 

 

                              Yes       No 

 

-4- Are the objectives for teaching each of the following skills/areas clearly stated in 

the introduction of the teacher's book. 

  Yes No  

A Listening   

B Speaking   

C Reading   

D Writing    

E Grammar   

F Vocabulary   

G Pronunciation    

 

-5- If the below skills / area objectives' are available, how would you rate their 

sufficiency? 

Use this scale:  

5 = Strongly agree. 

4 = Agree.  

3 = Not sure. 

2 = Disagree. 

1 = Strongly disagree. 

  scale 

A Listening 5  4 3 2 1 

B Speaking 5 4 3 2 1 

C Reading 5 4 3 2 1 
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D Writing  5 4 3 2 1 

E Grammar 5 4 3 2 1 

F Vocabulary 5 4 3 2 1 

G Pronunciation  5 4 3 2 1 

 

-6- The stated objectives clearly meet the actual needs and interests' goals of the 

learners. 

scale 

5  4 3 2 1 

 

-7- The stated objectives stress the role of foreign language education in developing 

the learners in all domains. 

  scale 

A Psychomotor 5  4 3 2 1 

B Social  5 4 3 2 1 

C Cognitive 5 4 3 2 1 

D Affective  5 4 3 2 1 

 

-8- The stated objectives specify the degree of accuracy with the which learners are 

expected to produce the language. 

scale 

5  4 3 2 1 

 

-9- Second language learning is viewed as an emotional experience; (less emphasis on 

product and more emphasis on process, fun and interest). 

scale 

5  4 3 2 1 

 

-10- The objectives emphasize the following aspects of learning English as a foreign 

language. 

  scale 

A All four language skill (listening, speaking, reading, and 

writing).  

5  4 3 2 1 

B Language functions 5 4 3 2 1 

C Grammatical structure  5 4 3 2 1 

D Learner's cultural awareness in:  5 4 3 2 1 

5- Palestinian culture. 5 4 3 2 1 

6- Arabic culture. 5  4 3 2 1 

7- Islamic culture. 5 4 3 2 1 

8- Global culture. 5 4 3 2 1 

E Study and thinking skills; high order thinking skills (i.e. 

analytic, problem solving, inferential)  

5 4 3 2 1 

F Values: (e.g. love of one's own country and culture, tolerance, 

equality, freedom, human rights).  

5 4 3 2 1 

G Attitudes: (e.g. positive attitudes toward goodness and virtue). 5 4 3 2 1 

H Habits: (tradition, important national  holidays and 5 4 3 2 1 
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celebrations).  

 

General features: 

  

-11- The teacher's book provides? 

 

  scale 

A Specific objectives for each lesson.   5  4 3 2 1 

B Teaching suggestions for each lesson.  5 4 3 2 1 

C A rough guide as to how long each activity should take. 5 4 3 2 1 

D Answers for the learner's Book and Work Book work 

including book exercises. 

5 4 3 2 1 

E Extra information about topics and language. 5 4 3 2 1 

F Ideas / materials for motivation   5 4 3 2 1 

G Guidelines for evaluations  5 4 3 2 1 

H Suggestions to engage all learners in classroom activities. 5 4 3 2 1 

I Indexes, word lists, glossary. 5 4 3 2 1 

J Extra revision materials for re-inforcement. 5 4 3 2 1 

 

 

-12- 

Language of the Teacher's Book. 

A Language of the Teacher's Book is comprehensible 5 4 3 2 1 

B The instructions given in the Teacher's Book are clear. 5 4 3 2 1 

 

 

Type and amount of supplementary exercises. 

for each language skill. 

 

-13- The Teacher's Book provides supplementary exercises to reinforce the following 

skills and areas 

 

A Listening.  4 3 2 1 

B Oral expression. 4 3 2 1 

C Writing practice.  4 3 2 1 

D Reading comprehension.  4 3 2 1 

E Building-up vocabulary.  4 3 2 1 

F  Grammar presented in the textbook. 4 3 2 1 

 

 

 

 

Methodological / pedagogical guidance. 

 

-14- The Teacher's Book provides suggestions to help the teacher.. 

A Review old lessons and introduce new lessons 5 4 3 2 1 

B Teach pronunciation and intonation  5 4 3 2 1 
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C Introduce new reading passages 5 4 3 2 1 

D Introduce various types of written work 5 4 3 2 1 

E Evaluate written work  5 4 3 2 1 

F Identify the students' most serious mistakes 5 4 3 2 1 

g Use suitable audiovisual aids  5 4 3 2 1 

 

 

Linguistic background and information: 

 

-15- The Teacher's Book provides helpful explanations of.. 

 

A Grammatical patterns presented in the lessons. 5 4 3 2 1 

B New vocabulary items. 5 4 3 2 1 

C Pronunciation problems wherever they appear. 5 4 3 2 1 

D Anticipated problems (i.e data from contrastive and error 

analysis). 

5 4 3 2 1 

 

Part Two 

To complete this part, please refer to the following components: 

student's book (SB), workbook (WB), cassette (C). 

 

A   Layout and design: 

-16-  

  scale 

A The cover of the book is durable enough to withstand wear. 5 4 3 2 1 

B The color of the cover is attractive.  5 4 3 2 1 

C The size of the book seems convenient for the learners to 

handle. 

5 4 3 2 1 

D The font size is appropriate for the intended learners. 5 4 3 2 1 

E The binding of the text book is strong enough.  5 4 3 2 1 

F The pages designed for writing are consumable; (learners can 

use them up).  

5 4 3 2 1 

G The subdivision of each unit into eight lessons is convenient.   5 4 3 2 1 

H The pictures help in explaining some titles and vocabularies. 5 4 3 2 1 

I The pictures are helpful for the learners. 5 4 3 2 1 

J The pictures reflect the local culture. 5 4 3 2 1 

K The following appendixes are included in the text book: 

A- A grammar reference. 

B- A skills reference. 

C- A word list. 

D- A list of common irregular verbs. 

E- A list of common abbreviations and symbols. 

 

 

5 4 3 2 1 

5 4 3 2 1 

5 4 3 2 1 

5 4 3 2 1 

5 4 3 2 1 

L The lessons are sequentially arranged according to  their level 

of difficulty.  

5 4 3 2 1 

M The length of the unit is reasonable  5 4 3 2 1 
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B  Language content: 

 

-17- The material provides opportunities for teaching each of the following 

phonological aspects of language: 

A Sounds 5 4 3 2 1 

B Stress: (relative loudness with which a syllable is spoken.) 5 4 3 2 1 

C  Rhythm: (regular occurrence of stressed syllables.)   5 4 3 2 1 

D Intonation: (speech melody of an utterance). 5 4 3 2 1 

  

 

-18- The material provides adequate opportunities for teaching each of the following 

skills? 

 A Listening 5 4 3 2 1 

B Speaking 5 4 3 2 1 

C Reading  5 4 3 2 1 

D Writing 5 4 3 2 1 

 

-19- The material is based on the teaching of: 

 

A Language structures. 5 4 3 2 1 

B Language functions: (communicative  

purposes of language). 

5 4 3 2 1 

 

 

Text / Activities  

A. Texts 

 

-20- The reading material is: 

 

A At the right level of difficulty for the class.  5 4 3 2 1 

B Interesting for learners.  5 4 3 2 1 

C Authentic (represent actual use of English) 5 4 3 2 1 

D Representative of the learner's local culture. 5 4 3 2 1 

E Representative of the global culture. 5 4 3 2 1 

F Representative of the target language culture. 5 4 3 2 1 

G Sufficiently varied. 5 4 3 2 1 

H Thematic and situational content (the content within which the 

linguistic topics are presented). 

5 4 3 2 1 

I Content – oriented: (learners are given a specific purpose for 

their reading)  

5 4 3 2 1 

J Lent itself for external reading. 5 4 3 2 1 

K Designed for silent reading 5 4 3 2 1 

L Designed for reading a loud. 5 4 3 2 1 

M Included variety of clues. 

3- Linguistic clues such as suffixes, prefixes, word order, 

stress and cognates. 

5 4 3 2 1 
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4- Structural clues such as first, second, the most important 

concepts, etc.  

5 4 3 2 1 

 

 

 

-21- The listening material is: 

 

A At the right level of difficulty for the class. 5 4 3 2 1 

B Interesting for learners. 5 4 3 2 1 

C Authentic: (represent actual use of English). 5 4 3 2 1 

D Representative of the local culture. 5 4 3 2 1 

E Representative of the target language culture.      

F Representative of the global culture.      

G Sufficiently varied. 5 4 3 2 1 

H Provided with a variety of clues: 

4- Linguistic clues such as suffixes, prefixes, word order, 

stress and cognates. 

5 4 3 2 1 

5- Structural clues such as first, second, the most 

important concept, etc. 

5 4 3 2 1 

6- Social context clues (the emotional tone of the 

conversation). 

5 4 3 2 1 

 

B. Activities / exercises  

This section deals with the activities and exercises found in both the student's book 

and the workbook. 

 

 Listening  

-22- The listening activities: 

A Are at the right level of difficulty for the class. 5 4 3 2 1 

B Are interesting for learners 5 4 3 2 1 

C Are sufficiently varied.   5 4 3 2 1 

D Are task-oriented (i.e. lead learners to discover   the answers 

for themselves). 

5 4 3 2 1 

E Have clear instructions. 5 4 3 2 1 

F Have a variety of questions  5 4 3 2 1 

G Encourage the use of listening sub-skills. e.g. paying 

attention, concentration, extract key information for note 

taking (being active listeners). 

5 4 3 2 1 

H Use a variety of techniques that reduce learner's anxiety such 

as deep-breathing, using music, etc. 

5 4 3 2 1 

I Encourage the use of memory strategies such as using 

imagery, rhyming, and personal associations.  

5 4 3 2 1 

 

 

 

 

 Reading  
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-23- The reading activities:  

A Are at the right level of difficulty for the class 5 4 3 2 1 

B Are interesting for learners 5 4 3 2 1 

C Are sufficiently varied. 5 4 3 2 1 

D Are task-oriented (i.e. lead learners to discover the answers 

for themselves. 

5 4 3 2 1 

E Have clear instructions.  5 4 3 2 1 

F Have a variety of questions. 5 4 3 2 1 

G Encourage the use of reading sub-skills. e.g. summarize the 

main ideas, give personal responses to texts, or analyze 

components of a text. 

5 4 3 2 1 

H Have the possibility to improve reading speed.  5 4 3 2 1 

I Develop vocabulary-learning strategies. 5 4 3 2 1 

J Linked with syntax (the values of grammar which are used 

for ordering and connecting words in a sentence. 

5 4 3 2 1 

 

 Speaking 

-24- The speaking activities: 

A Are at the right level of difficulty for the learners 5 4 3 2 1 

B Are interesting for learners 5 4 3 2 1 

C Are sufficiently varied. 5 4 3 2 1 

D Are task-oriented (i.e. lead learners to discover answers for 

themselves). 

5 4 3 2 1 

E Meet the learners' needs.  5 4 3 2 1 

F Have a variety of questions. 5 4 3 2 1 

G Encourage the use of speaking sub-skills. e.g. narrate a story 

based on personal experience. 

5 4 3 2 1 

H Encourage the desire to communicate. 5 4 3 2 1 

I Focus on fluency.  5 4 3 2 1 

J Focus on accuracy. 5 4 3 2 1 

 

 Writing 

-25- The writing activities: 

A Are at the right level of difficulty for the learners 5 4 3 2 1 

B Are interesting for learners 5 4 3 2 1 

C Are sufficiently varied. 5 4 3 2 1 

D Are task-oriented (i.e. lead learners to discover answers for 

themselves). 

5 4 3 2 1 

E Have clear instructions.  5 4 3 2 1 

F Have a variety of questions. 5 4 3 2 1 

G Encourage the use of writing sub-skills. e.g. summarize a 

text, make notes about a text. 

5 4 3 2 1 

H Encourage the desire to communicate in writing. 5 4 3 2 1 

I Focus on fluency.  5 4 3 2 1 

J Focus on accuracy. 5 4 3 2 1 

 

 Grammar 

-26- The grammar activities: 

A Are at the right level of difficulty for the class  5 4 3 2 1 
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B Promote a positive social climate in the classroom  5 4 3 2 1 

C Enhance learner motivation 5 4 3 2 1 

D Are Properly – sequenced: from  the simple to the more  difficult.  5 4 3 2 1 

E Encourage learners to respond to function of the structure.  5 4 3 2 1 

F Are task-oriented (i.e. lead learners t discover answers for 

themselves. 

5 4 3 2 1 

G Have clear instruction. 5 4 3 2 1 

H Have a variety of questions 5 4 3 2 1 

I Encourage a desire to communicate. 5 4 3 2 1 

J Focus on functions of the language (i.e. how to make a request, 

apologize, ask for permission, etc). 

5 4 3 2 1 

k Focus on form 5 4 3 2 1 

L  Are re-visited (Recycled). 5 4 3 2 1 

M   Are represented differently. 5 4 3 2 1 

 

 Vocabulary  

-27- The vocabulary activities: 

A Are at the right level of difficulty for the class. 5 4 3 2 1 

B Are sufficiently varied.  5 4 3 2 1 

C Are task-oriented (i.e. lead learners to discover answers for 

themselves). 

5 4 3 2 1 

D Have clear instructions. 5 4 3 2 1 

E Have a variety of questions.   5 4 3 2 1 

F Encourage a desire to communicate.  5 4 3 2 1 

G Pay specific attention to pronunciation. (i.e. word stress)  5 4 3 2 1 

H Encourage the use of lexical association. 5 4 3 2 1 

I Encourage the use of semantic field links. (i.e. words that share 

some aspects of meaning. (e.g. surprise, astonish, amaze) and 

words that show contrast (good/bad/formal/slang)  

5 4 3 2 1 

 

 

C-Subject matter 

 Themes  

Theme: This refers to the general subject of the unit for example. "food and drinks" is 

a general theme, which may have sub-themes or topics such as healthy food, eating 

habits, shopping for food and drinks. 

-28- The themes: 

A Are interesting for learners. 5 4 3 2 1 

B Are sufficiently varied. 5 4 3 2 1 

C Are up-to date. 5 4 3 2 1 

D Are accurate. 5 4 3 2 1 

E Included international issues. 5 4 3 2 1 

F Represent the target language culture appropriately. 5 4 3 2 1 

G  Are of international interests. 5 4 3 2 1 

H Are cross – curricular: integrated with major themes in different 5 4 3 2 1 
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subjects "history geography, science". 

I Are drawn from the learners' own experience/ideas. 5 4 3 2 1 

J Are selected within the learners' background knowledge. 5 4 3 2 1 

 

 Topics 

Topic refers to the subject of conversation, speaking, reading.  

-29- The topics are: 

A Interesting for learners. 5 4 3 2 1 

B Sufficiently varied. 5 4 3 2 1 

C Logically arranged. 5 4 3 2 1 

D Up-dated. 5 4 3 2 1 

E Include a local culture elements character. 5 4 3 2 1 

F Representative the target language culture appropriately. 5 4 3 2 1 

G Related to the themes  5 4 3 2 1 

H Engaging universal themes such as "the Olympic games, 

pollution, The United Nations".  

5 4 3 2 1 

 

 

 

 

 

 

 

 Functions  

Language function refers to the purpose for which language is used, such as 

requesting, complaining, etc.   

-30- The functions are: 

A Useful to learners. 5 4 3 2 1 

B Sufficiently varied. 5 4 3 2 1 

C Selected to serve practicing each of them correctly. 5 4 3 2 1 

D Presented in communicative contexts that allow the learners to 

interact. 

5 4 3 2 1 

E Presented in typical situations of the target language. 5 4 3 2 1 

F Used both formally and informally. 5 4 3 2 1 

G Appropriate to the local cultural settings. 5 4 3 2 1 

 

 

 Notions 

Notions refer to the conceptual meanings which express our perception of events, 

statues, causes, location, time etc, including grammatical elements such as agents 

and instruments in a syllabus.   
-31- The notions are: 

A Useful to learners. 5 4 3 2 1 

B Sufficiently varied. 5 4 3 2 1 

C Cross – cultured / contrastive sociolinguistic matters. 5 4 3 2 1 

D Presented within an interactive model that combines the three 

elements: "function, themes and topics". 

5 4 3 2 1 
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E Organized as extended experiences. 5 4 3 2 1 

F Presented in communicative language setting. 5 4 3 2 1 

G Relevant to the themes. 5 4 3 2 1 

H Relevant to the topics. 5 4 3 2 1 

I Appropriate to the local culture settings. 5 4 3 2 1 

 

 

 Values 

-32- The values: 

A Are sufficiently varied (reinforce the concepts of love, peace, 

equality, freedom, human rights, democracy, tolerance and 

respect)  

5 4 3 2 1 

B Are useful to learners 5 4 3 2 1 

C Include values drawn from the Palestinian cultural background.  5 4 3 2 1 

D Include values drawn from the target language cultural 

background. 

5 4 3 2 1 

E Include inter national values 5 4 3 2 1 

 

 

 Mention any major problems / difficulties you are facing in the teaching of 

English for Palestine 

…………………..…………………..…………………..………………….…………

………..…..…………………..…………………..………………….………………..

…………………..………………………………………………………………………

………………………………………….………………..…………………..…………

………..………………….………………..…………………..…………………..……

…………….………………..…………………..…………………..……………… 
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Interview questions: 
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 1- Why do you think that the speaking activities: 

A- Are not interesting. 

b- Do not focus on fluency. 

 

2- Why do you think that the writing activities: 

A- Are not interesting. 

b- Do not focus on fluency. 

 

3- Why are not you satisfied with the methodological guidance provided 

in the introduction of the teacher's book? 

 

4- Why do you think that the teacher‟s book is not provided with extra 

revision materials? 

 

 

 

 

 

 

 

 

 

 

 

Appendix B 

Word List 

A selected revision unit and answers. 

Practice test one and two and the key answers. 

Semester test one and two and the key answers. 
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Appendix C 
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Irregular verbs. 

 

 

A selected unit from the student's book. 

Grammar reference. 

Skills reference. 

Word list. 
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Appendix D 

A selected unit from the work book. 
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A selected practice test. 
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