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Abstract

This study aimed to examine the effect of usingulhy strategy on thg"
grade learners' achievement in speaking English &sreign language in
Ramallah Governorate schools.

The population of the study consisted of &ll grade learners at Ramallah
Educational Directorate schools in the second semes$ the academic year
2010/2011.

The researcher took a purposive sample which dedlsef (66) learners of
the 8" grade in Bint Al-Azwar Secondary Girls School. Tperticipants in
the study sample were randomly sorted into two gsod he first group was
taught by using role-play strategy, while the otpeup was taught by using
the traditional way of teaching, which means thatteacher did not use role-
play while teaching this group.

The researcher conducted three tests: a pre-tggistatest and a retention
test, also she prepared a guide for the teachehich the researcher focused
on using role-play and other activities such asl aivities, speaking

activities, reading aloud, pair work and group work

These activities give the participants a chancep®ak during the English

lessons, and in order to improve their speakint. ski

The results of the study indicated that there wasigaificant difference
between the experimental and control group in th&t-gest in favor of the
experimental group.

The researcher presented some recommendations.
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Chapter One

Introduction and Background



Chapter One

1.1 Introduction and Background

English language is regarded as an internatiomgjulage. It is the language of science,
medicine and technology. Besides it is used asanmef communication between English
native speakers and none-native speakers. Theréfagdish language is taught in most
countries, some countries teach it as a foreigmguage, others teach it as a second
language 2007 4ilic),

The current point of view is to teach languagetha sake of communication. That is, the
learner should gradually build up the communicatiempetence.

Brewster and Ellis, (2002: 44), state that "the samicative approach was developed in
the mid-1970s through the Council of Europe. Reek in second language acquisition
has emphasized the importance of learners produtitgut to show that intake has taken
place".

For children, this approach means language teamhgages learners in drawing, acting
out, listening, talking, reading or writing, basau meaningful tasks using language.

1.2 The Listening Skill

Hedge (2002: 235-236) says that listening mighpdm#icipatory and none-participatory.
The main purpose of participatory listening is & the information we need in order to do
something specific, such as getting directions feopasser-by.

Listening is very important for speaking, if a statllistens carefully to the teacher, and if
the teacher pronounces the words clearly and dbyreabis will help the student in
speaking the language.

Learning to listen in English

Brewster and Ellis, (2002: 98) say that "if somegines us a message or opinion, then we
have to be able to understand it in order to redparstening to a foreign language is a
hard work, especially for young children”.

It is important to remember that listening is nopassive activity. This means that, we
should be active and respond to what we listeWtben we understand the message, we
can respond to it, but if we do not understanditlessage, we can't respond to it.
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1.3 Learning to speak in English

Kailani (1995: 43), states that "learning to sp&aklish is more effectively achieved by
speaking than by listening or reading. Learnersrefore, must have the opportunity to
express their feelings, their likes and dislikestalk about their interests in living natural
English".

Brewster and Ellis, (2002: 105) explain that

"it is useful to begin an English program by teaghthildren vocabulary for basic concepts,

such as numbers, colors and so on, which can prabie basis for subsequent activities. The
first lesson often focuses on teaching simple grgetand introductions. Teaching a few

rhymes and songs at the beginning of the courdegivié the learners the impression that they
are learning to speak English quickly. In the eathges of learning, learners can learn: simple
greetings: hello! how are you? Routines: what'sdhte? Classroom language: listen, sit down.
By hearing this language over and over, learnenslto use it".

1.4 Organizing speaking activities

Brewster and Ellis, (2002: 106) say that some efdpeaking activities require learners to
work together in pairs or groups or to move arounelrners may also like to record
themselves from time to time and listen to theicordings afterwards. For example,
activities such as retelling a story could be rdedrand played to learners in other classes.
Most learners find this activity very motivatingdait can help them become aware of the
structures and vocabulary they are using and cestgpects of English pronunciation.

Brewster and Ellis (2002), state that, the gap betwchildren speaking the First Language
(L1) and the Second Language (L2) is a large omevith practice, learners will gradually
build up their confidence with the spoken language.

Language teaching aims to involve all the learmethe classroom activities.

Blatner, (2009: 1) defined role-playing as "a melthbat can be used for training the
learners in classroom for understanding literathigtory, and even science. It can be used
to develop the skills of communication, problemvead, and self awareness".

Petty (2004: 245), says that "role-play is veryfuiséor developing the "interpersonal
skills" of learners. It gives them an opportunity practice skills in a risk-free
environment".



Hedge (2000: 57) states that "the communicativeagmh to language teaching, is based
on the belief that, if the development of commutivea language ability is the goal of
learning, then communicative practice must be @iitie process".

Hedge (2000: 44) adds that

"the ability to communicate effectively in Englise now a well-established goal in English
Language Teaching (ELT). Students, in order tolile to operate effectively in the real world,
need plenty of opportunity to practice language situations which encourage them to
communicate their needs, ideas and opinions, lagggugactice should resemble real life
communication. One of the goals for English Langu&gaching (ELT) is to enable learners to
interact successfully with members of other soegti

1.5 Skills and Strategies in Speaking English

Hedge (2000: 261), defines the role of teacheteercommunicative approach that

"they are concerned to ensure that learners not nalctise speaking in a controlled way in
order to produce features of pronunciation, vocatyuland structure accurately, but also
practise using these features more freely in p@fpbscommunication. The teachers should
include activities that are based on accuracy hhy".

Hedge (2000: 54), also defines the term "fluenayd aays that it "relates to language
production and it is normally reserved for spedtlis the ability to put units of speech
together with facility, and fluency activities gilearners the opportunity to produce items
of language which they have gradually acquired dumctivities focused on linguistic
form".

Hedge (2000: 262-263) explains that speakers neagsé communication strategies of
various kinds when they lack words or phrases iglign. They need to check that they
have been understood and may need to repeat dy eldrat they said. This means that
they need to adjust what they say in order to meprehensible. And listeners play a part
in this process by indicating when they do not usi@dad, for example, by asking for
explanations, correcting, and so on. Teachers mtgbtefore consider the usefulness of
early instruction in the language needed to askrdpetition or clarification in order to
help students in negotiating meaning.

Second language acquisition researchers see comatiuvei interaction as having value
both for negotiating comprehensible input from otswdents and for opportunities to
practise using the language they have learnt timgilautomatized.



The challenge for the communicative classroom idirtd activities and procedures for
speaking which will prepare learners for spontaseioteraction and which will help the
acquisition process as well.

1.6 Types of speaking situation

Cook (1989, reported in Hedge 2000: 264) says that

“conversation as relatively unstructured and infalrras compared with more formal and
sometimes more rehearsed situations for speakicly as meetings, interviews, and seminars.
The purpose of conversation varies, but generaky tinvolve making and keeping up social
contacts, exchanging news, information, opiniors making decisions with other people".

Hedge (2000: 266), points out that, learners trynike themselves understood through
negotiation of meaning. They need an ability toatiedge, until the meaning is clear. Part

of this will involve using achievement strategiesls as paraphrase or gesture, to explain
things more clearly. However, it also involves kmogvthe language needed for checking

whether or not a listener has understood. And, lestemer, knowing the language needed

for requesting clarification or repetition. So st useful for teachers to teach the language
that will help the learners to express themselizesrners need opportunities to practise
language and they need certain kinds of fluenayites.

1.7 Making accuracy-based practice meaningful

Hedge (2000: 273) found that "the communicativessiaom will need to expose learners
to input which they can attend to, and opportusitie produce output in more controlled
activities, these activities focus on grammati¢alure, a communicative function, or the
time sequencers that might be needed in tellingry"s

In the classroom, the teacher can create a posiiivate for classroom communication by
standing back whenever possible and using cross-gaestioning or pair work practice.

1.8 Role-play

(Kailani, 1995: 59) defines role-play as "a varietyinterviews in which the learners are
presented with a situation which involves conflibiey attempt to make the problem clear
by playing roles of the participants in the sitaati The situation can be realistic,
imaginative, or humorous".



Hedge(2000: 278), indicates that "teachers use the teri@-play’ to refer to a number of
different activities ranging from simple dialogyg®mpted by specific information on role
cards to more complex simulation which pass thraughimber of stages".

Ladousse (1997: 6-7), mentions five reasons fargusdle-play, they are as follows:

1- A wide variety of experience can be brought inte ttassroom through role-play
such as: conversation games and humanistic exgrcise

2- Role-play puts learners in situations in which tlwayn build up social skills and
they can communicate with others.

3- Role-play helps shy learners and encourages thespeak. They are liberated by
role-play as they no longer feel their personasitimplicated.

4- Perhaps the most important reason for using rag-sl that it is fun.

5- Role-play is a whole series of communication teghas which develops fluency
and promotes interaction in the classroom, and lwimicreases motivation.

Hedge (2000: 280), believes that "a number of atdwps have been claimed for role-play
as a fluency activity. If it is performed in paims groups rather than one group acting in
front of the class, it encourages participationmfra large number of students. Some
students find role-play easier than free discussion

Kailani, (1995: 60) suggests that the teacher shfmllow the following procedures if s\he
wants to conduct role-playing:

1- Explaining the situation and describing the actibiat learners are going to
accomplish.

2- Giving general information that learners do notéavhis information is necessary
or the role-play will not succeed.

3- Cultural expressions, technical vocabulary may bergto the learners if the
teacher feels that they are needed to developtbelay activity.

4- The teacher assigns the roles. It is more effedtittee roles fit the personality of
the players.

5- If the activity contains a few roles, the teacheryndivide the class as groups, and
each group perform it simultaneously as group work.

According to Joyce and Weil (1980: 252), a roleypkghich has a clear goal gives a
purpose and a direction to the discussion. It ieresting that the role-play involves both
competitive and co-operative elements. Moreoverstadents take on a variety of roles
during a program of role-plays they will practiseaguage which varies according to the
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setting, the formality of the situation, the degoégoliteness or emotion required, and the
function required for the particular role, for exale1 to persuade, disagree, complain,
invite, and so on. In terms of speaking skills atrdtegies, it perhaps has a greater chance
than free discussion to involve all the studentd ablige practice, except when free
discussion is limited to pair work. However, therdl only be equality of opportunity for
practice where roles have equal significance. Wdretit not it encourages interaction
skills will depend on the details.

Hedge (2000: 280), affirms that

"the success of role-play depends on overcomingesomits limitations. Perhaps the main
limitation is to do with asking students to takerofes. And this may depend on the degree of
distance between the reality of the students owesrin life and the ‘fantasy' of the role
imposed. Functional roles do not present a grealtlpm as all speakers need to apologize or
offer help, and social roles such as 'guest' otHeto However, professional roles may seem to
be difficult as many role-plays involving transactal language assign one student of a pair a
role such as 'doctor' or 'travel agent' and stwdesn find this not very useful”.

Joyce and Weil (1980: 243) emphasize that "rolgiptpas a model of teaching has roots
in both the personal and social dimensions of dgrcdt attempts to help individuals find
personal meaning within their social world and hesopersonal dilemmas with the
assistance of the social group”.

Joyce and Weil (1980:252) add that "the initial Igofarole-play is to relate the problem
situation to the learners' experience. This goallmaaccomplished by asking the learners
if they know someone who has had a similar expeeén

Role-playing also can bring outside situations e classroom, and when children enact
their proposed solutions to problems, teachers amaquire wider perspectives on the
difficulties, perceptions and values that shapeb#teavior of their learners.

As learners participate in role-playing sessior@sheone has an opportunity to propose,
through his role-playing and in the discussiond fodow enactment, his own ways of
solving human relations problems.

Shaftel and Shaftel (1967, reported in Joyce amd Y80: 246-252), provide nine steps
of role-playing. They are as follows:

1-Warming-up.
1- Selecting the participants.



2- Preparing the audience to participate as observers.
3- Setting the stage.
4- Role-playing (enactment).
5- Discussing and evaluating.
6- Further enactments (replaying) revised roles, ptaysuggested next steps or
exploring alternative possibilities).
7- Further discussion.
8- Sharing experiences and generalizing.
Here are some details about each step:

1- "Warming-up" the group, this step has two functions

It arouses awareness of the learners' need to Veays of dealing with the problem
and it involves the group emotionally in a specditiation.

2- Selecting participants for the role-playing

In selecting the participants, it is important tboose individuals who can see
themselves as particular persons in the situafitwe teacher may ask the group to
describe the characters in a story, and s/he matham if they would play the role of
these characters, sometimes the teacher may asbltorteers. It is important to note
that the teacher should avoid assigning roles tti@tlearners volunteered to play, to
other learners.

3- Preparing the audience to be participating obssrver

It is important to prepare the observing group aotipipate actively, the teacher may
assign the group to various tasks and suggestet@itire group that they judge the
realistic quality of the solution that is being posed.

4- Setting the stage

Before beginning the enactment, the role-playersfligrplan what they are going to
do. They do not prepare any dialogue, but theyd#deci a general way on a line of
action. They may decide to explore what happeriRdna" keeps the money. Or the
teacher, in selecting a certain learner's idea, emapurage that learner to set the line
of action according to his own idea. Then the teattas to remind each player of the
role s\he is to take. After the players are chosles,teacher helps the actors to get
"inside" the situation, in this way, the teachettlss the players into their roles and
situations.

5- Role-playing (the enactment)

The role-players assume the roles and "live" theason, they respond to one another's
speeches and actions as they feel the peoplese tiotes would behave.

In responding to an enactment, the group shouldeiged to understand that the way
the actors play a role has no reflection upon tasmersons, they simply present a role
as they see it, and will not be condemned for thdrpretation by the teacher or

8



anyone else. They are presenting what they have ceédelt are the roles of such

persons as the situation characters have beeratadito be.

6- Discussion and evaluation

The discussion that follows an enactment is onghef most vital phases of role-

playing. Research has indicated that the actuahdakf roles may have greatest
influence on attitudinal change.

7- The re-enactment (further role-playing)

Re-enactment is important, in real life, one wisf@sa second chance to solve a
problem. In role-playing, this second chance is rothcoming. So is a third and a

fourth chance. The role-players may play their sobeer and over again, changing
their interpretations in the light of the suggessiothey receive from their group

members and from the teacher. Or, new actors nk&ydeer the roles to demonstrate
other interpretations and solutions.

8- Discuss and evaluate for the second time

If the problem is important, the participants arite tobservers are emotionally
involved, and the discussion may begin spontangarsl evaluation takes place after
each discussion. During the discussion, the teattreexample, asks what will happen
next. The teacher may help the observer to thirtk thie role-players.

9- Sharing experience and generalizing

The last step in a role-playing session may be édran period of general discussion,
sometimes of sharing experiences.

After a number of alternatives and their consegesnbave been enacted and
discussed, the teacher may ask questions like:ddalhjink this problem is one that is

true to life for young people like you?

Joyce and Weil (1980: 254) found that "through +@keying the learners can increase
their ability to recognize their own and other peofeelings, and they can improve
their problem-solving skills".

Joyce and Weil (1980: 257) stress the fact thde-ptaying is specifically to foster:
the analysis of personal values and behavior, @veldpment of strategies of solving
interpersonal (and personal) problems, the devetopof empathy towards others".

The decision on which the learner acts is alwagsdeicision, not the teacher's or the
group's decision.

In role-playing, the leader should avoid imposiig dnswers on the group, it is hoped
that young learners develop insights from discussiod enactments, the learner must
be permitted to make his own decisions and to l&am his mistakes.



Joyce and Weil (1980: 253) mentioned five pringpdé reaction to role-play:

[EEN
1

Teachers should accept the learners' responsesuggegstions, especially their
opinions and feelings.

2- Teachers should respond in a way in which they hbé learners to explore
various sides of the problem situation.

By reacting, explaining and summarizing respongks, teacher increases the
learners' awareness of their own feeling and views.

The teacher should emphasize that there are mameotie way to play the role.
There are alternative ways to solve a problem;m@way is correct.

w
1

4

a1
1

Shaw et al (1980: 70-81), divided techniques aéqmhying into two categories:

1- Unstructured or developmental techniques: Theyaneprised of methods that are
established well, and they are used in spontanamds unstructured role-play
sessions. Techniques and materials are not presdesd. Unstructured
techniques, however, can be programmed into ahigtnuctured and carefully
planned design. And they are usually used in arrustsred role-play, and to
facilitate the training group's involvement in thearning process. Unstructured
techniques can be applied in the following formsieseversal, douplling,
soliloquy, monodrama and others. They require vetetion by the facilitator.

2- Structured techniques: They are often built intore-structured activity, and they do
not depend on the facilitator. They are built inb@ learning process and are self-
administered by small teams or groups. They alsmdoon pre-determined goals,
training materials.

One of the characteristics of the structured teples is that it does not rely on

spontaneous interventions. Many role-play prograce be carried out by

inexperienced trainers. In addition structured glesiare often part of broader
programs that include lectures, small-group disonss and so on.

Structured techniques can be applied in the follgwiorms: Multiple role-playing,

built-in tension, built-in resolution.

Structured and unstructured techniques aim to geowpportunities for learning

through experimentation, discovery through systemairganized enactments and

discussions.

Shaw et al (1980: 81) defined structured role-pigyas "role-playing in which there

are pre-determined objectives and in which roleackbround information and
procedures have, for the most part, been planneédi@signed prior to the session".

10



1.8 Statement of the Problem

Learners face many problems in learning Englishaakreign language, one of the

problems they face is speaking English, and thisctd the learners' achievement. They
cannot convey even a simple message in Englisho &isy lack confidence when they

speak English.

There are several reasons for this problem, someedated to the learner, others to the
teacher, and the methods teachers use can be e@tsjgobable reasons for this problem
and in a way or another, the material itself milgata reason for this problem. So it is a
necessity to study this problem and to try to fendvay to help teachers and learners
overcome this problem.

Role-play is one of the important strategies tle@ichers can use in class, it helps the
learners to practice language, and improve th&alspg skill. If the teacher plans well for
it, and encourages the learners, and helps theywihil benefit a lot from it.

So by conducting this study, the researcher hdpetsshe will be able to help in finding a
solution to this problem.

1.9 Questions of the Study
This study attempted to answer the following questi

1-Does the application of role-play develop theakjeg proficiency of the 8 grade
learners? (The experimental and the control graupe post-test).

2- Does the retention test mean scores of thgr@ders' speaking skill differ between the
experimental group and the control group?

1.10 Hypotheses of the Study
To answer the questions mentioned earlier, thevotlg hypotheses were examined:

1-There are no statistical significant differenaéshe ¢=0.05) level in the mean scores of
the 8" grade learners between the experimental grouptteadontrol group in the post-
test.

2- There are no statistical significant differenaéshe ¢=0.05) level in the mean scores of
the 8" grade learners' speaking skill in the retenticst between the experimental group
and the control group.

11



1.11 Objectives of the Study

The researcher aimed to investigate the effediefa¢acher's use of role-play strategy on
the 8" grade learners' English speaking skill.

1.12 Significance of the Study

The importance of this study arises from the imgroce of role-playing strategy and its
impact on the learner’'s English speaking skill. Alke number of studies in the Arab
world in this field is insufficient, so this wasvary strong motivation for the researcher to
decide to conduct this study.

This study might be helpful to English languageckesais, students and possibly parents. It
would promote English language teachers to devislemselves and prepare for teaching
English as a set of communication skills and it ldallow them change their strategies in
teaching English language.

The findings of the study might help English langeideachers to improve the traditional
way of teaching English by using role-play stratagy to give the learners an opportunity
to practice speaking English in class. ConsequeBthglish will set free from restrictions
of accuracy and go ahead towards using it in stnat Besides, English learning hours
will become more interesting and beneficial.

Finally, the researcher hopes that this study adtl something to the literature in this
field. Especially it was difficult for her to finstudies in this domain.

1.13 Limitations of the Study
The study was limited to the femal® §rade learners at Ramallah Governorate Schools
enrolled in the second semester 2010/2011 acadezaic

This study is limited to the content of units 14dalb from the Palestinian Curriculum
(English for Palestine).
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1.14 Definition of Terms

Role-playing: A teaching strategy, and according to Brown (20@ported in Huang,
2008), "role-playing involves giving a role to ome more members of a group and
assigning an objective or purpose that participamist accomplish.

Retention: The ability to remember and retain the teachingenmt for two weeks after
learning it. And (2009s22~l) says that organizing the learned material makasning
easier, and organizing is useful for good retention

Traditional method: A teaching method (actual) in which the teacheals is the main
role in the classroom (positive), the learner's isl(negative). The teacher depends mainly
on verbal presentation, questions, and limitedutision that lead to clarify concepts in
order to make sure that the cognitive outputs ameect. Classroom evaluation and
homework are done by answering the questions itetitebook.

Strategy: Goals directed and consciously controllable pretleat facilitates performance.

Target language:The target language in this study is the Englstylage.

Speaking skill: The ability to speak, and in this study it is meadlby using the Oral
Interview Test developed by the Foreign Servicéitute (FSI).

Summary

This chapter attempted to present the effect afgusole-play strategy on improving the
female &' grade learners speaking skill.

Two main questions of this study concerning theafbf role-play strategy on improving
the female 8 grade learners speaking skill were raised in¢hipter and two hypotheses

that might answer the question were put to bedeste

Finally, chapter one included the significance dredlimitations of the study.
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Chapter Two

Review of Related Literature
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Chapter Two

Review of Related Literature

2.1 Introduction

This chapter deals with previous studies that itigated role-play as an effective
technigue to improve learners' speaking Englisa sscond language.

The purpose of this chapter is to present an ogenaf the procedures followed in these
studies. The researcher presented these studheshionological order.

The review of literature for this study is dividedo two sections. The first section reviews
literature concerned with Foreign Studies and tkeosd section reviews literature
concerned with Arab Studies.

2.2 First: Relevant Foreign Studies
Studies in which role-play improved speaking skilsignificantly

Rapaport (1975), in his study tried to compare dhtcomes and effectiveness of three
training programs (modeling and role-playing (MR@)pdeling and role-playing with
video tape playback (MRwV), and the lectures). @ksired out comes of each program is
mastery of interviewing skills. Modeling and rolaying seemed to be useful in training
interviewee skills. The research aimed to examingerelative effectiveness of modeling
and role-playing in teaching college students'rinésving skills.

Rapaport recommended that modeling and role-plagioge was more demanding for the
trainer because s/he had an active role, modehdg@e-playing alone trainers can clearly
define appropriate behaviors needed to provide repeeific and more directive feedback
than modeling and role-playing with video tape pkgk (MRwV) trainers, modeling and

role-playing alone (MRO) subjects reported lesssatisfaction due to equipment
malfunction than did (MRwV) subjects.

To investigate the effect of using role-play anctymies on developing the speaking skill of
tenth grade learners in Irbid District in JordaBq@: 1), conducted a study. This study
involved 50 subjects. It lasted for eight weeks.dieded the sample of the study into two
groups; experimental and control group. The expemia group was taught using role
cards and pictures; whereas, the control group taaght using the traditional way of

teaching. The results of the study were: There w@se progress on the different
components of the speaking skill, but the develagmeas statistically insignificant, the
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highest progress was in comprehension, and theriexgrgtal group subjects gained more
progress than the control group subjects.

In his study, (1999—x1), aimed to investigate the effectiveness of rdésdpg on the
development of speaking proficiency of tHéggade learners.

The study questions were: Does the applicationold-playing enhance and develop the
speaking proficiency of the™8graders? Does the absence of role-playing fromgthe
grade classroom affect the speaking proficiency?

From the study questions the following hypothesesewderived: There are no statistical
significant differences at the<£0.05) level in the mean scores of tHegaders between
the pre-test and post-test of the experimental ggrdinere are no statistical significant
differences at theu€0.05) level in the mean scores of tHedgsaders between the pre-test
and the post-test of the control group. The re$earcame up with the following results:
The experimental group developed significantly raftee implementation of role-playing.
He concluded thathe experimental group gained significant progresshe speaking
proficiency due to the proposed way of teachindefmaying), and the subjects in the
experimental group showed progress in the leveleetpeaking skill.

In their studieg—2:5 JLall) investigated the effect of role-play in developthg speaking
skill of the 8" and 18' graders speaking skill, they agreed that role-playeloped the
learners' speaking skill.

The researcher points out that the results—g§ ¢ Jall) agree with the result of her study
which showed that there are statistical signifiagdifferences in the learners' speaking skill
in the post-test in favor of the experimental grauvpich was taught by using role-play
strategy. It also agrees with Rapaport's study lckv he concluded that modeling and
role-playing program was more demanding for thénérathan the other two programs
(modeling and role-playing with video tape playhaahkd lectures), which he conducted in
his study. Taking into consideration the resultshefse studies, the researcher encourages
English language teachers in Palestine and othalp Aountries to implement role-play in
their English classes so as to improve the learspesaking skill taking into consideration
that these three studies were conducted in JomldRalestine which have nearly the same
circumstances.

In a paper, Kodotchigova (2002), addresses theeisgurole-play in teaching foreign
language and foreign culture. Role-play preparesdela?ners for L2 communication in a
different social and cultural context. Role-playiifgt is introduced carefully, can be very
effective for experiencing cultural principles besa it gives an opportunity to be
emotionally involved in cross-cultural learning areflect upon cultural differences.
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In this paper, Kodotchigova addressed the issumlefplay as one of the ways of co-
teaching a foreign language and second languagereukuggesting a six stage step-by-
step guide to applying role-play in L2 teaching arsthg role-play in preparing learners
for intercultural communication.

The researcher states that Kodotchigova introdacse stage step-by-step guide to apply
role-play in teaching the foreign language andifpreculture, while(—&y Juall) used
role-play in teaching English as a foreign langudg®lotchigova concluded that role-play
is one of the ways of co-teaching a foreign languaigd culture.

The researcher believes that it might be easyhiteacher and the learner if we teach the
language and culture at the same time, but it mioghdifficult if the two cultures are
different and have different traditions, values aedceptions.

Lane and Rollnick (2007), in a review of the litere related to simulated patients and
role-play in communication skills training tried amswer the question whether the practice
of communication skills is likely to lead to bettartcomes following training, and whether
the use of simulated patients and/or role-playenms of communication skill acquisition
provides an opportunity to practice communicatikifiss

Lane and Rollnick found out that some of the stsidieat compared the use of simulated
patients and/or role-play with no intervention rated that the use of simulated patients
and/or role-play in training leads to significantgrovement in the use of communication
skills. Other studies showed positive improvement in theeaiscommunication skills after
conducting role-play, though these improvements beagmall.

The researchers concluded that there is a neeahdoz well designed studies that assess
skill acquisition following the use of simulatedtieats and/or role-play in a number of
different settings.

The researcher affirms that in Lane and Rollnickaew of the literature related to the use
of simulated patients and/or role-play in commuticaskills training, Lane and Rollnick,
believed that some of the studies indicated thatetlwas significant improvement in the
use of communication skills. This shows that rdiyphelps learners to express
themselves and communicate with others. This agnétbsthe findings of iy b))
studies, Rpaport study, and the researcher studshvgnoved that role-play improved the
speaking skill and made communication easier.

On the other hand, other studies showed positivgrasement, although these
improvements were small. This agrees with the tetbalt (Jsl) came to in his study
which indicated that the subjects' progress oncttraponents of the speaking skill was
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statistically insignificant. That is to say, theveas some progress on the different
components of the speaking skill, but not statdiycsignificant. Also in( ) study the
results of the picture technique on the post-testved that the subjects of this group
gained higher marks than those taught by role-play.

The researcher points out that(jfls)) study, role-play improved the learners' speaking
skill, but the picture technique was more effectivan role-play.

In order to help learners improve their listeniktlyang (2008), designed and conducted
several role-play activities for learners to preetand use English in a more meaningful
way as a practical language, and the results detireers learning were quite positive.

For the role-play activities in her classes, theeagcher defined six major steps in the
procedure. The researcher concluded that role-payeally a worthwhile learning
experience for both the learners and the teachérram only the learners have more
opportunities to "act" and "interact" with theirge trying to use the English language, but
also learners' English speaking, listening, ancewstdnding will improve.

The researcher considers the conclusions that Hoamgjuded are very important, one of
the conclusions Huang came to is that role-plagadly a worthwhile experience for both
the learners and the teacher. This agrees withregbelts that Rapaporf--ais Jball),
Kodotchigova, Lane and Rollnick came to in theudsts. Taking into consideration that
Huang in her study added that the teacher alsaogeisfits from using role-play in class.

Karwowski and Soszynski (2008), tried to investgdhe effectiveness of role-play
training in creativity, in their research they ain® develop participants' creativity by
development of imagination, changing convictionswhcreativity and realization of the
role of imagination in the process of creative peabsolving.

The main aim of the research was to examine whetblerplay training in creativity,
positively influences the level of creative abdgiof its participants.

The role-play training in creativity proved to beeoof quite a high overall effectiveness.
The presented results do not provide a clear-csivanto the question. It is possible to
state that the role-play training in creativitynore comfortable to be run over the course
of 1-day. The reason for it lies in the charactethe role-play that demands continuation
of action. Karwowski and Soszynski hope that teaching method will be used in the
future, not just during training reasons, but alsang ordinary classroom activities.
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Studies in which role-play showed different results

Rogers and Evans (2007) research aimed to undeatakenpirical study of learners' role-

play activity in order to understand better thatiehship between teachers' provision (the
offered curriculum), and learners' responses tbgtavision (the received curriculum).

The research aimed to examine the ways in whicbhtga plan for and organize role-

playing in reception classes, to examine the waywhich learners respond to different

types of role-play provision in reception classed t develop methodologies for studying
learners' role-play in educational settings.

Rogers and Evans came to following findings: spacplay: lack of space available for
role-play appeared to impact on what and how tamkxs could play, time to play: calling
learners away from play was the single most disrapfactor in the quality of learners
role-play. Finally, thematic content. most of r@ley observed included strong
stereotypical gender roles; boys engaged much wmibinerole-play themes that had strong
masculine potential. Girls preferred roles includedternal (I'm the mum), they took
opportunity to draw, make lists, and write orders.

To focus on the lack of learners' proper sociallslidwbrey et al (2008), carried out a
study in which the learners of the teacher reseascim £, 3¢, 4" | and 5th grade had
problems with social skills in the classroom. Tlheyieved that the lack of social skills in
the classroom hindered their ability to learn. Té®chers instituted a project whereby the
learners received social skills education throughuse of literature and role-playing. The
teacher researchers decided to incorporate rol@glaand literature to encourage their
learners use positive social skills.

It was found that role-playing can promote commatian. The teacher researchers
instituted role-playing into the classroom aftes titerature on a specific skill was taught.
The teacher researchers concluded that these entesxis and this research showed that
there was no increase in the students' socialsskilhe underlying factors stated above
contributed to the lack of growth in the studemsially, the teacher researchers felt that if
the research had been done at a different timeaf, yhe results may have been different.
The teacher researchers recommended that theantemm be introduced from the very
beginning of the school year.

The researcher sheds light on this point to makelgar, she believes that learners'
character and their social growth takes time, ias rapid. We cannot notice it in a short
time, we need months or perhaps years to noticdesmidhe social growth in the learner's
personality and behavior. So role-playing can prmmmmunication, but the learners
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social skills did not increase. This is the reasdry the learners did not show social
growth.

Okada (2010), in a research tried to investigates mole-play in an oral proficiency
interview is conducted, and what are the compegsnitiat can be measured by role-play
in oral proficiency interviews.

The conversation analysis performed on the rolg-letivities of an oral proficiency
interview indicated that: What a candidate doesnsanimation not only for a given
instruction but also of an interviewer's requireimexplicitly and implicitly made in the
interaction. Okada concluded that role-play activét valid for evaluating a candidate's
conversational competencies, and in particulas, dltivity will affect in investigating how
well a candidate can have a social identity, whselems to be difficult to elicit in an
interviewer-led interviewing sequence. Okada suiggdisections of future studies that will
deal with the issue this study did not discuss.

20



2.3 Second: Relevant Arab Studies
Studies which measured retention

To test the study hypotheses (2009.1-1l s 51l All) conducted their study. The Independent
Variable is the teaching method and it has twolevEhe conceptual change texts strategy
and the traditional teaching method. The Dependémtiables were: The scientific
understanding for environmental concepts: it waasueed according to the mark that the
learners obtained in the environmental conceptdhias was applied after the experimental
manipulation. And retention is the output of whiagé tlearner recalls from the teaching
material. It was measured according to the markttiea learner obtained in the retention
test. This study aimed to investigate the effeatafceptual change texts teaching strategy
in making this change and retaining it for ttfeg®ade learners.

The results showed that retaining the conceptshierd” grade learners differ due to the
teaching strategy that teachers use in teachintgéneers. The difference is in favor of the
learners who were taught by using the conceptumigh texts strategy.

To investigate the effect of cooperative learningd aindividual learning methods
(200021255 i 4l tested the following hypotheses: There are ndssital significant
differences ato=0.05) level in the learners direct ability to iettheoretical skills for texts
editing program due to the teaching method (codpesaindividual), there are no
statistical significant differences ai=0.05) level in the learners direct ability to iata
practical skills for texts editing program due toetteaching method (cooperative,
individual).

The results showed that there are statistical fsognit differences atofE0.05) level in the
learners direct ability to retain theoretical skillor texts editing program due to the
teaching method (cooperative, individual). This nethat the learners in the two groups
retained or lost the information with convergertesa This can be attributed to the two
weeks period between the two tests. It also caexp&ained because the weak learners in
the cooperative group forgot some of the infornmatwhich reduced the difference
between the two groups.

In his study, (2010sxx=), aimed at investigating the impact of using flbiads teaching
method on immediate and postponed scientific aem@nt, and achievement motive, self
concept and test anxiety of th& grade learners in Physics (Electricity) in goveemtal
schools in Nablus governorate.
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To answer the questions of the study, and tebipstheseq,s~c) conducted this study on
subjects of the study that consisted of (164) maled females in a public school in
Nablus. The learners of the study were distribiméa four sections; two sections, one for
males and the other for females. They were chosemomly, these two sections
represented the experimental group. The other geoupisted of two sections, one female
section and another male section, they represehé&edontrol group. The two sections in
the experimental group were taught by using flowtshavhereas the other two sections in
the control group were taught according to theitiathl method.

The results showed that there are no statistigalifgtant differences atw€0.05) level in
the mean scores of th& grade learners' who learned physics by using fiants on the
immediate and postponed achievement test, andetlradrs' content retention in physics
was due to that the flowchart method gives thenkr@ many opportunities to respond, and
it allows the learners to participate effectivellgey use their pervious knowledge, this
method, also measures the learners' learning steptdp which leads to meaningful
learning and this enables the learners to overqagsics learning difficulties.

All these positive points in the flowchart methoelghthe learners' retention for a long
time. The study findings showed that there wertssizal differences between each of the
following: Scientific achievement, achievement naefi self concept and anxiety of the
learners' means towards physics, experimental amdrat group, in favor of the
experimental group, and there were no statisticadificant differences between each of
the following: scientific achievement, achievemsrttive, self concept and test anxiety of
the learners’ means towards physics due to tifmally there were statistical significant
differences between each of the following: scientdchievement, achievement motive,
self concept and test anxiety means of the leatogrards physics due to gender, in favor
of females.

Studies which investigated role-play from differentpoints

In a study that (200#=sl) conducted to investigate the effect of role-pssategy in
promoting 2d preparatory learners' skills and attitudes towgrdsnmatical syntax.
Learners suffer from the difficulty in acquiring #sic grammatical syntax skills and
weakness in the humanistic relations, and in viéwhe importance of role-play in the
educational domain especially in teaching Arabigleage (L1). So we are in need to
improve strategies in teaching Arabic grammar. $hely tried to answer the following
questions: What is the effect of using role-plagtsigy in promoting® preparatory grade
learners’ grammatical skills? Second preparatorgdeyrlearners’ attitudes towards
grammatical syntax?
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From the results of his studg2007¢«x«sl) concluded that in using role-play strategy in
teaching, and the activities that followed enalilesl learners to practice the grammatical
syntax rules included in the unit that was taughpositions similar to those in which

learners live. Moreover role-play strategy is oh¢he interactive methods which include
positive responses that are considered an atteafeotor to the educational material.

To show the strategies that Al-Quds Open Univelsigyners use to reinforce information
retention, (2009<\< ), tried to find an answer to the study hypothedesved from the
study question$2009 «\S ) aimed to reveal the most common strategies thauds
Open University learners use in order to activaemmry to make it easy to retain the
information when it is necessary and reinforcerthbility to retrieve it.

The results showed that the most important and comstrategies are as follows:
underlining the important parts of the materialitipg signs or notes on the parts that they
need to memorize, study in intervals during whiokgythave a short rest, understanding the
main ideas instead of memorizing it only, writifgetmain ideas on the margins of the
book, summarizing while reading, revision of press@uestions and tests.

Using certain strategies to activate memory tamatdormation is important since there is
a close relationship between memory and learniragh elearning process contains
memory, and if we do not remember something from previous knowledge we can't
learn any thing.

To compare between cooperative and individual agrn2000: 2255 (i y¢ll), aimed in
their study to investigate the effect of the gréapoperative and individual) in retention.
The Independent Variable is the method of teachmdyit has two levels: (cooperative and
individual). The Dependent Variables: The achieveinie the theoretical and practical test
for texts editing program skills and retention.

The researcher points out thé007 «xal) in his study investigated the effect of role-play
in promoting 2% prep class learners' skills. This study agreesh wRapaport,
Kodotchigova, and Nageeb studies which proved tbbt-play affected positively the
learners' speaking skill. In addition to this Ahn@hsidered that role-play strategy is one
of the interactive methods which include positigsponses that he considered an attractive
factor to the educational material. While it codicas with the results that Al-Jabali and
the researcher came to in their studies. This adimtion is that in Ahmad's study, the
development in the learners' speaking skill wasssizally insignificant.

To investigate the impact of using flowcharts teaghmethod2010¢2:=) in the study that
he conducted, the results showed that flowchaatshieg method gives the learners many
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opportunities to respond and it allows them toipgudte effectively. These positive points
help the learners' retention for a long time.

The researcher adds that the result does not agtie¢he result that she came to, which
did not prove that role-play affected positivelg flearners' retention.

The results tha2009 «lalall 33211 5al)) came to, after conducting their study, agree with
(2010 «»xx=) study and proved that retention differs due to tbaching strategy that
teachers use. It also proved that learners' retemutiffers due to the teaching strategy that
teachers use in teaching the learners.

In a study which aimed to reveal the importanttegges that Al-Quds Open University
that learners us€2009 «=\< ) in his study concluded that the most important @mdmon
strategies they use to reinforce information rédenare: underlining the important parts of
the material, putting signs or notes on the pdrd they need to memorize, study in
intervals ....etc.

The aim of the study th&t<_») conducted is different from the previous studidscl
aimed to investigate the effect of the teachinghmetin the retaining the information.

The results tha2000 « 22205 i 1¢ll) came to showed that the learners in the two groups
(cooperative and individual) in the theoreticalllskietained or lost the information with
convergent rates. According @000 <228« 5 (i -¢ll) this can be attributed to the two weeks
period between the two tests. While in the prats&dls the result showed that there are
no statistical significant differences due to teadhing method. This study agrees with
(exe «iladall 5201l A1) studies, which proved that the method of teachiifigcts positively
retention. On the contrary, these studies contradib the results that the researcher came
to in her study which did not support that roleypédfects retention positively.

From the Arab studies, there are three stu@iglsic s (i ¢! «laslall 321 Al a23e) in which

the researchers tried to investigate the effeth®teaching method in retention, the aim of
these three studies agrees with the aim of thearelser in her study which was to
investigate the effect of role-play in retentiont the results were different. The result of
(28ay i el eladlall g 3000 5300 oae) studies indicated that the method of teaching has
positive effects in retention, while in the resd@rcstudy role-play strategy did not affect
retention positively.

24



Summary

This chapter presented Arab and Foreign Studieshwdiealt with role-play as a strategy to
improve learners' speaking skill and the learmetsntion.

To summarize, from the previous review of the elditerature, the researcher concluded
the following:

Role-play activities are activities in which thaieers practice language appropriate to the
situations they are placed in. In this way learraes not frightened of making mistakes,
because the teacher doesn't correct every mistaktehe learners make, on the contrary,
the teacher is tolerant in correcting learnerstakiss.

The semi-structured conversation role-plays aréallé for the sample of the study.
Therefore, the researcher recommends English lgegteachers to adopt this strategy in
teaching the B grade learners.

The evaluation of the speaking proficiency showst tall components of the speaking
skill; fluency, grammar, vocabulary, comprehensiamg accent.

The FSI Oral Interview is the most widely used dedt. So the researcher used it in her
study, after some amendments tA&99 «—~.), had made in his study to make it suitable
to the communicative language teaching.

Finally, the available literature about role-playstill in need to be enriched with empirical
studies, specifically, Palestinian and Arab literat

The researcher in surveying the related literataced several problems, one of these
problems was that most of the previous studies Warsgn studies, and studies that were
available to the researcher in the Arab World wiese. This was a good reason for the
researcher to do this experimental study.

Rapaport (1975), in his study found that there wame progress on the different
components of the speaking skill, but the develagme statistically insignificant, the
highest progress was in comprehension and thisltregees with the result that
(1996« JLall) came to, in his study.

Kodotchigova (2002), suggested role-play as orb@fways of teaching a foreign culture
and for preparing learners for intercultural comioation, also Lane and Rollnick (2005),
in their review of the literature related to roleypin communication skills training, found
that some studies indicated that the use of rag-ph training leads to significant
improvement in the use of communication skills.

25



Awbrey et al (2008), after conducting the studgytitame to a conclusion that there was
no increase in the learners' social skills, ang ttrwatributed it to the lack of growth in the
learners socially.

Huang, in her study (2008), found that role playigiorthwhile learning experience for
both, the teacher and the learners, because, dheels’ English speaking, listening, and
understanding will improve.

Both (1996 «—i5 1999 « Juall), found that the experimental group subjects gaimede
progress than the control group subjects. But ilieynot agree on the speaking skill
component that gained the highest progress, fo(1%99 «Jlall) study, the learners
achieved the highest progress in comprehensioriewini(1996 «—) study, the learners
achieved the highest progress in fluency and vdeapu

After applying his study(2007 «x«sl) came to a conclusion that using role-play stratagy
teaching, and the activities that followed, enalilesl learners to practise the grammatical
syntax rules included in the unit that was taughpasitions similar to those in which the
learners live.

Most of the previous studies indicated that rokyphelps in improving the learners
speaking skill. In his study (1999./sl), found that there was some progress on the
different components of the speaking skill, andtilghest progress was in comprehension.
Also in conducting his study, he came to the casiolu that the experimental group
learners gained more progress than the controlpglearners, and this result agrees with
this study which came to this conclusion. In thespect(1996 «—x) in his study,
concluded that there was no progress in the corgroup on the speaking skKill
components, while this study doesn't agree withstudy results, because there was a mere
progress on the speaking components in this study.

To investigate the effect of using flowcharts taaghmethod on immediate and postponed
scientific achievement, self concept, and test etgxiof the § graders in Nablus
governmental schools, (2010Qxx<), the result in his study showed that there are no
statistical significant differences by using thewithart method on the immediate and
postponed retention tests between the scientifitemement, achievement motive, self
concept and test anxiety of the learners' meanarttsyphysics due to time. This does not
agree with(2009 «lalall 5 31l A1), who tried to find an answer to the hypothesis sags:
There are no statistical significant differencesdtaining the concepts of environment for
the 9" grade learners who were taught by using concephaige texts strategy and those
who were taught by using the traditional method.
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The result proved that there were statistical ficgmt differences in retaining the concepts
of environment for the " graders who were taught by using conceptual chaexfs
strategy and those who were taught by using thi#itvaal method.

Finally, the researcher considers this study arerstbn to the previous studies that
investigated the effect of role-play strategy omiiaving the learners' speaking skill. And,
by carrying out this study, the researcher hopesntach the empirical studies in this field
of English teaching and evaluation.
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Chapter Three
Methodology

Introduction

The general purpose of this study is to investiglageeffect of using role-play strategy in
teaching English on improving the speaking skillté 8" grade learners in Ramallah
Educational Governorate Schools.

This chapter deals with the methodology and proedemployed in conducting the
study.

The following sections are presented: 1- the pdmreof the study, 2- the study sample,
3- the instruments, 4- the pilot study, 5- the afles of the study, 6- the validity and the
reliability of the test, 7- the rating of the intaw, 8- the scoring of the test, 9- the
statistical design, and the statistical analysisdufor analyzing its results, and finally a
summary of the procedures.

3.1 Population of the Study:

The population of the study consisted of all ferakrners in the 8 grade in Ramallah
Educational Governorate Schools in the second demafsthe scholastic year 2010/2011.
According to the records and registers of the Miwpief Education, the total number of the
schools which included"8grade female learners are (71) schools, (46)ahthre female
secondary schools, and (25) are basic and mixexbkch

The total number of thé"8grade female learners who studied "English foeftaie" in the
scholastic year 2010/2011 was (2512) in Ramallah/dBireh Governorate schools.

Appendix (7) shows the distribution of the popwdatbf the study, name of the school, and
number of female learners.

3.2 Sample of the Study

The sample of the study is purposive, it consiste(66) learners taken from a population
of (2512) learners of the EFL learners at tfleggade in the governmental schools in the
Directorate of Education in Ramallah. The sample s@nsisted of sections (A and C) in
Bint Al- Aztar Secondary Girls School. Section (&)the experimental group and section
(C) is the control group.

These sections were selected in this study as popwe sample due to the following

reasons:
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The same teacher teaches the two sections.

2- Cooperation of the school principal and her perimissof conducting the
experiment.

The teacher's cooperation and her acceptance dticong the experiment.

The easiness of reaching the school.

[EEN
1

w
1

4

The researcher selected the sample of the studyeiperimental and control group) from
the three sections of th& grade in Bint Al-Azwar Secondary Girls School randy. She
wrote the three sections (A,B,C) on three piecgsapker and the teacher who was going to
apply the planned lessons for the experimental emwtrol groups took two papers
randomly and section (A) was the experimental grand section (C) was the control
group. The two groups were homogeneous, they hathnmmcommon. The ages of the
learners were between 13 and 14 years old, theyhall the same educational and
environmental circumstances, and the same teashends them English.

Table (3.1) shows the number of the learners ih gagup.

Table (3.1): The number of the learners in the sanip of the study

Group Number of Learners
The Experimental Group 33
The Control Group 33
Total 66

The design of the study

The design used in this study was the experimeiasign, which means using a pre-test, a
post-test and a retention test for the experimegmtalp and the control group.

Table (3.2) shows the Experimental Design of thelt
Table (3.2): The Experimental Design of the Study

The Experimental Group R Q T Q O3
The Control Group R Oy T G Os
R= Random assignment

O1 = A pre-test for the experimental group.

O, = A post-test for the experimental group.

O3 = A retention test for the experimental group.

O, = A pre-test for the control group.

Os = A post-test for the control group
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Os = A retention test for the control group.
T1= A proposed way of teaching (role-play).
T, = A traditional way of teaching.

This table shows that there are two randomly seteagroups in this study. The

experimental group (the proposed way of teachimg) the control group (the traditional

method of teaching) were pre-tested on the speakiraficiency variables: accent

(pronunciation), grammar, vocabulary, fluency awtnprehension. At the conclusion of
the four weeks of application of the proposed tearmethod, all the subjects were post-
tested on the same variables. And after 2 weekexperimental group and the control
group were tested in order to measure their retenti

3.3 Variables of the Study:

1-The independent variable

This study has one independent variable. The inu#pe variable is the method of
teaching. This variable has two levels:

1- The role-play method.
2-  The traditional way of teaching (actual teachingdatools).

2. The dependent variable

The dependent variables are:

1- The improvement of the speaking skill that hlas following components: accent
(pronunciation), fluency, vocabulary, grammar, coaemgnsion.

2- The retention.

3.4 Instruments of the Study:

1-An Interview Test

The researcher used the oral interview test bedaissthe most common of all oral tests.

It is a face to face exchange between the leamgkthee interviewer. It also allows people a
degree of freedom to say what they think.
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To build the test, the researcher surveyed théectlgerature, which recommended taking
the following points into consideration in desigmian interview test (Hughes, 1989):

1-The test should begin with a refreshing startatTih, it should begin with warming up
guestions.

2-A description of a familiar picture to the inteewee.

3-A role-play activity should be involved.

4-Two interviewers should conduct the interview.

5-The time of the interview should not exceed 3autes.

Taking into consideration the above mentioned [goitite researcher built the following
guestions in the interview test:

1- What's your name? How old are you? Where do yaPIWhen do you usually get
up?

2- A friend invites you to a party on an evening wlyen want to stay at home.
In your own words, apologize to her because yownatable to attend her party.

3- Look at this picture. Please tell us what you sethis picture.
This test was judged by several English languagehters. After having the approval of the
supervising professor, and before applying the testresearcher asked the teacher, who
was going to apply the planned lessons, to adwsedichoose one of the pictures that she

prepared to use it in the test.

The researcher used this interview test as a pteated a post-test for the sample of the
study.

It is important to mention that three experiencedchers took part in interviewing the
subjects and evaluating the test.

A Guide for the Teacher
The researcher prepared a guide for the teachgreffjix 5) to show her when to use the

role-play strategy in teaching the material for&ﬁ‘egrade that consisted of two units (unit
14 and 15) from the Palestinian Curriculum "EnghghPalestine”.
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3.5 Validity of the test and guide

The valid test is the one that measures exactlyt ithia intended to measure. Also it

should be within the students' level. Moreovehibddd test all the components of the skill
(Hughes, 1989).

In order to achieve this validity, the researchewsyed the related literature on testing the
five components of the speaking proficiency. And &fllowed the following steps:

1- Three interviewers interviewed the learners.

2- The test was tape recorded for future referencd@rgtoring.

3- The test was within the learners' level, and if s&ners could not understand
something, the interviewers would paraphrase fihémn.

4- Moreover, the test was approved by the supervipnafessor after making some
changes concerning the questions. This meanshbajuestions were rephrased to
suit the & grade learners.

- The test was given to a jury of English languapecialists: four university PhDs and
three experienced teachers from the Ministry of dation in order to elicit their views
about the accuracy of the test (Appendix 4).

- The guide was given to a panel of three Engligpesvisors from the Directorate of
Education in Ramallah and two experienced Engasigliage teachers. (Appendix 6).

3.6 Reliability of the test

A pilot study was applied in order to measure #imbility of the test.

The pilot study was conducted on ten learners.résearcher used a test and re-test with a
period of two weeks between them. The results weedyzed by using Pearson correlation
test. The reliability was (0. 73). This means tihattest was sufficiently reliable to be used
in the experiment of the study. Those (10) learmeese excluded from the sample of the
study.

This result is considered high for oral productiests compared to other kinds of tests. For
example, the (0.73) is considered high for speake&sgs while it is considered low for
reading tests whose range is from (.90) to (.9%geas speaking tests range is from (.70)
to (.79). (Hughes, 1989).
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3.7 The rating of the interview

The rating that the researcher adopted in thisystithe Oral Interview Service Institute
(FSI) rating. This kind of rating involves using:

1- A weighting table.
2- A conversion table.
3- Levels of the speaking proficiency.

The weighting table (as it is suggested by FS#si$ollows:

Table (3.3): The Weighting Table

Proficiency Description 1 2 3 4 5 6
Accent 0 1 2 2 3 4
Grammar 6 12 18 24 30 36
Vocabulary 4 8 12 16 20 24
Fluency 2 4 6 8 10 12
Comprehension 4 8 12 15 19 23
Total 99

(Oller, 1979: 323)

It is worth mentioning that the suggested weightiagle is in favor of the structural
accuracy. The mark given for grammar is worth thmees than that given for fluency and
almost one time than that given for comprehension.

In this respect, the researcher thinks that fluemeythe main principle of the
communicative teaching. This means that the tegckhould be centered on language
immediate needs. The priority is for the communacaibf meaning rather than the form
(Byrane, 1979).

Besides, comprehension should precede productmnth® learners should be exposed to
tasks with comprehensible inputs, and so they cpubdluce and use language freely and
communicatively. (Krashen, 1983)
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Therefore, the researcher found it necessary toensakne alternations in the weighting
table in favor of fluency and comprehension. So diseussed this matter with her
supervisor, and obtained his approval to make thksmations.

Table (3.4) shows the Amended Weighting Table

Table (3.4): The Amended Weighting Table

Proficiency Description 1 2 3 4 5 6
Accent 0.66| 1.32 1.98 2.64 3.3 4
Grammar 3.3 6.6 9.9 13.2 16.5 20
Vocabulary 4 8 12 16 20 24
Fluency 4 8 12 16 20 24
Comprehension 4.5 9 13.5 18 22.5 27
Total 99

(Nageeb, 1999: 29)
This table shows the following changes:

- The researcher took (16 marks) from grammar antiltlised them between
fluency and comprehension.

- Fluency was given (12 marks) to become 24.

- The comprehension was given (4 marks) to become 27.

- The pronunciation mark was distributed evenly amfilie points since every
one pronounces whether intelligible or unintelllgitsounds, but the sixth
point was a little bit higher to determine its sfgrance.

In this study, the researcher scored the learmaexviews according to the Amended
Weighting Table. Consequently, the final scorehef learner was the total achievement on
the five components of speaking proficiency, eaclwluch has six points as mentioned in
the marking sheet (see appendix 9).

To make the Amended Weighting Table on the six{pommponents of the speaking
proficiency clear, the researcher will presentftil®wing example:
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] Achievement on the
Variables . , , Score
six-point rating
Accent (pronunciation) 1 0.66
Student
Grammar 2 6.6
Number (1)
Vocabulary 2 8
Fluency 3 12
Comprehension 4 18
Total 45.26\99

The resultant score is then looked up in the caiwertable which converts the score into

the described levels.

Table (3.5) shows The Conversion Table as suggést€¢asl).

Table (3.5): The Conversion Table as suggested HySl).

The total score from the weighting table FSI Level
16-25 0+
26-32 1
33-42 1+
43-52 2
53-62 2+
63-72 3
73-82 3+
83-92 4
93-99 4+

The five levels, according to which we can deteenrtime speaking proficiency level of the

learner, are as follows:

(Oller, 1979: 323)

1- Able to satisfy routine travel needs and minimurartesy requirements.

2- Able to satisfy routine social demands and limiteatk requirements.
3- Able to speak the language with sufficient struafiaccuracy and vocabulary to
participate effectively in most formal and informebnversations on practical,

social, and professional topics.
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4- Able to use the language fluently and accuratelgplbtevels normally pertinent to
professional needs.
5- Speaking proficiency equivalent to that of an etiedaative speaker.

(Oller, 1979, p. 321)

For the purpose of illustration, the researchet walérify the relationship between the
conversion table and the five levels of speakirgjipiency as follows:

If the learner gets a score between (16-25), thigsesis converted into the
level (0+). This means that the learner has notigedcspeaking proficiency.

He only knows a few isolated words or phrases.

If the learner achieves a score between (26-31,sttore is converted into
the level (1). That is, the learner is able to sfgtiordinary courtesy

requirements.

If the learner has a score between (33-42), thisests converted into the
level (1+). This means that the learner is half-wagween levels (1) and (2).
That is to say, the learner is improving, but ssilhe is making errors
attributed to level (1).

If the learner obtains a score between (43-52§% $giore is converted into
level (2). In other words, the learner is ableail about concrete subjects in
some detail.

If the learner gets a score between (53-62), tisesis converted into level
(2+). That is, the learner is good at the vocalyutdrthe next higher level

which is level (3), but he falls short in grammar.

If the learner achieves (63-72), this score is eot@d into level (3). This

means that the learner is able to express his mmniHe doesn't need to
grope for words.

If the learner gets a score between (73-82), ttosesis converted into level
(3+). In other words, the learner is half way bedwéevel (3) and (4). He still

makes errors of level (3) regarding vocabulary.

If the learner has a score between (83-92), thisesis converted into the
level (4). This shows the learner's ability to uke language fluently and
accurately on all levels.

And finally, if the learner gets a score betweed+9), this score is converted
into level (4+). This means that the learner isedaln speak as fluently as
native speakers do.
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3.8 Scoring the test

The researcher selected three experienced teaohsrsre the test. All have B.A. degree
in teaching English.
The three scorers were trained as follows:

- The researcher familiarized them with the ratingtssn according to the
Amended Weighing Table. In other words, the researcecommended
scoring each component of the speaking proficiencyg six point scale (see
appendix 10).

- Each scorer was provided with a marking sheet é&peendix 8 for the
marking sheet)

- The scorers were reminded to avoid relying on ammuim their final
assessment.

- The researcher tested this training on the tessrenethod. The scorers
showed high degree of reliability.

The following procedures were used in scoring:

The tape recorded interview had three parts. Eadhspould be marked on the
five components out of 99. That is, the scorersikhbisten to each part and
mark it accordingly. Let us look at this examplesobring:

Table (3.6) explains the scoring of the test

Table (3.6): An Example of Scoring the Test

Student Number (1)

g
<
®
> 5| 8| 2| 2
Components 8 3 & o o | Total
2 3| £ 3| @
— QD QD < >
- < @,
(@]
>
Part one (Warming up) | 1.32 4.95 6 4 91 25927
Part two (Role-play) 1.32 4.95 6 4 9| 2527
Part three (Description) | 1.32 9.9 8 6 13.5 38.72
Total divided by 3 89.26\3=29.75 out of 99
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- The three totals of the three parts are then addddo be divided by three:

25.27 + 25.27 + 38.72=89.26
89.26\3=29.75
29.75 out of 99 is the final score for this learner

- If the three scorers had different final scom@sthe learner, their three final scores for the
same learner will be added and then divided byethre

3.9The statistical analysis
The researcher used the means, standard deviaiwhs;test in this study.
3.10 Procedures and Data Collection

This study was conducted in the second semestiedacholastic year 2010\2011, at Bint
Al-Azwar Secondary Girls School. During the applica of this study, the researcher
carried out the following procedures:

1- The researcher got a permission letter from thenBlda of Graduate Studies in
Al-Quds University to facilitate the work in thersmol.

2- The researcher got an approval from the Directasteducation in Ramallah for
applying the research in Bint Al-Azwar Secondaryi$s$chool.

3- The researcher took down the names of the schbalshave 8 grade female
learners and the numbers of the learners in edaiokc

4- The researcher assigned the population of the sthitth consisted of all'Bgrade
female learners at the governmental schools in Ramasovernorate in the
scholastic year 2010/2011 during the second semeste

5- The researcher assigned the purposive sample afttity from Bint Al-Azwar
Secondary Girls School to apply the procedureshef dtudy. The experimental
group was the "8 grade section (A) and the control group was secti®). The
experimental group was taught the instructionalemalt by using the role-play
strategy. On the other hand, the control group tasaght by the traditional (actual)
way of teaching. It is worth mentioning that thengsateacher taught both the
experimental and control group.

6- The researcher applied an interview test, as arropppte instrument for
evaluating the oral proficiency, after surveying tielated literature, and having the
approval of the supervising professor. The tesluged three parts: warming up
guestions, a role-play activity, and a descriptb@ picture that is a familiar to the

39



learners. In fact, it fulfilled the requirements afvalid test since it tested all the
components of the speaking proficiency within tharhers' level.

To determine the reliability of the test the resbar applied a pilot study in order
to examine its reliability. The pilot study was dmeted on ten learners. The
researcher used a test and re-test with a peridd@fveeks between them. The
results were analyzed by using Pearson correlégisin The reliability of it was (0.
73). This means that the test was sufficientlyat#é to be used in the experiment
of the study. Those (10) learners were excludeni fitee sample of the study.

To determine the homogeneity of the experimentaligrand the control group, the
researcher made equivalence between them by makemmnparison between the
two groups' pre-tests on the variables of the stldhe results showed that they
were homogeneous before the application of theqaegh way of teaching (t) value
was (-.300) and (sig) was (.765).

The researcher conducted a pre-test, a postdndt,a retention test. Also the
researcher prepared a guide to show the teacher amg: where to use role-play
while teaching the two units (14 and 15).

10- The pre-test (oral interview) was conducted fag #xperimental group and the

control group.

11- This experiment took four weeks through which wwuots (unit 14 and 15) were

taught. The experimental group was taught by usnainly role-play and other

activities that help the learners to speak whenewer wherever possible. These
activities were: reading aloud, oral activitieseaking activities, pair work, and

group work. On the other hand, the control groug teaght by the actual way of
teaching, that is, the teacher should avoid usteplay.

12- The post-test (oral interview) was conducted fa éxperimental group and the

control group after the application of the study.

13-The retention test (oral interview) was conductedthe experimental group and

the control group after two weeks from conductimg post-test.
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Summary

To summarize, chapter three presented a descripfidime population and the sample of
the study. It also presented a description of theceuures of the study and the data
collection.

In addition to this, the instrument of the study dhne reliability and validity procedures of
the instrument were briefly explained.

Moreover this chapter included the different tabileat showed the distribution of the
population and the sample of the study.

Finally, the two groups (the experimental group #relcontrol group), were post-tested by
three experienced English language teachers. Aadngcthe test was accomplished by
three experienced English language teachers, whr@d¢he test in accordance with The
Amended Weighting Table.

The results of the experimental group and the obgoup were treated statistically using
t-test to determine the effect of the proposedhiegcmethod.
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Chapter Four

Results and Discussions
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Chapter Four
Results and Discussions
Introduction

This study aimed to investigate the effect of noli@y strategy on improving”Bgrade
learners' speaking skill. Therefore, it investigatine effect of the proposed way of
teaching (role-playing) and the traditional waytedching.

The subjects participating in this study were (6€rners from the "8 grade. The
researcher assigned the experimental group andaigol group randomly, the teacher
taught the experimental group using role-play stgwat whereas, the control group was
taught by the same teacher but without any uselefpiay.

This chapter outlines the results of the study Wwhiould hopefully answer the questions
of the study. The study had two questions, fromcWwiwo hypotheses were derived.

The researcher conducted three tests (a pre-tggistaest and a retention test). So the
experimental group and the control group were testeee times on the speaking
proficiency. The scores of the pre-test, the pest-and the retention test were treated
statistically. The researcher used the means, atdndeviations and t-test in order to
investigate the hypotheses of the study.

4.1 Results related to the first hypothesis
The first hypothesis is: there are no significalftecences at theofF0.05) level in the
mean scores of thé"§rade learners between the post-test of the erpatal group and
the post-test of the control group.
To examine this hypothesis, the researcher coratedtron the results related to the
experimental group and the control group post-testsch determine the effect of the
proposed way of teaching (role-playing).

To determine this effect, the paired sample taext used as shown in table (4.1).

Table (4.1) shows the means, standard deviatiods-gest in the speaking skill in the
post-test for the experimental group and the cognaup.
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Table (4.1): Means and Standard Deviations and t-& in the Speaking Skill in the
Post-test for the Experimental Group and the ContrdGroup.

Group Statistics

Type of group | N |Mean|Std. Deviation Std. Error Mean
Type of test

Experimental |33/60.13 14.78 2.57

Control 33|51.15 17.52 3.05

Independent Samples t-test (Experimental and ContidGroups)
Post-test
t-test for Equality of Means

T df Sig. (2-tailed) | Mean Difference

Equal variances

-2.24 64 .028 -8.97
assumed

Significant at (@#=0.05), critical t (-2.24), df (64)

Table (4.1) shows that the computed t-test valutherspeaking skill as a whole was
(-2.24) and sig was (.028) which is lower thar@.05) level. This means that there
are significant differences at the=0.05) level on the speaking skill between the
post-test of the experimental group and the padt-ef the control group.
Consequently, we refuse the null hypothesis whias sthere are no significant
differences at theu€0.05) level in the mean scores of tHedgdade learners between
the post-test of the experimental group and thé-fess$ of the control group and we
accept the alternative hypothesis which says thegesignificant differences at the
(0=0.05) level in the mean scores of tifegBade learners between the post-test of the
experimental and the post-test of the control gréuml referring to the mean scores
of the experimental group in the post-test we baethe mean scores of the post-test
was (60.13) which is higher than that of the pest-bf the control group (51.15), so
we find that the significant differences are in davof the post-test of the
experimental group.

This means that role-play strategy develops thenéza’ speaking skill more than the
traditional (actual) way of teaching.

44



4.2 Results related to the second hypothesis

The second hypothesis is: there are no statissigaiificant differences at thex£0.05)
level in the mean scores of th& §rade learners' speaking skill in the retentiost te
between the experimental group and the controlgrou

The time between the two tests was two weeks.

To examine this hypothesis, the researcher compheetesults between the experimental
group and the control group in the retention tést, it determines which is higher, the
experimental or the control group learners' achiead.

To determine this effect, the independent samgdsttwas used as shown in table (4.2).

Table (4.2) shows a comparison between the expetahgroup and the control group in
the retention test on the speaking skill variables.

Table (4.2): A Comparison Between the Experimentaroup and the Control Group
in the Retention Test on the Speaking Skill Varial#s.

t-test

Group Statistics

Type of test | N [Mean|Std. Deviation| Std. Error Mean

, Retention tesf33(54.76 14.74 2.56
Experimental group
Control group Retention tesf33|53.58 13.80 2.40
T Df Sig. (2-tailed)
Equal variances assumed -.33 64 73

Significant at (@=0.05), df (64)
Table (4.2) shows the mean scores of the experahgmiup and control the group in the

retention test. We notice that (t) value which 483) and (sig) is (.73) is higher than
(0=0.05). The differences are not significant, sorthk hypothesis is accepted.
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Summary

In brief, this chapter has been devoted to thegmtasion and analyses of the data collected
through the tests. The result was clarified sia@#ly by using different tables that
indicated them.

The results can be summarized as follows:

1- The results of the first hypothesis indicated ttire were statistical significant
differences in the mean scores of tifegBade learners' speaking skill between the
experimental group and the control group in thetpest in favor of the
experimental group.

2- The results of the second hypothesis indicated thate were no statistical
significant differences in the mean scores of tHeygade learners' speaking skill
between the experimental group and the controlmmodhe retention test.
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Chapter Five

Conclusions and Recommendations
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Chapter Five

Introduction

This study aimed at investigating the effect oferplay strategy in improving”Bgrade
learners speaking skill in Ramallah GovernorateoStsh

In this chapter the researcher discussed the sesillthe study, and came up to the
conclusions and offered some recommendations.

This chapter dealt with the results related tottie hypotheses of the study:

5.1 Results of the first hypothesis

The results did not support the null hypothesigytindicated that there was statistical
significant differences in the mean scores of darers' speaking proficiency in the post-
test between the experimental group and the cogtmip in which (t) value was (-2.24)

and (sig) was (.028). The mean scores was in fatdhe experimental group ((60.13)

while the control group mean scores was (51.153. teans that the difference was in
favor of the experimental group and after applyimg role-play strategy.

This result agrees with the results of the studicivivas conducted by Al-Jabali (1996) in

which agreed that the use of role-playing in theessstoom would sustain conversational
interaction and the learners' speaking clearlyfidently and logically. This increase is

ascribed to the factors that were put into consittem during the application of the

proposed way of teaching (role-play). That is tp thet the subjects were provided with a
variety of activities in which they practiced large in real life situations and they had the
chance to speak wherever it was possible.

With respect to the evaluation, the semi-structunéelview was used. In other words, the
subjects were given enough time to answer or give@nion. For certain subjects, the
interviewers gave hints and clues to help the sbj® proceed and continue the interview
(Oller, 1979). For the factors mentioned abovereheere statistical significant differences
on the speaking skill in favor of the experimergadup. So, the researcher supports using
role-play strategy in teaching English to improle tearners' speaking skill.

5.2 Results related to the second hypothesis
The results supported the null hypothesis whicls sagt there are no statistical significant

differences at thent0.05) level in the mean scores of tiegBade learners' speaking skill
in the retention test between the experimentalgend the control group.
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The results showed that, the (t) value is (-.33) &ig is (.737) which is higher than the
(0=0.05) level. So the null hypothesis is accepted.
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Conclusion
Going through this chapter, we notice the following

1- There were statistical significant differenceshie speaking skill due to the group
in favor of the experimental group.
2- Role-play improved certain speaking proficiency poments.

In fact, the researcher believes that the findiofigser study agreed with many studies
such as the studies @996 « a5 1999 «i5), who supported using role-play strategy
to improve learners' speaking skill. The researcugrsiders that the findings of her
study agreed with the findings of their studieghat there was some progress on the
different components of the speaking skill. In d@iddi to this, the experimental group
gained more progress than the control group.
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Recommendations

Taking the results of this study into consideratitre researcher recommended the
followings:

1- The researcher recommended English language tsath@&mncourage learners to
practise speaking English language wherever ibssible.

2- The researcher recommended the Palestinian Mira$teducation to increase the
number of English language lessons (to add 2-2ihesper week), this will help
the teacher to find time for the learners to pesctipeaking the English language in
class. This also will help the teacher to coverdbsigned teaching material in the
text books and find an opportunity to the learriergractise the language.
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Dear Teacher,

Kindly read the enclosed test carefully and ré&esuitability
to the &' grade level on a scale rating from 1 to 5, (1 beiery
easy to 5 very difficult), as far as students' laage proficiency is
concerned, taking into consideration that the tsstan oral

interview.

Thank you for your cooperation

Tick the box that corresponds to your choice opposach of the

enclosed test questions.

Question No. | Veryeasy | Easy | Moderate| Difficult | Very Difficult
(1) (1) (2) 3) (4) (5)

Accent

Grammar

Vocabulary

Comprehensiol

—

Fluency

Question No.| Veryeasy | Easy | Moderate| Difficult | Very Difficult
(2) (1) (2) (3) (4) (5)

Accent

Grammar

Vocabulary

Comprehensiot

—

Fluency

60




Question No.

3)

Very easy

(1)

Easy
(2)

Moderate

3)

Difficult
(4)

Very Difficult
()

Accent

Grammar

Vocabulary

Comprehensiol

—

Fluency

Further recommendations:

Teacher's name:
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Oral Interview

% Question Number One (5 minutes)

- What's your name? How old are you? Where do ya?IMWhen do you

usually get up?
% Question Number Two (3 minutes)

- A friend invites you to a party on an evening wlyena want to stay at

home.
In your own words, apologize to her because yowatable to attend her

party.
¢ Question Number Three (12 minutes)

- Look at this picture? Please tell us what you sdhis picture.
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Appendix (4)

The Committee of Judges:

Dr. Omar Al-Najar Al- Quds University

Dr. Naim Afaneh Al- Quds University

Dr. Azem Assaf Bir Zeit University

Dr. Wael Abdeen Bir Zeit University

T. Shireen Al-Halabeieh Abo-Dees Girls Secondaryost

T. Nipal Abo-Reesh Abo-Dees Girls Secondary School

T. Aida Mohammad Fawaga  Bint- Al-Azwar Secondaryl$&sschool
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Appendix (5)

Deanship of Graduate Studies

Al- Quds University

The Effect of Role-Play Strategy on Improving
Students' English Speaking Skill in Ramallah

Governorate Schools

Master Thesis

Fakhriah Ahmad Nassar

Jerusalem- Palestine

1432-2011
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Dear Sir ...,

In termination of the requirements for the thekat is entitled

"“The Effect of Role-Play Strategy on Improving Students'
English Speaking Skill in Ramallah Governorate Schaols", the
researcher prepared a guide in English languags.glide consists
of two units (fourteen and fifteen) for th& §rade students. It aims
that English language teachers encourage the gtudmactice

speaking English wherever and whenever it is pessib

I'm hoping from the respectable supervisor .....................10

check it and to suggest things to be added oretblet

With great respect,

The Researcher

Fakhriah Ahmad Nassar
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English for Palestine
8" Grade

A Guide for the Teachers
Unit 14

When Islam came to Spain

Lessons 1 and 2

Materials:

Student's Book (page 82 and 83)
Work Book (page 78 and 79)
Cassette

Objectives

1- Vocabulary: house work.

2-Listen to, and read a conversation.
3-Use two-part and three-part verbs.
4-Practise speaking.

5- Do a role-play.

6-Learn the words highlighted in the texts.

Opener

-The teacher plays a game with the students.

1-The teacher acts as if she is washing the desheésisks the student&’hat

am | doing?
A student answery'ou are washing the dishes.

2- The teacher acts as if she is cleaning the wiralad asks the students:

What am | doing?
A student answer¥/'ou are cleaning the window.
The students guess the activity.

The teacher repeats other household tasks, shéhasgsidents to guess what

is she doing?
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- Then the teacher asks individual students t@aican activity. The other
students guess the activity.

Vocabulary and Listening

1- Match the expressions (1-10) and pictures (a-)).

- The teacher reads the expression in ¢184n the windowsand ask
the students to match it with an icon.

- The students match the other expressions and icdivadually.

Reading Aloud
- The teacher asks various studentsead what they wrote.

2- Tick jobs that you sometimes\ always\ often do.
- Students tick jobs (1-10) that they do in their $exsi

Speaking Activity
- The teacher asks various studdntsay the jobs they do in their
houses{Exercise (1),(2) and (3) Workbook page 78- 79}.

Oral Activity
- After the students do the exercises the teachangerthe class into
groups anchsks each group to do it orally.

3- Work with a partner. Ask and answer questions atimijobs that you
do.
- The teacher chooses a student, and \A8kat jobs do you do?

Oral Activity
- The teacher asks various studdntask questions and give replies
such as
Do you often tidy your room?
And
How often do you take out the rubbish?

Pair Work
- Thestudents ask and answer similar questions in pairs.

4- Describe what is happening in the picture below.
Oral Activity

- The teacher encourages 8tadents to talkand asks various students to
describe orallywhat is happening ithe picture.

5- Listen and check your ideas.
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- The teacher plays the cassette while students lestd check their
suggestions.

Role-paly

- The teacher makegmirs of studentgone plays Sami's role and the
other plays Mike's role).
- Itis good if all the students do this activity.

6- Read and mark the sentences trn/e)(or false ( X ). Correct the ones
that are false.

- The teacher reads the first sentence to the stsid@ed askks it true or
false?The students mark the answer in their books.

Oral Activity
- The students answer the rest of the questiahgidually and orallyto
encourage them to speak.

Reading Aloud

- The teacher asks individual studentsgad the sentencand saylrue
or False

- If the sentence is false, the teacher asks tlest to correct it.

Language and Speaking

- The teacher reads the Box to the students. Makirgythey understand
thattwo partandthree part verbsometimes have special meanings
that we can only guess from the context.

7-Use some two-part verbs from the Language Baotoplete the

guestionnaire about young people's lifestyles.

- The teacher reads first question to the studemtssaks them to suggest
two-part verbs to complete it.

- The teacher asks the students to complete theigpestdividually.

Oral Activity
- The teacher asks tlséudents to do it orally

8-Work with a partner

- The teacher asks the questions to individualesited

- The teacher encourages the students to addgdtetdiieir answers, for
example] always have to look for things to wear in the mong, but |
can never find the right clothes, so I'm always édt
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Pair Work
- The students ask and answer the questiopairs.
- The teacher asks various pairs of students taaglanswer questions.

9- Report your partner's most interesting answetbé class.

- The teacher encourages the students to tell thbgthave learnt.

- The teacher encourages the students to repertiik He says he
always has to look for things to wear in the morignHe says he can
never find the right clothes.

- The teacher asks various studeateeport other things in the same way.

Work Book

Vocabulary

1- Match words to form expressions for jobs aroundhime.
- The students match the words which go togethdrariwo columns.

Oral Activity
- The teacher asks various studdntsay the expressions they formed
from the two columns.

Group Work
2- Divide the jobs in (1) into three groups (with taomore jobs in each
group). Useifg) forms of the verbs, e.doing, eating, making.
- The teacher says which activities to put in ead¢bgmay, for example,
in jobs that | like doing very muchwe could pubDoing the washing
and Looking after the children

Pair Work
- The teacher asks the students to worgairs about what they wrote:
one student asks the question and the other answters
3- Make statements from the three groups in (2).
- The teacher says example sentences about heosakdmple) like
doing the washing, | feel quite happy tiding up myom, | don't like
washing the windows.

Speaking Activity

- The teacher encourages the studensayosentences about themselves.

Two and three-part verbs (page 79)
4- Complete what the speakers are saying.
- The teacher reads the list of verbs in the bokécstudents.
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- The students complete the speech bubbles withetesfrom the box.

Speaking Activity
- The teacher asks various studdntsay what she wrote down.

Lessons 3 and 4

Materials:

Student's Book (page 84 and 85)
Work Book (page 80 and 81)
Cassette

Objectives: students should be able to:

1- Read a text and make notes.

2-Use two-part verbs.

3-Practise speaking.

4-Learn the words highlighted in the texts.

Opener

- The teacher uses gestures to suggest that shegsdifferent
houseworkactivities, for example, ironing clothes.

- The students say what the teacher is doing.

- The teacher says different activities to the sttgldar exampleyWash
the dishes The students respond with suitable actions.

Reading and Vocabulary

1- Discuss these questions.

- The teacher reads the questions to the students.

- The teacher encourages students and asks sevelahisto tell what
they know about Islamic Spain.

2- Read and check the answers to (1a and 1b) anddinchore about
Islamic Spain.

- The teacher gives the students time to read siaaling, the text, in
detail.

Speaking Activity
- The teacher asks the studetatsay in their own wordsvhat new
things about Islamic Spain they have learnt froet#xt.
- The teacher reads tied you know ...? boxo the students.
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- The teacher encourages the studemtiscusghe impact of Islamic
culture and discoveries on the world.

- The teacher can play the cassedteidents read silent readingnd
listen.

Reading Aloud
- This is an opportunity for the teacher tortrstudents to practise
difficult pronunciations.

3- Read and make notes
- The teacher reads the headings to the students.

Reading Aloud
- Several studentgad the text aloud.
- The teacher will check the answers on the board.

4- Find opposites of the following in the text.

- The teacher reads phrase (a) page 85 to the stualethtasks them to
find the opposite in the text.

- The students find the rest of the oppositelsvidually.

Pair work
- The teacher asks the studeiatsay the phrase and its opposite in
pairs.
- The teacher gives a chanceatbstudents to practice this activity.

Language and speaking

- The teacher reads the Box (in the Student Book payéo the
students. Making sure they understand gloate two-part verbs can

split.

5- Work with a partner. Ask and answer questions atimitexts on
pages 82 and 84.
- The teacher shows the students the texts on paged24.

Pair work
- The teacher reads the first example exchange. Aodses atudent to
answer it.
- Thestudents ask and answer the rest of the questiongairs.
- Several pairs of students ask and answer the questi

6- Play the "broken robot" game.

71



- The teacher reads the example game to the students.

Speaking Activity
- The teacheasks a student to give an instructioand theteacher
respondsas in the game.
- The teacherepeats this with other students giving instructi®and
other students respondingp them.

Role-play

The teacher asks three students to do the "brakmai'rgame a role-play.

Work Book

Vocabulary

1- Look at the text on page 84 of the Students Bodktbthe irregular
past forms of these verbs.

- The students find thiereqular past formsof the verbs in the text on
page 84 of the Student's Book.

- The teacher asks several students to gilier irregular verbs they
know.

2- Look at the list of the irregular verbs on page fd 2heck your work.

Oral Activity
- The teacher asks the studentfirid other irregular verbs in the list
and say them orally.

3- Complete the following with pairs of words from Egise 4 on page 85
of the Student Book.

- The teacher asks the students to look at Exercagguh on page 85 of
the Students Book.

- The students complete the sentences with pairoodssrom the
Exercise in the Student's Book.

Oral Activity
- The teacher asks various studdntsay the sentences orally.

4- Write questions and answers about the people’stdesrand
nationalities.

- The teacher reads the example conversation abaug kdethe
students.

- The teacher shows the pictureMdérk, Sameer and Deema.
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Pair Work
- The teacher asks one studensay the country and another one to say
the nationality.
- The teacher askseveral pairs of students to do this activity.

Lessons 5 and 6

Materials:

Student's Book (page 86 and 87)
Work Book (page 82 and 83)
Cassette

Objectives

1- Read and understand a poem.
2-Vocabulary expansion.

3- Use two-part verbs.

4- Practise speaking.

4-Learn the words highlighted in the texts.

Opener

-The teacher usdmnd movements and gesturesdescribedifferent
geographical features suchral, valley, river, mountain, desert, ocean.
-The studentsay what the teacher is describing.

- The teacher says the words to the students aydéispond with appropriate
hand movements and gestures.

Listening and understanding

1- Look at the poem quickly and answer these questions

- The teacher reads the questions to the students.

- The teacher gives the students 2 minutes to lotikegboem, then the
teacher checks their answers.

Oral Activity
- The teacher asks various studdntsay the answers orally.

2- Listen to the poem. Decide whether your answet lb) yas correct.
- The teacher plays the cassette to the studentse Wikl listen they
check their answers.

Reading Aloud
- The teacher asks several studentsead their answers.
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3- Listen again and underline all the "geography" wsdttat you already
know.

- The teacher plays the cassette to the studentg.uftuerline the
geography words they know.

4- Listen again and find new "geography" words inpietures.

- The teacher plays the cassette again and the ssuadeaich the new
words with the pictures.

5- Listen to your teacher's explanations. Then wotktlo& meanings of
these words (a) or (b).

- The students work out the meaning of the other witndmselves by
choosing the correct meaning.

6-Mark the pairs of the words that rhyme.
- The teacher reads the first line and d3kss anything in poem rhyme
with geography? (no).

-The teacher reads the second line and \A8kat rhymes with places?
(faces).

7- Explain the last line in your own words. Say wéart of journey the writer
means.

Speaking Activity
-The teacher selects individual studdntexplain the last line in their
own words.
- The teacher encourages the studentiscuss the idea of "journeyin
this poem.
- The teacher encourages the studenexpress their own ideas.

8- Listen and recite the poem.

Oral Activity
-The teacher plays the poem to the students agairse after each line,
thestudents repeat the linehorally.

Reading Aloud
- The teacher seledtsdividual students to read one lineach, moving
around the class.

Speaking and Writing

9- Mike has to do a lot of things to finish his prdje@/ork with a partner,
and choose the correct verbs to complete the staiism
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The teacher reads the list of verbs in the box.
The teacher asks the students which verb goeg ifir space.

Pair Work

The students complete the other senteiceairs.

Oral Activity

The teacher encourages thenddoit orally.

10-Work with your partner again. Take turns to reatithe statements.
- The teacher reads the words in the box to thdestis.

- The teacher asks the students to start thesgrgience witlrirst and
Finally for the last statement.

Pair Work
- The students complete the rest of the descriptiqairs.

Work Book

1- Like Mike, you have to do some jobs at home. Chdasa the verbs

in the box.
The teacher reads the verbs in the box to the stside
The students complete th®-do" list with 7 activities they have to do.

2- Listen to the tape and do the dictation.
3- Change the following to short forms. Take out Isttdat are not

necessary, put words together, and add apostrophes.
The teacher reads the first verb and the short forswer.
The students write the short forms of the othebser

Oral Activity

The teacher seleciisdividual students to do this task orally.

4- Follow these steps to write your diary page abloatobs in 2.

The students choose four of the jobs.

The students write today's date at the top of they ghage.

The students complete paragraph (1) with senteatomst these four
jobs withl have.

The students complete paragraph (2) with senteadomst the other
four jobs withl haven't.

5- Review new vocabulary. Complete the sentencesMiatbf these new

words.
The teacher reads the words in the box to the stade
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- The students choose words from the box to comfietsentences.

Pair Work
- The studentsead the sentencebey wrote in pairs.
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Unit 15
Getting Married

Lessons 1 and 2

Materials:

Student's Book pages 88-89
Workbook pages 84-85
Cassette

Objectives: the students will able to:
1- Read and listen to a conversation.
2- Use like, would like, would rather, would prefer.
3- Practise speaking.
4- Do a role-play.
5- Learn the words highlighted in the texts.

Opener

- The teacher asks the students if there have bgewenhdings in their
families recently.

- The teacher wilencourage them to tallabout the celebrations and
what they did.

Speaking Activity
- The teacher will give the students the words thesgdto express
themselves.
- The teacher will try to get the words from the vmdary group on
page 88 on the board and make sure the studergsstizuald them.

Vocabulary and Listening

1- Listen and number the words in the order that year lthem.
- The teacher reads the words in the box to the stade
- The teacher plays the cassette while the studstes land number the
words.

Role-play
- The teacher asks one studemplay the Western woman role, another

student the Chinese man role, and a third studentkays the
Palestinian woman role.

2- Listen and answer these questions.
- The teacher plays the cassette while the studstas land answer the
guestions.
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Role-play
- The teacher asks the studetatplay the following roles: Mrs Kamal,

Mike, Tina, Sami, and NadiaStudent's Book page 88-89).

Oral Activity
- The studentanswer the questions orally.

3-Read and mark the sentences true or false. Gdnemsentences that are
false.

- The teacher reads the first sentence to the stsided askks it true

or false?The students mark the answer in their books.

- The students answer the rest of the questiongiduzhlly.

Reading Aloud
- Then the students individually read their ansvess say true or false.
- The teacher asks them to correct the sentenatarnh false.

Language and Speaking

- The teacher will read the language Box to the sttede

- The teacher makes sure that students understanddbbl like is
different to like.

- Would like is used for making and accepting off@rg. Would you
like to have another cup of tea).

4-Work with a partner. Make and respond to offelsewould like\ love\
prefer/ rather.

- Then the teacher starts a conversation with a stude
- The teacher guides the studewtsnaking suitable reply.

Pair Work
- The teacher asks the studeatpractise the conversation in pairs
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Workbook
Vocabulary

1- Complete the paragraph with these words

- The teacher reads the words in the box to the stade
- The students complete the text with words fromiiboe.

2- Find two more words that go with the word wedding.

- The students find two more words in the conversatiat go with
wedding.

3- In the same way, collect other word pairs that koow.

- The teacher asks the students to suggest otheswmatigo with
English, juiceandprogramme

Offers and responses

4- Use the sentence parts to write conversation
- The teacher points to the first picture and ask&sstbhdents to complete
the conversation with the sentence parts.

Role-play
- The studentplay the roles to complete the conversation orally.

Lessons 3 and 4
Materials:

Student's Book pages 90-91
Work Book pages 86-87
Cassette

Objectives: the students will able to:
1- Read atext.
2-Use"to" and"in order to".
3-Practise speaking.
4-Role-play.
5-Learn the words highlighted in the texts.

Opener

- The teacher gives each student a number from 1-3.
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- The teacher writes this table on the board:
1- wedding
2- bride
3- groom

Speaking Activity
- The teacher reads the text on page 88 of the Stadgwok.
- When the students hear their word, they say
That's my word!

- This game can h@ayed 3 timesand theeacher may change the student
numbers every time.
Reading and vocabulary

1- Look at the photo and do these activities.
- The teacher reads the activities to the students.

Speaking Activity
- The teacheasks several students for their opinions.

2- Read to check your answers to 1a-b.

- The teacher gives the students a time limit (2 teis)uto find the
answers.

3- Read and mark the sententem or false Correct the ones that are
false.

- The teacher reads the first sentence to the stsidedtaskss it true or
false?The students mark the answers in their books.

- The students answer the rest of the questionsichdilly.

Reading Aloud
- The studentsead the sentence and say true or false.
- The teacher asks the student to correct the falsesces.

4- Read again and answer these questions.
- The teacher gives the students enough time tosiead reading the
text.

Oral Activity
- The studentanswer the questions orally.

5- Say what these words and phrases mean in the tontex
- The teacher reads the first example and ask
What does 'the most interesting mean' in the corttéx
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Speaking Activity
- The teacheencourages the students to spg&ktudent's Book page 91.
At least 6 students do from a-f).

6- Find four more words in the text to complete thedvoairs.
- The teacher shows the students the first exanm@dding day).
- The students find the other words that go with waglth the text.

Language and speaking

- The teacher reads the language Box to the students.

Reading Aloud
- The teacheasks two students to read the language Box.
- The teacher makes sure that they understandantioader tois more
formal thanto.

7- Match sentence parts a-e and 1-5.

- The teacher reads sentec® the students.

- The teacher asks the students to find sentencagetitht goes with it
4).

- The teacher asks a student to connect the two \waht$o orin order
to (People often choose a large hotel for the weddirgtp to get a
room that is big enough for hundreds of guekts

Oral Activity
- The students match the parts of the sentencesdndily and orally
(Student's Book page 91).

8- Do arole-play.

- The teacher starts an exampteversation with one of the students.
- Theteacher guides the students to making a suitablglyesuch as
They do it to show every body that they are verpha

One student plays thele of a visitorand another student plays tiode of a
Palestinian.
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Workbook

Vocabulary

1- Find two words that can form pairs with these otlhierds.
- The teacher asks the students to suggest a wdrdaihao with all the
words on the left.

Oral Activity
- The teacher asks tlstudents to repeat with all the words orally.

2- Complete the table with singular and plural formmsf the text on page
90 in the Student's Book.

Oral Activity
- The teacher asks the students to complete thedéblegular and
plural forms orally.

3- Add to the table the plural formes; -ies, or —sf three more nouns
from pages88-91 orally.

- The teacher asks the students to completpltival forms in the first
line of the table.

4- Now add the nouns that you know, and their plutaléine b-e of the
table in 3.

- The teacher reads the nouns in the box to thestside

- The students add eashngular noun, plus theplural form, to the
correct category in the table in 3.

5- Label the pictures with th@ngular and plural formsof irreqular
nouns that you know. (Four of them are from pag@:8%in the
Student's Book).

Oral Activity
- The students complete the lines with sivegular andplural forms

orally.
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Lessons 5 and 6

Materials:

Student's Book pages 92-93
Work Book pages 88-89
Cassette

Objectives: the students will able to:

1-Listen to a conversation.

2-Practise pronunciation of words with silent Iegte
3-Write an email.

4- Practise speaking.

5-Do a role-play.

6-Learn the words highlighted in the texts.

Opener

The teacher asks the student if they i@all any of the wedding
traditions from the previous lessons.

Listening and speaking
1-Look at the picture and describe it.
Speaking Activity

- The teacher asks several studentagcribe the picture in the Student
Book page 92.

2-Listen to part 1 and check your answer&lo
- The teacher plays the cassette while the studstes land check.

Role-paly
- The teacher asks the studeiatplay the roleof: Ann, Mum, and

Dad.
3-Read the two parts of the do' list.

Reading Aloud
- The teacher chooses individual students to reaW/finat to d& List
and thewhat for? List.
- The teacher plays the cassette while the studstés land match the
two lists.
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Reading Aloud
- The teacher asks the studeiotsead their answers.

Role-play
- The teacher asks the studeatplay the roleof: Mum, Ann, Dad,

and Ben.

4-Listen again and complete the 'dd' list.
- The teacher plays the cassette again while thestsidvrite the names
next to each list.

Oral Activity
- The teacher asks the students to dwatly.

5-Practise your pronunciation: silent letters.

- The teacher writes the words with silent letterdhenboard.

- The teacher says the words so that the studentseeathese letters are
not pronounced.

- The teacher plays the cassette while the studstas.| They underline
the silent letters.

Oral Activity
- The teacher asks the studetatslo this orallyto check the answers.

6-Role-play the situation in part 2 of the listapi{Student's Book page
93).

Role-play

- The teacher arranges the studentgroups of 4.

- The teacher assigtise rolesof: Mum, Ann, Dad, and Ben.

- The teacher starts an example conversations.

- Theteacher encourages the students to make suitabpgiessuch as
Would you like to ...AWWould you prefer to ....?

- The studentsole play the conversation in their groups.

Workbook

1- Listen to the tape and do the dictation.
- The teacher plays the cassette while the studestas land complete
the sentences.

2- Complete the newto do' list. Student's Book page 93 Exercise 6.
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3-Complete Ben's email to his cousin Jenny. Witkeud the four things in
the'to do’ list.

4-Write about your family's preparations for a tgliPalestinian
wedding

Reading Aloud
Then the teacher asks the studeémtead what they wrote

Oral Activity
5-Review new vocabulary orally.

- The teacher asks the students to choose a wordtfi®itmox of number
1.
- The students say the correct words in the crossw@ity.

Thank You
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Appendix 6)

The Committee of Judges of the guide:

The guide was judged by a committee of English laigg

supervisors in the Directorate of Education in Ridatha

- Mohamed Mansour El-labadi

- Muna Mustafa

In addition,Aida Mohammad Fawaq#he teacher, who applied

the experiment and judged the guide
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Appendix (7)

Distribution of the population

Sﬁg'_al Name of School Nol.e(;fr;eerrnsale
1 Faisal Al- Husieni Primary School 46
2 Selwad Secondary Girls School 82
3 Bint Al- Azwar Secondary Girls School 116
A4 Der Debwan Secondary Girls School 67
5 Qasem Al-Remawy Secondary Girls School 53
.6 Aziz Shaheen Secondary Girls School 93
7 Betonia Secondary Girls School 72
.8 Betonia Primary Girls School 77
9 AL-karama Mixed Primary School 35

.10 Sameha Khalil Secondary School 39

11 Al- Ispanieah Secondary School 87

12 Abween Secondary Girls School 40

13 Budrus Primary Mixed School 19

14 Der Qadees Secondary Girls School 18

15 Der Abu Mesha'l Secondary Girls School 44

.16 Qebia Secondary Girls School 61

17 Der Al-sudan Secondary Girls School 20

18 Turmos Aia Secondary Girls School 51

19 Kufur Ne'ma Secondary Girls School 44

20 Kharabtha AL-Musbah Secondary Girls School 58

21 Beten Secondary Girls School 30

22 Ne'leen Secondary Girls School 50

23 Abu Falah Secondary Girls School 52

24 Bet Leqgia Secondary Girls School 91

25 Almugier Secondary Girls School 31

26 Al-Isra Senjel Girls Secondary school 78

27 Atarah Secondary Girls School 25

28 Beit Sera Secondary Girls school 32

29 Kharbatha Pani Hareth Secondary Girls School 34

.30 Ramoon Secondary Girls School 31

31 Ain Yabroud Secondary Girls School 38

32 Kufur Malek Secondary Girls School 30

33 Kuober Secondary Girls School 46

34 Abu Qash Secondary Girls School 21

35 Almzra'h Al-Qebliah Secondary Girls School 64

.36 Al- Terah Secondary Girls School 14
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37 Shugbah Secondary Girls School 56
38 Mazar'a Alnubani —A'rurah Secondary Girls School 63
.39 Hameedy Al-Barguthy Secondary Girls School 9
40 Surda Primary Mixed School 6
41 Ras Karkar Primary Mixed School 22
42 Kufur E'in Secondary Girls school 15
43 Leban Al-Garbi Secondary Mixed School 22
44 Burga Secondary Girls School 28
45 Deir Netham Secondary Mixed School 12
46 Al-Terah-Bet O'uor Al-fuga Secondary Mixed 4
School
47 Al-Nabi Saleh Primary Mixed School 2
48 A'joul Secondary Mixed School 16
49 Deir Jreer Secondary Girls School 40
.50 A'in Senia Primary Mixed School 6
Sl Rantees Secondary Girls School 22
52 Saffa Secondary Girls School 48
53 Deir Ebze'a Secondary Girls School 23
54 Qarawa Secondary Girls School 30
S5 Jelijlia Primary Mixed School 9
56 Rafat Primary Mixed School 15
S7 Burham and Gebia Primary Mixed School 4
58 A'in Qenia Primary Mixed School 13
59 Um-Safa Primary Mixed School 5
.60 Shebteen Secondary Mixed School 9
61 Al-Media Primary Mixed School 21
.62 Dura Al-Qare' Secondary Girls School 17
.63 Betello Secondary Girls School 34
.64 Al-Shekh Muhammed Al-Shamy Secondary Girls 36
School
.65 Jamallah Secondary Mixed School 7
.66 Al-Shekha Fatemah Bint Mubarak Secondary Gifls 62
School
67 Al-Janiah Primary Mixed School 11
.68 Deir Ammar Secondary Girls School 16
.69 Bele'en Secondary Girls School 18
.70 A'in A"reek Secondary Mixed School 7
71 Abu Shkhedem Secondary Girls School 15
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Appendix (8)

The Marking Sheet

e seent

3

89

1. Pronunciation frequently unintelligible. .66
2. Frequent errors with heavy accent which requires repetion. 1.632
3. Foreign accent needs concentrated listening which leads to 1.98
mispronunciation and errors in grammar or vocabulary. "
4. Marked foreign accent with occasional mispronunciations. 2.64
5. No conspicuous mispronunciations. 33
6. Native Pronunciation. 4 3
Grammar ; i
1. Grammar inaccurate. 3.3
3. Constant errors which impede communication. (9-11 errors). 6.6
3. Frequent errors which cause misunderstanding (6-4 errors). 9.9
4. Occasional errors which do not cause misunderstanding (5 errors) 13.2
5. Few errors. (3-4 errors). 16.5
6. Two errors. 20
Vocabulary '
1. Inadequate for the simplet conversation 4
2. Limited to basic personal and survival areas. 8
3. Inaccurate choice of words which prevents discussion 12
4. Permits any discussion of any non-technical subjects. 16
5. Adequate to cope with complex problems and social issues. 20
6. As accurate and extensive as that of educated native speaker. 24
Fluency ' - '
1. Speech is so halting that conversation in impossible 4
2. Speech is very slow except for short or routine sentences. 8
3. Speech is frequently hesitant and sentences are incomplete. 12
4. Speech is hesitant because of rephrasing and groping for words 16
5. Speech is effort less and smooth but non-native. 20
6. Speech is as effortless and smooth as native speakers. 24
Comprehension
1. Understands too little for the simplest conversation 4.5
2. Understands too little very slow speech on common topics 9 h
3. Understands simplified speech with repetition and rephrasing. 13.5 |
4. Understands educated speech with occasional rephrasing. 18 -
5. Understands educated speech except for colloquial speech. 22.5
6. Under stands formal and colloquial speech as the native. 27 i
Total .-(99) i
Total achievement = Achieved mark of 1+2+3: Final mark out of 99



Appendix (9)

Pre Test
Experimental Group Control Group
® < @) ® < @)

serial | & | 8 8 7 3 = | o258 S 7 3 = | o

0| 3 <225 o S o | 3 <225 @ =1

e/ 3| 2S3|3|B|(8/3| 2S5/ 3 |8

— ) &_J g < — ) &_J g <
1 15| 66| 80| 90| 87338 8| 39| 47| 60| 4.0 193
2 21| 83113 |15.0)|14.0|50.7]|19| 55|10.0| 10.5| 8.0 35.9
3 20| 94| 113|135 12.7| 488 | 2.0 | 88| 12.0 | 12.8 | 12.0 | 47.5
4 1.3| 55| 73| 68| 6.0]269|3.1| 55| 87| 83| 93| 34.8
5 14| 55| 67| 90| 67293 |33|12.1|17.3|18.0 | 17.3 | 68.0
6 2.6 | 12.1 | 16.0 | 18.0 | 16.0 | 64.7 | 2.8 | 11.6 | 14.7 | 18.8 | 18.0 | 65.7
7 24| 7.8|12.0 128 10.7|45.6| 19| 7.2]10.0]| 11.3| 10.7 | 40.9
8 24| 88|12.0| 143|133 |50.8| 23| 99| 12.0 | 13.5| 12.0 | 49.7
9 25| 121 | 14.7 | 158 | 14.7 | 59.7 | 2.3 | 9.9 | 14.0 | 15.0 | 14.7 | 55.9
10 33| 55| 53| 75| 40256 | 17| 83| 87| 83| 8.0 | 34.8
11 2.6 | 12.1 | 147 | 173|153 | 62.0 | 24| 99| 13.3| 13.5| 12.7 | 51.8
12 3.0 143 |18.0 | 20.3 | 18.0 | 73.5]| 2.2 | 7.7|12.7]10.5 ]| 10.7 | 43.7
13 23| 88 127|143 133|514 |3.0|12.1 | 18.0 | 20.3 | 18.0 | 71.3
14 26| 99 |14.7|18.0 | 16.0 | 61.2 | 3.3 | 16.5| 20.0 | 22.5 | 20.0 | 82.3
15 26| 121 | 147 | 173|153 |62.0| 19| 7.7| 93| 98| 8.0 ]| 36.7
16 26| 127|153 |15.0 | 153 | 61.0 | 2.6 | 13.8 | 17.3 | 19.5| 17.3 | 70.5
17 15| 61| 87|105]10.7|374| 2.6 | 11.0| 13.3 | 15.0 | 16.0 | 58.0
18 2.6 | 11.0 | 153 | 18.0 | 16.0 | 63.0 | 2.8 | 12.7 | 14.0 | 17.3 | 16.0 | 62.7
19 22| 94133 | 158|133 |54.0| 20| 83| 11.3 | 12.0 | 12.0 | 45.6
20 22105133 |15.0 | 12,7 |53.6| 13| 44| 53| 60| 53| 224
21 1.7 105|127 | 12.8 | 12.0 | 495 |13 | 66| 87| 98| 7.3 33.7
22 1.8| 88| 10.7|12.0|12.7 459 22| 99| 12.0| 12.8 | 11.3 | 48.2
23 26| 105|140 | 15.0 | 14.0 | 56.1 | 2.0 | 8.8 | 12.0 | 12.8 | 12.7 | 48.2
24 21| 7.2|10.7|12.8|12.0 | 44.7 | 3.0 | 13.8 | 18.0 | 19.5 | 18.0 | 72.2
25 1.8 66| 80| 98| 80341 |18 7.7| 93105 9.3 38.6
26 251105 14.0 173 116.0 | 60.2 20| 72| 93| 12.8]| 10.7 | 41.9
27 26| 105|147 | 165|153 596 | 1.8| 6.6 | 93| 98| 8.7 | 36.1
28 23| 94107 | 113 127|462 | 15| 66| 80| 98| 8.7 | 34.6
29 29| 132 |16.7 | 18.8 | 16.7 | 68.1 | 2.9 | 13.8 | 17.3 | 19.5 | 17.3 | 70.8
30 24| 7.2110.0 | 12.0 | 10.7 | 42.2 | 2.6 | 10.5 | 13.3 | 14.3 | 14.0 | 54.7
31 31| 12.7|16.7 | 21.0 | 18.0 | 71.4 | 2.4 | 12.6 | 14.7 | 15.8 | 14.7 | 60.1
32 22| 88 |11.3|135|12.0|478 |21 | 99| 113 | 11.3| 93| 43.9
33 23| 77| 93113 ]10.7| 413 | 3.0| 12.1 | 16.0 | 19.5| 16.7 | 67.2
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Appendix (10)

Lesson Plan Using Role-play Strategy

Day: Monday Grade: 8" grade Period 45
Date: 18" April 2011
Unite: 15 Title: Getting Married Page 88
Lesson: (1)
1- Read and listen to a conversation
Objectives 2- Practise speaking
3- Do a role-play
Materials Student's Book page (88), Cassette, pictures, plost
Objectives Procedures Evaluation Time
The learners will listen to| The teacher will ask the
Read and listen the cassette and number learners to put the words
to a the words in the order they in sentences of their own. | 15 mts
conversation | hear them. The words are:
The words are- bride, ceremony, couple,
bride, ceremony, couple, ge get engaged, get marrled,
engaged, get married, groom groom, guests, wedding.
guests, wedding
The teacher asks the groups | The teacher asks the
Practise speaking | to discuss the topic between learners individually to 15 mts
them. Then each group give sentences of their
presents what they prepared own about the topic of the
lesson.
as a group work.
The teacher makes the classThe teacher asks one
groups of (5) learners. student to play the role of| 15 mts
Do a role—play The teacher asks forl a Palestinian woman,
volunteers to play the roles off another student the role
(Mrs. Kamal, Mike, Tina, | of a Palestinian man.

Nadia, and Sami).

Each learner in the group
plays a role, and the roles arg
changed and reversed in turn,
so each learner plays more
than one role.

This is done several times.
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Appendix (11)

Student
No. ( )

Question No. (1)

Level

(2)

Level

(1)

Level

3)

Level

(4)

Level

(5)

Level

(6)

Accent

Grammar

Vocabulary

Comprehension

Fluency

Question No. (2)

Accent

Grammar

Vocabulary

Comprehension

Fluency

Question No. (3)

Accent

Grammar

Vocabulary

Comprehension

Fluency
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