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The Role of Palestinian Teachers in Resisting the 
Israelization of Education in East Jerusalem (2015–
2024): Strategies and Experiences 

Rabee Bader 

%LU]HLW�8QLYHUVLW\�
This study examines the role of Palestinian teachers in East Jerusalem in confronting 
policies of Israelization within the education system between 2015 and 2024. These 
SROLFLHV��LPSOHPHQWHG�WKURXJK�PLQLVWHULDO�GLUHFWLYHV�DQG�,VUDHOL�ÀYH�\HDU�SODQV��VHHN�
to reshape the cognitive and cultural orientations of Palestinian students. Within this 
context, the study conceptualizes teachers as pedagogical and cultural actors whose 
role extends beyond the transmission of knowledge to include diverse forms of 
educational resistance. This resistance is manifested through both overt and covert 
practices, including alternative pedagogical approaches and extracurricular activities 
that aim to cultivate critical consciousness and reinforce cultural belonging.

The study employs a qualitative methodology based on two case studies conducted 
in East Jerusalem schools (J/M Boys’ School and R/W Girls’ School). It analyzes 
variations in teachers’ practices along a continuum ranging from resistance to 
FRPSOLDQFH�ZLWK�,VUDHOL]DWLRQ�SROLFLHV��7KH�ÀQGLQJV�LQGLFDWH�WKDW�3DOHVWLQLDQ�WHDFKHUV�
function as a primary agent of educational resistance to these policies. Moreover, the 
effectiveness of such resistance is closely associated with the level of community 
engagement and institutional support within the school environment.

'HVSLWH�ÀHOGZRUN� OLPLWDWLRQV�DQG�VHFXULW\�UHODWHG�FRQVWUDLQWV� WKDW� UHVWULFWHG�DFFHVV�
to certain educational settings, the study underscores the centrality of education as a 
site of cultural and political contestation. It further positions teachers as key actors in 
resisting cultural domination and in reframing education as an emancipatory practice 
within East Jerusalem. The study concludes by recommending the strengthening of 
pedagogical, institutional, and community-based support systems for Palestinian 
teachers in order to mitigate the impact of Israelization policies on students.

Keywords: Israelization of Education; East Jerusalem; Liberatory Education; Israeli 
Five-Year Plan; Bagrut

Introduction
Since 2015, the education sector in East Jerusalem has faced a marked escalation in 
Israeli efforts to impose a state curriculum. This strategy is primarily executed by 
tying school funding to the adoption of the Bagrut (the Israeli General Secondary 
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(GXFDWLRQ� &HUWLÀFDWH�� DQG� E\� UDPSLQJ� XS� DGPLQLVWUDWLYH� DQG� VHFXULW\� RYHUVLJKW�
within Palestinian institutions. According to various research and human rights 
reports, this pressure has been effective: the number of schools implementing the 
Israeli curriculum—either in full or in part—surged from fewer than 15 prior to 2012 
to over 50 by 2020. This trend is mirrored by a growing student body in the Bagrut 
WUDFN�� LQFHQWLYL]HG�E\�ÀQDQFLDO� UHZDUGV�DQG�RUJDQL]DWLRQDO�PDQGDWHV�HPEHGGHG� LQ�
the Israeli Five-Year Plan (2018–2023). Collectively, these shifts have fundamentally 
reshaped Jerusalem’s educational landscape, transforming Palestinian schools into a 
primary site for direct political intervention (Badawi, 2021).

A series of successive Israeli policies—ranging from the Naftali Bennett initiative (2015–
������ WR� WKH� ÀUVW� �����²������ DQG� VHFRQG� �����²������ )LYH�<HDU� 3ODQV³KDYH� VKDUHG�
a central objective: the «Israelization» of East Jerusalem’s school curricula. However, 
Palestinian teachers have emerged as the chief obstacle to these goals. Because they serve 
as the vital link between the curriculum and the student, these educators operate at the front 
OLQHV��ZKHUH�RIÀFLDO�PDQGDWHV�FROOLGH�ZLWK�WKH�GDLO\�OLYHG�UHDOLW\�RI�WKH�FODVVURRP�

In this environment, «Israelization» policies do more than just alter textbooks; they 
VSHFLÀFDOO\�WDUJHW�3DOHVWLQLDQ�WHDFKHUV�WKURXJK�D�FRPSRXQGLQJ�DUUD\�RI�SURIHVVLRQDO��
administrative, and security pressures. This creates a paradox for the educators: they 
DUH�VLPXOWDQHRXVO\�WKH�SULPDU\�WDUJHWV�RI�WKHVH�SROLFLHV�DQG�WKH�PRVW�HVVHQWLDO�ÀJXUHV�
LQ�UHVLVWLQJ�DQG�PLWLJDWLQJ�WKHLU�LQÁXHQFH�

Consequently, this study explores a central question: In what ways do the efforts of 
Palestinian teachers in East Jerusalem schools help counteract the «Israelization» 
of curricula for their students?
While several scholars and organizations have examined the teacher’s role in resisting 
curriculum «Israelization»—including Ghabariya (2021), Qadah (2023), Masarwa 
(2022), and Allayan (2019), as well as reports from the Parents’ Committees (2023), 
Al-Haq (2023), and the National Coalition (2022)  a gap remains in the literature. 
0RVW�H[LVWLQJ�VWXGLHV�KDYH�QRW�VXIÀFLHQWO\�DGGUHVVHG�WKH�LPPHGLDWH��SHUVRQDO�ULVNV�
these teachers face, particularly as Israeli policies intensify under the second Five-
Year Plan (2023–2027) and amidst the ongoing war on Gaza.1

This study seeks to bridge that gap by analyzing the impact of Israeli policies 
on Palestinian teachers in Jerusalem between 2015 and 2024. It highlights how 
education has transformed into a site of direct confrontation, where the teacher is no 
longer a mere conduit for information, but a symbol of cultural resistance. Beyond its 
DFDGHPLF�FRQWULEXWLRQ��WKH�VWXG\�KROGV�SUDFWLFDO�VLJQLÀFDQFH�E\�H[DPLQLQJ�WKH�UROH�
of education in shaping the consciousness of Palestinian students.

1� dŚĞ�ŽĐĐƵƉĂƟŽŶ Ɛ͛�ƚĂƌŐĞƟŶŐ�ŚĂƐ�ďĞĐŽŵĞ�ŵŽƌĞ�ĞǀŝĚĞŶƚ͖�ƚŚĞ�ŵŽƐƚ�ƌĞĐĞŶƚ�ǁĂƐ�ƚŚĞ�ĂƌƌĞƐƚ�ŽĨ�ƚĞĂĐŚĞƌ�DŽŚĂŵŵĞĚ�
�ďƵ� >ĂĮ� ŽŶ� &ĞďƌƵĂƌǇ� 2025  ,1͕� ŽŶ� ƚŚĞ� ƉƌĞƚĞǆƚ� ŽĨ� ĚŝƐƚƌŝďƵƟŶŐ� ƚŚĞ� WĂůĞƐƟŶŝĂŶ� ĐƵƌƌŝĐƵůƵŵ͘� �ĐĐŽƌĚŝŶŐ� ƚŽ�
tĂƩĂŶ�EĞǁƐ��ŐĞŶĐǇ͕ �&ĞďƌƵĂƌǇ�2025 ,1�;ǁĂƩĂŶ͘ŶĞƚͿ͕�ĂŶĚ�ďĂƐĞĚ�ŽŶ�Ă�ƌĞƉŽƌƚ�ďǇ�ͨ/ƌ��ŵŝŵͩ�ƌĞŐĂƌĚŝŶŐ�/ƐƌĂĞůŝ�
ĞĚƵĐĂƟŽŶĂů�ƉŽůŝĐǇ�ŝŶ�:ĞƌƵƐĂůĞŵ͕�ƚŚĞ�ĐŽŶƐƚƌƵĐƟŽŶ�ŽĨ�ĐůĂƐƐƌŽŽŵƐ�ĂŶĚ�ƐĐŚŽŽůƐ�ŝƐ�ĐŽŶĚŝƟŽŶĂů�ƵƉŽŶ�ũŽŝŶŝŶŐ�ƚŚĞ�
/ƐƌĂĞůŝ� ĐƵƌƌŝĐƵůƵŵ͘
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The research is grounded in the concept of «liberatory education» as proposed by 
Paulo Freire in Pedagogy of the Oppressed. Freire argues that educational institutions 
are never neutral spaces for knowledge transmission; rather, they serve as tools for 
reproducing identity and fostering intellectual resistance against colonial hegemony. 
In this context, liberatory education is approached as a critical pedagogical practice 
that goes beyond teaching facts to dismantle power dynamics within the educational 
ÀHOG�� HPSRZHULQJ� HGXFDWRUV� WR� SURGXFH� DOWHUQDWLYH� NQRZOHGJH� WKDW� FKDOOHQJHV�
authority (Freire, 1970). From this perspective, education in East Jerusalem is viewed 
not as a neutral process, but as a theater of cognitive and cultural engagement where 
Israeli educational policies intersect with the daily practices of teachers, resulting in 
varying patterns of resistance and compliance. Consequently, the Palestinian teacher 
stands at the heart of this struggle—acting simultaneously as a pedagogical agent and 
a direct target of Israelization policies.

The study posits that the efforts of Palestinian teachers in Jerusalem help limit the impact 
of Israelization on student consciousness. This occurs not only through classroom 
teaching strategies but also through their roles as cultural mediators who strengthen the 
bond between the school and the local community. In this sense, education becomes a 
vehicle for reproducing knowledge as an act of cultural resistance.

This resistance is neither linear nor static; it manifests across a broad spectrum of 
responses ranging from individual steadfastness to collective action. It is a dynamic 
and evolving process, embedded in the details of daily life, that continuously reshapes 
D�UHVLVWDQW�FRQVFLRXVQHVV��5DWKHU�WKDQ�PRYLQJ�WRZDUG�D�À[HG�HQGSRLQW��WKLV�UHVLVWDQFH�
evolves in response to shifting contexts.

7R�DFKLHYH�WKHVH�UHVHDUFK�ÀQGLQJV��WKH�DXWKRU�H[DPLQHV�WZR�FDVH�VWXGLHV�UHÁHFWLQJ�GLIIHUHQW�
school models in East Jerusalem: the J/M Boys’ School and the R/W Girls’ School. The 
IRUPHU� VHUYHV� DV� D� PRGHO� RI� UHVLVWDQFH� DQG� GHÀDQFH� DJDLQVW� ©,VUDHOL]DWLRQª� SROLFLHV��
ZKLOH� WKH� ODWWHU� H[HPSOLÀHV� GLUHFW� FRPSOLDQFH�ZLWK� WKHP��$OWKRXJK� WKHVH� WZR� FDVHV� GR�
not encapsulate the entire educational landscape of Jerusalem, they offer a comparative 
lens through which to deeper understand the impact of Israelization on both students and 
teachers, highlighting the varied institutional responses between resistance and alignment.

The Evolution of Palestinian Teachers’ Strategies in Resisting the Israelization 
of Education in East Jerusalem (1967–2024)
This historical review examines the role Palestinian teachers in East Jerusalem have 
played since 1967 in countering Israeli attempts to impose its curriculum. Their 
efforts have centered on a variety of strategies designed to safeguard the national 
narrative and instill a sense of Palestinian cultural identity among their students.

Since the beginning of the Israeli occupation of East Jerusalem in 1967, Palestinian 
WHDFKHUV� KDYH� VHUYHG� DV� WKH� ÀUVW� OLQH� RI� GHIHQVH� DJDLQVW� WKH� LPSRVLWLRQ� RI� ,VUDHOL�
curricula. This was most notably demonstrated by the teachers’ strike in late 1967, 
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which lasted several months in protest of the occupation authorities’ decision to 
abolish the Arabic curriculum. As studies in Al-Maqdisiya journal indicate, this strike 
was instrumental in thwarting the initial attempt, forcing the authorities to retain 
the Jordanian curriculum as the primary reference. This set a historical precedent 
WKDW� VROLGLÀHG� WKH� WHDFKHU·V� UROH� DV� WKH� JXDUGLDQ� RI� QDWLRQDO� FRQVFLRXVQHVV�ZLWKLQ�
Jerusalem’s schools (Abu-Asbah, 2011).

With the implementation of the compulsory education law in 1976, educational 
control shifted into a more sophisticated phase. Policies began integrating Jewish 
identity into the curricula, particularly through «Civics» courses and the reframing of 
historical content. In response, Palestinian teachers utilized alternative instructional 
strategies to re-present lessons in a way that preserved the national narrative and 
mitigated the impact of the imposed content—practices categorized in educational 
literature as «silent resistance» (Al-Ghoul, 2018; Salem, 2024).

During the 1990s, despite the introduction of «peace» concepts following the 1993 
Oslo Accords, Israeli educational content remained biased toward the Zionist narrative. 
7KLV�SURPSWHG�WHDFKHUV�WR�H[SDQG�WKHLU�SHGDJRJLFDO�LQÁXHQFH�EH\RQG�WKH�FODVVURRP��
using extracurricular activities and cultural programs to foster critical thinking and 
national belonging (Harel, 2005). Research from Al-Maqdisiya suggests this period 
PDUNHG�D�VKLIW�IURP�GLUHFW�FRQIURQWDWLRQ�WRZDUG�PRUH�ÁH[LEOH�HGXFDWLRQDO�VWUDWHJLHV�
that nonetheless maintained their national core (Salem, 2024).

At the turn of the millennium, the Israeli Ministry of Education mandated the teaching 
of «the history of the Land of Israel» as an exclusive historical right. This forced 
dozens of Palestinian schools in East Jerusalem to adopt the curriculum as part of a 
comprehensive Israelization track. However, as documented by Al-Maqdisiya, teachers 
continued to develop pedagogical alternatives that asserted the Palestinian narrative, 
even in the face of oversight bodies like the «Keryat» Institute, which monitored both 
curricula and staff (Pappé, 2008; Salem, 2024).

In the last decade—particularly during Naftali Bennett’s tenure as Minister of Education 
(2015–2019)—coercive policies escalated by linking school funding to the adoption of 
the Bagrut system and increasing security and administrative interference. This phase 
represented a qualitative shift: the focus of the occupation expanded from targeting content 
to targeting the teachers themselves, recognizing them as the central actors in any project of 
resistance or compliance within the school (Ghabariya, 2015; Masarwa, 2022; Salem, 2024).

7KHVH� SROLFLHV� LQWHQVLÀHG� IXUWKHU� ZLWK� WKH� ����� )LYH�<HDU� 3ODQ� �����²�����1. In 
response, Palestinian teachers developed alternative strategies, most notably the 
use of national literature and poetry, as well as cultural and community activities 

1    Plan 3970�ŝƐ�ƚŚĞ�ĮǀĞͲǇĞĂƌ�ƉůĂŶ�ĂƉƉƌŽǀĞĚ�ďǇ�ƚŚĞ�/ƐƌĂĞůŝ�ŐŽǀĞƌŶŵĞŶƚ�ŝŶ�2018�ĨŽƌ�ƚŚĞ�ĚĞǀĞůŽƉŵĞŶƚ�
ŽĨ��ĂƐƚ� :ĞƌƵƐĂůĞŵ͘� /ƚ� ŝŶĐůƵĚĞĚ�ƉƌŽǀŝƐŝŽŶƐ� ĨŽƌ� ƚŚĞ�ĞĚƵĐĂƟŽŶ�ƐĞĐƚŽƌ� ĨŽĐƵƐĞĚ�ŽŶ�ƉƌŽŵŽƟŶŐ� ƚŚĞ�
/ƐƌĂĞůŝ�ĐƵƌƌŝĐƵůƵŵ�ĂŶĚ�ůŝŶŬŝŶŐ�ĞĚƵĐĂƟŽŶ�ƚŽ�ĞŵƉůŽǇŵĞŶƚ�ŝŶ�ƚŚĞ�/ƐƌĂĞůŝ�ůĂďŽƌ�ŵĂƌŬĞƚ͘��ĚĚŝƟŽŶĂůůǇ͕ �
ƚŚĞ�ƚĞƌŵ�ͨƉĞĚĂŐŽŐŝĐĂů�ƌĞƐŝƐƚĂŶĐĞͩ�ŝƐ�ƵƐĞĚ�ƚŽ�ĚĞƐĐƌŝďĞ�ƚŚĞ�ĞīŽƌƚƐ�ŽĨ�ƚĞĂĐŚĞƌƐ�ĂŶĚ�ĞĚƵĐĂƟŽŶĂů�
ŝŶƐƟƚƵƟŽŶƐ�ƚŽ�ĐŽƵŶƚĞƌ�ŚĞŐĞŵŽŶŝĐ�ƉŽůŝĐŝĞƐ�ĂŝŵĞĚ�Ăƚ�ĞƌĂƐŝŶŐ�ŶĂƟŽŶĂů�ŝĚĞŶƟƚǇ͘
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to strengthen the connection between students and their Palestinian heritage. These 
educators have come to embody a model of pedagogical resistance, maintaining 
their pivotal role in safeguarding national consciousness against ongoing efforts of 
Israelization (Al-Ju’beh, 2014).

Literature Review
This literature review examines previous research regarding the role of Palestinian 
WHDFKHUV�LQ�FRQIURQWLQJ�,VUDHOL�SROLFLHV�ZLWKLQ�(DVW�-HUXVDOHP�VFKRROV��ZLWK�D�VSHFLÀF�
focus on their efforts to mitigate the impact of these policies on their students. To 
achieve this, the review is organized into three primary sections:

1. Israeli Policies and the Israelization of Curricula: Teachers between resistance 
and adaptation.

2. The Role of Teachers in Building Community Partnerships to counter 
Israelization.

3. Extracurricular Activities as a tool for resisting Israelization.

Israeli Policies and the Israelization of Education: The Role of Teachers Between 
Resistance and Adaptation
Liberatory and Resistant Educational Strategies: A Case Study of Jerusalem 
and Algeria in the Face of Israelization and Cultural Colonialism
Existing literature reveals that the Palestinian teacher in Jerusalem does not function 
as a neutral conveyor of information. Instead, they are educational actors in direct 
contact with policies that target the educational sphere and utilize the curriculum 
as a tool for control and the reshaping of consciousness. In this context, scholarship 
on Palestinian education in Israel highlights how education is intertwined with a 
logic of «empowerment versus control» within the state system, placing teachers in 
a state of permanent structural tension (Al-Haj, 1995). This aligns with the work of 
Ismael Abu-Saad, who argues that the Arabic curriculum in Israel was designed to 
strip education of authentic Palestinian history and memory, thereby entrenching the 
state’s narrative and marginalizing the Palestinian voice (Abu-Saad, 2008).

In response to these policies, Palestinian teachers have turned to alternative teaching 
strategies to counter Israelization. As Qadah (2023) notes, they have worked to 
reinterpret texts in ways that bolster national identity. This approach resonates 
with Freire’s vision in Pedagogy of the Oppressed, where education is viewed as 
a liberatory tool that fosters students’ critical consciousness. These ideas further 
intersect with Hamdan’s work on how education in Algeria was used as a means of 
resisting cultural colonialism, where the promotion of national language and culture 
served as a primary tool against colonial policies (Hamdan, 2019).

Liberatory Education Between Silent Resistance and Adaptation: Strategies of 

3DUHQWV
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Palestinian Teachers in Confronting Israelization
Although many Palestinian teachers in Jerusalem have adopted liberatory and 
resistant strategies to face Israelization, these efforts have not always been feasible or 
VXVWDLQDEOH��7HDFKHUV�KDYH�HQFRXQWHUHG�VLJQLÀFDQW�SROLWLFDO�DQG�ÀQDQFLDO�FRQVWUDLQWV��
leading some to adopt adaptive strategies to ensure their continued employment 
within the Israeli educational system. In this regard, Abu al-Saud (2021) points out 
that teachers were not always able to express their resistance explicitly; circumstances 
often forced them to strike a balance between steadfastness and compliance.

Masarwa (2022) echoes this, explaining that some teachers felt compelled to partially 
accept Israeli curricula as a survival mechanism within these institutions. This created 
a state of constant negotiation between maintaining one’s livelihood and continuing 
to convey the Palestinian narrative through indirect means.

Within this framework, the strategies of certain Palestinian teachers can be 
understood through the concept of «silent resistance.» Here, resistance manifests in 
indirect, unannounced practices that challenge the prevailing authority without open 
FRQIURQWDWLRQ��7HDFKHUV�ZKR�ÀQG�WKHPVHOYHV�IRUFHG�LQWR�RXWZDUG�FRPSOLDQFH�ZLWK�
Israelization policies may rely on subtle methods, such as reinterpreting textbooks, 
emphasizing national identity through the «hidden» or informal curriculum, or 
IRVWHULQJ�FULWLFDO�WKLQNLQJ�LQ�ZD\V�WKDW�GR�QRW�RYHUWO\�FODVK�ZLWK�WKH�RIÀFLDO�IUDPHZRUN��
In this sense, resistance is not necessarily a direct or explicit act; it can take the 
form of quiet, daily practices that have a profound, long-term impact on students’ 
consciousness and cultural identity (Allyan, 2022, Salem, 2024).

2Q� WKH� RWKHU� KDQG�� $O�-X¶EHK¶V� UHVHDUFK� RQ� WKH� VRFLR�HFRQRPLF� ODQGVFDSH� RI�
-HUXVDOHP�RIIHUV�D�FRPSHOOLQJ�FRXQWHU�SHUVSHFWLYH� WR� WKH�ÀQGLQJV�RI�$EX�DO�6DXG��
Al-Ju’beh argues that Palestinian teachers have been far from passive recipients of 
Israeli policy; instead, they have pioneered alternative educational tools—such as 
SRHWU\�UHFLWDOV�DQG�ÀHOG�WULSV³WKDW�DFWLYHO\�UHLQIRUFH�3DOHVWLQLDQ�LGHQWLW\��$O�-X·EHK��
2014). From this vantage point, the researcher contends that the liberatory framework 
evident in East Jerusalem schools is not merely a collection of ad-hoc practices, but a 
deliberate educational strategy forged through daily resistance to Israelization. These 
ÀQGLQJV�VXJJHVW�WKDW�WKLV�IUDPHZRUN��ZLWK�LWV�FULWLFDO�FRQWHQW�DQG�UHVLVWDQW�SHGDJRJLFDO�
practices, necessitates more robust educational policies capable of institutionalizing 
the school’s role as a site for critical thought and the protection of students’ national 
consciousness. Moving beyond a reliance on individual teacher initiatives toward 
structured, systemic support is essential to ensuring the steadfastedness (sumud) and 
survival of Palestinian education in the face of forced integration and annexation.

The Israelization of Education: Tying Funding to Israeli Curricula
With the implementation of Plan 3970 (2018–2023), 445 million NIS was earmarked 
to promote Hebrew language instruction and mandate extracurricular activities 
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designed to bolster Israeli identity. This has placed immense strain on Palestinian 
WHDFKHUV��ZKR�PXVW�QDYLJDWH�WKH�GLIÀFXOWLHV�RI�DGYRFDWLQJ�IRU�WKH�IXWXUH�RI�3DOHVWLQLDQ�
education while facing personal harassment (Qadah, 2023).

7KH�RUJDQL]DWLRQ�,U�$PLP�FRQÀUPV�WKDW�WKHVH�SROLFLHV�KDYH�OHG�WR�D�VKDUS�ULVH�LQ�WKH�
adoption of the Israeli curriculum; the number of participating schools grew from 14 
LQ������WR����E\�������7KLV�VKLIW�KDV�VLJQLÀFDQWO\�KDPSHUHG�WKH�DELOLW\�RI�3DOHVWLQLDQ�
educators to deliver a curriculum that centers on the national narrative (Ir Amim, 
2021).

Figure 1 illustrates the shifting enrollment trends across various educational tracks, 
FOHDUO\�UHÁHFWLQJ�WKH�LPSDFW�RI�,VUDHOL�SROLF\�RQ�HGXFDWLRQDO�FKRLFHV�LQ�(DVW�-HUXVDOHP��
However, Allyan (2019( maintains that Israel’s efforts to impose its curriculum have 
not been entirely successful, as teachers continue to weave Palestinian content into 
their lessons even within the Israeli framework. Ghabariya (2021) concurs, pointing 
RXW�WKDW�H[LVWLQJ�UHVHDUFK�KDV�\HW�WR�IXOO\�DQDO\]H�WKH�VSHFLÀF�ZD\V�WHDFKHUV�QDYLJDWH�
these classroom challenges amidst constant political and security pressures.

Beyond academic oversight, Masarwa (2022) observes that Israel has involved 
the Shin Bet (Shabak)1 in the educational process, requiring security clearance for 
the appointment of both principals and teachers. This has noticeably escalated the 
pressure on the workforce. While the researcher notes that Masarwa’s work on 
«creeping Israelization» highlights this security intervention, it tends to overlook the 
VSHFLÀF�FRXQWHU�VWUDWHJLHV�WHDFKHUV�XVH�WR�FLUFXPYHQW�WKHVH�SROLFLHV��2WKHU�OLWHUDWXUH��
VXFK�DV�4DGDK·V�VWXG\��LGHQWLÀHV�VHYHUDO�©KLGGHQª�WDFWLFV��VXFK�DV�SURYLGLQJ�QHXWUDO�
responses during security interviews, utilizing informal recruitment networks, and 
FRQGXFWLQJ� OHVVRQV�EH\RQG�RIÀFLDO� VXUYHLOODQFH� �4DGDK���������+RZHYHU�� VFKRODUV�
like Jaber (2020) caution that these strategies, while effective in the short term, are 
QRW�D�VXVWDLQDEOH�VROXWLRQ��$V�,VUDHOL�DXWKRULWLHV�UHÀQH�WKHLU�VXUYHLOODQFH�PHWKRGV��WKH�
legal and professional risks for teachers continue to grow.

In this context, recent debates in the Israeli Knesset indicate a further escalation 
in policies targeting Palestinian teachers. Proposals have been introduced aimed 

1 7KH� 6KLQ� %HW� �,VUDHOL� 6HFXULW\� $JHQF\�� LV� ,VUDHO¶V� LQWHUQDO� VHFXULW\� DQG�
LQWHOOLJHQFH� VHUYLFH�� ,W� RSHUDWHV� XQGHU� WKH� DXWKRULW\� RI� WKH� 3ULPH� 0LQLVWHU¶V�
2I¿FH� DQG� LV� SULPDULO\� UHVSRQVLEOH� IRU� LQWHUQDO� VHFXULW\� PDWWHUV�� ,WV� VWDWHG�
GXWLHV� LQFOXGH� FRXQWHULQJ� ZKDW� LW� GH¿QHV� DV� ³VHFXULW\� WKUHDWV�´� VXFK� DV�
PLOLWDQW� DFWLYLWLHV�� HVSLRQDJH�� DQG� DWWHPSWV� WR� GHVWDELOL]H� DUHDV� XQGHU� ,VUDHOL�
FRQWURO�� 7KH� DJHQF\� LV� DOVR� UHVSRQVLEOH� IRU� LQWHOOLJHQFH� JDWKHULQJ�� VHFXULW\�
LQYHVWLJDWLRQV��DQG�WKH�SURWHFWLRQ�RI�VHQVLWLYH�SHUVRQV�DQG�IDFLOLWLHV��$FFRUGLQJ�
WR� WKH� DJHQF\¶V� RI¿FLDO�ZHEVLWH�� LWV�PLVVLRQ� LV� ³WR� SURWHFW� WKH� VHFXULW\� RI� WKH�
6WDWH� RI� ,VUDHO�� WR� WKZDUW� DQG� SUHYHQW� WHUURULVW� DQG� VXEYHUVLYH� DFWLYLWLHV�´� DQG�
LW� RSHUDWHV� ZLWKLQ� D� OHJDO� IUDPHZRUN� XQGHU� GLUHFW� JRYHUQPHQWDO� DXWKRULW\� 
,VUDHOL� 6HFXULW\�$JHQF\� �6KLQ� %HW� �� ,6$��� ³$ERXW� WKH� ,6$�´� RI¿FLDO� ZHEVLWH��
KWWSV���ZZZ�VKDEDN�JRY�LO�HQ�DERXW�DERXW�

https://www.shabak.gov.il/en/about/about/
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at tightening security oversight over recruitment procedures and institutionalizing 
the requirement of prior security clearance as part of hiring processes. During a 
session held on 20 December 2024, chaired by Member of Knesset Avichai Boaron, 
Palestinian teachers were broadly characterized (estimated at 90%) as “terrorists,” 
with accusations that they disseminate anti-Israel ideology. The discussion further 
called for increased security monitoring and for the formal and direct integration of 
the Israeli Security Agency into teacher recruitment mechanisms (Knesset, 2024).     

These developments suggest that security involvement in the education sector may 
already exist in a less formalized or less publicly acknowledged manner, while 
current legislative debates seek to transform such involvement into an explicit and 
institutionalized framework within state procedures. Accordingly, a distinction can 
be made between an existing level of indirect or partially covert security engagement 
and an emerging process of formalization and overt incorporation of security 
structures into educational employment systems. In contrast, al-Ju’beh (2014) argues 
that Palestinian society, particularly through parents’ committees, continues to play 
a crucial role in sustaining informal educational initiatives. These initiatives include 
organizing activities and events that reinforce national identity, thereby constituting 
a form of community-based steadfastedness (sumud) against attempts to regulate or 
monopolize the educational sphere.

6LPLODUO\��0DQVRXU��������DUJXHV�WKDW�WKH�LQWHQVLÀFDWLRQ�RI�,VUDHOL]DWLRQ�KDV�PRYHG�
beyond the curriculum, driving teachers to forge deep partnerships with the local 
FRPPXQLW\�WR�ÀOO�WKH�UHVXOWLQJ�HGXFDWLRQDO�JDSV��7KLV�KDV�OHG�WR�DQ�DFDGHPLF�GHEDWH�
over whether these community-based strategies can provide a sustainable form of 
resistance in the face of ongoing escalation. The following section examines the 
VSHFLÀF�PHFKDQLVPV�RI�WKHVH�SDUWQHUVKLSV�DQG�KRZ�WHDFKHUV�OHYHUDJH�FRPPXQLW\�WLHV�
to counter educational Israelization.

The Role of Teachers in Building Community Partnerships Against Israelization
As Israelization policies in Jerusalem have ramped up, the role of Palestinian teachers 
has expanded from traditional instruction to the cultivation of community-wide 
partnerships aimed at preserving national identity and resisting the imposition of 
Israeli curricula. Al-Haj (as cited in Mi’ari, 2013) describes this resistance as a series 
of informal strategies, such as the subtle integration of Palestinian history into lessons 
and the organization of extracurricular activities that foster cultural belonging. Al-
+DM� ������� IXUWKHU� QRWHV� WKDW� WKH� ,VUDHOL� 0LQLVWU\� RI� (GXFDWLRQ� H[HUWV� VLJQLÀFDQW�
pressure on schools through the threat of license revocation and funding cuts. In 
response, teachers have adopted informal educational programs—often with direct 
parental support—to maintain the integrity of the original curriculum and encourage 
critical thinking.
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Qadah (2023) emphasizes that the success of these initiatives hinges on a genuine 
SDUWQHUVKLS�EHWZHHQ�HGXFDWRUV�DQG�IDPLOLHV��RIWHQ�PDQLIHVWHG�WKURXJK�ÀQDQFLDO�DQG�
moral support campaigns that bolster the school’s ability to resist external pressure. 
+RZHYHU�� *KDEDUL\D� ������� SRLQWV� RXW� WKDW� WKH� ODFN� RI� D� FRPSUHKHQVLYH�� XQLÀHG�
DOWHUQDWLYH�FXUULFXOXP�UHPDLQV�D�VLJQLÀFDQW�FKDOOHQJH�LQ�WKH�VWUXJJOH�DJDLQVW�LPSRVHG�
frameworks. This suggests a need for a more holistic approach to ensure the long-
term sustainability of such resistance. Consequently, academic discourse is now 
focused on whether these teacher-community alliances can offer a viable, long-term 
model of educational resistance amidst tightening restrictions and escalating Israeli 
intervention.

The Importance of Social Initiatives in Limiting Israelization
A study by UNESCO underscores the vital role community initiatives play in bolstering 
Palestinian national identity through activities such as poetry evenings, musical 
HYHQWV��DQG�ÀQH�DUWV�H[KLELWLRQV��:LWKLQ�WKLV�IUDPHZRUN��3DOHVWLQLDQ�WHDFKHUV�DFW�DV�
essential bridges to the local community, coordinating efforts to integrate these social 
initiatives directly into the educational process by bringing them into the classroom 
(UNESCO, 2022). In a similar vein, the Parents’ Committee of Al-Iman Schools 
expresses a view shared by the author regarding the limited role of the Palestinian 
Authority, which they argue is restricted to monitoring and issuing condemnations 
without providing actual support to the schools. The committee emphasizes that 
resisting Israelization policies often falls upon the individual initiatives of private 
school owners, while teachers shoulder the primary burden of protecting national 
identity. As the committee aptly put it: «There is no fear for our children as long as 
the teacher is Palestinian» 1(Al-Iman Schools Parents’ Committee, 2023, p12-). In 
WKH� DEVHQFH� RI� RIÀFLDO� LQVWLWXWLRQDO� EDFNLQJ��3DOHVWLQLDQ� HGXFDWRUV� UHO\� KHDYLO\� RQ�
extracurricular activities to cultivate national identity and resist Israelization. The 
following section explores how these activities serve as a defense against Israeli 
policies within the schools.

Extracurricular Activities as a Tool of Resistance
Extracurricular activities have emerged as a primary mechanism for countering 
Israelization, as they foster cultural belonging and historical awareness among 
students. The Arab Educational Council notes that these programs provide a space 
to present a national narrative that runs parallel to the Israeli curriculum, thereby 
preserving the collective Palestinian consciousness. However, these activities face 
VLJQLÀFDQW�KXUGOHV�GXH�WR�,VUDHOL�UHVWULFWLRQV�RQ�IXQGLQJ�DQG�WKH�LPSRVLWLRQ�RI�ULJRURXV�
censorship (Arab Educational Council, 2010).

1���$O�,PDQ�6FKRROV�3DUHQWV¶�&RPPLWWHH����������Education: The silent war in Jerusalem��5HWULHYHG�
IURP� KWWSV���ZZZ�MQDJHQF\�QHW�HQBXV������

https://www.jnagency.net/en_us/3816/
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Among the activities designed to strengthen identity and collective memory 
against Zionist narratives are:
First: National, Cultural, and Artistic Activities
Research by Peled-Elhanan (2012) indicates that Israeli curricula do more than just 
omit the Palestinian narrative; they actively distort the image of Palestinians, portraying 
them as a security threat. This environment compels teachers to adopt alternative 
strategies to reinforce national identity, such as organizing poetry competitions, art 
exhibitions, and musical performances that celebrate Palestinian heritage. Zahdeh 
(2016) agrees, noting that cultural events are a cornerstone of resistance, particularly 
JLYHQ�WKH�ODFN�RI�DQ�HIIHFWLYH�RIÀFLDO�UROH�IRU�WKH�3DOHVWLQLDQ�$XWKRULW\�LQ�-HUXVDOHP�

Similarly, Ibrahim (2020) highlights the «dual narratives» students face—the imposed 
Zionist version versus the national version provided by teachers and the community. 
Commemorating national events like Land Day and the Nakba is a crucial extension of 
these efforts, playing a decisive role in strengthening national belonging and resisting 
the internalization of Israeli narratives. This makes such activities an inseparable part 
of cultural resistance within the school system.

7KHVH�ÀQGLQJV�DOLJQ�ZLWK�$OD\DQ·V��������VWXG\��ZKLFK�GHPRQVWUDWHV�WKH�LPSRUWDQFH�
of national activities in reconnecting students with their Palestinian heritage. These 
events are not merely about reviving collective memory; they function as a mechanism 
for anchoring national identity in the face of Israelization attempts. Based on these 
studies, the author maintains that such activities heighten students’ awareness 
of their history and cultural legacy, making them more deeply connected to their 
educational and social environments. alongside cultural events, the promotion of the 
Arabic language serves as a key tool of resistance through literary competitions and 
discussion circles that solidify the use of the language within the system and push 
back against attempts to marginalize it.

Second: Strengthening the Arabic Language
7R� FRXQWHU� WKH� LPSRVLWLRQ� RI� +HEUHZ�� ,EUDKLP� ������� FRQÀUPV� WKDW� OLQJXLVWLF�
DFWLYLWLHV³VXFK�DV�OLWHUDU\�FRPSHWLWLRQV�DQG�ODQJXDJH�FOXEV�PLWLJDWH�WKH�LQÁXHQFH�RI�
the Israeli curriculum on students’ linguistic consciousness. The Al-Haq Foundation 
(2021) supports this view, highlighting the role of such activities in resisting 
©+HEUDL]DWLRQ�ª�7KHVH�HIIRUWV�DUH�QRW�FRQÀQHG�WR�WKH�VFKRROV�WKHPVHOYHV�EXW�H[WHQG�
into «popular education» initiatives, opening the door for further study into how 
community partnerships preserve cultural heritage.

Third: Popular Education and Community Partnerships
Ghabariya (2021) points out that popular education—a model famously utilized by 
teachers during the First Intifada—remains an effective tool for bypassing Israeli 
restrictions. Today, this model is employed to organize workshops and awareness 
programs in partnership with the local community to confront Israelization.
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7KLV�UHYLHZ�FRQFOXGHV�E\�UHDIÀUPLQJ�WKH�SLYRWDO�UROH�WKDW�FRPPXQLW\�SDUWQHUVKLSV�
play in strengthening resistance to educational Israelization. Reports from Al-Haq 
(2021) suggest that these partnerships empower students to develop the critical tools 
QHFHVVDU\�WR�FKDOOHQJH�WKH�LQÁXHQFH�RI�,VUDHOL�FXUULFXOD��FUHDWLQJ�VXSSRUWLYH�OHDUQLQJ�
environments outside the formal school structure. In this context, the Palestinian 
teacher emerges as the central actor in activating these partnerships, leading and 
organizing extracurricular activities that transcend the classroom to foster national 
identity and cultural awareness. The literature demonstrates that these activities are 
not merely a pedagogical supplement; they are a strategic extension of educational 
resistance, serving as alternative spaces for the reproduction of national knowledge. 
Consequently, teacher-led extracurricular activities represent one of the most effective 
paths for resisting educational hegemony, especially given the structural and political 
challenges facing the Palestinian educational environment in East Jerusalem.

Hypothesis and Counter-Hypotheses
Much of the existing literature has discussed Israel’s stance on education in Jerusalem, 
identifying it as a primary battleground between Palestinians and the Israeli occupation 
authorities, who seek to impose Israelized curricula to alter students’ consciousness 
and national identity. In light of this, the present study adopts one central hypothesis 
while rejecting two others that are inconsistent with the reality presented here.

The fundamental question remains: to what extent can the efforts of Palestinian 
teachers help reduce the impact of curriculum Israelization? To address this, the study 
tests a primary hypothesis: that the efforts of Palestinian teachers in East Jerusalem 
effectively mitigate the impact of Israelized curricula on student consciousness, not 
only through classroom strategies but by acting as cultural mediators between the 
school and the community.

A second counter-hypothesis suggests that resistance to Israelization is not the sole 
SURYLQFH�RI�WHDFKHUV��EXW�H[WHQGV�WR�RWKHU�LQÁXHQWLDO�DFWRUV��(DVW�-HUXVDOHP�VFKRROV�
DFURVV�YDULRXV�FDWHJRULHV�SOD\�D�VLJQLÀFDQW�UROH�LQ�FRXQWHULQJ�2FFXSDWLRQ�SROLFLHV��
for instance, some private and Waqf (religious endowment) schools actively limit 
the use of Israelized curricula by adopting Palestinian or international alternatives. 
Meanwhile, parochial and religious schools strive to bolster national education 
despite the pressures they face, making the school environment itself a key factor in 
mitigating the impact of Israelization.

Furthermore, a third counter-hypothesis posits that the cohesive nature of 
Jerusalemite society, coupled with its overt rejection of Occupation policies, provides 
a supportive framework for resisting Israeli curricula. Local families and institutions 
work to reinforce students’ cultural and national identity, which in turn diminishes the 
LQÁXHQFH�RI�,VUDHOL]HG�FRQWHQW�ZLWKLQ�WKH�VFKRRO�VHWWLQJ�

Despite these arguments, the primary hypothesis remains the most compelling. The role 
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of Palestinian teachers extends far beyond the mere delivery of academic content; they 
are the agents who cultivate critical thinking. This is supported by Qadah (2022), who 
notes that despite the immense pressure from Occupation authorities, teachers have 
VXFFHVVIXOO\�H[HUWHG�D�SRVLWLYH�LQÁXHQFH�WKURXJK�LQQRYDWLYH�LQVWUXFWLRQDO�VWUDWHJLHV�
and the use of cultural and artistic activities to strengthen national consciousness. 
7KLV� LQWHUVHFWLRQ� ZLWK� *KDEDUL\D·V� ������� VWXG\³ZKLFK� FRQÀUPV� WKDW� WHDFKHUV�
continue to play an active role in confronting curriculum Israelization through these 
PHWKRGV³IXUWKHU�UHLQIRUFHV�WKH�SULPDU\�K\SRWKHVLV��0RUHRYHU��WKH�ÀQGLQJV�RI�WKLV�
study suggest that while the roles of schools, local communities, and political or 
religious forces are important, they are less effective than the role of the teacher. This 
is because these other frameworks tend to have an indirect impact, whereas teachers 
engage directly and daily with students in the classroom, positioning them as the 
FHQWUDO�DFWRUV�DQG�WKH�ÀUVW�OLQH�RI�GHIHQVH�DJDLQVW�,VUDHOL�HGXFDWLRQDO�SROLFLHV�

Teacher testimonies further support this view. As one history teacher remarked: 
«Teaching today has become more than just the transfer of knowledge; it is a tool 
for cultural steadfastness» (Personal Interview, 2024). To maintain ethical standards, 
WKH�SDUWLFLSDQW·V� LGHQWLW\�KDV�EHHQ�NHSW�FRQÀGHQWLDO��$GGLWLRQDOO\�� UHSRUWV� IURP�WKH�
$O�+DT�DQG�$O\DQ·V�ÀHOG�VWXG\�LQGLFDWH�WKDW�WHDFKHU�OHG�DFWLYLWLHV�KDYH�FRQWULEXWHG�
to a 40% increase in the proportion of students who reject the Israelized curriculum 
(Al-Haq, 2021; Alyan, 2022).

Proposed Research Methodology
This study utilizes a qualitative methodology, as it is the most effective approach 
for deconstructing complex colonial phenomena and understanding the underlying 
educational and cultural dimensions of educational Israelization in East Jerusalem. In 
this research, the qualitative method is treated not merely as a tool for data collection, 
EXW�DV�D�ÁH[LEOH��FULWLFDO�SUDFWLFH�WKDW�DOORZV�IRU�WKH�SURGXFWLRQ�RI�LQ�GHSWK�NQRZOHGJH�
through direct interaction with educational actors—primarily Palestinian teachers—
within a highly sensitive political and security context.

This approach aligns with the perspective of Gerring (2006), who emphasizes the 
importance of qualitative methods and case studies in uncovering causal mechanisms 
and understanding complex social contexts. Such contexts cannot be reduced to 
TXDQWLWDWLYH�DSSURDFKHV��SDUWLFXODUO\�LQ�HGXFDWLRQDO�HQYLURQPHQWV�GHÀQHG�E\�XQHTXDO�
power dynamics, such as those found in East Jerusalem.

Study Design: Qualitative Case Study
The study employs a within-case study design combined with a crucial case study 
approach to analyze the experiences of Palestinian teachers within two school 
environments subject to direct Israeli educational policies. This design allows for 
a focused examination of how teachers interact with Israelization policies within 



143

Al-Maqdissiyah - Issue 3 in English - Spring 2026

D�VSHFLÀF�VSDWLDO�DQG�WHPSRUDO�FRQWH[W��ZKLOH�KLJKOLJKWLQJ�YDULDWLRQV�LQ�SDWWHUQV�RI�
resistance and compliance both within a single school and across different institutions.

Study Field and Case Selection
The study focuses on two schools in East Jerusalem:

1. J/M Boys’ School: A government school under the jurisdiction of the Israeli 
Ministry of Education.

2. R/W Girls’ School in Beit Hanina: A private school operating under the 
supervision of the Jerusalem Municipality.

These two schools were selected because they operate within a mixed educational 
system that offers both the Israeli Bagrut and the Palestinian Tawjihi. This makes them 
ideal models for understanding the impact of Israelization policies on educational 
practices and student national identity, as well as for analyzing the differences in how 
government and private schools strategize in response to these policies (Jerusalem 
Municipality, 2024).

Study Sample
The sample consists of a selected group of male and female teachers from the 
aforementioned schools who have direct experience teaching either the Israeli or the 
integrated curricula. The sample included:

• Seven teachers from the boys’ school.

• Three teachers from the girls’ school.

3DUWLFLSDQWV�ZHUH�VHOHFWHG�EDVHG�RQ�VSHFLÀF�FULWHULD�

• Teaching experience within the Jerusalem context.

• Direct involvement in teaching the mandated curricula.

• :LOOLQJQHVV�WR�SDUWLFLSDWH�LQ�WKH�UHVHDUFK�XQGHU�FRQGLWLRQV�RI�FRQÀGHQWLDOLW\�DQG�
ethical protection.

Data Collection Tools
The research relied on several qualitative tools, including:

1. Semi-structured interviews with teachers, focusing on:

• Their daily experiences dealing with Israelized curricula.

• Their pedagogical strategies for resistance or adaptation.

• Their perceptions of how educational policies affect students.

2. Direct and participant observation, drawing on the researcher’s prior 
experience working in schools under the Ministry of Education. This provided 
a deep understanding of how educational policies are implemented and their 
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impact on the school environment.

3. Digital source analysis��ZKLFK�LQYROYHG�H[DPLQLQJ�WKH�VFKRROV·�RIÀFLDO�VRFLDO�
PHGLD�SDJHV�DV�VSDFHV�WKDW�UHÁHFW�HGXFDWLRQDO�GLVFRXUVH��H[WUDFXUULFXODU�DFWLYLWLHV��
and community engagement strategies.

Data Analysis
Qualitative data was processed using thematic analysis through the following steps:

1. Transcribing the interviews.

2. Coding the data according to themes derived from the theoretical framework 
(e.g., Israelization, silent resistance, compliance).

3. Comparing cases to identify patterns of similarity and difference.

7R�HQVXUH�WKH�FUHGLELOLW\�RI�WKH�ÀQGLQJV��WKH�VWXG\�HPSOR\HG�

• Methodological triangulation between interviews, observation, and digital 
sources.

• Repeated analytical review of the data to ensure internal consistency.

• Ethical Considerations
• Given the sensitive political and security landscape in East Jerusalem, the 

research adhered to strict ethical standards:

• The identities of all participants were concealed, and pseudonyms or codes were 
used instead.

• 7R�SURWHFW� WKH� VDIHW\� RI� DOO� WKRVH� LQYROYHG�� WKH� QDPHV�RI� VFKRROV� DQG� VSHFLÀF�
details that could expose participants to professional or security risks were 
omitted.

• The researcher secured informed verbal consent from all participants before 
conducting interviews, ensuring they clearly understood the study’s objectives 
and boundaries.

Research Constraints
7KH�VWXG\�IDFHG�VLJQLÀFDQW�ÀHOG�DQG�VHFXULW\�FRQVWUDLQWV��LQFOXGLQJ�UHVWULFWHG�DFFHVV�
to certain educational settings and movement limitations within Jerusalem. While 
WKHVH� IDFWRUV� LQÁXHQFHG� WKH� VDPSOH� VL]H� DQG� WKH� VFRSH�RI� GLUHFW� REVHUYDWLRQ�� WKH\�
did not undermine the study’s ability to provide a profound qualitative analysis of 
teachers’ experiences and their strategies for confronting Israelization.

,Q�WKLV�FRQWH[W��WKH�FDOO�IRU�IXUWKHU�ÀHOG�UHVHDUFK�LV�QRW�DQ�DGPLVVLRQ�RI�LQFRPSOHWH�
GDWD�RU�SURFHGXUDO�ÁDZV��UDWKHU��LW�LV�D�VFLHQWLÀF�FRQFOXVLRQ�GUDZQ�IURP�WKH�VWXG\·V�
ÀQGLQJV��,W�XQGHUVFRUHV�WKH�YLWDO�LPSRUWDQFH�RI�GHHSHQLQJ�RXU�XQGHUVWDQGLQJ�RI�WKHVH�
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pedagogical practices and developing sustainable support frameworks for Palestinian 
WHDFKHUV�DV�,VUDHOL�LQWHUYHQWLRQV³WLHG�WR�ÀYH�\HDU�SODQV�DQG�HGXFDWLRQDO�VXUYHLOODQFH�
policies—continue to escalate. Consequently, by adopting a qualitative and case-study 
DSSURDFK��WKLV�UHVHDUFK�KHOSV�ÀOO�FULWLFDO�JDSV�LQ�FRQWHPSRUDU\�OLWHUDWXUH��SDUWLFXODUO\�
regarding the 2023–2024 period, which has seen varying degrees of attention in legal 
and analytical scholarship (Masarwa, 2022; Muftah, 2021).

'HÀQLWLRQV�DQG�,QGLFDWRUV

This section conceptualizes the shifting role of teachers in these schools, moving 
IURP�PHUH�FRQYH\RUV�RI�LQIRUPDWLRQ�WR�LQÁXHQWLDO�DFWRUV�DQG�UHVLVWRUV�LQ�WKH�IDFH�RI�
FXUUHQW�HYHQWV��,W�FODULÀHV�ZKDW�LV�PHDQW�E\�HGXFDWRUV�DV�©SURGXFHUV�RI�NQRZOHGJHª�
RU� ©UHVLVWRUVª� RI� WKHVH� SROLFLHV� DQG� LGHQWLÀHV� WKH� LQGLFDWRUV� XVHG� WR� WUDFN� WKH�
implementation of such strategies.

Dependent Variable: The Role of Teachers in Mitigating the Impact of the Israeli 
Curriculum on Palestinian Students. This role is manifested through pedagogical 
strategies and resistant cultural practices that blend liberatory education with silent 
resistance. These efforts aim to foster critical consciousness and national identity 
among students operating under Israeli hegemony.

The indicators for the roles performed by Palestinian teachers in East Jerusalem 
schools are as follows:

1. Knowledge Production and Engagement with the Imposed Curriculum. 
This component refers to the ability of Palestinian teachers to develop alternative 
HGXFDWLRQDO� PDWHULDOV� DQG� OHVVRQ� SODQV� WKDW� UHÁHFW� 3DOHVWLQLDQ� FXOWXUH� DQG�
heritage. This transforms them into producers of knowledge rather than passive 
transmitters. This role is measured by the quantity and quality of national 
educational materials produced, particularly in journalism, history, and religion 
classes (Masarwa, 2022).

2. Cultural Resistance. This refers to the teacher’s role in organizing extracurricular 
activities that bolster national identity, providing an educational alternative to the 
PDQGDWHG�,VUDHOL�SROLFLHV��,WV�VLJQLÀFDQFH�OLHV� LQ� WKH�VWUDWHJLF�XVH�RI�HGXFDWLRQ�
as a tool of resistance, measured by the nature of non-classroom activities that 
enhance students’ sense of cultural belonging (Ghoul, 2022).

3. Interaction with the Educational Environment. This concept describes how 
Palestinian teachers respond to the pressures and policies imposed by Israeli 
DXWKRULWLHV�E\�GHYHORSLQJ�LQQRYDWLYH�WHDFKLQJ�PHWKRGV��7KLV�LQWHUDFWLRQ�UHÁHFWV�
the educators’ capacity to adapt to a challenging environment and utilize education 
as a form of resistance. It can be assessed by analyzing the resistant content 
provided by teachers and the extent to which it bypasses imposed restrictions 
during the delivery of the curriculum (Ghabariya, 2022).
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4. Promoting Critical Thinking and Utilizing Technology to Support Resistant 
Education. This aspect focuses on the teacher’s role in encouraging students 
to critically analyze curriculum content within the context of their lived reality, 
thereby strengthening their capacity for intellectual and liberatory engagement. 
This is measured through the evaluation of student projects, class discussions, 
and the employment of digital tools as means of resistance and liberation (Freire, 
1970; Qudah, 2022).

Case Study: A Comparison of the J/M Boys’ School and the R/W Girls’ School 
in Mitigating the Impact of the Israeli Curriculum
This section provides an analytical case study focusing on the policies implemented 
by Israeli occupation authorities between 2015 and 2024, examining their impact 
RQ� WKH� FXUULFXOD� RI� (DVW� -HUXVDOHP� VFKRROV�� ,W� VSHFLÀFDOO\� KLJKOLJKWV� WKH� UHVLVWDQW�
role played by Palestinian teachers, with a particular focus on J/M Boys’ Secondary 
School and R/W School.

This case study offers an analytical framework for understanding the transformations 
within East Jerusalem’s education sector from 2015 to 2018—a pivotal phase that 
preceded the expansion of Israeli Five-Year Plans. This period saw a surge in political 
and administrative interference in Palestinian schools, directly affecting educational 
practices and the status of Palestinian students within the system. 

The Tenure of Naftali Bennett as Minister of Education (2015–2018)
This era was marked by intense security and political escalation, followed by a 
concentrated effort to expand «Israelization» after 2015. This was evidenced by the 
policies of the Israeli Ministry of Education, which imposed strict censorship on East 
Jerusalem curricula and tightened restrictions on the pedagogical methods used by 
Palestinian teachers (Masarat, 2019).

In a notable press statement, Bennett asserted: «The time has come to teach the Israeli 
FXUULFXOXP� LQ�(DVW� -HUXVDOHP� IURP� WKH� HDUOLHVW� JUDGHV�� -HUXVDOHP�PXVW� EH� XQLÀHG�
academically, not just in slogans. The more we rely on the Israeli curriculum, the 
stronger Jerusalem’s educational system becomes and that is how we build a shared 
future» (Haaretz, 2021).

These remarks underscore the Israeli objective of securing total control over the 
HGXFDWLRQDO� SURFHVV� LQ� -HUXVDOHP�� D� JRDO� UHÁHFWHG� LQ� WKH�PRGLÀFDWLRQV� WKH� ,VUDHOL�
Ministry of Education forced upon the curricula. Research indicates the Ministry 
GHVLJQHG� FRXUVHV� VSHFLÀFDOO\� WR� UHVKDSH� WKH� SROLWLFDO� FRQVFLRXVQHVV� RI� VWXGHQWV� WR�
align with the Zionist narrative, introducing fundamental changes to Arabic language, 
Religious Education, and History textbooks. these revisions promote concepts tailored 
WR�WKH�,VUDHOL�YLVLRQ�RI�WKH�FRQÁLFW��-HUXVDOHP�,QVWLWXWH�IRU�3ROLF\�5HVHDUFK��������
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Assessing Progress During the Bennett Era (2015–2018)
Despite the escalating pressure to enforce the Israeli curriculum between 2015 and 
2018, these attempts failed to achieve a breakthrough in implementation. This can 
be attributed to a complex interplay between the collective rejection of Jerusalemite 
society and the stance of Palestinian teachers, who acted as central agents capable of 
disrupting the path of Israelization within the school.

During this period, organized yet quiet forms of educational resistance emerged, 
led by Palestinian teachers who found themselves on the front lines of the struggle 
over educational content. A testimony from a teacher at J/M Boys’ School captures 
WKLV�VSLULW�RI�GHÀDQFH��KH�UHFRXQWHG�KLV�UHIXVDO�WR�PRGLI\�FRXUVH�PDWHULDOV�WR�LQFOXGH�
terminology aligned with the Israeli narrative, insisting: «If we lose our curricula, we 
lose our memory and our culture entirely.»

This testimony, along with others, demonstrates that the teachers’ stance helped 
sensitize students and parents to the dangers of the Israelized curriculum, serving as a 
pillar for ongoing community rejection. In accordance with ethical research standards, 
this interview was documented with the participant’s identity strictly concealed to 
prevent professional or security repercussions (Personal Interview, M.A., Dec 30, 
2024).

7KLV� UHVLVWDQFH�ZDV�QRW�FRQÀQHG� WR� WKH�FODVVURRP�� LW� VSLOOHG�RYHU� LQWR� WKH�EURDGHU�
social sphere. Local committees emerged as powerful actors in organizing collective 
efforts to oppose the imposed curricula. Notable groups included the Parents’ 
Committee of the Ibrahimieh College, the Union of Parents’ Committees in East 
Jerusalem, and the Al-Bustan Association. These organizations documented the 
changes made to textbooks and issued comprehensive reports that provided teachers 
with practical guidance on how to integrate Palestinian content into their lessons, 
UHÁHFWLQJ� D� V\QHUJ\� EHWZHHQ� HGXFDWLRQDO� DQG� VRFLDO� DFWLYLVP� �$O�+DT�� ������

The actions of the Union of Parents’ Committees in East Jerusalem were particularly 
public and well-organized between 2015 and 2018. In 2017, a large-scale meeting of 
parents and teachers was held at the R/W Girls’ School in Beit Hanina to discuss the 
policies of the Israeli Ministry of Education. During this meeting, a history teacher 
YRLFHG�D�VHQWLPHQW�WKDW�GHÀQHV�WKH�FRUH�RI�WKLV�HGXFDWLRQDO�UHVLVWDQFH��©,I�WKH�ERRNV�
are forced upon us, it is we who interpret them inside the classroom.»

This testimony, gathered during qualitative research interviews, highlights how the 
teacher’s role intersects with organized community action such that the rejection of the 
Israelized curriculum is not merely a rhetorical stance; it is a conscious pedagogical 
practice supported by a social safety net that shields teachers from isolation and 
bolsters their ability to navigate these challenges. This interview was also documented 
ZLWK�IXOO�FRQÀGHQWLDOLW\�UHJDUGLQJ�WKH�SDUWLFLSDQW·V�LGHQWLW\�DQG�ZRUNSODFH��3HUVRQDO�
Interview, H.R., 2024).
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The Five-Year Plan (2018–2023) and Its Implementation
On May 18, 2018, coinciding with the 51st anniversary of the occupation of East 
Jerusalem, the Israeli government sought to tighten its grip on the educational process 
by launching Resolution 3790, known as the Five-Year Plan (2018–2023). Although 
presented as a measure to reduce socio-economic gaps, the plan carried political 
weight aimed at entrenching Israelization in East Jerusalem (Al-Qawasmi, 2021).

Statements by Ze’ev Elkin, the Minister of Jerusalem Affairs responsible for the plan, 
reveal the underlying security dimensions of these policies. He noted: «As the gaps 
between East and West Jerusalem narrow, the cost East Jerusalem residents pay in 
the event of security friction increases, thereby reducing the threat they pose.» This 
UHÁHFWV�D�EURDGHU� ,VUDHOL� VWUDWHJ\�RI�XVLQJ�HFRQRPLF�DQG� VHUYLFH� LPSURYHPHQWV�DV�
tools for political control, tying daily stability to security compliance (Haaretz, 2021).

These policies posed a direct threat to Palestinian cultural and educational identity, 
prompting teachers to develop alternative strategies to counter Israelization within 
the school. This context makes the comparison between the J/M and R/W schools 
particularly illuminating, as they represent contrasting patterns of educational 
resistance: direct confrontation on one hand, and conditional, gradual adaptation on 
the other (Muftah, 2021).

J/M Boys’ School: Resistance Through Education and Community
This school adopted a more resistant posture against the Israeli curricula, relying on 
critical thinking, digital communication with students, and deep engagement with the 
local community. These strategies likely became more pronounced as Israeli pressure 
LQWHQVLÀHG��SDUWLFXODUO\�GXULQJ�WKH������ZDU�RQ�*D]D��PDNLQJ�WKH�VFKRRO�D�SURPLQHQW�
PRGHO�RI�GHÀDQFH�

A case involving a teacher (E.G.) recently transferred between schools serves as a 
revealing example of classroom dynamics under the Israeli curriculum and the high 
level of student awareness regarding its political implications. The teacher described 
how students expressed an immediate understanding of the imposed content, 
questioning whether he would follow the path of previous teachers who taught 
3DOHVWLQLDQ�FRQWHQW�FRYHUWO\�RU�LI�KH�ZRXOG�VWLFN�VWULFWO\�WR�WKH�RIÀFLDO�,VUDHOL�YHUVLRQ�

:KHQ�WKH�WHDFKHU�H[SODLQHG�WKDW�KH�ZRXOG�WHDFK�WKH�RIÀFLDOO\�PDQGDWHG�FXUULFXOXP��
one student responded with sharp irony: «Ah, now we know why they call the people 
of Abu Ghosh spies.» This pointed remark illustrates how the classroom becomes a 
space for social judgment and labeling. Compliance with Israeli educational content 
is reframed as a betrayal of loyalty and belonging, placing the teacher in an incredibly 
delicate position where they must negotiate professional requirements against their 
cultural identity.

This scenario demonstrates that the struggle over the curriculum is about more than 
just textbooks; it extends to the symbolic relationships within the classroom, where 
the teacher themselves becomes a subject of student scrutiny. This testimony was 
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GRFXPHQWHG�ZLWK�VWULFW�DGKHUHQFH�WR�SDUWLFLSDQW�FRQÀGHQWLDOLW\��3HUVRQDO�,QWHUYLHZ��
E.G., 2024).

7KLV� VFHQH� UHÁHFWV� WKH� VWXGHQWV·� DZDUHQHVV� RI� WKH� ,VUDHOL]DWLRQ� SURFHVV� DQG� WKHLU�
rejection of it. It also shows how the teachers at J/M School, despite mounting pressure, 
sought to preserve national identity within the formal system. One successful strategy 
involved using WhatsApp groups as informal channels for student communication, 
which proved particularly effective during the 2023 strike in the village of J/M.

Visual evidence (Figure 2) clearly depicts the nature of the educational strike in Jabal 
Mukaber, where teachers and students publicly rejected the Israeli curriculum; a sign 
H[SUHVVLQJ�WKLV�GHÀDQFH�ZDV�SRVWHG�DW�WKH�VFKRRO�HQWUDQFH��)DFHG�ZLWK�,VUDHOL�SUHVVXUH�
WR� NHHS� VFKRROV� RSHQ�� WHDFKHUV� LPSOHPHQWHG� D� FOHYHU� DOWHUQDWLYH�� WKH\� RIÀFLDOO\�
announced the school was open, but the students were quietly informed not to attend.

This pattern of resistance was not merely an individual act but part of a broader strategy 
to foster critical consciousness. For example, while teaching a lesson on the Palestinian 
Intifada to Tawjihi students, a teacher (M.A.) utilized technology as a tool of resistance, 
instructing students to download the Palestinian history textbook onto their smartphones. 
He explained: «We know students are searched at the school gates, so bringing physical 
books made no sense. The solution was digital copies, allowing them to access national 
knowledge without raising suspicion» (Personal Interview, M.A., 2024).

This approach demonstrates how teachers effectively leverage digital resources to 
circumvent the constraints imposed by the Israeli Ministry of Education. However, 
WKLV� VSHFLÀF�SDWWHUQ�RI� SUDFWLFH�ZDV�QRW� DV� SUHYDOHQW� DW� WKH�5�:�6FKRRO��$W�5�:��
adherence to Israeli curricula was likely much stricter because the school falls 
under the direct supervision of the Jerusalem Municipality. This disparity raises 
DQ�DQDO\WLFDO�TXHVWLRQ� UHJDUGLQJ�ZK\� WKHVH�VWUDWHJLHV�VXFFHHGHG�VSHFLÀFDOO\�DW� WKH�
J/M Boys’ School. It is probable that the robust interaction between teachers and 
the local community was the deciding factor. Ongoing communication with parents’ 
FRPPLWWHHV�VLJQLÀFDQWO\�EROVWHUHG�WKHLU�DELOLW\�WR�FKDOOHQJH�,VUDHOL]DWLRQ�SROLFLHV��D�
dynamic clearly illustrated by the decision to shut down the school for an entire 
academic year (20222023/). This strike eventually forced a settlement that allowed 
the Palestinian curriculum to remain alongside the Israeli Bagrut track (Personal 
Interview, A.A., 2024).

Such interaction was not as powerful in other schools, which may explain the 
variations in how they navigated the Israelization process. In this context, the R/W 
School offers a different model, where teachers faced challenges stemming from much 
more stringent administrative interventions. Consequently, it is essential to examine 
how they responded to these pressures. Their response can be understood through 
the lens of «silent resistance,» where some educators turned to the reinterpretation 
of educational texts, focused on national identity through indirect means, and 
utilized «hidden» instructional strategies. These methods allowed them to preserve 
the Palestinian narrative without inviting a direct confrontation with the mandated 
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policies.

R/W Girls’ School: Partial Compliance and Negotiation
In contrast to the J/M School, the position of the R/W Girls’ School was far more 
complicated due to its direct ties to both the Jerusalem Municipality and the Israeli 
0LQLVWU\�RI�(GXFDWLRQ��%XUGHQHG�E\�KHDY\�ÀQDQFLDO� DQG�DGPLQLVWUDWLYH�SUHVVXUHV��
the school felt compelled to adopt the Israeli Bagrut system. This move sparked 
VLJQLÀFDQW�SXVKEDFN�IURP�SDUHQWV��ZKR�GHPDQGHG�WKDW�WKH�3DOHVWLQLDQ�FXUULFXOXP�EH�
maintained alongside the Israeli track without any reduction in the number of classes 
RIIHUHG��7KH�8QLÀHG�3DUHQWV·�&RPPLWWHH�LQ�(DVW�-HUXVDOHP��������

Facing this reality, teachers were caught in a dilemma: how could they teach the Israeli 
curriculum without becoming conduits for the «Israelization» of their students? One 
solution adopted by several teachers involved the internal reinterpretation of texts 
within the classroom. As one teacher from the school explained: «Even if these books 
are forced upon us, we are the ones who interpret them in class. We try to present the 
FRQWHQW�LQ�D�ZD\�WKDW�GRHV�QRW�FRQÁLFW�ZLWK�RXU�3DOHVWLQLDQ�FRQVFLRXVQHVVª��3HUVRQDO�
Interview, H.R., 2024). This mode of resistance was never easy; many teachers faced 
direct pressure from the school administration, which mandated their enrollment 
in training courses focused on the Israeli curriculum. One teacher recounted: «We 
were ordered to register for a Civics course sponsored by the Jerusalem Municipality. 
The principal personally monitored our commitment to the new content, as it was 
a fundamental condition for the school to continue receiving government funding» 
(Personal Interview, H.R., 2024).

Conversely, there were also efforts within the school to foster a positive view of the 
Hebrew language, framing it as a tool for professional integration. This was voiced 
by a teacher, L.G., originally from the village of Abu Ghosh, who stated: «I am here 
to break the barrier of fear for the students and motivate them to learn Hebrew, as they 
will need it for their psychometric exams and for working within Israel» (Personal 
Interview, L.G., 2024).

The drive toward integration at R/W School was not limited to the curriculum; 
it extended into school events as well. This was most visible during a graduation 
FHUHPRQ\�IRU�VHYHQWK�JUDGH�VWXGHQWV��ZKHUH�WKH�,VUDHOL�ÁDJ�ZDV�UDLVHG�D�FOHDU�VLJQDO�RI�
the school’s commitment to Israeli standards. This act triggered widespread protests 
from both parents and teachers, eventually leading to the principal’s resignation. This 
incident highlights the profound tension that exists between administrative policies 
and the local community, particularly regarding symbols of sovereignty and identity 
(Ultra Palestine, 2023).

This event underscores that the move toward integration into the Israeli system is 
QRW�DOZD\V�D�ZHOFRPH�FKRLFH�IRU�SDUHQWV�RU�WHDFKHUV��7KHUH�LV�RIWHQ�D�VLJQLÀFDQW�JDS�
between what school administrations attempt to impose and the desires of the local 
community. In contrast, the J/M School represents a different model, adopting much 
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more resistant strategies that permeated not just the curriculum but also school events 
and activities.

The Role of Management in Resisting or Entrenching Israelization
The role of the administration proved to be a cornerstone of this steadfastedness 
(sumud). At J/M, the school leadership’s support for national and educational 
activities was vital in confronting Israelization, as they encouraged «Open Days» 
to commemorate events such as the Nakba and Land Day, and other activities that 
likely helped cultivate an educational environment where students’ immunity against 
«Israelization» was strengthened (Al-Araby Al-Jadeed, 2024).

In contrast, the administration at R/W School sought to adapt to Israeli mandates. The 
Jerusalem Municipality and the Israeli Ministry of Education imposed clear conditions 
for continued funding, such as requiring teachers to attend «Civics» training and 
subjecting instructional content to rigorous oversight. This effectively neutralized 
any activity that might have bolstered Palestinian identity within the school grounds.

The Contrast Between the Two Schools and the Risks of National Activism 
Under Surveillance
Despite being fully aware of the potential consequences, the teachers and 
administration at J/M Boys’ School insisted on maintaining national activities, 
such as commemorating Land Day and the Nakba, regardless of the threat of direct 
SXQLWLYH�PHDVXUHV��7KLV�GHÀDQFH�ZDV�VWDUNO\�HYLGHQW�GXULQJ�D�VFKRRO�LQVSHFWLRQ�LQ�WKH�
ÀUVW�VHPHVWHU�RI�WKH�����2025/ academic year, when Israeli police and Ministry of 
(GXFDWLRQ�LQVSHFWRUV�UDLGHG�FODVVURRPV�DQG�FRQÀVFDWHG�HGXFDWLRQDO�PDWHULDOV�RQ�WKH�
pretext of monitoring curriculum compliance. As teacher A.G. noted: «During a visit 
by a Ministry inspector from the Bagrut department, the students openly expressed 
their national positions. This later led to even tighter surveillance of the teachers 
within the school» (Personal Interview, A.G., 2024).

By comparison, the oversight imposed on the R/W School was less confrontational 
in nature but perhaps more profound in its impact. While it lacked the direct security 
raids seen at J/M, the school was subjected to strict administrative monitoring 
through funding conditions that made it more receptive to Israeli policies. Through 
these gradual mechanisms, the educational environment was reshaped without the 
need for the direct friction witnessed at the boys’ school.

7KLV�DQDO\VLV�LV�VXSSRUWHG�E\�WHVWLPRQLHV�IURP�DQ�RIÀFLDO�DW�WKH�0LQLVWU\�RI�6RFLDO�
Affairs responsible for East Jerusalem schools. In keeping with ethical research 
protocols, these statements were documented with the participant’s identity and 
VSHFLÀF�MRE�GHWDLOV�VWULFWO\�FRQFHDOHG��3HUVRQDO�,QWHUYLHZ��0LQLVWU\�RI�6RFLDO�$IIDLUV�
RIÀFLDO�� ������

Despite these differences, both cases reveal a shared core: the pivotal role of the 
teacher as a negotiating agent. Whether through overt confrontation or silent, daily 
practices that permeate the classroom and extracurricular spaces, these educators 
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strive to protect Palestinian content and the cultural identity of their students. This 
intersection of resistance and compliance demonstrates that Jerusalemite schools are 
not merely sites for implementing educational policy; they are dynamic spaces where 
the struggle over knowledge and identity is constantly reproduced.

%DVHG� RQ� WKLV� FRPSDUDWLYH� DQDO\VLV³GUDZQ� IURP� TXDOLWDWLYH� LQWHUYLHZV�� ÀHOG�
observations, and digital source analysis—(Table 1) presents an abridged summary 
of similarities and differences in how these institutions navigate institutional pressure, 
teacher strategies, community involvement, and the impact of these educational 
policies on students. This table does not replace the analytical narrative, but aims to 
condense its conclusions and present them in an organized formula that facilitates 
comparison and supports the conclusions that this study reached.

Table 1: Paradoxes of Continuity and Resistance between J/M School and R/W 
School based on Field Observations

�ŝŵĞŶƐŝŽŶ�ŽĨ��ŽŵƉĂƌŝƐŽŶ .School J./W .School J./A

dǇƉĞ�ŽĨ�^ƵƉĞƌǀŝƐŝŽŶ /ƐƌĂĞůŝ�DŝŶŝƐƚƌǇ�ŽĨ��ĚƵĐĂƟŽŶ /ƐƌĂĞůŝ�DŝŶŝƐƚƌǇ�ŽĨ��ĚƵĐĂƟŽŶ

EĂƚƵƌĞ�ŽĨ�KǀĞƌƐŝŐŚƚ WƌŝǀĂƚĞ�ŽǀĞƌƐŝŐŚƚ�ƵŶĚĞƌ�
ŝŶƐƉĞĐƟŽŶ�ƐƵƉĞƌǀŝƐŝŽŶ

�ŝƌĞĐƚ�ƐĞĐƵƌŝƚǇ�ŽǀĞƌƐŝŐŚƚ�ĂŶĚ�
ŝŶƐƉĞĐƟŽŶ

dǇƉĞ�ŽĨ��ƵƌƌŝĐƵůƵŵ DŝǆĞĚ�/ƐƌĂĞůŝ��ĂŐƌƵƚ�ĂŶĚ�
WĂůĞƐƟŶŝĂŶ�dĂǁũŝŚŝ

DŝǆĞĚ�/ƐƌĂĞůŝ��ĂŐƌƵƚ�ĂŶĚ�
WĂůĞƐƟŶŝĂŶ�dĂǁũŝŚŝ

>ĞǀĞů�ŽĨ�/ŶƐƟƚƵƟŽŶĂů�WƌĞƐƐƵƌĞ ,ŝŐŚ�ĂŶĚ�ĐŽŶĨƌŽŶƚĂƟŽŶĂů ,ŝŐŚ�ĂŶĚ�ĐŽŶĨƌŽŶƚĂƟŽŶĂů
dĞĂĐŚĞƌƐ͛�ZĞƐƉŽŶƐĞ ,ŝŐŚ�ďƵƚ�ŐƌĂĚƵĂů �ŝƌĞĐƚ�ĂŶĚ�ƐŝůĞŶƚ�ƌĞƐŝƐƚĂŶĐĞ

ZŽůĞ�ŽĨ�ƚŚĞ�>ŽĐĂů��ŽŵŵƵŶŝƚǇ �ŽŶĚŝƟŽŶĂů�ĂĚĂƉƚĂƟŽŶ�ĂŶĚ�
ƵŶĚĞĐůĂƌĞĚ�ƌĞƐŝƐƚĂŶĐĞ

�ŝƌĞĐƚ�ƐƵƉƉŽƌƚ�ĂŶĚ�ƉƵďůŝĐ�
ƉƌŽƚĞƐƚƐ

dŽŽůƐ�ŽĨ�ZĞƐŝƐƚĂŶĐĞ �ǆƚƌĂĐƵƌƌŝĐƵůĂƌ�ĂĐƟǀŝƟĞƐ�ĂŶĚ�
ŝŶĨŽƌŵĂů�ĐŽŵŵƵŶŝĐĂƟŽŶ

�ŽŶƚĞŶƚ�ƌĞŝŶƚĞƌƉƌĞƚĂƟŽŶ�ĂŶĚ�
ŝŶĨŽƌŵĂů�ĐŽŵŵƵŶŝĐĂƟŽŶ

/ŵƉĂĐƚ�ŽĨ�WŽůŝĐŝĞƐ�ŽŶ�^ƚƵĚĞŶƚƐ �ĂƵƟŽƵƐ�ĂŶĚ�ŐƌĂĚƵĂů�ĐƌŝƟĐĂů�
ĂǁĂƌĞŶĞƐƐ

,ŝŐŚ�ĂŶĚ�ĐŽŶĨƌŽŶƚĂƟŽŶĂů�
ĐƌŝƟĐĂů�ĂǁĂƌĞŶĞƐƐ

The comparisons presented in this table were constructed through a qualitative 
analysis of data gathered from semi-structured interviews with male and female 
WHDFKHUV� DW� ERWK� VFKRROV�� VXSSOHPHQWHG� E\� ÀHOG� REVHUYDWLRQV� DQG� DQ� DQDO\VLV� RI�
digital records associated with both environments. This data was coded according 
to analytical themes, including the nature of institutional surveillance, teacher 
strategies for dealing with the Israelized curriculum, the role of the local community, 
and the resulting impact of educational policies on the student body. The process of 
comparison between these factors at the two schools contributed to the deducement 
of distinct patterns of resistance and compliance, which are summarized in the table 
DV�D�FRQFHSWXDO�V\QWKHVLV�RI�WKH�DQDO\WLFDO�ÀQGLQJV�DQG�LV�LQWHQGHG�WR�FRPSOHPHQW��
rather than replace, the detailed narrative presented in this study.
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Case Study Findings
  The results of this case study demonstrate that Palestinian teachers are the decisive factor 
in countering the «Israelization» of education in East Jerusalem, far outweighing the roles 
RI�WKH�VFKRRO�LQVWLWXWLRQ�RU�WKH�ORFDO�FRPPXQLW\�DV�JHQHUDO�IUDPHZRUNV��7KLV�ÀQGLQJ�UDLVHV�
an important analytical question: why have teachers, rather than institutional structures or 
broader community frameworks, become the decisive factor in this process? The data reveals 
that through their direct, daily interaction with students in the classroom, teachers possess a 
tangible ability to reinterpret educational content and deliver it in a way that fosters critical 
thinking—despite the severe Israeli restrictions and pressures imposed on the educational 
process.

)XUWKHUPRUH�� WKHVH�ÀQGLQJV� UHYHDO� WKDW� WKH�HIIHFWLYHQHVV�RI� WKHVH�SUDFWLFHV�GRHV�QRW� VWHP�
from individual teacher efforts alone. Rather, it relies on a relative integration between the 
teachers’ role and the available administrative and community support, even though this 
VXSSRUW�UHPDLQV�XQHYHQ�DFURVV�GLIIHUHQW�VFKRROV��7KLV�FRQÀUPV�WKDW�WKH�PRVW�VXVWDLQDEOH�IRUP�
of educational resistance is that which bridges daily classroom practice with a supportive 
school and community environment, however minimal that support may be.

7KHVH�ÀQGLQJV�DOLJQ�ZLWK�H[LVWLQJ�OLWHUDWXUH�WKDW�YLHZV�HGXFDWLRQ�LQ�FRORQLDO�FRQWH[WV�DV�D�
FHQWUDO�DUHQD�IRU�WKH�VWUXJJOH�RYHU�NQRZOHGJH�DQG�FRQVFLRXVQHVV��,W�UHDIÀUPV�WKDW�WKH�WHDFKHU�
does not function as a neutral implementer of curricula but as a pedagogical and cultural 
actor who maintains a margin for initiative and resistance within a coercive structure. In 
this context, the practices of teachers in East Jerusalem represent a practical application of 
«liberatory education»—in both its silent and overt forms—by redirecting knowledge rather 
than merely consuming it.

When comparing the results of this study to previous research on Jerusalem’s education, this 
paper stands out by highlighting the internal disparities between schools, rather than treating 
Jerusalemite education as a monolithic entity. The results show that the nature of institutional 
supervision and oversight, along with funding conditions, play a critical role in shaping the 
patterns and boundaries of educational resistance. This intersects with recent studies on the 
LPSDFW�RI�)LYH�<HDU�3ODQV�DQG�ÀQDQFLDO�VXUYHLOODQFH�RQ�(DVW�-HUXVDOHP�VFKRROV�

,Q�WKLV�IUDPHZRUN��WKH�VWXG\�KHOSV�ÀOO�D�UHVHDUFK�JDS�UHJDUGLQJ�WKH�SRVLWLRQ�RI�WKH�3DOHVWLQLDQ�
teacher within this complex equation. It shows that they operate within a complicated 
«negotiated space,» balancing security and administrative pressures on one hand with 
SURIHVVLRQDO�DQG�HWKLFDO�REOLJDWLRQV�WRZDUG�WKHLU�VWXGHQWV�RQ�WKH�RWKHU��7KHVH�ÀQGLQJV�DGG�
an analytical dimension that directly links educational policies, classroom practice, and the 
pedagogical actor within a contemporary colonial context.

Conclusion and Recommendations
This research has examined the Israeli policies seeking to force changes upon the 
curricula in East Jerusalem, alongside the efforts of Palestinian teachers to counter 
them through liberatory educational practices. The study sought to answer how 
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WHDFKHUV�FRQWULEXWH�WR�OLPLWLQJ�WKH�LPSDFW�RI�WKHVH�WUHQGV��WKH�ÀQGLQJV�LQGLFDWH�WKDW�
their role extends beyond traditional instruction to fostering critical consciousness 
among students.

It is evident that the educational process in Jerusalem has transformed into a theater 
of intellectual confrontation. Teachers participate in the reproduction of knowledge 
and the strengthening of cultural belonging through both silent resistance and daily 
pedagogical practices, both inside and outside the classroom. Consequently, the study 
UHDIÀUPV�WKDW�HGXFDWLRQ�LV�QRW�D�QHXWUDO�DFDGHPLF�YHKLFOH�EXW�D�VSDFH�UHÁHFWLQJ�WKH�
political and social challenges facing the city. The research began with the hypothesis 
that Palestinian teachers contribute effectively to mitigating the impact of Israelization 
SROLFLHV³D�SUHPLVH�WKDW�WKH�UHVHDUFK�UHVXOWV�KDYH�FRQÀUPHG�DQG�YDOLGDWHG�

Evidence drawn from interviews and digital sources, including photos and videos, 
has supported this hypothesis. The data showed that the J/M School, for example, 
DGRSWHG� HGXFDWLRQDO�PHWKRGV� WKDW� GLYHUJHG� IURP� WKH�PDQGDWHG� FRQWHQW�� UHÁHFWLQJ�
a clear presence of resistant practices within the educational process. Accordingly, 
WKH�UHVXOWV�FRQÀUP�WKDW�WHDFKHUV�DUH�QRW�PHUH�LPSOHPHQWHUV�RI�FXUULFXOD�EXW�SULPDU\�
actors in shaping student consciousness and strengthening their cultural ties.

This study faced several challenges that affected the depth of the research and data 
accessibility. Most notably, the researcher was barred from entering Jerusalem and 
was unable to obtain a permit to visit the schools. This prevented the conducting of 
interviews within the educational environment itself and limited the use of broader 
direct or participant observation.

Research Recommendations
%DVHG� RQ� WKH� ÀQGLQJV� KLJKOLJKWLQJ� WKH� SLYRWDO� UROH� RI� WHDFKHUV� LQ� FRQIURQWLQJ�
Israelization policies, the study offers the following recommendations:

• At the School Level: Strengthen pedagogical spaces that allow teachers to 
exchange expertise and develop alternative educational strategies, thereby 
bolstering their ability to protect Palestinian content within the classroom.

• At the Community Level: In light of the importance of community support, the 
study recommends enhancing the role of parents’ committees and community 
frameworks in accompanying and supporting teachers—not just during moments 
of protest, but in daily educational work.

• $W�WKH�6FLHQWLÀF�5HVHDUFK�/HYHO��)XWXUH�VWXGLHV�VKRXOG�UHO\�RQ�ÀHOG�UHVHDUFKHUV�
residing in Jerusalem to bypass access restrictions, while providing research 
funding that allows for deeper and more extensive studies.

Furthermore, it is advisable to expand research into the impact of Knesset legislation 
targeting Palestinian teachers and to analyze its repercussions on the educational 
environment and alternative teaching strategies. In this context, exploring the 
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role of non-formal education institutions remains a promising research area for a 
broader understanding of ways to strengthen the Palestinian narrative and cultural 
consciousness amidst current educational and political challenges.

Figure 1: Trends in the number of students enrolled in various educational tracks 
in East Jerusalem schools within the context of «Israelization» policies (Source: 
Masarwa, Creeping Israelization, citing Jerusalem Municipality data, 2022, p. 38).
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Figure 2: A scene from an educational strike at a school in J/M village (2023), 
expressing the rejection of the Israeli curriculum by teachers and students as part of a 
collective pedagogical protest (Source: Documentary material captured by a teacher 
DQG�SURYLGHG�WR�WKH�UHVHDUFKHU�GXULQJ�ÀHOGZRUN��ZLWK�D�FRPPLWPHQW�WR�PDLQWDLQLQJ�
anonymity, 2023).
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