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Abstract

Clinical instructors play a key role in the success of nursing students’ clinical learning, as
well as their ability to link theory and practice. Many studies conducted in different parts
of the world have demonstrated considerable weaknesses in clinical teaching, most of
which have been associated with nursing instructors and clinical training policies. The aim
of the study was to assess the nursing students’ and nursing clinical instructors’
perceptions about the characteristics of an effective clinical instructor and clinical training
policies that may contribute to improving the quality of clinical nursing education at the
colleges that run bachelor of nursing programs in Gaza Strip. A descriptive cross-sectional
analytical design was used. The study population was comprised of clinical instructors and
third and fourth level students at five universities/colleges. Self-administered
questionnaires were distributed. The validity of the questionnaires was tested by five
experts. The reliability of both questionnaires was checked through the pilot study.
Cronbach's alpha was calculated for the two questionnaires by more than 0.7. Data were
analyzed by using Statistical Package for Social Sciences (SPSS) version 23. The study
found there were statistically significant differences between perceptions of nursing
students and perceptions of clinical instructors regarding the characteristics of an effective
clinical instructor and effective clinical training policies. The most effective characteristics
of an effective instructor as perceived by nursing students were professional competence,
communication and training skills. While the most important characteristics of an effective
instructor from the viewpoint of the clinical instructor were professional competence,
communication, and support of the professional growth of students. The most effective
clinical training policies as perceived by nursing students were the appropriate selection of
training site, objective evaluation, adequate clinical hours for clinical courses to achieve
the objectives, appropriate and clear assignments to students in clinical courses and
obvious role of training department in monitoring students' clinical training. While the
most effective clinical training policies as perceived by the clinical instructors were the
role of training department in monitoring of instructors' performance with students must be
clear, objective evaluation, appropriate selection of training site, clear directions about the
objectivity in evaluating students from the clinical department and clarity in the role of
training department about monitoring students' clinical training. The study concluded that
clinical nursing teaching is in need to improve its quality for both, the clinical instructors
and policies.
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Chapter One

Introduction

1.1 Background

Clinical experience is an indispensable component of nursing curricula as it provides real-
life experiences involving actual patients. Clinical learning is considered as the heart of
professional practice bridging the theory-practice divide. The integration of theoretical
knowledge with clinical practice is of vital importance for the development of efficient
professional nurses. Both quality classroom teaching and ability in demonstrating clinical
competence greatly influence the success of graduates of a nursing program (Dasila, et al.,

2016).

Experienced faculty available for clinical teaching is diminishing and many clinical
instructors are employed casually. Poor clinical teacher preparation is therefore seen as a
common problem to effective clinical teaching. These among others have resulted in the
gap existing in nursing theory and practice (Okoronkwo, 2013).

In a study on clinical learning challenges of nursing students, Baraz, et al. (2015) stated
that clinical teaching and learning experiences can be challenging, stressful and
unpredictable, time and energy-wasting, and compromises the quality of teaching and
learning. Furthermore, lronside, et al. (2014) stated that current clinical practice is time and
resource-intensive, and that little is known of whether or not it really contributes to the
achievement of the learning goals of students. Their study findings suggested that the focus
of clinical instructors and students is on the completion of tasks, which overshadows the
more important and complex parts of nursing practice, and which can possibly lead to

graduating low skilled staff who will not be able to practice safely and competently.



