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Abstract

The aim of this study is to investigate the Parenting Styles (PS) and its relations to
emotional and behavioral problemsin preschool children. Descriptive analytical type of
study has been adopted to explore parenting styles (PS) used in the five governorates of
Gaza Strip, with 91% Responding Rate, of total preschool children, N=24911, were
registered in 251 Kinder Garten (KGs) in Gaza Strip, among the total of 361 preschool
children’s parents succeeded to complete two questionnaires, Parental Authority
Questionnaire (PAQ) which measure the parenting style used by the parent who
competed the questionnaires. The second is the Strengths and Difficulties Questionnaires
(SDQ) which measure the five areas representing emotional and behavioral problems
that have been impacted by (PS). The study outcomes indicated that: highest mean
scores goes for authoritative parenting followed by permissive and authoritarian.
Children gender does not have relation with emotional and behavioral problems of the
pre school children as reported by parents. Parents reported both emotional and
behavioral problems, hyperactivity, and conduct problems of the children more
frequently among those who have family members "1-3" but family number did not have
a dignificant relation with the type of parenting style practiced by parents.
Middle area has significant relation with emotional, peer relation, conduct, and with
prosocial, Family income doesnt show significant relation with emotional and
behavioral problems. Authoritative style was found to be of significant value, when
tested against conduct and peer relation problems. Secondary education level which
represents(42.7%) of the study sample, has got significant relation with prosocial
behavior, and basic level (13.0%) has a significant relation with conduct problems. But
basic level has got a significant relation with authoritarian style.Parents age has no
significant relation with preschoolers behavioral problems. Un expectedly, Family
income doesn't show any significant impact on emotional and behavioral items included
in SDQ, according to the study.The study, by the end, has found correlation between
authoritative style and both: peer relations problems and conduct problems of the
preschoolers and with socio-demographic variables.
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Chapter 1
1. Introduction

1.1 Historical background

Interest in children in the early twenties of the last century had been started with
the emergence of laws to protect the child, that interest released its first Declaration
of the Rights of the Child in 1923, and followed by the Geneva Declaration of the

Rights of the Child in 1924 (Brian Harrison 2007).

The General Assembly of the United Nations adopted in 1959 the World
Declaration on the Rights of the Child and the subsequent announcement of the
year 1979 as the International Year of the child. Parent—child relationships and
parenting processes are emerging as potentia life course determinants of health.
Parenting is socially patterned and could be one of the factors responsible for the
negative effects of social inequalities on health, both in childhood and adulthood
(Belsky, et al, 2006). Early childhood, from birth through age six, is a critical time
for children to develop the physical, cognitive, emotional, and social skills that
provide the foundation for lifelong heathy development. (Paula, et a, 2005). This

critical timefor children’s development needs critical nurturing and parenting.

Childhood emotional well-being determines adult emotional well-being. Adult
emotional well-being is the primary determinant of the quality of adult

relationships and therefore of socia well-being in communities and societies.



Developmental psychologists have long been interested in how parents impact
child development. (Kendra Cherry, 2005). During the early 1960s, psychologist
Diana Baumrind conducted a study on more than 100 preschool-age children.
Using naturalistic observation, parental interviews research, she identified four

important dimensions of parenting:

. Disciplinary strategies

. Warmth and nurturance

. Communication styles

. Expectations of maturity and control

Based on these dimensions, Baumrind (1966), suggested that the majority of
parents display one of three different parenting styles. Further research by others
also suggested the addition of a fourth parenting style. (Maccoby & Martin, 1983).
The four styles of parenting that have been described by researchers are

authoritarian, authoritative, permissive and uninvolved parenting.

Conversely, children who share a home and are raised in the same environment can
grow up to have astonishingly different personalities than one another. (Kendra
Cherry, 2010), Based on these dimensions, Baumrind suggested that the majority
of parents display one of three different parenting styles. A child's behavior could
be due to the parenting style (PS) that has been conducted in his family. In Islamic
teaching and instructions related to the parenting and its importance, and in the

heritage of Islamic culture, many highlights and concerns about how to rear the



children properly, both in Quran and Sunna. How to protect children from negative
influences, how to discipline them, and how to deal with parenting issues, Giving
them the praise and respect they deserve in front of others as shown in the
following: Prophet Mohammad was brought a cup and he drank from it. There was
a boy, the youngest of the people, on his right and some elders on his left. He said,
"O young boy, will you alow me to give this to the elders?' The boy said, "I will
not give away my share of your blessings to anyone, O Messenger of Allah. So he
gave the cup to him (Saheeh Al Bukhari). Allah has given the children rights over
their parents, such as education and a good upbringing, spending on their needs,
and treating them fairly. One of the bad social phenomena that are to be found in
some families is the lack of fair treatment towards the children. Some fathers and
mothers deliberately give gifts to some of their children and not others. It is fully
the responsibility of parents for the upbringing of their children held accountable
for negligence in their rights was narrated by Anas that the Messenger peace be
upon him said: “God means what every shepherd been entrusted saved or lose.”

(Saheeh Muslem, 139).

According to the correct view, thisis a haraam action (taboo), unless there is some
justification for it, such as one child having a need that the others do not have, e.g.,
sickness; debt; a reward for memorizing the Qur'an; not being able to find work;
having alarge family; full-time studies, etc. The parent should have the intention —
when giving something to one of his children for a legitimate (shar’iah) reason —

that he will do the same of any of his other children should the need arise. The



general evidence for thisis the ayah (Interpretation of the meaning):
"Bejust: that isnearer to piety; and fear Allah.”

[Qur'an d-Maa’idah 5:8].
The Prophet (peace and blessings of Allah be upon him) said to the man who had
preferred one of his children over others in giving him a gift: "Would you not like
all of them to honor you equally?" (Narrated by Imaam Ahmad, 4/269; Sahih
Muslim, no. 1623). Al-Nu’maan ibn Basheer who said: "My father gave me some
of his weadlth, and my mother ‘Amrah bint Rawaahah said: ‘I will not accept this
until you ask the Messenger of Allah (peace and blessings of Allah be upon him) to
bear witness to it.” So my father went to the Prophet (peace and blessings of Allah
be upon him) to ask him to bear witness to the gift he had given me. The
Messenger of Allah (peace and blessings of Allah be upon him) said to him, ‘Have
you done this for al your children? He said, ‘No.” He said, ‘Fear Allah and treat
all your children fairly.” So my father came back and took back his gift" (Muslim,
no. 1623). Previous excerpts i.e. Islamic instructions and guidance related to the
parenting and rearing of the offspring. Some example show more respect to

children.

A family environment that promotes communication, i.e. talking to each other and
listening to each other helps contribute to the development of the skill of
communication in children. Only by taking time to talk to our children at home,
and in turn listen to them, we can teach them how to communicate. In The

Convention on the Rights of the Child which had been issued in 1989, it contains 3



parts and 54 articles, it has vowed to protect and promote children's rights and
support the growth and development and against al forms and levels of violence
may be directed against him, and included in article 19 of the Convention to protect
the child from all forms of violence and physical and mental abuse, sexua
exploitation and other (UN High Commissioner for Human Rights, November,
2002). Empowering family members to make decisions within guidance teaches

problem solving skills.

Families can work on problem solving by helping teach their children to define the
problem. They can then think of different solutions, evaluate the solutions and
make a plan to carry out a solution to solve the problem. Living a good, moral life
can show children how to behave and help them develop the skill of making sound,
moral decisions. Parents need to set a good example for their children. Children
learn from seeing how their parents treat them, overhearing parents’ interactions
with others and observing what they do in different situations (Sharon L, 2008).
The family generates events that perverts or, rather, be fertile ground for the
deviation of the young is well known that the child is born a blank page and ready
fully to be a good example of life and directed towards the good or evil due to
upbringing or socia environment which is of such elements of personal belief and
behavior, customs and traditions, which casts doubt on al of us as a family ,
individuals, educational institutions, scientific, social and media formidable
responsibilities about our lives and protect their childhood influences from al

malignant behavior (Sharon L, 2008).



1.2 Statement of the problem

Many early childhood parents and educators in Palestine and the Arab world till
put more emphasis on academic attainment with little attention being placed on
behavioral, social and emotional development of the preschoolers. Even though the
early childhood educators, policy makers and parents do not fully understand how
achild's behavioral and emotional development is linked to rearing experience, and
how one affects the other? Preschoolers' parents should understand the importance
of personal, socia and emotional skills that have significance in terms of ther
implications for children current and future success. Therefore, it is now important
to focus a study on the understanding of the main caregivers, mainly parents and
teachers, in the preschool child’s personal, behavioral, socia, and emotiona
development. This combines with the need to learn more about the effect of
parenting style which has been adopted and its impacts on the child’s actual
behavioral, social and emotional traits that arise impact due to the effects of

interactions with parents and their offspring.

1.3 Justification of the study

Palestinian society, like most traditional societies, is largely patriarchal. Fathers are
considered the heads of households, with decision-making authority in family
matters. This authority, however, comes with the responsibility for the family's
economic well-being and security. In this regard, gender roles in Palestinian

society is seen as distinct, but complementary. Women take primary responsibility



for raising the children and maintaining the household. In this role, women serve as
the glue that holds the family together and as the keeper of family bonds and
affinity. Families gather often to share meals, exchange stories and news of loved
ones. Several generations of women typically prepare the meals together, passing
on family recipes and keeping family bonds strong. (IMEU, 2006). Since parents
are the main caregivers in the Paestinian society and the family is the basic
foundation, PS in child rearing is something important because it is going to shape
the child character and his future psychological profile, either conflicts and
overwhelming or stability and well-being will be the outcomes. Application of
parenting style, will determine the characters and the shape of the child's future
psychology profile and the developmental stage the child will engage in ( Eccles, et
al, 1998). Studying the impact of parenting styles among preschoolers, leads us to
scope in a scientific way how PS is being practiced. Even in the street we could
hear people talk about the negative consequences of neglecting the children or

punishing them, but no positive solution could be heard any way.

For instance, whereas Barkley (1991) have speculated that the inattentive,
hyperactive, and impulsive behavior seen in children with Attention Deficit
Hyperactivity Disorder (ADHD), increases parent-child conflict and negative
family communication, Khamis (2006) found that children in the three subtypes of
ADHD reported higher levels of parental psychological maltreatment, gender
inequities, anxiety in proxima home environment (i.e., family ambiance) and lack

of parental support than did non- ADHD children (Davies & Windle, 1997) and



(Scherer, et a. 1996). Punitive parenting characterized by harsh and often erratic
disciplinary actions is associated with children’s internalizing symptoms, including
depressiveness and anxiety (Jenni. A, et al, 2003). Hoping that this study will

enlighten our perception toward better understanding of this attitude.

1.4 Importance of the study,

This study will focus on the following important issues:
1 - To shed light on some types of parental styles used by Palestinian parents and
itsimpacts on children’s behavior.
2 - Importance of parental knowledge and methods of treatment and their impact
on the psychological construction of their children.
3- Importance of clarifying the relationship between parenting and the growth of
behavioral and emotional problems.
4- To highlight Palestinian social institutions, about the consequences of the
behavioral problems resulting from the wrong parenting and its impact on the
child.
5 - The results that may emerge from this study can contribute to the devel opment
of some of the new ideas and solutions that can be used in psychological

counseling and by families for the treatment of behavioral disordersin children.



1.5 Objectives

1.5.1 General objective

To investigate the impact of the applied PS on the preschoolers emotional and
behavioral problems, so as the researcher can understand that relationship and
hopefully be able to insight both parents and teachers about new concepts that

relate to their parenthood and impacts on the target offspring.

1.5.2 Specific objectives

1- To investigate the types of parenting styles.

2- To identify the most common emotional and behavioral problems among the
preschool children.

3- To find the differences in parenting styles according to children emotional and
behavioura problems.

4- Tofind differencesin parenting styles, behavioural and emotional problems and

other sociodemographic variables.

1.6 Resear ch questions

The Research Questions would be identified as follows:

1- What are the most common types of PS used by Palestinian parents living in
Gaza Strip?

2- What are the main common types of emotional and behavioral problems among

the preschoolersliving in Gaza Strip?



3- Is there a significant relationship between parenting styles and preschoolers
behavioral problems?

5- Isthere asignificant relation between preschoolers behavioral problems and
socio-demographic variables of parents?

6- Isthere asignificant relation between parent’s socio-demographic variables and

the adopted parenting style?

1.7 Context of the study

1.7.1- Geogr aphical context

All governorates of Gaza Strip will be included in this study which has been
carried out during the period from February to October, 2010. Six sectors of Gaza
strip were divided as follow: northern region, eastern Gaza, western, middle region,
Khanyounis, and Rafah region. The Gaza Strip has a roughly rectangular territory
surrounding the city of Gaza, wedged between the Mediterranean Sea and Isragl.
To the southwest, it shares about nine-mile border with Egypt. The region has a
long history of occupation by the ancient Egyptians, the Philistines, the Arabs, the
Christian Crusaders, and the Ottomans. After World War |, the Gaza area became
part of the British Mandate of Palestine, and it was administered by Egypt in 1948,
in the aftermath of the first Arab-Israeli war. The area of the Gaza strip is 378 km
square according to the 1949 armistice line. Isradl took control of the region during
the Six-Day War in 1967, along with West Bank, eastern Jerusalem, the Golan
Heights, and the Sinai Peninsula. In 1994, Israel withdrew from parts of Gaza Strip

as part of its obligations under the Oslo Accords (which aso affirmed the rights of



the Palestinians to self- government). The rectangular Gaza Strip is about twenty
eight long and four to nine miles wide. One long side lies along the Mediterranean.
One short, straight end borders Egypt: This follows the border that existed between
Egypt and the British Mandate of Palestine. This border was established after the
first Arab-Israeli War, which also resulted in the creation of Israel. Gaza region
became Egypt's military headquarters during the 1948 conflict, and the narrow
coastal following a decisive Isragli victory—the final position of the military fronts
became what's known as "the Green Line," or the border between the Palestinian

territories (both Gaza Strip and West Bank) and Isragl.

1.7.2 Demogr aphical context

According to 2007 last national census, total population of the residents in Gaza is
1,416,543 with male 718,711 and female 697,832 number of families is 219,220
with average family size 6.5 while the annual growth rate (AGR) was 3.3%. the
percentage of married 49.6% , divorce rate (DR) 0.2% , and the average number of
individual in a room is 2.0 person/room, According to the Ministry of higher
education (MOHE), total preschool children population in 2009-2010 censuses is

24911, 12397 male and 12514 female (PCBS, 2007).

As declared earlier, in the same report on the status and conditions of the children
of Paestine that the age structure of Palestinian society in general and children in
particular indicates that the Palestinian society is still young, where the children

under five years of age accounted for 15.9% of the total population residing in the



Paestinian territories, Dr. Loai Shabana, (2007) head of the Central Bureau of
Statistics PCBS, said in a press release that the number of individuals under the age
of 18 years has reached 1.9 million children representing about 50.9% of the total
population, by 48.0% in the West Bank and 55.6% in Gaza Strip (Pal press, 2008).
As reported by the UN Food and Agricultural Organization, about two-thirds of the
population, 50 percent of whom are under the age of 18 years, are suffering from

food insecurity (Organization of the United Nations Children's Fund 2008).

1.7.3 Educational context

Kindergartens estimated numbers: 251 total: North Gaza 56, west Gaza 36, East
Gaza 35, middle region 35, Khanyounis 43, and Rafah 46. (Scholastic year 2009-
2010). Public, 135 and private 114, and governorate only 2. With total Principals
251, and as many as 1146 female teachers. The total number of its preschoolersis
distributed as follows: North Gaza 6976, East Gaza 3911, West. Gaza 2914, Mid-
region 3423, KY 3980, and Rafah 3707. Total class divisions 1056, as KG1 and
KG2 and the Tota population of al preschool children registered in MOHE is

24911. (MOHE Manual 2010)

1.8 Definitions of terms:

Academic attainment

Excellence in all academic disciplines, in class as well as extracurricular activities.
It includes excellence in sporting, behavior, confidence, communication skills,

punctuality, assertiveness, arts, culture, and the like. Operationally, it’s the degree



of child achievement that satisfies parents.

Anxiety

Anxiety may be defined as a diffuse state (Barney and Kerney, 1988),
characterized by affective experience marked by a significant degree of
apprehensiveness about the potential appearance of future aversive or harmful
events ( Di Tomasso and Gosch 2002). It’s an unpleasant emotion triggered by
anticipation of future events, memories of past events or rumination about the self

(Encyclopedia of Menta Disorders, 2006)

Attachment parenting

The child forms a strong emotional bond with caregivers during childhood with
lifelong consequences. Sensitive and emotionally available parenting helps the
child to form a secure attachment style which fosters a child's socio-emotional

development and well being (Wikipedia, the free encyclopedia, 2009).

Conduct disorder:

According to Evans, (2003), CD is a steady pattern of harming others or their
property, lying, stealing, or breaking societal rules of behavior. Remote instances
of acute behavior, running away, or vandalism is not enough to merit a diagnosis of
CD. it is a behavioral and emotional disorder of childhood and adolescence.
Children with conduct disorder act inappropriately, infringe on the rights of others,

and violate the behavioral expectations of others,( free Dictionary, 2010).



Emotional and behavioral problems

Pattern that occurs in an individua and is thought to cause is tress or disability that
is not expected as part of normal development or culture. l.e. temperament,
conduct, ADHD, fears, lies, and anxiety (Goleman, 1995). The terms emotional
versus behavioral disorders are broadly synonymous with internalizing (e.g.
anxiety), and externalizing conditions (e.g. ADHD) (Fiori et a., 2000) and are

going be used in this study.

Par enting styles (PS)

The act of “parenting” implies an ongoing dynamic bidirectional relationship
between the caregiver and child (Smith, 1997). Parenting has also been defined as
“anything the parent does or fails to do that may affect the child” (Kendziora &
O'Leary, 1993).

Parenting behaviours include: playing, disciplining, teaching, caring for
children’s physical needs and establishing a pleasant emotional environment
(Kendziora & O'Leary, 1993). The operational definition of (PS), that would be
adopted by the researcher in the study, “The way in which parents raise their

children”.

Prosocial behavior “Voluntary behavior intended to benefit another person”. “Pro-
socia” is the opposite of anti-social. Anti-social actions result in others feeling
distant while, while prosocial actions are relationship skills that invite others to feel

positive and seek interaction (Riley, San Juan, et.al, 2008).



Social Competence

Consists of relationship skills. It involves responsiveness, the ability to elicit
positive responses from others; flexibility, including the ability to move back and
forth between primary culture and dominant culture (cross-cultural competence);
and empathy, caring, communication skills, and a sense of humor. Benard (1995)
Operationally: It is the prosocia attitudes that Preschooler acquired for social

activities.

Temperament

Buss and Plomin (1984) define temperament as a set of inherited personality traits
that appear early in life. Operational definition is: A person's natural disposition or

inborn combination of mental and emotional traits.

Conclusion of chapter 1

Parents have some responsibilities which they can never escape from as much as
they bring children into this world. They are responsible for meeting the physical,
socia, emotional, psychological and spiritual needs of their children. Through
proper socialization, they are expected to nurture the children and groom them,
ready for launching them into the society. Importance of parenting in Islam was
mentioned briefly, as a historical background both in Holy Quran and Sunnah.
Unfortunately, some of these parents fail in these responsibilities and rather

encourage some antisocial behaviors in their children. They openly exhibit those



maladaptive behaviors for children to emulate and do not monitor what their
children do. There is therefore the need to arrest these prevailing conditions if the
country is to forge ahead in its sustainable development programs. As future
leaders it is imperative to ‘catch’ the youths when they are young. When children
are well-adjusted and disciplined, the nation, the citizenry and the world at large
will experience peace. Six research questions covering the research title, hopefully

to be answered by the end of the research.



Chapter 11

2.0 Theoretical framework of parenting and related topics

2.1 Parenting styles

Historical context

In most societies, parents have the main responsibility for sociaizing their
children, and thus parents can not avoid having an impact on their children's
personality and character. This section will discuss the conceptualization of
parenting, the four different parenting styles defined by Baumrind (1960) and
Maccoby and Martin (1983), children's Emotional and Behavioral problems as
related to parenting styles, besides many other factors i.e. socio-demographic
factors, and these will be reported along with the sub-scales of Parental Authority
Questionnaires, (PAQ), and Strengths and Difficulties Questionnaires, (SDQ) in

the next chapter.

The foundation of Western parenting typologies used today consists of early factor
analytic studies conducted more than four decades ago. These early factor analyses
identified important parenting dimensions, and this dimensional approach was
widely used in examining socidlization influence (Hart, Newel. 2003). For
instance, Symonds, 1939, identified two parenting dimensions,
acceptance/rgjection and Dominance/submission. Similarly, Schaefer ,1959,
employed two dimensions, love/hostility and autonomy/control, and further

explored parenting styles that varied along those dimensions. While this



dimensional approach was popular and substantialy increased our understanding
of the influence of socialization, those dimensions were largely based on empirical
findings from factor analyses and often lacked a strong theoretical groundwork
(Darling & Steinberg, 1993). Diana Baumrind’s ,1967, 1971, work has been
recognized as a meaningful divergence from the early empirical, factor-analytic
tradition. Her model was more theoretical than earlier ones and elaborated on one

single parenting domain—parental control (Darling & Steinberg, 1993).

In her influential monograph, “Current Patterns of Parental Authority,” Baumrind,
1971, identified three distinct patterns of parental authority: authoritative,
authoritarian, and permissive parental control. Rather than focusing solely on the
amount of parental control like some of the earlier studies on parenting, Baumrind
,1967, 1971, identified “three qualitatively different types of control” (Darling &

Steinberg,1993).

While Baumrind’s typologies derived from her study of various patterns of
parental authority, she found that other parental attributes, such as sociaization
goas and communication skills, were also closely related to the distinction that she
had made among the three patterns of parental control.( Maccoby and Martin’s
,1983) work was influential in linking Baumrind’s typologies back to the earlier
studies on dimensions. (Ai Shibazaki Lau, 2006). They attempted to combine
Baumrind’s approach with a dimensional approach by describing Baumrind’s
parenting styles as a function of two theoretical dimensions. responsiveness, or:

how well the parent is attuned to the child and able to respond to the child’s needs



and interests, and demandingness or. (Control): how much the parent supervises
and disciplines the child and requires obedience and self-control. Based on
differences in the two parental dimensions, four parenting styles were categorized
as authoritative (high responsiveness’ high demandingness), authoritarian (low
responsiveness/ high demandingness), permissive (high responsiveness low
demandingness), and uninvolved (low responsiveness/ low demandingness)
(Maccoby & Martin, 1983). Parenting is usually defined as anything parents do, or
fail to do, that may affect their children. Some conceptualizations make a further
distinction between parenting practices and parenting styles, with parenting
practices (such as discipline) encompassing what parents do (e.g., spank, hug) and
styles implying how parents do it (e.g., with warmth or hostility). Parenting is

associated with both temperament, and child psychopathology . (E.Flouri, 2007).

2. 2 Theories of development
2. 2.1 -Freud's psychosexual development
Freud's Psychoanalytic Theory  describes child development as psychosexual

stages in which interests become focused on a particular body site.

2.2.1.1 Phallic stage (ages three to six).

Also known as Oedipal, The pleasure zone switches to the genitals. Freud believed
that during this stage boy develop nconscious sexua desires for their mother.
Because of this, he becomes rivals with his father and sees him as competition for

the mother’s affection. During this time, boys also develop a fear that their father



will punish them for these feelings, such as by castrating them. By identifying with
his father, the boy develops masculine characteristics and identifies himself as a
male, and represses his sexual feelings toward his mother. A fixation at this stage
could result in sexual deviancies (both overindulging and avoidance) and weak or
confused sexual identity according to psychoanalysts. Preschooler - Phallic phase -

Children may show exhibitionism; Leads to increased knowledge of the two sexes.

2. 2.2- Piaget’s theory of cognitive development

2.2.2.1 Pre school children development isin preoperational period: (2-7).

The Preoperative stage is the second of four stages of cognitive development. By
observing sequences of play, Piaget was able to demonstrate that towards the end

of the second year, a qualitatively new kind of psychological functioning occurs.

2.2.2.2 (Pre)Operatory thought

is any procedure for mentally acting on objects. The hallmark of the preoperational
stage is sparse and logically inadequate mental operations. During this stage, the
child learns to use and to represent objects by images, words, and drawings. The
child is able to form stable concepts as well as mental reasoning and magical
beliefs. The child however is still not able to perform operations; tasks that the
child can do mentally rather than physically.Thinking is still egocentric: The child
has difficulty taking the viewpoint of others. Two substages can be formed from

preoperative thought.



2.2.2.3 The Symbalic function substage

Occurs between about the ages of 2 and 4. The child is able to formulate designs of
objects that are not present. Other examples of mental abilities are language and
pretend play. Although there is an advancement in progress, there are ill

[imitations such as egocentrism and animism.

Egocentrism occurs when a child is unable to distinguish between their own
perspective and that of another person's. Children tend to pick their own view of
what they see rather than the actua view shown to others. An example is an
experiment performed by Piaget and Barbel Inhelder (1948/1967). Three views of a
mountain are shown and the child is asked what a traveling doll would see at the
various angles; the child picks their own view compared to the actual view of the
doll. Animism is the belief that inanimate objects are capable of actions and have
lifelike qualities. An example is a child believing that the sidewalk was mad and

made them fall down.

2. 2.2.4 Theintuitive thought substage

Occurs between about the ages of 4 and 7. Children tend to become very curious
and ask many questions, begin the use of primitive reasoning. There is an
emergence in the interest of reasoning and wanting to know why things are the
way they are. Piaget called it the intuitive substage because children realize they

have a vast amount of knowledge but they are unaware of how they know it.
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Centration and conservation are both involved in preoperative thought. Centration
is the act of focusing all attention on one characteristic compared to the others.
Centration is noticed in conservation; the awareness that altering a substance's
appearance does not change its basic properties. Children at this stage are unaware
of conservation. In Piaget's most famous task, a child is represented with two
identical beakers containing the same amount of liquid. The child usually notes that
the beakers have the same amount of liquid. When one of the beakersis oured into
ataller and thinner container, children who are typically younger than 7 or 8 years
old say that the two beakers now contain a different amount of liquid. The child
simply focuses on the height and width of the container compared to the general
concept. Piaget believes that if a child fails the conservation-of-liquid task, it is a

sign that they are at the preoperational stage of cognitive devel opment.

2. 2.3 Erikson’s theory of psychosocial development

Erikson's  psychosocial theory is very powerful for self-awareness and
improvement, and for teaching and helping others. While Erikson's model
emphasises the sequential significance of the eight character-forming crisis stages,
the concept also asserts that humans continue to change and develop throughout
their lives, and that personality is not exclusively formed during early childhood
years.The better that people come through each crisis, the better they will tend to

deal with what lies ahead, but this is not to say that al is lost and never to be
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recovered if a person has had a negative experience during any particular crisis
stage. Lessons can be revisited successfully when they recur, if we recognise and

welcome them.

Everyone can change and grow, no matter what has gone before. And as ever,
understanding why we are like we are - gaining meaningful self-awareness - is

always a useful and important step forward.

2. 2.3.1Initiative v guilt (3-6 yrs, pre-school, nursery)

Play Age, Erik Erikson’s theory of psychosocial development is one of the best-
known theories of personality and development. Similar to Sigmund Freud,
Erikson believed that personality develops in a series of predetermined stages.
Unlike Freud’s theory of psychosexual stages, Erikson’s theory describes the
impact of social experience across the whole lifespan. If they are frustrated over
natural desires and goals, they may easily experience guilt. The most significant

relationship is with the basic family.(Erikson, E.1968).

Preschooler - Initiative vs. guilt - Learning initiative is learning how to do things.
Children can initiate motor activities of various sorts on their own. Giving freedom
& opportunity to initiate motor play i.e. running, bike riding, sliding, wrestling, or
play with materials such as finger paints, sand, water & modeling clay; Parent's
answering questions; Not inhibiting creative or fantasy play, al enforce their sense
of initiative. If they are made to feel their motor activity is bad, questions are
bothersome, play is silly or stupid they may develop guilt instead. Initiative is the

capability to devise actions or projects, and a confidence and belief that it is okay
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to do so, even with arisk of failure or making mistakes. Guilt means what it says,
and in this context is the feeling that it is wrong or inappropriate to instigate
something of one's own design. Guilt results from being admonished or believing
that something is wrong or likely to attract disapproval. Initiative flourishes when
adventure and game-playing is encouraged, irrespective of how daft and silly it
seems to the grown-up in charge. Suppressing adventure and experimentation, or
preventing young children doing things for they because of time, mess or a bit of
risk will inhibit the development of confidence to initiate, replacing it instead with
an unhelpful fear of being wrong or unapproved. The fear of being admonished or

accused of being stupid becomes a part of the personality.

This crisis stage correlates with Freud's psychosexual Phallic stage, characterized
by a perfectly natural interest in genitals, where babies come from, and as Freud
asserted, an attachment to the opposite sex parent, and the murky mysteries of the
Oedipus Complex, Penis Envy and Castration Anxiety, about which further
explanation and understanding is not critical to appreciating Erikson's theory.
What's more essential is to recognize that children of this age are not wicked or bad

or naughty, they are exploring. (Erikson.E. 1968)

2.3 Importance of preschool education

As we notice in the last years either locally, regionally, and internationally, the
extent Governments approaching the process of preschool education. Importance of

this stage of development as approved by many researches worldwide and its future
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influence on the child physically, emotionally socially and intellectually have been
thoroughly investigated. Studies in the last 30 years have confirmed the
significance of the preschooler early experiences on his success or failure in all
aspects of life (Shonkoff & Merisels, 2000). Barnett, 2000 added that many
longitudinal studies found that early intervention in caring and educating the
preschoolers who need that services increases the chance to success lately. This
positive result has been able to be accomplished only after those studies took place
on many different geographical areas with various educational and cultural

backgrounds such asin USA, Brazil, Germany, India, Ireland, and Turkey.

2.3.1 Importance of parenting:

The importance of parenting arises from its role as a buffer against adversity (such
as poverty or delinquent influences) or mediator of damage (as in child abuse)
(Long. 1996). There are several aspects of parenting that could be mentioned such
as understanding growth and devel opment of a child, where to learn what you need
to know for successful parenting, and of course disciplining your child. A child is
wonderful person to have in your life. They offer unconditional love as well as
entertainment for your life. There are many reasons individuals have children, but
it is of course love that draws on the parenting aspect and the need to continue our
families. A child that doesn’t receive the proper parenting may not have the best
life, and as a parent you want the child to have the best life possible, otherwise you

wouldn’t be looking for articles on parenting. There is no one way to parent a
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child. There have been several successful methods throughout history. You just
have to find the aspects that work with your child the most (Dear Diary, 2006).
Unconditional love should be a part of parenthood. Family time is an important
aspect of being a parent and in this technological age sometimes it is too easy to
forget about interaction. When from their first breath we love them beyond all
reason we are also teaching them to be independent. This can be one of the biggest
lessons we have to learn as parents. Recently, attempts were made to rearrange
Maslow Hierarchy Pyramid for human motivation placing parenting at the apex.

Brief comparison will follow:

2.4 Revised pyramid of needs

Douglas Kenrick, (2010) had different idea about the apex of the original human
motivation pyramid, where he suggested to replace self actualization by parenting.

A brief comparison is found in the next paragraph.

2.4.1 Comparison of the old and new pyramids:

A group of academic psychologists recently re-arranged Maslow's pyramid, placing
parenting at the top and simultaneously angering many alternate-lifestyle groups.
But is the new pyramid really as controversia as it has been portrayed? Douglas
Kenrick, (2010), the principa author of the new research, “Renovating the pyramid of

needs” defended his ideas in Psychology Today. Kenrick states that Maslow's
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pyramid was inspirational, while the new ranking is not; it is based more on
evolutionary psychological theories. “[The research team] argued that human
motives are, like al psychological mechanisms, designed to facilitate reproduction,
and that Maslow largely overlooked that,” Kenrick wrote. So having the
opportunity to pass along one's genes, and to ensure that those genes would go
beyond the next generation via healthy children, would be the ultimate goa of any
living being. That's where the word "parenting" came into play, as opposed to

simply "procreation” (Kenrick, 2010), see annexes page 120-121

2.5 Baumrind’s Parenting styles
This Table shows the matrix of the four parenting styles:

Table (2.1) - Matrix of the four parenting styles (PS)

Demanding Undemanding
Responsive Authoritative Permissive
(Positive)- (Indulgent)
Democratic
Unresponsive Authoritarian Uninvolved
(Disapproving) (Neglectful)

Source: E.E. Maccoby and J.A. Martin (1983) - with modification.

- Authoritative Parents are demanding (controlling) and responsive (supporting).
- Authoritarian Parents are demanding but not responsive.
- Indulgent, (Permissive) Parents are responsive but not demanding.

- Neglectful, (Uninvolved) Parents are neither responsive nor demanding.
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2.5.1 Authoritative parenting style.

Generdly, authoritative parents are affectively responsive. They are not only
loving and supportive, but also sensitive to children’s individual interests and
needs, which requires a certain amount of flexibility in parenting (Baumrind,
1989). Authoritative parents exercise control, but they do so in combination with
warmth, democracy, and open communication (Baumrind, 1971). Accordingly,
they seek to make rules and expectations clear for children and reason with them
so they can understand the rationales for setting rules and the consequences for not
meeting them (Baumrind, 1996; Pettit, Bates, & Dodge, 1997). This facilitates
verbal give and take (Baumrind, 1989) and teaches children to think dependently
(Baumrind, 1996). These unique features of authoritative parenting have been
summarized in terms of three stylistic dimensions: connection, regulation, and
autonomy granting Barber & Olsen, 1997; Hart, Newell., 2003). Connection refers
to the degree of warmth and acceptance shown to a child, and regulation is
concerned with the degree of behavioral control placed on a child. Autonomy
granting indicates the degree to which parents grant psychological and emotional
autonomy to children, and it is also reflected in the degree of democratic

participation (Hart, Newell. 2003).

2.5.2 Authoritarian parenting style.

Although both authoritative and authoritarian parents attempt to regulate their

children’s behavior, the two styles differ in their degrees of parental warmth and
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responsiveness. Unlike authoritative parents, authoritarian parents typically attempt
to control children’s behaviors without exhibiting much acceptance and support
(Baumrind, 1971). Whereas authoritative parents generally regulate children’s
behavior in a logical, issue-oriented manner, authoritarian parents are less
concerned than authoritative parents with teaching or preparing children (Hasting

& Rubin, 1999).

Verbal give and take is not commonly encouraged by authoritarian parents who
place great emphasis on authority and strict obedience (Baumrind, 1991; Maccoby
& Martin, 1983). Authoritarian parenting has been found to consist of three
disciplinary dimensions: verba hostility (e.g., shouting, yelling), corporal
punishment (e.g., spanking, slapping), and nonreasoning/punitive strategies (e.g.,
punishing without explanation, threatening without justification) (Robinson,
Mandleco, Olsen, & Hart, 1995; Wu., 2002). It should be noted that although
authoritative and authoritarian parents both exercise a high degree of control, they

engage in “qualitatively different types of control” (Darling & Steinberg, 1993).

Therefore, it seems important to distinguish different forms of behavioral control
used by authoritative and authoritarian parents (Nicole M. Callaway, 2003). As
pointed out by Aunola and Nurmi (2005), “the operationalization of behavioral
control has varied from one study to another”. More specifically, behavioral
control has been examined in terms of limit setting and maturity demands (e.g.,
Baumrind, 1989, 1991; Maccoby & Martin, 1983), monitoring and supervising (

Gray & Steinberg, 1999; Pettit & Laird, 2002; Pettit, Laird, Dodge, Bates, & Criss,
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2001), or harsh control, such as yelling, name calling, and physical threats and
aggression (e.g., Chang, Schwartz, Dodge, & McBride-Change, 2003; Nelson &
Crick, 2002; Pettit 1997). While positive forms of behavioral control, such as
maturity demands, limit setting, reasoning, monitoring, and supervising, are more
often employed by authoritative parents (Baumrind, 1971, 1996), authoritarian
parents tend to engage in harsh, negative forms of behavioral control such as verbal
hostility and physical punishment (Ambert, 1997; Baumrind, 1996; Brody., 2001).
Parents reporting greater levels of parenting stress have been found to be more
authoritarian in their parenting styles, more negative in their interactions with their
children, and less involved. Although there are clear indications that parenting
stress has pervasive detrimental implications for parents’ own reports of their
parenting and general well-being, the degree to which such stress affects actual
parent behavior and the quality of the parent—child relationship remans in
guestion. It is critical to establish links to actual independently observed behavior
to avoid the method confound in self-reported stress with self-reported outcomes.

(Crink and Lowman, 2002).

2.5.3 Permissive parenting style : ( indulgent).

In contrast to Authoritative and Authoritarian parents, permissive parents exercise
relatively little control over their children and may overindulge them (Hart,
Newell., 2003). Permissive parents are not only warm toward their children, but
also tend to show more tolerant, accepting attitudes toward child impulses.

Consequently, they make few demands for mature behavior and offer few



consequences for misbehavior (Maccoby & Martin, 1983).

Another tendency of permissive parents is to not use overt power or authority to
accomplish their objectives and in fact, often avoid using it at all costs (Hart,
2003). Moreover, permissive parents have a tendency to encourage children’s
autonomy without providing parental guidance or parameters (Maccoby & Martin,
1983). For instance, they may provide minimum restrictions governing their
children’s time schedule with regard to TV watching and bedtime. Compared to
authoritative and authoritarian parenting styles, little attention has been given to the
conceptualization of permissive parenting dimensions. In an empirical, factor
anaytic study; exploratory factor analysis yielded three parenting dimensions
within the typology of permissive stylee not following through, ignoring
misbehavior, and low self-confidence (Robinson et al., 1995). Conceptually, failing
to follow through and ignoring misbehavior seem to be closely related as they both
reflect parents’ tendency to indulge children and refrain from exercising firm

control (Feldman, 2008, p. 264)

2.5.4 Uninvolved parenting style. (dismissive)

Uninvolved parents are low on both “responsiveness” and demandingness” and

may engage in rejection or neglect in extreme cases. While uninvolved parenting

can be an important area of study particularly for understanding child neglect, a

majority of parents usually fal into one of the other three categories: authoritative,
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authoritarian, and permissive parenting styles. Therefore, like most previous
studies on Baumrind’s parenting typologies (Robinson, 1995), this paper will also
focus on the three parenting styles (authoritative, authoritarian, and permissive),
excluding further discussion on uninvolved parenting. Uninvolved, (Dismissive)
parenting is in many ways similar to permissive parenting but the parent does not
care much about the child. Whether permissive and uninvolved are to be
considered as one style or divided into two styles. In the case of this paper, three
parenting styles will be considered. The reason for this distinction is the
characteristics of these styles and the relationship that is fostered between children

and parents with these respective styles (Feldman, Couple. G, 2008).

2.5.5 Psychological control- (Theoretical concept)

While various types of behavioral control were discussed with authoritarian
parenting, recent studies have also pointed out the importance of studying another
major type of control: psychological control (Barber, 1996; Barber & Harmon,
2002). Psychological control "refers to control attempts that intrude into the
psychological and emotiona development of the child" (Barber, 1996) through use
of parenting practices such as guilt induction, withdrawal of love, or shaming. One
key difference between authoritarian and authoritative parenting is in the
dimension of psychological control. Both authoritarian and authoritative parents
place high demands on their children and expect their children to behave
appropriately and obey parental rules. Authoritarian parents, however, also expect

their children to accept their judgments, values, and goals without questioning.
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Barber. B (2005) had mentioned that: Psychological control refers to parents’
actions that attempt to change the Child’s thoughts or feelings, ignores or dismisses
the child’s views and withdraws love or affection; such parental behavior has been
associated with the development of depressive symptoms later in a child’s life. In
contrast, authoritative parents are more open to give and take with their children
and make greater use of explanations. Thus, athough authoritative and
authoritarian parents are equally high in behavioral control, authoritative parents
tend to be low in psychological control, while authoritarian parents tend to be high

(Barber. B, 2005)

The distinction between behavioral and psychological control is based on the
difference between strategies parents engage in to control children’s behavior
versus their psychological experiences (Barber, 1996; Barber & Harmon, 2002).
Many recent studies Aunola & Nurmi, (2005); Finkenauer, Engels, & Baumeister,
( 2005) and Galambos, Barker, & Almeida,( 2003) have applied this distinction
and have deepened our understanding of how behavioral and psychological control
uniquely impacts children’s social development. In contrast to behavioral control,
which can take an either positive or negative form, psychological control is
typically regarded as a negative type of parental control because it seems to be
“associated with disturbances in psycho emotional boundaries between the child
and parent, and hence with the development of an independent sense of self and
identity” (Barber & Harmon, 2002).

While some scholars consider psychological control to be a separate parenting
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style, others have pointed out that psychologicaly controlling means are often
employed by authoritarian parents to deride, demean, or diminish children (Hart,
Newell, & Sine, 2000). Although Baumrind did not specifically mention the term
psychological control in her earlier studies in: 1967, 1971, 1991, and 1996: Barber
and Harmon, (2002) commented, “She has written more than any other researcher
about parental attitudes and behaviors that violate the psychologica integrity of
children in the context of her description of authoritarian parenting”. In fact, in her
recent work, Baumrind (2005) stated that “intrusive processes included in Barber’s
Psychological Control Scale are markers of an authoritarian style of control,
typically associated with poor adjustment”. Thus, at least in the Western context,
there seems to be a close association between authoritarian parenting and
psychological control.

Researcher’s opinion will be: Nevertheless, there is still room for debate
regarding whether psychological control is part of authoritarian parenting or should
be considered a separate parenting style. There is a strong link between both styles;
psychological control and authoritarian, since parents’ actions attempt to change
the Child’s thoughts or feelings, ignores or dismisses the child’s views and
withdraws love. One need to remember is that he needs to choose the style with

care.

2.6 Parenting style vs. behavior

Bryce, et a,(2006) in their study examining the relation between parenting style or

behavior and childhood anxiety have focused on three parenting dimensions:
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acceptance, control, and modeling of anxious behaviors. Various researchers have
contrasted parenting style with specific parenting practices or behaviors (Darling &
Steinberg, 1993; Maccoby, 1992). Parenting style is a genera pattern of care
giving that provides a context for specific episodes of parental childrearing
behaviors; but it does not refer to a specific act or set of acts of parenting. In
contrast, parenting ‘practices’ or behaviors’ are conceptualized as specific kinds of
parental interactions with children in specific situations. Thus, a self-report item
that assesses an accepting parenting style might be, ‘My parent understand show |
feel,” whereas an item assessing specific parenting behaviors might be, ‘Today
before school, my parent let me know s/he understood how | was feding.’
Parenting practices or behaviors are hypothesized to directly affect children’s

emotional and behavioral regulation (Darling & Steinberg, 1993).

2.6.1 Parenting styles (PS) and components

The many naturally occurring opportunities of day-to-day life allow children to be
sympathetic and helpful to peers (Honig, 1982). These socia skills include many
strategies children learn to help them initiate and continue socia interactions, to
negotiate, and to settle conflicts (Spence, S. H, 2003). During the first years of life
— thought by many to be a unique period of human development — parents assume
specia importance. As parents guide their young children from complete infantile
dependence into the beginning stages of autonomy, their styles of care giving can
have both immediate and lasting effects on children’s social functioning in areas

from mora development to peer play to academic achievement. When parent



conduct and attitude during the preschool years do not reflect an appropriate
balance on these spectra, children may face a multitude of adjustment issues

(Bornstein, 2007).

This study will consider most of the behavioral and emotiona problems children
might have, i.e. hyperactivity, conduct problems, fears, scared, temperament and
lies, cheats, steals and peer problems and finaly prosocia.All of previously
mentioned symptoms are included in the informant rated strengths and difficulties
guestionnaires (SDQ). Parenting styles PS, are broad patterns of child rearing
practices, values, and behaviors. Four types of parenting styles are indulgent some
call it peremissive, (more responsive than demanding), authoritarian (highly
demanding and directive but not responsive), authoritative (both demanding and
responsive), and uninvolved (low in responsiveness and demandingness) (Darling
1999). The authoritative parenting style balances clear, high expectations with
emotional support and recognition of children‘s autonomy. Parenting styles include
two important components of parental demandingness and parental responsiveness.
Parental responsivenessis also called parental supportiveness and it is an indication
of the extent to which parents are able to foster self regulation, individuality and
self assertion through support towards the needs of the children. Parental
demandingness is an indication of the ability of parents to integrate the children
within the family through supervision and the willingness to confront the
disobedient child (Ashwini, 2009). Studies have associated this parenting style with

self-confidence, persistence, socia competence, academic success, and
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psychosocia development (Bloir 1997; Strage and Brandt 1999). Authoritative
parents provide a warm family climate, set standards, and promote independence,
which result in more active career exploration on the part of children (Kracke
1997). In this research, the researcher hopes, that he could add highlighting to the
most suitable style of parenting that fits locally, considering researchers local

resources and cultural beliefs including socio-political situation.

2.7 Attachment theory (John, Bowlby 1969).

The attachment process is defined as a "mutual regulatory system,” with the baby
and caregiver influencing one another over time. Attachment is an enduring
affective bond characterized by a 'tendency to seek and maintain proximity to a

specific person, particularly when under stress. (Levy, et al, 1998).

Attachment is therefore not something that parents ssmply do to their children
(Levy et al. 1998), but rather a creative process involving both the infant and the
mother. The attachment bond may also be seen as the context within which the
infant learns to regulate its emotions (Sroufe 1990). Attachment is the deep and
long-lasting emotiona connection established between a child and caregiver in the
first several years of life. (Ainsworth, 1973; Bowlby, 1969). Clinical theories of
borderline personality disorder (BPD) identify attachment insecurity as the basis of

its characteristic disturbed interpersona functioning (Choi-Kain, Lois W.2009).
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2.7.1 Functions of attachment

It profoundly influences every component of the human condition: mind, emotions,
relationships and values. This is not something that parents do to their children;
rather, it is something that children and parents create together in an ongoing
reciprocal-relationship (Jacobson & Wille, 1986). Attachment is a physiological,
emotional, cognitive, and social Phenomenon. Instinctual attachment behaviors in
the baby are activated by cues or signals (I.e., social releasers) from caregivers
(smile, eye contact, holding, rocking, touching, feeding) ( Main, Kaplan, &
Cassidy, 1985). Beyond the basic function of secure attachment-providing safety
and protection for the vulnerable young via closeness to a caregiver-there are
several other important functions for children developmentally: to learn basic trust
and reciprocity, which serves as a template for all future emotional relationship.
To explore the environment with feelings of safety and security "secure base”,

which leads to healthy cognitive and socia devel opment.

To develop the ability to self-regulate, this results in effective management of
impulses and emotions. To create a foundation for the formation of identity, which
includes a sense of competency, self-worth, and a balance between dependence
and autonomy, to establish a prosocia mora framework, which involves empathy,
compassion, and conscience, and to provide a defense against stress and trauma,

this incorporates Resourcefulness and resilience (Levy & Orlans, 1998).
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2.7.2 Importance of attachment

This brings one to the realization and urgency that personal, social and emotional
skills should be reinforced during the early ages of childhood development. The
attachment preschoolers have with their parents has a profound impact on ther
social-emotiona development. Attachment security during preschool aso has been
shown to be a reliable predictor of early conscience development (Laible &
Thompson, 2000) and of the development of a positive view of the self. Such
children have been found to be high in self-esteem, socialy competent,
cooperative, popular, and empathic. In contrast, preschoolers with avoidant
attachment have been viewed as isolated and disconnected, and preschoolers with
resistant attachment have been described as disruptive and difficult (Bar-Haim,
Sutton, & Fox, 2000). After 4 years of working with and learning about children
and adults diagnosed with ‘Attention Deficit Hyperactivity Disorder' (ADHD),
(Randall D. Landier and Alice Massanari, 1996) have assembled a devel opmental
model that explains the origin of this controversial disorder. It is based on the
belief that attachment trauma in early childhood results in developmental deficits
which, in the absence of remedia parenting, are likely to be manifested as the
symptoms of ADHD. Model can be stated very simply:
Bonding breaks — Attachment deficits — Symptoms of ADHD.

This model is based on information gleaned from detailed assessments of all clients
diagnosed with ADHD, each of which provided clear evidence of what we have

come to cal a "bonding break"-an event or combination of events, occurring
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prenatally or postnatally, that causes physiological trauma and developmental
arrest and interferes with a child's opportunity to form a secure attachment with a
caregiver. This developmental model answers the question: "What causes ADHD?"
It also provides atreatment plan that makes medication the treatment-of -L ast-resort
and emphasizes the reparation of attachment deficits instead of attention deficits

(Randall and Alice 1996).

Finally, the importance of attachment has been emphasized by Karen Stephens,
(2004) attachment and bonding should be reinforced throughout the early
childhood years. The strong emotiona ties an infant forms with family and
caregivers needs to be enriched and further developed. Preschoolers who enjoy
secure attachments and responsive child-rearing maximize benefits first seeded in
infancy. These include an optimistic attitude toward life and greater resilience to
stress or trauma. Refined brain development and learning pathways expand, too.
Preschoolers’ trust in adults, self-confidence, and even immune system get a boost

from strong emotional attachments. (Karen Stephens, 2004).

2.8 Temperament of preschool children

Today, temperament has become the generally acknowledged term to refer to the
study of individual differences in infants, toddlers, preschoolers and school-age
children. Traditionally, temperament refers to individual differences that appear
from birth onward, remain relatively stable across the lifespan, and presumably

have a strong genetic or neurobiological basis (Goldsmith et a. 1987). Psychiatrists



Thomas and Chess, (1977) considered temperament as behaviora style, as the
"how" rather than the "why" or the "what" of behavior. They suggested that
temperament is a contributor to the interactions between parent and child, a view
consistent with the reciprocal-effects interpretation of Bell (1974) and of Sameroff

and Chandler (1975).

2.8.1 Temperament and parenting

In recent decades, it has been increasingly recognized that the child is not a passive
participant in parent—child interactions and that what the child brings to the
interaction, particularly in terms of his’/her temperament, may influence parenting
and parent—child interactions (.Bell, 1968; Lytton, 1990). Many models of
development also emphasize the potentia influence of parenting on child

temperament.

2.9 Emotional and behavioral problems, a conceptual outlook

Gimpel and Holland, (2005) consequently caution against too much faith in
statistical figures. Still, recent studies estimate that the prevalence of behavioral
and emotional problems in preschool children has increased over the past two
decades to more than 10%. This number is considerably higher among preschool
and kindergarten children who live in an 'at risk' environment. Gimpel and
Holland's text is part of the intervention methodologies whose development has
expanded together with the prevalence of problems in young children. Emotional

and behavioral problems of young children addresses early intervention and
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prevention methods specifically for children in the pre- school and kindergarten
age group. Emotional and behavioral problems of young children begins with an
overview of common problems, which Gimpel and Holland, (2005) have
categorized into internal and external problems, abuse and neglect problems and
pervasive developmental disorders additionally, there is a miscellaneous category.
Types of maladjustment in children are often broadly categorized as internalizing
and externalizing disorders. Internalizing refers to problems whose central feature
is disordered emotion (e.g. anxiety, and depression), in contrast, externalizing are
those whose central feature is dysregulated behavior (e.g. conduct disorder,

ADHD) (Gasper and Paiva, 2004).

Gimpel and Holland, (2005) discuss some of the mental health-screening tools for
young children, which have been developed over the past decade. Gimpel and
Holland discuss characteristics of standardized social /emotional / behavior
screening tools, most of which assess general social and emotional behaviors as
well as adaptive abilities and play skills. also discuss qualitative methods, such as
interviews with teachers, parents, child, and observation techniques and offer thus
an inclusive and comprehensive approach to early intervention. Studies indicate
that as many as 20% of preschool children in the genera population show
moderate to clinically significant levels of emotional and behavioural problems
(Lavigne. 1996). Early emotional and behavioural problems have significant
implications for young children as these problems may interfere with the

acquisition of age-appropriate skills and adversely affect developmental trgjectories
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(Patterson & Stoolmiller, 1991) and may place children at risk for future problems.
Early childhood, from birth through age 6, is a critical time for children to develop
the physical, cognitive, emotional, and socia skills that provide the foundation for
lifelong healthy development (Paula M Barrett, 2005). The early childhood setting
offers an ideal opportunity for young children to develop personal, social and
emotional skills with peers and adults. As with any skill, it is through practice in
real situations that children develop competence in adult and peer interaction

(Gimpel and Holland, 2005).

2.10 Review of literature

In the following review researcher will find some literatures mainly addressing
impacts of various (PSs) on preschoolers’ five types of emotional and behavioral

problems as reported in strengths and difficulties questionnaires (SDQ):

2.10.1 Literatures addressed parenting and conduct problems:

CD is differentiated from other psychiatric disorders diagnosed in children by the
following criteria: “persistent pattern of behavior in which the basic rights of others
or major age-appropriate societal norms or rules are violated” (American
Psychiatric Association, 2007). But Throughout this study, the generic term
“Conduct disorders” CD, is used to refer to clinicaly diagnosed behavioral
disorders. Most children exhibit instances of poor judgment and bad behavior at

least one time in their childhood. The distinction is children with CD break the
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rules over and over again, exhibit aggressive behavior, and show no regard for
others. The behavior is not considered CD until the symptoms are displayed for one

year or more (American Psychiatric Association, 1994).

Aggression is to a great extent a learned behavour (Bandura, 1973; Berkowitz,
1962; Eron,Walder and Leftkowitz, 1971). Morton (1987) argued that socio-
culturaly, delinquent children are frequently reared in homes that offer little
understanding, affection, stability or moral clarity. In Skinner’s (1953) instrumental
theory, aso known as ‘operant conditioning’, he demonstrated that the
environment has a much greater influence on learning and behavior. This is mostly
observed at the formative period of one’s life. Environmental response to behavior
according to Skinner serves either to reinforce or eliminate learning and behavior.
According to Skinner, if aresponseis reinforced, it is more likely for that behavior
to re-occur. Therefore parents who reinforce antisocial behaviors in their children
encourage such behavior to reoccur. Nagin and Farrington (1992) also believe that
the tendency to commit crime is established early in life, perhaps around the pre-
school years, and this is the period that the home environment determines almost
all that the child does or leaves undone for example, his actions and inactions ( E.

A. Uwe, et.al2002).

For the purpose of this research authoritarian parenting styles will be discussed.

The characteristics of an authoritarian parent are extremely restrictive and

demanding rules. Parents who utilize this style tend to hamper children’s autonomy
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and force them to follow stringent rules by threatening harsh punishment
(Marsiglia., 2007).

The use of punitive and forceful measures to enforce proper behavior causes anger,
resentment, and deceit and impairs wholesome parent-child relationships
(Bettelheim, 1985). In Baumrind's 1967 research, preschoolers with authoritarian
parents are withdrawn and unhappy. They appear anxious and insecure with peers
and react hostilely if frustrated. Baumrind's 1971 research shows girls to be
dependent and lacking in motivation and boys much more likely to be angry and
defiant. In addition, children of authoritarian parents are less likely to internalize
(accept as their own standard) society's unacceptable behaviors (Grusec and
Goodnow, 1994) and are more likely to have low self-esteem (Coppersmith, 1967).
These children often model their parents' inflexible thinking (Dekovic, Genis, and
Janssens, 1991).This type of parenting may lead children to believe they are not
responsible for their actions; by contrast, when actions are questions they assume it
is not their fault. According to numerous psychologica theories parent-child
relationship can generate psychological disorders such as anxiety, identity

confusion and conduct disorder (Dwairy, 2006).

Hoeve. Et. a. (2008) concluded from their study a strong link between parenting
styles and delinquency; therefore, they recommended future research include
parenting styles in measuring serious behaviors which are classified as conduct
problems. Parental psychopathology and parenting behavior may be potentialy

important risk or protective factors in developmental outcomes for these children
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with concurrent conduct problems. Parenta stress and maladaptive parenting may
foster the development of Conduct problems (Johnson & Mash, 2001) as cited by
(Chronis., 2007). The link between exposure to violence in the home and
community is a crucia risk factor for conduct disorder according to research by
(Elze. 1., 1999; Fergusson & Horwood, 1998; Jouriles., 1989; Kaplan., 1998) as
cited in (McCabe., 2005). Violence exposure can take place in many places within
the child’s environment including: (1) victimization and witnessing child abuse; (2)

community violence; (3) parental abuse (McCabe., 2005).

The influences of individual factors are multifaceted and confusion. Family
dysfunction is repetitively identified as one of the crucial factor for Conduct
problems in adolescence. Poor parental supervision is the preeminent predictor of
violence and vandalism committed by boys. Psychosocial disturbances in children
and adolescence bring together a comprehensive range of research to shed light on
these young people who become parents of tomorrow; these parents who were
diagnosed with conduct disorder predispose their child to the same disorder
(Pearce, 1996). Low socioeconomic status and the number of siblings in the home
are associated with higher probability of children exhibiting CD (Stevenson,
1999).( Somerstein ,2007) reveals the common family dynamic in many
individuals’ histories of male terrorist is authoritarian parents. Milkie, and
Mattingly (2002) saw PS at different viewpoint indeed; they assessed how ideals

and redlities in child-rearing practices influence parental well-being.
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Findings revealed that more women than men fedl that ideally, parents should share
child rearing. In actuality, mothers are more actively involved in severa
dimensions— disciplining children, playing with children, providing emotional
support, and monitoring children’s activities. Mothers’ well-being was adversely

affected when fathers did not achieve the mothers’ expectations.

William Bor; Matthew R. Sanders, (2004), had studied the authoritarian style of
parenting in a study titled correlates of self-reported coercive parenting of
preschool- aged children at high risk for the development of conduct problems.
This study examines the correlates of coercive parenting in a high-risk sample of
305 three-year-old children likely to develop later conduct problems. As parental
coercion (authoritarian) has been identified as a significant risk factor for future
psychopathology, the study sought to identify modifiable inter and intra-personal
factors most closely associated with coercion (Anne Thompson, 2003). Key
variables known to place young children at future risk, such as maternal mood
states, current child behavior problems, demographic characteristics such as low
income, past mental heath problems and parents sense of competence, were
analyzed based on parent-report measures and clinical interviews. Correlation and
hierarchical regression analysis identified key predictors of coercion. The result
was. Three variables emerged as the strongest predictors of maternal coercion: self
efficacy, child behaviors and materna depression. Demographic factors

contributed little to the mode!.

Researchers concluded that Enhancing parental self-efficacy, especially specific
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parenting tasks with disruptive young children has the potential to make a
significant contribution toward prevention of future conduct problems. Researchers
J. Hutchings, et.d,( 2004), in their evaluation of the Webster-Stratton group
parenting programme with parents of ‘at risk’ pre-school children in sure start
centers across Wales for parent support research programme, University of Wales
Bangor concluded that: maternal mental health problems are strongly associated
with child conduct problems, with 50% of children with conduct disorders having
parents with significant mental health problems, particularly depression (Alpern &
Lyons-Ruth, 1993; Hutchings, 1996a, 1996b). There are differences in the
behaviour of depressed mothers towards their children from early in their child’s
lives (Loeber, 1990) if these persist they may contribute to the development of

conduct disorders (Patterson, 1982).

2.10.1.1 Parent-child interaction

It is important to identify how mothers and fathers are affected by their child’s
Attention Deficit Hyperactivity Disorder (ADHD) for severa reasons. According
to the ecological systems approach to studying the family, (sometimes referred to
as family systems theory) a change or difficulty xperienced by one family member
ultimatel y impacts the entire family unit and creates the need for family adjustment
or adaptation (Seligman and Darling, 1989). The ecologica systems approach also
suggests that parents have a significant influence on the behavior exhibited by their
child and that a child’s conduct has a mutual or reciprocal influence on parenting

behavior (Bernier and Siegel, 1994; Bubolz and Whiren, 1984; Elgar et al., 2004).
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This sub-title of such importance if the researcher conceptualizes it from the family
system point of view, a study titled: Pathways Between Profiles of Family
Functioning, Child Security in the Interparental Subsystem, and Child
Psychological Problems:. by Patrick T. Davies, E. Mark Cummings, and Marcia A.
Winter, (2004) This study was designed to delineate pathways between systems
profiles of family functioning, children’s emotional insecurity in the interparental
relationship, and their psychological adjustment in a sample of 221 children and
their parents. Consistent with family systems theory, cluster analyses conducted
with assessments of marital, coparental, and parent—child functioning indicated that
familiesfit into one of four profiles:

A- Cohesive families, characterized by warmth, affection, and flexible well-
defined boundaries in family relationships;

B- Disengaged families, reflected in high levels of adversity and low levels of
support across family subsystems,

C- Enmeshed families, evidenced by high levels of discord and weak maintenance
of relationship boundaries in the family unit; and

D- Adequate families, defined by elevated parental psychological control within a
larger family context of low discord and high warmth. Research has suggested that
parents of children with Conduct problems frequently lack several important
parenting skills. Parents have been reported to be more violent and critical in their
use of discipline, more inconsistent, erratic, and permissive, less likely to monitor
their children, as well as more likely to punish pro-socia behaviors and to reinforce

negative behaviors. A coercive process is set in motion during which a child
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escapes or avoids being criticized by his or her parents through producing an
increased number of negative behaviors. These behaviors lead to increasingly
aversive parental reactions which serve to reinforce the negative behaviors. When
summarizing the results of the previous study, the following findings could be
obtained: the present findings support the utility of understanding children’s
emotional security in the interparental relationship in the context of broader family
relational patterns encompassing the marital, coparenting, and parent—child
subsystems. Supporting predictions, specific onfigurations of family functioning
characterized by enmeshment and disengagement were especially robust predictors
of children’s emotional insecurity and psychological symptomtalogy. Furthermore,
children’s difficulties preserving their security in the interparental relationship
partially explained why family disengagement and enmeshment were associated
with greater psychological problems in children. (Patrick T. Davies, E. Mark
Cummings, and Marcia A. Winter,2004). Differences in affect have also been
noted in conduct disordered children. In general their affect is less positive, they
appear to be depressed, and are less reinforcing to their parents. These attributes
can set the scene for the cycle of aversive interactions between parents and children

(Webster-Stratton & Dahl, 1995).

2.10.2 Literatures addressed parenting effects on emotional development

The diagnostic criteria for the childhood disorders specifically require that
symptoms first appear at some point during childhood. Adults may find themselves

relating to some of the symptoms characteristic of one or more childhood



disorders, but unless those adults first experienced their symptoms as children
themselves, whatever it isthat they may have will not be a childhood disorder, but
instead, some other adult diagnosis (Dombeck, 2008 ). Many childhood disorders
are often labeled as developmental Generally, when we speak about childhood
disorders, we are referring to mental and emotional problems that most often occur
and are diagnosed when children are school aged or younger. Usually, symptoms
start during infancy or in early childhood, athough some of the isorders may
develop throughout adolescence (Dombeck, 2008 ). In studying early childhood
emotional and social development: as a key for emotional expressiveness and
understanding, and to emphasize the relation between emotional heath and
prosocial development, (Angela Oswalt, 2008), first defined that emotional
intelligence” is term used to describe someone's ability to express his or her
emotions appropriately, to correctly interpret other people's emotions, and to
understand the triggers and outcomes of certain emotions. Children with high
levels of emotional intelligence are also skilled in their ability to cope with their
own or other people's emotions in a way that creates positive socia connections.
During early childhood, most children show great gains in each of these
developmenta skills. Advancing in emotional intelligence is lifelong goals that
can help people maintain emotional health and prosocial, cooperative behaviors.
(Gaspar, et al, 2001) found that, The use of positive discipline and supervision by
parents of children from low socio economic status, SES only is significantly
associated with the development of child prosocial competence and the

inconsistency in disciplinary practices acts as a risk factor to development in this
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group alone. Additionally only for this group, islower use of appropriate discipline
arisk factor for the development of difficulties. The use of positive discipline and
supervision by parents of children from low SES only is significantly associated
with the development of child prosocia competence and the inconsistency in
disciplinary practices acts as a risk factor to development in this group alone.
Additionally only for this group, is lower use of appropriate discipline arisk factor

for the development of difficulties.

2.10.3 Literatures addressed parenting impact on preschoolers’ prosocial

behavior.

In a topic parents, peers, and prosocial behavior by (P.C. Broderick, P Blewitt
2006) When studied social emotional development, self-esteem and identity,
temperament and personality, they began an examination of parenting behaviors
and of the development of self-control, compliance, prosocial behavior, and
conscience in infants and preschoolers. they observed that these aspects of moral
development are, on the whole, most effectively launched when parents are
authoritative in their style, on one hand, warm, responsive, and sensitive in their
caregiving and, on the other hand, demanding, requiring that children live up to
standards and values appropriate to their level of maturity (Baumrind, 1989, 1993;

Maccoby & Martin, 1983).

The methods of control that seem to foster internalization of those standards and

valuesin the long run involve mild power assertion, sufficient only to capture the
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child’s attention but not to arouse a lot of anxiety, and induction (explaining why it
is important to share, for example). It should be noted that parents who are
demanding without warmth and sensitivity (the authoritarian style) may actually
interfere with prosocial development. At least for toddlers, this parenting style has
been associated with reductions in children’s empathic responding (Robinson,
Zahn-Waxler, & Emde, 1994). Extremes of negative parenting, resulting in child
abuse, seem to suppress prosocia responding to others’ distress and promote more
negative responding, such as aggression. Finally, providing children with
opportunities for prosocial action seems to help encourage a commitment to
altruistic action. (Eisenberg and Fabes ,1998) call this “the foot in the door effect.”
For example, (Eisenberg, Ciadini, McCreath, and Shell, 1987) found that starting
in middle childhood; children who are encouraged to donate in one context are
more likely to engage in helping behavior later in another context. This was mostly
true for children who valued being consistent. It may be that once children begin to
form a stable self-concept, they are more likely to value consistency, and that
practicing prosocia behavior then fosters further prosocia activities as children
seek to maintain a coherent self-concept. But there are probably other benefits to
practice in some contexts, such as gaining increased feelings of competence and
obtaining socia approval (P.C. Broderick, P Blewitt ,2006) and (Angela Oswalt,
2008) identifies that Language can also alow children to better regulate their
feelings, self-soothe in response to negative feelings, and exert some control over
emotion-provoking situations. For example, very young children may run away or

hide from a person who makes a scary face. In contrast, older children can tell the
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same person that his faces are scary, ask him to stop making faces, and/or remind
hemselves that, that person is trying to be silly rather than mean. In addition, as
older children develop the ability to take other people's viewpoints, they can start to
change or stop their behaviors that might hurt someone else’s feelings. Sharon L.
Chlipala, (2008) from Western governors university, concluded that. The ability to
communicate, problem solving and a good moral character, making sound moral
decisions, are skills or personal capabilities that contribute to positive social
development in a wide range of life’s social roles and responsibilities. The family
environment is extremely important in development of children’s skills and
capabilities. A strong link can be found between healthy family relationships, i.e.
a highly cohesive, idealized and democratic family and greater socia skills

development in children.

2.10.4 Literatures addressed parenting effects on peer problems.

A recent and compelling study entitled “Neurons to Neighborhoods”, conducted by
the Board on Children, Youth, and Families of the Institute of Medicine (USA)
calls attention to the importance of early emotional development in young children.
Based on acareful review of neuroscience and developmental science, it highlights
compelling evidence that a child’s earliest experiences and relationships set the
stage for how he or she manages feelings and impul ses, and relates to others (Raver
& Knitzer, 2002). Karen, and Stephen, (2006) found that, under optimal conditions,
children learn core social-emotional skills during the preschool years that enable

them to establish and maintain their first friendships and get along well as members
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of their peer communities. Children who are delayed in their acquisition of these
socia-emotional competencies are at heightened risk for significant peer problems
and behavioral difficulties when they enter grade school, which can escalate to
more serious emotional difficulties and antisocial behaviors in adolescence. Hence,
promoting social-emotional development during the preschool years is a priority.
(Karen, and Stephen, 2006), suggest at the end of their research that, social-
emotional competencies can be taught via the systematic use of:

1) Instructions, models and rationalesto illustrate skill concepts;

2) Multiple opportunities to practice skills with guidance and support;

3) Performance feedback, including specific praise and redirection to enhance self-
monitoring and social awareness; and: 4) support for the generalized use of skillsin
peer settings.12 Randomized trials suggest these techniques can promote socid-
emotional competencies and positive peer relations when used as part of universal
classroom programs taught by teachers, and/or indicated programs designed for
children with existing peer problems. In another study by ( Karson and Parke,
1996) about the relationship between preschool children's peer competency and the
exchange of reciprocal negative affect displays during physical play with parents

was examined.

Teacher ratings of children's peer competency were obtained from children's
preschools. Parents and children (41 families) were observed during a physical play
paradigm called "the hand game" which permitted physically stimulating play, yet

which aso  permitted clear recording of participants facial expressions.
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Interactions were coded second by second for 8 min using a system of 12 mutually
exclusive and exhaustive codes to categorize the affect displayed by participants.
Fathers who typically responded to their children's negative affect displays with
negative affect of their own had children who shared less, were more aggressive,

and avoided others.

2.10.5 Literatures addressed parenting impact on preschoolers ADHD

The main features of this disorder are inattention, hyperactivity and impulsivity.
The impact of this disorder is widespread affecting not only schooling and
academic performance but also home life, peer relationships and social-emotional
development.The strong biological evidence in the genesis of ADHD in children
suggests their predisposition for challenging behaviors, often seen as difficult
temperament, together with a vulnerability to elicit more coercive interactive styles
from adults.( Ayshe Taay-Ongan,2005). Among preschoolers referred for
psychiatric evaluation, the most common psychopathology was Attention-
Deficit/Hyperactivity Disorder (ADHD) (86%), followed by disruptive behavioral
disorder (61%), mood disorders (43%), and anxiety disorders (28%). Coexisting

disorders were common (Wilens et a., 2002).

V. A. Harpin, (2005) conducted a study titled “The effect of ADHD on the life of

an individual, their family, and community from preschool to adult life”, it may

affect al aspects of a child’s life. Indeed, it impacts not only on the child, but aso
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on parents and siblings, causing disturbances to family and marital functioning.
The adverse effects of ADHD upon children and their families changes from the
preschool years to primary school and adolescence, with varying aspects of the
disorder being more prominent at different stages. The author concluded that:
ADHD may persist into adulthood causing disruptions to both professional and
personal life. In addition, ADHD has been associated with increased healthcare

costs for patients and their family members (V. A. Harpin, 2005).

In the other hand, child might influence his or her parent as well, in a study
conducted in both USA and Canada by Patricia. E. Neff (2008), titled “Raising an
ADHD Child: An Examination of Maternal Well-Being in Canada and the United
States” questioned how mothers and fathers are affected by their child’s Attention
deficit hyperactivity disorder (ADHD) for several reasons. According to the
ecological systems approach to studying the family, (sometimes referred to as
family systems theory) a change or difficulty experienced by one family member
ultimately impacts the entire family unit and creates the need for family adjustment
or adaptation (Seligman and Darling, 1989). The ecological systems approach also
suggests that parents have a significant influence on the behavior exhibited by their
child and that a child’s conduct has a mutual or reciprocal influence on parenting

behavior (Bernier and Siegel, 1994; Bubolz and Whiren, 1984; Elgar et al., 2004).

2.11 Arab family values
Arab people live in 22 countries in North and East Africa and the Middle East.

Compared to societies in the West, Arab societies tend to be collective and
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authoritarian. The family (extended and nuclear) is more important than the
individual. Children grow up with values of loyalty to and respect for their
families. The socidization of children relies very much on punishment to enforce
values, norms, and behavioral manners. Many studies have found that an
authoritarian or abusive socialization style is adopted toward Arab children
(Achoui,2003; Dwairy, 1997, 1998). Some reports indicate that physical and
emotional abuse characterizes a widespread style of parenting in Egypt (Saif El-
Deen, 2001), Bahrain (Al- Mahroos, 2001), Kuwait (Qasem, Mustafa, Kazem, &
Shah, 1998), Jordan (Al-Shgerat & Al-Masri, 2001), and Morocco (Al-Kittani,
2000), especidly among lower-class, uneducated parents and large or
dysfunctional families. Along with the collective-authoritarian social system, Arab
individuals possess a collective identity. The self is not completely individuated but
rather the person continues to be enmeshed in the collective family identity. Self-
concept is very much a reflection of family approval, and self-esteem is very much
a reflection of the familial affiliation (Dwairy, 1997, 2002; Gregg, 2005). Arab
culture, through a number of values, traditions and practices, places emphasis on
the importance of the family’s role as a basic unit and as the main structure for
building society. It aso gives emphasis to the importance of an individual as
integral part of afamily as well as complimenting that unit. Arab culture also gives
the community an important and complimentary role in building and correcting the
individual’s character and in self fulfillment. (Marwan Dawairy, 2006).

Majeed, and El-Bagiry, (2005), in their attempts to clarify the concept of family in

many Arab communities goes far beyond the narrow definition of parents and
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children and engulfs the extended family comprising brothers, sisters, uncles and
aunties as well as cousins. In tribal Arab communities, this definition extends
beyond the immediate relatives to include distant ones as well. Arab culture places
a lot of importance on close socia relationships between family members and
extends to include relatives, neighbors or friends. (Maeed, and El-Bagiry, 2005).
These relationships are embodied in all kinds of support such as social and
psychological and often go beyond that to include material support. One of the
important principles upon which community relations in Arab culture are based is
the principle of complete respect and total obedience by children towards their
parents, older family and community members in generd. It is aso considered a
sign of the family’s ability to bring up its children in an appropriate manner and
reflects upon the family’s reputation in society. As the Arab society is collective,
so too is Arab parenting, with fathers, mothers, and other adults taking part in child
rearing and socialization. This collective educational unit is called Ahel and is
responsible for caring for and disciplining Arab children and adol escents according
to the collective paternal vaues (Weller, Florian, & ikulincer,1995). Marwan
Dawairy (2006), had studied the Arab PS among Palestinians in a study titled
Parenting Styles in Arab Societies, In contrast with reports on the effect of
authoritarian parenting in the West, some studies indicate that Arab children and
youth are satisfied with this style (Hatab & Makki, 1978) and do not complain of
the abusive-aggressive behavior of teachers (Dwairy, 1998, pp. 43-61). Some other
studies indicated that authoritarianism is not associated with any detriment to the

mental health of Arab youth (Dwairy & Menshar, 2004). It seems that authoritarian
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socialization has a meaning and effect different from that known in the West when
it is applied within an authoritarian culture such as the Arab or Muslim. Within this
culture, children consider application of the athoritarian style of punishment as the

normal duty of parents and teachers (Dwairy, 1997).

Despite that the Arab society treats women more strictly than men Zakareya,
(1999), Achoui (2003) found that male children undergo more physical punishment
than female children in Saudi Arabia. Studies on Arab-Palestinian adolescents in
Israel indicated that boys perceive their parents’ style to be more authoritarian than
girls do (Dwairy, 2004). Paestinian boys in the Gaza Strip aso perceived both
their parents as treating them more negatively than the girls did; they perceived
their parents as being more strict in disciplining, more regjecting, and hostile than
did the girls (Punamaki, Qouta, & El Sarrgj, 1997). Similar results were reported in

Algeria (Fershani, 1998; Zegheena, 1994).

A research study conducted in Egypt indicated an interesting interaction between
sex and urbanization. Rural mae adolescents reported a higher level of
authoritarianism on the part of their parents than femaes, whereas urban females
reported a higher level of authoritarian parenting than males parenting and self-
regulation in preschoolers. a meta-analysis is a study conducted by Annemiek
Karreman, Cathy van Tuijl, Marcel A. G. van Aken, Maja Dekovi, (2006). A meta-
analysis of 41 studies was conducted to examine the strength of the relation

between parenting (positive control, negative control and responsiveness) and self-



regulation in preschoolers. Parenting stress was significantly related to teacher
ratings of socia competence, internalizing behaviors, and externalizing behaviors,
and the effects of parenting behaviour do not appear to mediate this relationship.
Parenting stress was most strongly related to children's social competence. Parents
reports of expectations for their child's behavior appear to weakly moderate the
relationship between externaizing behavior and parenting stress. This study
suggests that examination of a parent's level of stress, in addition to parenting
practices, may be important in research and interventions with preschool children's
behavior and social competence. In those studies it was hypothesized that parenting
styles vary across Arab countries (societies), with parenting styles in traditiona
countries such as Yemen and Saudi Arabia tending to be more authoritarian than
parenting styles in modern countries such as Lebanon and Jordan; the parenting
styles applied to girls tend to be more authoritative and |ess authoritarian than those
applied to boys; parenting in rura areas tends to be more authoritarian; first-born
children experience less authoritarian and more permissive parenting styles; and
the socioeconomic level of the family has a positive correlation with permissive
and authoritative parenting styles and a negative correlation with the authoritarian

style.

2.13 Conclusion of chapter 11

Today there is a great deal of research in the area of parenting styles and its impact
on a preschool child development. This research has shown that parenting styles

will impact an individual greatly not only in his childhood but the impact carries

1



well into adulthood. This study will seek to evaluate the research, theories,
controversies, and worldview surrounding parenting styles and their impact in the
various area of the preschoolers development. The point of contention is whether
permissive and uninvolved are to be considered as one style or divided into two
styles. In the case of this paper, three parenting styles will be considered, as they
have been adopted by the researcher from Diana Baumrind work, (1966). The
reason for this distinction is the characteristics of these styles and the relationship
that is fostered between children and parents with these respective styles (Feldman,
2008). Neglectful parenting is a permissive form of parenting. 25% of all parents
are permissive parents (Chao & Willms, 1998). Neglectful parents are parents who
are uninvolved in their children’s lives (Santrock, 2001). According to Strauss,
neglectful parents are often: uncaring, neglectful, selfish, inconsistent, and
sometimes abusive. The authoritative style is described in more positive terms by
researchers. One of the terms used for this style is “democratic” (Ritter, 2006). The
parents using this style strive to help the children achieve independence. This is
accomplished by goa achievement and activities. These parents have high
demands academically and socially. These parents provide a warm and nurturing
environment showing interest in the children. Their children are taught to make
logical decisions based on verba interactions (“Introductory Concepts: Parenting
Styles”, 2007). The authoritarian parent style has been found to have many
negative impacts upon childhood development. There are usualy three responses

from the child to authoritarian parenting. The first response may be called
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submission in which the child seeks to obey the parent and maintain the peace.

This child never questions direction.

The second response is open rebellion by the child resulting in open defiance. This
child will verbally refuse to follow directions. The third response may be called
dawdling in which the child is obedient in following directions but shows his
rebellion by being slow to respond to the direction. In this response, the child is
slow to complete tasks and achieve goals (Stein, Henry, 2008). These children
were moderately successful in school with little or no behavioral problems but they
had poor socia skills, lower self esteem, higher levels of depression, more
aggression among boys, less independence for the girls, greater discontentment,
and lower intrinsic motivation (Marsiglia, 2007).The third style for discussion is
the permissive style. In this style, parents are very warm but very undemanding.
Children, especialy teens, are dlowed to make very important life decisions with

little or no parental input (Kopko, 2007).

There are few if any requirements on the children from these parents. For the most
part, these parents refuse to take responsibility for how their children turn out.
These parents show warmth towards their children giving them a great dea of
freedom in their behaviors and choices (“Introductory Concepts: Parenting Styles
2007). The image used to describe this stage depends on the parental attitude. If
the parent is over-indulgent, the child has material possessions and services poured
out upon him in a flood. The parents pour out gifts and services with little regard

for the child’s actual needs. The parents are treated like slaves and the child
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expects al his desires to be fulfilled with little regard for others (Stein, Henry,
2008). These parents rarely make rules and the rules which are made are not
consistently enforced. These rules have no clear boundaries or clear consequences
if those ambiguous parameters are violated. These parents want to give their
children a great deal of freedom in making choices even if the children have not

matured to a point to make good decisions (lannelli, Vince, 2004).
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Chapter. 111
3.0 M ethodology

3.1 Study sample

This study is considered as analytical descriptive type, consisted of 393 children of
4-6 years who had been selected randomly from the total of 251 kindergartens
(KG) were put into clusters in every region then were chosen systematically every
other 7" KG. Percentage of each cluster was obtained and the final sample of each
KG had been given the two scales to be filled by parents. E.g. number of KG in
north Gaza is 56; percentage is 22.3 of total 251 KG, the percentage of pre school
children in this region is 30.13 of total population of the preschool children.
Equivalent numbers of questionnaires were given to them which were 118. And so
on, this procedure was repeated with each region and computing the equivalent
representing sample. Researcher used some assistants from Kindergartens to help
in distribution and collecting the questionnaires. Responding rate was 91%, which
corresponds to 361 questionnaires. Sample represents 1.4% of the total population
of the total pre school age children which according to PCBS, (2009-2010) was

24911. Both PAQ and SDQ sheets were completed by parents.

3.2 Study design
The study design is a descriptive anaytical, which tried to answer the study
questions about parenting styles and behavioral problem of preschool children in

Gaza strip governorates. It had been selected because this method is useful for
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descriptive analysis of study variables. Also, this type of study is easily applicable,

economical and cost effective.

3.3 Period of the study

The study was conducted in the 4™ quarter of the year 2010. Ethical letter was sent
to the general director of MOHE, in July 2010. Then a pilot study had been started
at the beginning of October 2010. Actual data were collected from October, 15th
then the Questionnaires were examined for completeness, then coding and entering
onto the Computer during the last week of October. Data analysis was completed

by the end of October.

3.4 Inclusion criteria
1- Children’s age between 4-6 years old, boys and girls.
2- Children who are registered in KGs, either KG1 & KG2, in the Scholastic

year 2010-2011.
3.5 Exclusion criteria
No exclusion criteria applicable. All children and their parents who have been

selected were welcomed to fill the Questionnaires.

3.6 Limitation of the study

1- Time limitation.
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2- Uncooperative parents, some not completed one questionnaire, while some of
them not completed Socio-demographic data

3- Frequent cut-offs of the electric current.

3.7 Measures
3.7.1 Socio-demographic data:
Contains parent age, gender, education level, family size, place of residence and

family income.

3.7.2 (PAQ)

Parental Authority Questionnaire: A questionnaire was developed for the purpose
of measuring Baumrind's (1971) permissive, authoritarian, and authoritative
parental authority prototypes. It consists of 30 items per parent and yields
permissive, authoritarian, and authoritative scores for both the mother and the
father; each of these scores is derived from the phenomenol ogical appraisals of the
parents’ authority by their son or daughter. The results of severa studies have
supported the Parental Authority Questionnaire as a psychometrically sound and
valid measure of Baumrind's parental authority prototypes, and they have
suggested that this questionnaire has considerable potential as avaluable tool in the
investigation of correlates of parental permissiveness, authoritarianism, and

authoritativeness.(Buri 1991).
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The PAQ is designed to measure parental authority, or disciplinary practices, from
the point of view of the child (of any age). The PAQ has three subscales:
Permissive (P: items 1, 6, 10, 13, 14, 17, 19, 21, 24 and 28),

Authoritarian (A: items 2, 3,7, 9, 12, 16, 18, 25, 26 and 29), and

Authoritative/flexible (F. items 4, 5, 8, 11, 15, 20, 22, 23, 27, and 30).

Mother and father forms of the assessment are identical except for references to
gender.
Scoring: The PAQ is scored easily by summing the individual items to comprise

the subscal e scores. Scores on each subscale range from 10 to 50.

3.7.2.1 Interpreting questionnair eresults (PAQ)

Most parents will find that their score for one section is clearly higher than the
other two. This indicates your parenting style. It is very common to have a mixed
parenting style and the most common style mixes are also listed for you: Section 1
score above 20, other scores 10 or below: Authoritative parent style Section 2 score
above 20, other scores 10 or below: Authoritarian parent style Section 3 score is 20

or above, other scores are 10 or below: Permissive parent style

3.7.2.2 Common mixes of parenting style

Authoritarian-Directive: Highly controlling and intrusive in their use of control

Democratic: A mix of Permissive & Authoritative parenting. Thisis very common
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in a two working-parent family, where time limits the level of input the parent has

in the family relationship.

3.7.2.2.1 None- Authoritarian-Directive: an authoritative style with more
parentally centered control, but not autocratic or intrusive. Very common for

parents of younger children where the child’s input into family issuesis limited.

3.7.2.2.3 Permissive-dir ective parent.

Permissive parents who are approaching the Authoritative style.

3.7.2.2.4 Per missive-nondir ective: Very permissive, the most liberal and hands—

off of the permissive styles.

Uninvolved: the classic ‘neglectful’ parents. They score very low on all sections;
they probably wouldn’t be doing the questionnaire in the first place R30.( John R.
Buri, 1991). Researcher could not find the PAQ- self assessment, so he modified
the 30 questions which were examining the child point of view toward parental
styles, researcher with the valuable supervision from his advisor succeeded to
accomplish the present form which, after modification and redirection of questions

became PAQ self reported form.

3.7.3- (SDQ) Strengths and difficulties questionnaire
The SDQ is a screening measure for early detection of behavioral problems and

strengths in children and adolescents. Topics addressed by SDQ subscales include

19



emotional symptoms, conduct problems, hyperactivity/inattention, ADHD, peer
relationship problems, and pro-social behavior. The SDQ is designed to include

both positively and negatively worded items, completed by parents or teachers.

The SDQ is a brief behaviora screening questionnaire for children and teenagers
aged 3 t016 years. It was first tested in the United Kingdom and copy-righted by
Goodman in 1997. Several versions are available and each version may include one
to three of the following: a) 25-item psychological attributes, b) 5-question impact
supplement, and c) seven follow-up questions. The measure is based on the
concepts that underpin the Diagnostic and Statistical Manua of Mental Disorders
(4th Ed.) and the ICD-10. For example, items in the SDQ Hyperactivity/Inattention
scale were selected because they reflect key symptoms for a DSM-IV diagnosis of

ADHD or ICD-10 diagnosis of hyperkinesis (Goodman & Scott, 1999).

3.8 Pilot study

Pilot study has been conducted on 30 preschool age children and their parents from
the middle region. The PAQ and SDQ sheets were completed by parents. Data
entry and analysis using (SPSS- PASW/ V. 18) and results were recorded bellow.
The pilot sample will be excluded from the final 393 subjects. The researcher did
the pilot study by applying it on 30 pilot subjects.

The piloting technique used to estimate and discuss the validity and reliability of

the instruments used for the current study.



1-Parenting Authority Questionnaire (PAQ)

2-The Strengths and Difficulties Questionnaire (SDQ).

Main statistical tests to be used in this research are: t test, one-way Analysis of
Variance (ANOVA), means, P value and percentage. The t-value will be positive if
the first mean is larger than the second and negative if it is smaller. Once you
compute the t-value you have to look it up in atable of significance to test whether
the ratio is large enough to say that the difference between the groups is not likely
to have been a chance finding. To test the significance, you need to set arisk level
(called the dpha level). In most social research, the "rule of thumb" is to set the

alphalevel at P<0 .05

This means that five times out of a hundred you would find a statistically
significant difference between the means even if there was none (i.e., by "chance").
Y ou a'so need to determine the degrees of freedom (df) for the test. In the t-test, the
degree of freedom is the sum of the persons in both groups minus 2. Given the
alphalevel, the d.f, and the t-value, you can look the t-value up in a standard table
of significance (available as an appendix in the back of most statistics texts) to
determine whether the t-value is large enough to be significant. If it is, you can
conclude that the difference between the means for the two groups is different
(even given the variability). Fortunately, statistical computer programs routinely

print the significance test results and save you the trouble of looking them up in a
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table. The t-test, one-way Anaysis of Variance (ANOVA) are mathematically

equivalent and would yield identical results (William M.K. Trochim, 2008).

3.8.1. Validity and riability

3.8.1.1 -Validity / Internal consistency of (PAQ)

To compute the internal consistency of the parenting Authority Questionnaire
PAQ; the researcher calculated the correlation coefficients of every item (10 items)
of the scale with the total scores of every scae.

Table: (3.1) Internal consistency of (PAQ) subscales

Sub- Corr. i i Corr. | g

Seales tem No |Coeff. Sig. |Sub- Scales | item ot ® Sig.

® Level No . Level
| 1 0423 D.020* 16 0310 |0.095 |
| 6 0577 ).001** Authoritarian |18 | 0.328 | 0.076 |
| » 10 |0.531 )003** | parenting |25 | 0583 .001** |
| 1-Permissive [ 13 19523 ).003** 26 | 0565 0.001** ||
\l parenting 14 o575 ).001** 29 | 0611 [p.000** ||
| 17 |0.528 ).003** 4 0574 Dp.oor+* |

19 |0.754 ).000** 5 [0412 [0.024*

21 |0.613 ).000** 3 8 [0.884 [0.000**

24 ]0570 ).001** Authoritative |11 | 0.768 0.000**
i 28 10.623 ).000** | parenting |15 |0.718 0.000** |
| 2 2 0591 ).001** 20 | 0433 |0.017* |
|Authoritarian | 3 0.759 ).000** 22 |0.841 D.000** |
| parenting 7 ]0.600 ).000** 23 0628 0.000** |
‘ 9 |0.724 ).000** 27 | 0574 o.oo1**|
12 |0.563 ).001** 30 | 0.676 [0.000**
L e —

*p< 0.05 **p< 0.01

As shown in table (3.1), the researcher found that the items of PAQ had good

levels of Internal consistency validity, where the correlation coefficients for the
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three sub-scales( permissive, authoritarian, and authoritative parenting ) ranged

between R=(0.310-0.759); and significant at P< 0.01.

Table (3.2): Internal consistency of sub-scales with total scoresof PAQ

Corr. Sia. Level

‘ Subscale Coeff. g.
|| 1. Permissive parenting 0.923 0.000* * |‘
' 2. Authoritarian 0.911 0.000* *

parenting

3. Authoritative 0.913 0.000* *

parenting

e —
*p< 0.05 **p< 0.01

The table (3.2) shows that all of the sub-scales have a great levels of Internal
consistency validity with total scores, where the correlation coefficients ranged R=

(0.911-0.923); and significant at 0.001.

3.8.1.2 Rdiability of the (PAQ): To caculate the reliability of the Parenting

Authority Questionnaire, the researcher used the following two tests:

3.8.1.2.1 Split half method

The Researcher calculated the reliability of the Parenting Authority Questionnaire
by using split half method (partl = 15 items & part2 = 15 items); where the
Pearson's correlation coefficient was (R; = 0.877) and by using the spearman-

brawn equation to correct the length of the scale (R, = 0.935).
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3.8.1.2.2 Cronbach’s alpha equation

The Researcher estimated the reliability of the Parenting Authority Questionnaire
by using the equation of Cronbach’s alpha (No. of items = 30); where the value of
alpha = (0.917). The Parenting Authority Questionnaire is valid and reliable for

data collection.
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Chapter four (1V)
Results

LIS TUCUSES LI UIE THid] 1TESUILS CUTILENTITTIY UIE WU iUl Paits Ul UiiS Stuudy
regarding parenting styles and children behavioral problems according to parents
perspectives. The results are presented as follows:

The first section consists of the description for the main socio-demographic
variables of the whole sample.

The second section consists of children emotional problems from the parent
perspectives and its relation with socio-demographic variables.

The third section consists of the magjor parenting styles (PS) and its relation with

socio-demographic variables and children emotional and behavioral problems.

4.1 Socio-demogr aphic variables:

Statistical analyses were performed due to the quantitative nature of the study. And
they were performed with the statistical program (SPSS. PASW Statisticsl8.)
Descriptive statistics were used to analyze and interpret the research results. Socio-
demographic data reflected that the participating families were relatively

representative of the households in Gaza Strip from which our sample was drawn.

4.1.1 Characteristics of the sample
When data collection of the sample had been obtained it provided the researcher
with the parents gender, age, economical status, educational level, family size, and

the area where they live. It adso provide data about the child gender and age.



Bellow are the details about socio-demographic data in terms of frequencies and
percentage.

(4.1): Characteristics of the sample

Variable frequency per cent %
Parent sex

father 153 42 .4
mother 208 57.6
Parent age

less than 30 years 166 46.0
30— 40 years 168 46.5
41 — 50 years 22 6.1
more than 50 years 5 14
Parent education

Illiterate 1 3
Basic Education 47 13.0
Secondary 154 42.7
Diploma 40 11.1
University 104 28.8
Higher education 15 4.2
Family size

1-3 48 13.3
4-7 226 62.6
more than 7 87 24.1
Family income

less than 1000 IS 114 31.6
1000 - 2000 IS 121 335
2001 —-30001S 78 21.6
more than 3000 IS 48 13.3
Place of residency

North Gaza 96 26.6
Gaza 99 27.4
Middle zone 81 22.4
Khanyounis 30 8.3
Rafah 55 15.2
Child sex

male 198 54.8
female 163 45.2
Child age

4 - 5years 182 50.4
5-— 6 years 179 49.6
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Table (4.1) shows that; children coming from North Gaza were 96 children
(26.6%), from Gaza 99 children (27.4%), from middle area 81 children (22.4%),
from Khan Y ounis 30 children (8.3 %), and from Rafah 55 children (15.2%). Total
numbers of children selected for the current study were 361 child and their parents
(fathers and mothers). The total numbers of males (fathers) were 153 (42.4 %); the
total numbers of femaes (mothers) were 208 (57.6%).It showed that 166 of the
parents (46%) less than 30 year; 168 (46.5%) between 30 and 40 year; 22 from the
parents (6.1%) between 41 and 50 year; and 5 (1.4%) more than 50 year. The total
numbers of children selected for the current study were a 361 child (girls and
boys). The total numbers of males (boys) were 198 (54.8%); the total numbers of
females (girls) were 163 (45.2%). And about preschoolers age, it represent that the
children selected from two different age group the first 183 (50.7%) were aged
between 4 to 5 years and the second group 178 (49.3%) were aged between 5 to 6

years.

About parents level of education, the table shows that; 1 of the parents of children
were illiterate (0.3%), 48 parents were educated to basic education (13.0 %), 154
parents were educated to secondary level (42.7 %), 40 parents were educated to
diploma (11.1 %), 104 parents were educated to university level (28.8%), and 15
parents were educated to the higher education 4.2%. table (4-1): shows that; 49 of
children had 1 to 3 family members (13.6 %), 226 of children had 4-7 family
members (62.6 %), and 86 of children had 7 and more family members(23.8%). It ,
shows that; concerning level of income that: there were 114 of the children had

family income less than 1000 NIS (31.6 %), 121 family had family income ranged
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between 1001-2000 NIS (33.5 %), 78 of children have family income ranged
between 2001-3000 NIS (21.6 %), 48 families have family income more than 3000

NIS (13.3%).

4.2 Response of study participants on SDQ scale (total)

Response Frequency Percent
Not true 163 45.2
Somewhat true 77 21.3
Certainly true 120 33.2

As shown in the above table 45.2% of parents answered not true, while 21.3 of
parents answered somewhat true, and 33.2 of them answered certainly true to the

25 items of SDQ. Total number of the respondents were 360.

4.3- Response of study participants on SDQ subscales

Response Freguency Percent
Emotional problems

Not true 97 26.9
Somewhat true 55 15.2
Certainly true 209 57.9
Prosocial behaviour

problems

Not true 231 64.0
Somewhat true 66 18.3
Certainly true 64 17.7
Hyperactivity problems

Not true 240 66.5
Somewhat true 52 14.4
Certainly true 68 18.8
Peer relationship

problems

Not true 98 27.1
Somewhat true 89 24.7
Certainly true 174 48.2
Conduct problems

Not true 153 42.4
Somewhat true 62 17.2
Certainly true 146 404
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Table: (4.3), describes the participants response to the SDQ 25 item, where the
highest percent for the choice (not true) for hyperactivity problems which actually
represents the devel opment of the preschool age group, where the lowest percent of
answers for the same choice went for the emotional problems. The highest percent
was for the choice (true) among the participants went to emotional problems

57.9%, while the lowest was for the subscale prosocial behavior problems.

4.2 Relation between the Five types of emotional and behavioral problemsand

Socio-demogr aphic variables:

After the completion of SDQ sub-scales by parents regarding their preschool
children’s emotional and behavioral problems, the next results could be detected
starting with the Frequency of parents reporting, examining the relation of SDQ

sub-scales against parent’s sex, family size, place of residence, and family income.

4.2.1 Relation of emotional problemsto parent gender

To investigate how sex differences of parents influence SDQ subscales of children.

T test was used to show that relation.
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Table (4-4): t-test comparing means of SDQ subscales accor ding to parent

gender
W I ——
SDQ subscale Par ent t-value  Significance
gender N Mean df = 359 level
| Emotiona problems  Fathers = 153 4.2549 2.15 0.032* |
Mothers 207 3.8744
Conduct problems  Fathers 153 5.5163 -1.26 0.206
| Mothers 208 57596 |
Hyperactivity Fathers 153 4.6732 -0.632 0.528
/inattention Mothers 208  4.7740 ‘
| Peerproblems  Fathes 153 49346 227 o024« |
| Mothers = 208 53221 |
Prosocial behavior ~ Fathers =~ 153 3.6797 1.43 0.153
Mothers 208 3.3846
‘ Total Fathers =~ 153 230588  -0.072 0.943 ‘
ﬂ lothers 207  23.0966 I |J

* Probability for Emotional problems (Two-Tailed): 0.032223

* Probability for Peer problems (Two-Tailed): 0.023800
In order to test the gender difference for the parents means against the children’s
emotional and behaviora problems we performed t-independent test. As shown in
the table 4-4, the results showed that there are significant differences between the
means of emotional symptoms toward fathers and peer problems toward mothers
according to the gender. But there are no significant differences between the means
of conduct problems, hyperactivity/ inattention, and prosocial behavior according

to the parents gender.



4.2.2 Relation between emotional problemsand children gender
To investigate the relation between children gender and the means of emotional

and behavioral problems, t test was performed as follows.

Table (4.5): Differencesin SDQ subscalesrelated to children gender

Subscale Gender N Mean S. t P
Deviation value
Emotiona Male 198 3.3384 | 2.24663 774 440
problems Female 163 3.1605 | 2.07294 ] ]
Prosocial Male 198 6.0354 | 1.70808 536 592
behaviour Female 163 59383 | 1.71109 ’ ]
Hyperactivity Male 198 4.7727 | 1.94176 869 286
problems Female 163 45963 | 1.87876 ' '
Peer relationship | Male 198 3.5253 | 1.74428 - 799 470
problems Female 163 3.6605 | 1.79428 ' '
Conduct problems | Male 198 3.1768 | 1.74928 605 545
Female 163 3.0556 | 2.04984 ) '
Total score Male 198 14.3081 | 5.67487 625 530
Female 163 13.9379 | 5.46659 ' '

Table (4.5) shows the differences in emotional and behavioral problems related to
children’s gender, where the sample consists of 198 males and 163 females. When
t test was used to test that relation, it shows that males score higher means than
femalesin all behavioral and emotiona problems except for the prosocial subscale,
it was for the females favor. But the table does not show any significant relation
between the five subscales and children gender at all. In a study titled “Differences
in emotional problems related to children gender” conducted by Verhulst FC,
Akkerhuis GW. 1986, on Dutch children aged 4-12 years old, specific behavioral-
emotional problems reported by teachers in a representative sample of 1,162

children used researchers used the Achenbach Teacher's Report Form. Boys
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obtained higher scores than girls. Boys obtained higher scores on concentration,
inattention and hyperactivity problems. This corresponds to the current result, boys

score higher than girlsin all subscales except for the pro-social activity.

4.2.3 Relation between emotional problems and children age

To investigate the relation between age of preschool children and their emotional

and behavioral problems, next test was used.

Table (4.6): Differencesin SDQ subscalesrelated to children age

Subscale Age N Mean S. t P
Deviation value

Emotional 4-5 181 3.2597 2.11449 024 981
problems 5-6 177 3.25642 2.24059 ' '
Prosocial 4-5 181 5.9724 1.80256 246 806
behaviour 5-6 177 6.0169 1.62535 ] ]
Hyperactivity 4-5 181 47127 1.93658 464 643
problems 5-6 177 4.6193 1.86317 ' ’
Peer 4-5 181 3.6961 1.81090
relationship 5-6 177 3.4802 1.72248 1155 249
Conduct 4-5 181 3.2652 1.90507
problems 5-6 177 2.9379 1.82831 1658 098
Total score 4-5 181 14.4530 5.42978

5-6 177 13.7273 5.73855 1.228 220

When T test was used, to test differences in emotional problems related to children
age. No relation between age of children and the five subscales of SDQ. In a study
titled “Differences in emotiona problems related to children gender” conducted by
Verhulst FC, Akkerhuis GW. 1986, on Dutch children aged 4-12 years old, age
showed no significant effect on total problem score, although older children scored
higher on a number of items associated with academic, somatic and social

functioning and with emotions related to inner feelings. Although the researchers
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used different scales, Achenbach Teacher's Report Form (TRF), while the current

research used SDQ, it shows that no relation between the two variables.

In the next step as in table (4.7) to detect the differences in SDQ subscales

according to parents age, one-way ANOV A will be performed.

Table (4.7): Differencesin SDQ related to parents age (one-way ANOVA)

SDQ sum of df mean F Pvalue
subscale squares square
Emotional Between 18.136 3 6.045
problems Groups
Within 1672.418 357 4685 1.290 277
Groups
Total 1690.554 360
Prosocial Between 3
behaviour Groups 3.088 1.029
problems Within 1047.909 357 2935 351 .789
Groups
Total 1050.997 360
Hyperactivity | Between 4524 3 1508
problems Groups
Within 1306.2951 357 3.669 411 745
Groups
Total 1310.775 360
Peer Between 3
relationship | Groups 21468 7.156
problems Within 1104532 357 3.004 2.313 .076
Groups
Total 1126.000 360
Conduct Between 14.899 3 4.966
problems Groups
\CI;VIthI n 1266.492 357 3548 1.400 .243
roups
Total 1281.391 360
Total score | Between 201306 | ° | 67.102
Groups
Within 10962.817 357 30.794 2.179 .090
Groups
Total 11164.122 | 360

AY



In the above table (4.7): using one-way ANOVA no relation could be detected
between parents age and children behavioral problems. Statistically, no significant
P value could be found, where the lowest P went for the subscale peer relation

problems with P= 0.076

4.2.4 Emotional and behavioral problemsand family size:

Family size as one of the important socio-demographic variables, was tested as
indicated in this research questions as the following tables show: by one-way
ANOVA, and as a result, when there is a relation between any of the mentioned
variables, post- hoc analysis test is used consequently, to compare the means of
certain variables. Family size was categorized into three parts. 1-3, 3-7, and more

than 7 members.
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Table (4.8): Differencesin SDQ related to family size One-way ANOVA

SDQ sum of df mean F P

subscale sguares square value

Emotional Between 98.830 3 32043

problems Groups ' '
— .
Within 1591.724 357 4.459 7.389 | .000
Groups
Total 1690.554 | 360

Prosocial Between 3

behaviour Groups 21.188 7.063

problems Within 1029.809 357 2885 2448 | .063
Groups
Total 1050.997 | 360

Hyperactivity | Between 43.604 3 14535

problems Groups ' '
— .
Within 1267171 357 3559 4.083 | .007
Groups
Total 1310.775 | 360

Peer Between 3

relationship | Groups 23.917 7.972

problems Within 1102.083 357 3.087 2582 | .053
Groups
Total 1126.000 | 360

Conduct Between 28,457 3 9.486

problems Groups ' '
— .
Within 1952933 357 3510 2.703 | .045
Groups
Total 1281.391 | 360

Total score gfg‘ﬁ’;g” 734968 | S | 244.989
— N
Within 10429.154 357 29,995 8.363 | .000
Groups
Total 11164.122 | 360

To compare the differences between emotiona and behavioral problems according
to family size. One-way ANOVA has been used as shown in table (4.8): three
significant differences were detected with F = (7.389) for emotional problems with
(P value 0.00) followed by F = (4.083) for hyperactivity problems with (P value

0.007). third significant P value were recorded toward the subscale conduct



problems with P = ( 0.045), and F= (2.703).The impacts of family size "1-3
members, 4-7 members, and more than 7 members"' on SDQ sub-scales. This result
need further treatment to investigate the significant differences of emotional
symptoms, and hyperactivity problems and conduct problems according to specific
family size. That treatment using post-hoc as seen in the next table (4.8). However,
the results show that there are no significant differences among the means of
conduct problems, hyperactivity/inattention, and peer problems according to the
family size.

Table (4.9): Mean scores of study participants on SDQ scale according to
family size

Subscale Family size Mean SD
Emotional problems 1-3 4.5208 2.05239
4-7 3.1637 2.12597
More than 7 2.7931 2.09727
Prosocial behaviour 1-3 5.3958 1.99723
problems 4-7 6.0664 1.68655
More than 7 6.1494 1.53660
Hyperactivity 1-3 5.5000 1.48754
problems 4-7 4.6018 1.94154
More than 7 4.4767 1.94469
Peer relationship 1-3 4.2083 1.54312
problems 4-7 3.5265 1.85513
More than 7 3.3678 1.58565
Conduct problems 1-3 3.8333 2.05595
4-7 3.0442 1.92245
Morethan 7 2.9425 1.60925
Total score 1-3 17.6875 4.73177
4-7 13.7301 5.70557
More than 7 13.1860 4.93132

The above table denotes the mean scores of participants on the SDQ subscales
according to family size, We notice the differences in means of hyperactivity,

emotional and in conduct problems. For further treatment of this result a post-hoc
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test will be done next to determine the specific family member group with relation
to the above mentioned subscales.

Table (4.10): Mean differencesin SDQ related to family size (Post hoc)

o Mean P
SDQ subscale Family size _
differen value
Emotional (1-3)-(4-7) 13571 .000
problems ' *
(1-3) — (morethan 7) 1.7277 -OPO
Hyperactivity (1-3)-(4-7) 8982 .009
problems ) *
(1 - 3) — (more than 7) 1.0233 -0*08
Conduct (1-3)-(4-7) 2891 .025
problems ' *
(1-3) — (morethan 7) .8908 -0*25
Total score (1-3)-(4-7) 3.9574 .O*OO
(1-3) — (morethan 7) 4.5015 '0*00

* = gignificant at 0.05
A post- hoc test will be needed to compare the main effect means associated with
the significant F. as shown in table (4.10). Post —hoc analysis test was done using
Scheffee test to compare the means of SDQ subscales according to family size "1-
3", "4-7", and more than 7". The results found that the parents reported emotional
and behavior more frequently among those who have family members of "1-3".
Where mean difference favors emotiona problems = (1.3571), with P=(0.00) and
(1.7277), with (P=0.00) and favors hyperactivity problems when compared to the
other two groups of mean difference of (0.8982) with P= (0.009) and mean
difference of (1.0233), P=(0.008), and favors the same group of 1-3 members when

compared to means conduct problems with the score of (0.7891) and P= (0.025)
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and means difference of (0.8908), and P= (0.025) respectively. While the total
scores shows significant relation with P= (0.00). Conclusion of the previous test
confirms the significant relationship between family group (1-3) and the above
three SDQ subscales.

4.2.5 Emotional and behavioral problemsand place of residence:

To investigate the relation between preschool emotiona problems and place of
residence, first to use One-way ANOVA. For further verification with post hoc.

Table (4.11): Differencesin SDQ related to province of residency

SDQ sum of sgr df MS F Pvaue
Emotional Between 99.476 4 24.869
problems Groups
Within 1591.078 356 4.469 5564 | .000
Groups
Total 1690.554 | 360
Prosocial Between 4
behaviour Groups 55.771 13.943
problems Within 995.226 356 2796 4987 | .001
Groups
Total 1050.997 | 360
Hyperactivity | Between 8751 4 2188
problems Groups
Within 1302.004 356 3,668 .596 .665
Groups
Total 1310.775 | 360
Peer Between 4
relationship | Groups 72.066 18016
problems Within 1053.934 356 2960 6.086 | .000
Groups
Total 1126.000 | 360
Conduct Between 51904 | % | 12.909
problems Groups
Within 1999396 356 3453 3.764 | .005
Groups
Total 1281.391 | 360
Totd score | Between | g5g151 | 4 | 214780
Groups
Within 10305.001 356 29.008 7.399 | .000
Groups

Total 11164.122 | 360
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As shown in the table, (4.9): One-Way ANOV A was used to study the differences
between emotional and behaviora problems according to the place of residence
"North Gaza, Gaza, Middle area, Khan Y ounis, and Rafah". As shown in the table;
(4-11) there are significant differences among the means of emotiona symptoms
(f=5.564; P < 0.00), for the subscale prosocia activity (f= 4.987; P< 0.001).
However, the results show that there are no significant differences among the
means of hyperactivity/inattention (f= 0.596; P<0.665) according to the place of
residence. For the subscale peer relation problems the previous table shows a
significant relation toward place of residence with F= 6.086 and ( P< 0.00). For
conduct problems it shows aso a significant relation with the variable place of
residence with F=3.764 and (P<0.005).Finally for total score it shows a
significance value F=7.399 with (P<0.00). the ANOVA test does not show which
region favors what problem unless we perform another test to verify those variables

more precisealy,
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Table (4.12): Mean scor es of participants on SDQ scale accor ding to provinces

Subscale Province Mean SD
Emotional North Gaza 3.1354 2.31071
problems Gaza 2.7273 1.89961
Middle area 4.0494 2.35001
Khanyounis 2.6000 1.35443
Rafah 3.6000 2.08700
Prosocial North Gaza 6.1354 1.65192
behaviour Gaza 6.3737 1.54250
problems Middle area 5.3457 1.90500
Khanyounis 6.3667 1.51960
Rafah 5.8364 1.64163
Hyperactivity North Gaza 4.5833 2.12091
problems Gaza 4.5306 1.83440
Middle area 4.9259 1.75198
Khanyounis 4.8000 2.04096
Rafah 4.7636 1.83549
Peer North Gaza 3.4792 1.74705
relationship Gaza 3.0404 1.59027
problems Middle area 4.0370 1.85368
Khanyounis 3.2667 1.79911
Rafah 4.2182 1.65206
Conduct North Gaza 3.0313 1.90541
problems Gaza 2.7172 1.79023
Middle area 3.7778 2.07364
Khanyounis 3.1000 1.53914
Rafah 3.0727 1.70896
Total score North Gaza 13.6667 5.75768
Gaza 12.3571 4.74342
Middle area 16.4074 6.58365
Khanyounis 13.0667 4.27449
Rafah 15.3091 4.25081

In table (4.12), when comparing the mean scores representing the five

governorates, we could compare and determine the differences toward which area

accordingly.




Table (4.13): Mean differencesin SDQ related to province of residency

Province M .difference P value
(M. area) —
2.740 0.008 *
(North Gaza)
(M. area) —
SDQ 4.050 0.000 *
(Gaza)
total _
(Middle areq)
score . 3.340 0.039 *
(Khanyounis)
(Mid.area)
1.098 1.000
— (Rafah)

* = gignificant at 0.05
Post —hoc analysis test was done using Scheffee test to compare the means of SDQ
subscales according to place of residence “North Gaza, Gaza, Middle area, Khan
Younis, and Rafah". When compared middle area to Gaza children it favors mid-
area,for emotional problems, and also mid-area when compared to north area ,
Khanyounis and Rafah it favors mid-area for the same subscale. But when
compared the means of the five areas regarding prosocial activities it favors both
north area and Gaza, with significant P value of 0.036 and 0.002 respectively. Post
hoc verified the relation of emotional problems to middie area children, and the
prosocial behavior to the Gaza children, but did not find significant value for

conduct problems.

4.2.6 Emotional problemsand family income

One-Way ANOVA was used to study the differences between the means of

emotional and behavioral problems according to the family income.

Q)



Table (4.14): Differencesin SDQ related to monthly income ( One-Way ANOVA)

SDQ sum of df mean F P
subscae squares square value
Emotional Between 14.315 3 4772
problems Groups
Within 1676.239 357 4695 1.016 | .385
Groups
Total 1690.554 | 360
Prosocial Between 3
behaviour Groups 13.960 4.653
problems Within 1037.037 357 2905 1.602 .189
Groups
Total 1050.997 | 360
Hyperactivity | Between 3741 3 1.247
problems Groups
Within 1307.034 357 3671 .340 797
Groups
Total 1310.775| 360
Peer Between 3
relationship | Groups 14.000 4.667
problems Within 1112.000 357 3115 1.498 215
Groups
Total 1126.000 | 360
Conduct Between 3
problems Groups 1.959 653
Within 1979.432 357 3584 182 .908
Groups
Total 1281.391 | 360
Total score | Between 55090 3 18.363
Groups
Within 11109.032 357 31.205 .588 .623
Groups
Total 11164.122 | 360

As shown in the above table; (4-12) no significant differences were detected among
the means of emotional symptoms, conduct problems, hyperactivity/inattention,
peer problems, and prosocial behavior according to the family income. So family

income doesn’t have impact on SDQ subscales of the preschool children.
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Table (4.15): M ean scor es of study participants on SDQ scale according to income

Subscale Income Mean SD
(NIS)

Emotiona Less than 1000 3.4825 2.08336
problems 1001 — 2000 3.1818 2.21736
2001 - 000 3.2821 2.30695
More than3000 2.8542 1.98922
Prosocial Less than 1000 6.1140 1.64429
behaviour 1001 — 2000 6.1653 1.59346
problems 2001 — 3000 5.7308 1.71072
More than 3000 5.7292 2.07046
Hyperactivity L ess than 1000 4.6930 1.97384
problems 1001 — 2000 45667 1.82758
2001 — 3000 4.8333 1.79767
More than 3000 4.7708 2.16588
Peer Less than 1000 3.8158 177777
relationship 1001 — 2000 3.5950 1.80083
problems 2001 — 3000 3.2821 1.71243
More than 3000 3.4583 1.72538
Conduct Less than 1000 3.2193 1.83746
problems 1001 — 2000 3.1240 1.91298
2001 —- 3000 3.0513 1.92656
More than 3000 3.0208 1.91844
Total score Less than 1000 14.6228 5.27037
1001 - 2000 14.0500 5.51827
2001 - 3000 13.9615 5.98362
More than 3000 13.4167 5.81573

When getting into the last result which states that “Family income doesn’t show
any significant impact on emotional and behaviora items included in SDQ,
according to the study. If we compare it to the result obtained by Maria Filomena
Gaspar and Paula dos Santos. E. Paiva, (2004), with a study titled Parenting
Practice and Children’s socio emotional development, which was carried at
Portuguese children. Shows a totally different outcome: The use of positive
discipline and supervision by (authoritative) parents of children from low SES only

is significantly associated with the development of child prosocial competence.
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The cause appeared to be related to methodology, they used longitudinal study
type, which includes more interventions and follow up with parents and children.
Although in the previous study N=363, current study N=361.a second reason could

be related to SES between the two countries.

Low socioeconomic status and the number of siblings in the home are associated
with higher probability of children exhibiting Conduct problems (Stevenson,
1999).this result contradicts current result, while in this study the result shows ther
is no relation between low economic status and behavioral problems. But when
compare it to the existing local environment; the low income level doesn’t alone
increase the probability of children exhibiting Conduct problems. Stevenson
combined another important factor: number of siblings in the home, which is
another variable named, family size, which according to this research impact both
emotional and prosocia of the preschool children. Other causes, such that parents
who live in lower socioeconomic areas but who have higher education levels
example is our sample, which display more effective parenting behaviors than
parents living in similar areas with lower levels of educational attainment (Fox et
al., 1995; Jackson et al., 2000; Johnston et al., 2002). Meanwhile, Researchers in
Latin cultures report that authoritarian parents are more likely to have kids with

low social competence (Martinez et al 2007; Garcia and Gracia 2009).

When discussing the result: Family income doesn’t show any significant impact on

emotional and behavioral items included in (SDQ), according to the study.
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Although, many studies show totally different results, J. Hutchings, et a. ( 2003),
evaluated the impact of poverty on (Conduct problems), “Socio-economic
disadvantage has long been associated with child conduct disorders, subsequent
delinquency and adult mental health problems”, (Farrington,1995; Kazdin &
Wassell, 2000). Research indicates that maor life stressors such as poverty,
unemployment, cramped living conditions and illness have a negative impact on
parenting and are related to many childhood problems including conduct disorders
(Kazdin, 1995; Patterson, 1992). The defense for research result is that could be the
impact of cultural and religious factors that been ignored in the J. Hutchings, et al.
(2003) study but could influence the impression of parents in this current study on
low income family impact on conduct problems. Other local factors that could
influence relation between low income and behavioral problems of Palestinian
children, the political issue specifically, the presence of occupation on Palestinian
land, could have positive impact toward the national sense and commitment parents
report the symptoms of their kids, one famous saying usually heard “Poverty is not
a Shame”. The extended family type could play a certain influence over children,
in where significant others interfere in parenting process during preschool period in
Palestinian community. Another study conducted by Cathy Huaging Qi and Ann P.
Kaiser, (2002) in Vanderbilt University, titled: Behavior Problems of Preschool
Children From Low-Income Families: concluded that: Children from low
socioeconomic status (SES) backgrounds were found to have a higher incidence of

behavior problems as compared to the general population.
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Table (4.16): Differencesin SDQ related to level of education,

SDQ sum of df mean F P
subscale sguares square value
Emotional Between 7384 4 1.846
problems Groups
Within 1683.170 356 4728 .390 815
Groups
Total 1690.554 | 360
Prosocial Between 4
behaviour Groups 33.627 8.407
— N
problems Within 1017.371 356 > 858 2942 | .021
Groups
Total 1050.997 | 360
Hyperactivity | Between 15.366 4 3841
problems Groups
Within 1295.409 356 3649 1.053 | .380
Groups
Total 1310.775 | 360
Peer Between 4
relationship | Groups 9.773 2.443
problems Within 1116.227 356 3135 779 .539
Groups
Total 1126.000 | 360
Conduct Between 40.045 4 10.011
problems Groups
— N
Within 1241 346 356 3.487 2871 | .023
Groups
Total 1281.391 | 360
Total score | Between | 555514 | 4 | 50553
Groups
Within 10961.909 356 30.879 1.637 | .164
Groups
Total 11164.122 | 360

* = gignificant at 0.05
In the above table (4.16): (one-way ANOVA) was done to test the relation
between parents level of education and behavioral problems of their preschoolers,
significant differences were detected within means of prosocia behavior with F=
2.942 and (P<0.021), and within preschoolers conduct problems where F=2.871

and( P<0.023). but no significant relation in the total score for the SDQ subscales.
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Table (4.17): Mean scor es of study participants on SDQ scale accor ding to education

Subscale Education Mean SD
Emotional Basic 3.3958 211116
problems Secondary 3.2857 2.20728
Diploma 3.5000 2.35339
Bachelor 3.0673 2.08678
Post graduate 3.1333 2.13363
Prosocial Basic 5.9583 1.51529
behaviour Secondary 6.1818 1.59433
problems Diploma 5.2250 1.81853
Bachelor 6.1058 1.75111
Post graduate 5.5333 2.32584
Hyperactivity Basic 5.1064 1.93631
problems Secondary 4.5260 1.79396
Diploma 4.8250 2.19425
Bachelor 4.6442 1.91528
Post graduate 5.0667 2.15362
Peer Basic 3.8542 1.78635
relationship Secondary 3.6299 1.77474
problems Diploma 3.6750 1.91335
Bachelor 3.3558 1.67748
Post graduate 3.4667 1.92230
Conduct Basic 3.7708 2.19516
problems Secondary 3.1039 1.86880
Diploma 3.0000 1.90815
Bachelor 3.0673 1.76407
Post graduate 2.0000 1.13389
Total score Basic 15.7872 5.99977
Secondary 14.0130 5.33087
Diploma 14.6000 5.95194
Bachelor 13.5673 5.37843
Post graduate 12.7333 6.52979

The above table is to compare the means score of the participants fine subscales of
the SDQ according to parents educational level. As seen above its obvious that
high scores go for hyperactivity problems where means range between 5 to 4. with
SD ranges between 2.19425 to 1.79396. post-hoc test is needed to verify more
details about the direction of the relation between the five subscales according to

level of education.
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Table (4.18): Mean differencesin SDQ related to level of education (Post hoc)

SDQ Level of M ean P
subscale education difference value

Prosocial (secondary)
behaviour diol 0.9568 0.016*
problems ~ (diploma)
Conduct (basic) — (post

bl *
problems oracluate) 1.7708 0.015

* = dignificant at 0.05
In the table (4.18), when comparing secondary education level to diploma holders
it favors secondary level holders with mean difference of 0.9568 for prosocial
behavior and significant at (P<0.016), but when comparing basic level and post
graduate level it favors the basic educational level and has got significant relation
of mean difference for conduct problems equals 1.7708 and significant at
(P<0.015). so it is concluded that secondary level education has got a significant
relation with prosocia behavior and basic level education has got a significant

relation with conduct problems of the preschool children.

4.3 Parenting styles (PS)

4.3.1 Types of (PS):

Table (4.19): Mean scores of study participants on parenting style subscales

Subscale M ean S. deviation
Permissive 32.5180 458140
Authoritarian 32.1440 4.89061
Authoritative/flexible 38.3989 4.92402

Table (4-19) shows that the highest score for authoritarian style (38.3989) followed
by permissive (32.5180) and authoritarian has scored (32.1440).These results are

totally inconsistent with those of a results of resent study conducted by Al-
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Qrenawi. (2010) of “ Parenting styles and fear among children in Gaza Strip
governorates “, Al Qrenawi found that: The highest parenting style used by parents
is the dismissing parent with 70.8% followed by disapproving parent with 67.3%
and laissez-faire parent with 65.3% and the lowest one was emotion-coaching
parent with 56.6%. Latouf (2008) indicated that the authoritative parenting style
was the mostly used by the parents of the five-year old group and that this
parenting style tends to lead to more acceptable socia behaviour among the five-
year olds. While, the study results of Dwairy et a (2006) found that al parenting
styles differed across Arab societies, where the Arab societies have mixed
parenting styles for their children and they responded differently to every parenting
style. However, Dwairy et a (2006c) indicated that authoritative parenting was
associated with a higher level of connectedness with the family and better mental
health of adolescents. The study results of Dwairy et.a, (2005) indicated that
authoritarian parenting within an authoritarian culture is not as harmful as within a
liberal culture. The results can be attributed to the high education level of parents,
where a parents with high school level represented 42.7%, and university level was
44.0% for parents study sample. Media influence could be another factor to be

considered.

4.3.2 Parenting styles (PS) accor ding to gender

To investigate the relationship between PSs and parents gender, and to find answers

to research questions, the following t-test was performed for this purpose.
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Table (4.20): Differencesin parenting style between fathersand mothers

parenting category | N Mean S. t P
style Deviation value
Permissive | father 153 32.451 4721 - 0.812
mother 208 | 32.567 4.486 0.238
authoritarian | father 153 | 32.065 5.004 - 0.794
mother 208 | 32.201 4.816 0.262
authoritative | father 153 | 37.712 4.930 - 0.023*
mother 208 | 38.903 4.869 2.285
Total score | father 153 | 102.228 | 10.875 - 0.206
mother 208 | 103.673| 10.594 | 1.266
Significant at (P= 0.05) * Probability (Two-Tailed): 0.022896

In order to test the sex difference for the parents (father/mother) against
parenting styles (PS), When there are only two means to compare, the T-
independent test was performed as in: table (4.20), the results showed that there
are significant differences between the means of authoritative parenting style
toward mothers and according to parent’s gender where t scores (-2.285), with
(P<0.023). But there were no significant differences between the means of
(permissive parenting and authoritarian parenting) according to the parents’

gender.

4.3.3 Parenting styles according to age

To detect any Differences in PSs related to parents’ age, the following

application was used for this purpose. At the end of results, related results of

previous studies were compared for more convenience.



Table (4.21): Differencesin parenting stylerelated to parents’ age

Parenting sum of mean P
df F

style sguares square value
Between 20.786 3 6.929
Groups

permissive | Within 2535 347 357 21107 0.328 | 0.805
Groups
Tota 7556.133 360
Between | 11065 | 3 | 3755
Groups

authoritarian | Within 8509 245 357 | 24.088 0.156 | 0.926
Groups
Tota 8610.510 | 360
Between | 116570 | 3 | 38.857
Groups

authoritative | Within 8611.990 357 24123 1.611 | 0.187

Groups
Total | 8728.560 | 360
Between 262.813 3 87.604
Groups
Total score | Within 41131846 | 357 | 115.215 0.760 | 0.517
Groups

Totd 41394.659 | 360
Significant at (P=0.05)

According to Table (4-15): (after one-way ANOVA has been applied to test (PS)
against parents age), no significant correlation could be found. So, the variable
“parents age” has no influence over (PS) practiced by parents in the time of data
collection. A recent study of the acceptability of physical punishment of children
(authoritative style) in 14 countries in the European Union found that higher levels
of acceptability were reported among men, older parents and less educated parents
(Gracia and Herrero, 2008). Comparing the results in the table 4.14, when
examining differences in parents’ age in relation to (PS), no significant relation

could be observed, while in the study of Gracia and Herrero, there were relations



between authoritarian style adopted by parents and their age, gender and level of

education.

4.3.4 PS according to parent education
To investigate differences in PS related to parent education one-way ANOV A was

used.

Table (4.22): Differencesin (PS) related to parents’ education

Parenting sum of mean P
df F

style squares square value
Between | 9439 | 2 | 4719
Groups

permissive | Within 746174 358 20.84 2.264 | 0.105
Groups
Total 7556.13 | 360
Beween | 18005 | 2 | 90.12
Groups

authoritarian | Within 8430.95 358 2354 3.827 | 0.023

Groups
Total 8610.51 360
Between | oo o5 2 | 2707
Groups
authoritative | Within 8672.60 358 24,92 1.155 | 0.316
Groups
Tota 8728.56 360
Between | o5 g5 2 | 4792
Groups
Total score | Within 4129880 | 358 115.36 0.415 | 0.660
Groups

Total | 41394.65| 360

When examining (PS) against parents education, using one-way ANOVA, only
Authoritarian Style was found to be of significant value, where F = 3.827, P=
(0.023). While no significant relation could be detected between permissive

parenting and authoritative parenting and parents’ level of education. Parents who



believe that parenting positively affects child outcomes are less likely to adopt
coercive strategies (authoritarian style), as a discipline response. Generdly, it is
less-educated parents who use physical punishment more (Durrant et al, 1999).
Researcher’s opinion is that, parents who think that positively toward parenting
role should not be authoritarians. In a research by X. Chen et a. (2000) and Xu et
a. (2005), the education levels of Chinese mothers were found to be positively
associated with authoritative attitudes and more reasoning strategies. This
difference may be because mothers with high educational levels are more likely to
be exposed to and understand the importance of inductive parenting for social and
cognitive development in children. The mgjority of the mothers in the present study
had college degrees or higher. The possible cause of this diversity between the two
results could be due to the higher educational level of the Chinese mothers and the

low sample number N= 33, as compared to the current study sample with N= 208.

Table (4.23) Mean Differencesto parentslevel of Education

SDQ Group Mean Significance
subscale Differen
ce
authoritarian 1.630 0.128
(basic) -
(secondary)
2.208 0.023*
(basic) —
(university)

Post hoc Scheffe test was used, as in table (4.23) for further treatment to verify

the differences which resulted in the table (4.22); it’s obviously related to the
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authoritarian parents with significant P value of 0.023 toward basic education

level, which means the basic level holders tend to use authoritarian PS.

4.3.5 Relation between PS and monthly income

To find any differences in PS related to monthly income, One-way ANOVA
was used, and the Following results could be seen. Socio economic status SES
isthe term used in previous studies to investigate the relation between SES and

PS.

Table (4.24): Differencesin parenting stylerelated to monthly income

Parenting sum of of mean = Pvalue
style squares square
Between | 13879 | 3 | 4626
Groups
permissive | Within 2.227 0.085

7417.34 357 20.77
Groups
Tota 7556.13 360

Between | 15,54 3 6151
Groups

authoritarian | Within 8495 96 357 23.60 2.606 0.052

Groups

Total 8610.51 360

Between | 559 3 1.83

Groups

authoritative | Within 8723.04 357 2443 0.075 0.973

Groups

Total 8728.56 360

Between | ye430 | 3 | 16143

Groups

Total score | Within 40910.35 357 114.59 1.409 0.240
Groups

Total | 41394.65| 360

One-way ANOVA was used to study the differences in (PS) according to monthly
income, no significant relation was found between (PS) and monthly income, as

shown in table (4-24), that could be related to parents answer as people of Gaza



strip- like the people of other communities- don’t favor this type of such questions,

or deal with asinvading their privacy.

4.3.6 Relation between PS and family size
To find any differencesin (PSs) in relation to family size, by using One-way

ANOVA, the following results were seen.

Table (4.25): Differencesin parenting stylein relation to family size

Parenting sum of mean

df F Pvalue
style squares square
Between | 5451 2 | 2525
Groups
permissive | Within 7505.61. 358 20.96 1205 | 0.301
Groups
Totd 7556.13 360
Beween | 5460 | 2 | 2731
Groups
authoritarian | Within 8555.88 358 2389 1.143 | 0.320
Groups
Tota 8610.51 360
Between | 344 | 2 | 3172
Groups
authoritative | Within 8665.11 358 24.20 1311 | 0271
Groups
Totd 8728.56 360
Beween | 5847 | 2 | 1423
Groups
Tota score | Within 4136618 | 358 115.54 0.123 | 0.884
Groups

Total | 41394.65| 360

One-way ANOVA, was used to examine the differences between (PS) sub-scales

against family size. No significant differences was detected at all. This indicates



as shown in table (4.25), that family size does not have any impact on the type of

(PS) practiced by parents.

4.4 Correlation between (PS) and emotional and behavioral problems:

To investigate the relationship between PS and behavioral problems of the
preschool children, a correlation matrix was done to find that relation. The
Importance of this relationship summarizes the whole research, as indicated

through itstitle.

Table (4.26): Correlation between parenting style and emotional problems

SDQ Permissive Authoritarian | Authoritative
Emotional R 0.076 0.056 - 0.067
problems S 0.152 0.288 0.202
Prosocial R - 0.027 - 0.006 0.087
behaviour S 0.607 0.906 1.000
Hyperactivi R - 0.045 0.059 - 0.004
ty problems S 0.394 0.265 0.934
Peer R 0.013 0.075 - 0.136
relationship S 0.806 0.153 0.010 **
Conduct R - 0.015 0.057 -0.153
problems S 0.778 0.277 0.004**
Total score R 0.011 0.109 -0.152

S 0.832 0.039 * 0.004 **

* = gignificant at 0.05 ** = gignificant at 0.01

The following are the results on the correlation between parenting styles and the
behaviora problems of the children:

1- A negative correlation between authoritative (PS) and conduct problems, at

significance level (P < 0.004) with a Pearson correlation coefficient of - 0.153.



2 -A negative correlation between authoritative parenting and peer relations at
significance level (P< 0.010) with a Pearson correlation of -0.136.

3 -A negative correlation between authoritative parenting in total score where

R - 0.152 and at significant level (p<0.004)

4- A positive correlation between authoritarian style in total score where R =

0.109 at significant level (p< 0.039).

Also there is a positive correlation between authoritarian (PS) and conduct
problems, at significance level of P<0.027 with Pearson correlation of 0.116.
This means that authoritarian (PS) could be one of the factors that lead to
conduct problems. In study done by Cdlaway, et a (2003), from Huntington
university tried to explore the relationship between authoritarian style and
preschoolers’ impulsivity, no significant relationship was found between more
authoritarian parenting and higher impulsivity in children. This result is likely to
be strongly related to the methodology, namely the sample chosen. Had the
sample been more diverse and numerous, a significant result may have been
found. (N = 4, probably because of the methodology, a experimental type).
Another study was done by (Thompson, 2003), examined the associations, and
possible causal relationship, between mothers’ authoritarian attitudes to
discipline and child behavior using cross-sectional and prospective data from a
large population sample surveyed in the 1970 British cohort study. Results show
a clear linear relationship between the degree of maternal approval of

authoritarian child-rearing attitudes and the rates of conduct problems at age 5



and age 10. This association is independent of the confounding effects of socio-
economic status and maternal psychological distress. Materna authoritarian
attitudes independently predicted the development of conduct problems 5 years
later at age 10. The results of this longitudinal study suggest that authoritarian
parenting attitudes expressed by mothers may be of significance in the

development of conduct problems, which isin agreement with the current study.

Another study related to our discussion was done by Sailor, (2006), titled,
Effects of Parenting Styles on Children’s Behavior, concluded that:
Authoritarian parenting and the use of punitive and forceful measures to enforce
proper behavior causes anger, resentment, and deceit and impairs wholesome
parent-child relationships. As shown, these symptoms, been impacted by this
(PS), represent conduct problems which agree with the discussed result so far. In
Baumrind’s 1967 research, preschoolers with authoritarian parents are withdrawn
and unhappy. When discussing the impact of authoritarian on preschoolers
emotional problems, they appear anxious and insecure with peers and react
hostilely if frustrated. Baumrind’s 1971 research shows girls to be dependent and
lack motivation and boys much are more likely to be angry and defiant. In
addition, children of authoritarian parents are less likely to internalize (accept as
their own standard) society’s unacceptable behaviors (Grusec and Goodnow,
1994) and are more likely to have low self-esteem (Coppersmith, 1967). These

children often model their parents’ inflexible thinking (Dekovic, et a, 1991).



When comparing the research results to the previous studies on authoritative
parents, who are nurturing and set, discuss, and enforce developmentally
appropriate limits are the most successful in helping their children become
autonomous, independent, self-controlled, self-confident, and cooperative
(Grusec and Lytton, 1988; Baumrind, 1969; 1971). These children also are more
likely to have high levels of competence and high self-esteem during middle
childhood and adolescence (Coppersmith, 1967; Loeb, Horst, and Horton, 1980).
They dso have internalized mora standards (Holmbeck, et a, 1995) and their
academic performance in high school is superior to that of children from either
authoritarian or permissive homes (Dornbusch, 1987) or (Steinberg, et a, 1992).
And that last result corresponds to current study result, which says: “A Positive
correlation between authoritarian (PS) and Conduct problems”. Comparing the
last result with what William and Sanders, (2004), this showed that preschoolers
are influenced by authoritarian style, “describing them as likely to develop later
conduct problems”. A second result to be discussed which is consistent with the
findings of the current study is that there is a negative correlation between
authoritative parenting and emotional symptoms. Kaufmann, et.al, (2000), of
there study on the relationship between parenting style and children’s adjustment
found that The parents’ perspective authoritativeness was associated negatively
with emotional and behavioral problems in children and positively with healthy
adjustment. This corresponds to the current result. McLeod, et al, (2006) at
Virginia commonwealth university, and university of California, Los Angeles,

and Harvard university, USA, examined the association between parenting and



childhood anxiety: A metaanaysis, to help clarify the role parenting plays in
childhood anxiety. After the analysis of 47 studies testing the association
between parenting and child anxiety. They found that parenting accounted for
only 4% of the variance in child anxiety, that’s a negative correlation between
Parenting and child anxiety, which represent the emotional problems in the
current study.Bor; and Sanders, (2004), had studied the authoritarian style of
parenting in a study titled Correlates of self-reported coercive parenting of
preschool- aged children at high risk for the development of conduct problems.
This study which examined the correlates of coercive parenting in a high-risk
sample of 305 three-year-old children found that children are more likely to
develop later conduct problems. In another study by Keown, et.a. (2006), in
their study on: Preschool Boys with Pervasive hyperactivity: early peer
functioning and mother—child relationship influences, they found that: children
without hyperactive behavior problems may be less demanding, making it easier
for parents to anticipate misbehavior and employ proactive strategies to minimize
the occurrence of problem behavior. They may also be more competent and
rewarding social partners, making it easier for their mothers to engage in more

synchronous interactions with them (Mize & Pettit, 1997).

4.5 Summery for chapter four:
After completing data analysis here you find the main results:
1- Children gender does not have relation with emotional and behavioral

problems of the pre school children as reported by parents.
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2- Parents reported both emotional and behavioral problems, hyperactivity, and
conduct problems of the children more frequently among those who have family
members "1-3"

3- Family size does not have impact on prosocial behavior problems, and peer
relation problems.

4- Family size does not have any impact over the type of PS practiced by parents.
5- Middle area has significant relation with emotional, peer relation, conduct, and
with prosocial, but does not have significant relation with hyperactivity problems
where F=0.596 and (P<.665).

6- Parents age has no significant relation with preschoolers behavioral problems.
7- Family income doesn’t show any significant impact on emotional and
behavioral problemsincluded in SDQ, according to the study.

8- No significant relation was found between PS and family monthly income.

9- Authoritarian Style was found to be of significant value, where P= 0.023.
While no significant correlation could be detected between permissive parenting
and authoritative parenting with parents’ level of education.

10- No significant relation could be found between “parents age” and PSs
practiced by parents in the time of data collection.

11- When comparing secondary education level which represents(42.7%) of the
study sample, to diploma holders (42.7%), it favors secondary level holders with
mean difference of 0.9568 with prosocial behavior and (P<0.016), but when

comparing basic level (13.0%) and post graduate level (4.2%), of the study



sample it favors the basic educationa level and has got significant relation of
mean difference 1.7708 and (P<0.015) with conduct problems.

12- There are dgnificant differences between the means of authoritative
parenting style toward mothers and according to parent’s gender where" t" scores
(-2.285), with (P<0.023).

13- Fathers reporting significant differences on “emotional symptoms”, mothers
reporting significant differences on “peer problems”. But there were no
significant differences among (conduct problems, hyperactivity/ inattention, and
prosocia behavior) according to the parent’s gender.

14- No significant relation was found between (PS) and monthly income,

15- Family size does not have a significant relation with the type of (PS)
practiced by parents.

16- A negative correlation between authoritative (PS) and conduct problems, at
significance level (P < 0.004) with a Pearson correlation coefficient of - 0.153.
17- A negative correlation between authoritative parenting and peer relations at
significance level (P< 0.010) with a Pearson correlation of -0.136.

18- A negative correlation between authoritative parenting in total score wherer -
0.152 and at significant level (p<0.004) with conduct problems.

19- A positive correlation between authoritarian style in total score where R =

0.109 at significant level (p< 0.039).



Chapter V

5.0 Conclusion and Recommendation

5.1 Conclusion:

A child is similar to a pure picture, which reflects the beauty of being. He is a
white sheet of paper, which accepts all forms and colors and is the foundation
stone of human society. He is the leader of the future within which al forms of
renewal are embodied Khairy Majeed (2005). So how do parents maintain the
beauty of this pure picture and what are the shapes and colors with which we can
fill the pages of his future life? What have we done to prepare him to carry out
his expected role with other members of the society? What forms of discipline
should we follow to motivate him to recreate and invent? Many parents in all

places and times ponder these questions.

If we take the authoritarian style of child discipline as an example, we find that
such a style implies physical punishment, which is one of a number of common
styles that are socially and legally acceptable in many cultures and communities
including Arab communities. This style is, however, unacceptable in many
modern communities and most of them have banned the use of unreasonable
force in disciplining children. Child protection societies, international
agreements, studies and research and child psychologists encourage parents to

use aternative methods of discipline to physical punishment, which the
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researcher hopes, will be the benefit of this humble study. The current research
results show that there is a positive relation between (PS) and behavioral
problems of preschool children. Authoritative style has a significant positive
relation with emotional, conduct and peer relation problems. Also the
authoritarian style has got to have a positive relationship with conduct problems.
Parents age does not show any significant relation with emotional problems of
the preschoolers too. Preschoolers age also does not get any significant relation
with behavioral problems. But, parent’s education has got a significant relation,
with the authoritarian parenting style. Secondary level education has got a
significant relation with prosocial behavior and basic level education has got a
significant relation with conduct problems of the preschool children. Parent’s
gender was found not to have a significant relation with parenting style.. Other
excerpts of research concluded that parent’s age and monthly income don’t have
an impact on parenting styles. Also the research has found a relationship
between the five subscales of (SDQ) and the items of Socio-demographic data,
particularly: parent’s gender with behavioral problems. Fathers have got a
significant relation with emotional problems and mothers have got a significant
relation with peer relations of the preschoolers. Children age does not have
relation with behavioral problems as indicated by parents’ answers. Place of
residence has also got a significant relation between children “of middle region
and emotional and prosocial” and “children of Gaza governorate with conduct
problems”. About family size: Parents reported both emotional and behavioral

problems, hyperactivity, and conduct problems of the children more frequently



among those who have family members "1-3". A negative correlation between
authoritative parenting in total score with conduct problems. A negative

correlation between authoritative parenting and peer relations.

Based on the results of this study, and the correlations between parenting and
emotional and behavioral problems in preschool children, researcher
recommends the following hints. community needs more orientation in the

impacts of parenting, especially regarding the childhood in the following areas:

5.2 Recommendations

1- Emphasize the importance of parents role in reducing the impact of
psychological problems related to peers.

2- The use of certain (PS), |.E. authoritative style, might reduce the chance of
emotional impact on children.

3- The necessity of providing KGs with social services &/ or psychosocial
services for the target children.

4- According to MOHE, most of the visited KGs don’t meet the license criteria
for safety. l.e. one meter square for every child inside the class, and 2 square
meters in the playground.

5- Thevital role of the play in the preschooler’s life for normal development.
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6- Orientation programs through meeting with parents in KGconducted via
specidists using simple resources i.e. pamphlets.
7- At least one specialist should be available per KG. I. e. menta hedth

assistant.

5.2.1 Recommendations for Improved Parenting SKills:

Thereisthe need to bring up children that are well-adjusted. To assist parents
meet their responsibilities, the following strategies are recommended:

- Parents should display proper role model for children to emul ate;

- They should show enough affection to their children.

- They should Endeavour to stop perpetuating abusive parenting that they
themselves went through.

- Parents should find time to talk with their children and aso listen to themin
order to get into their innermost feelings, thoughts and emotion and guide them
properly.

- Children should be helped to develop the sense of self worth and positive self
concept.

Thisis because the way the child judges himself determines how balance his
personality - Clear consistent boundaries should be set for children. These help to
guide children on the acceptable behaviour by parents.

- There should be regular monitory of what children do.



- Parents should create a secure environment where peace, love and harmony

prevail.

5.3 Suggested Future Studies

1- Impact of (PS) on children’s academic achievement.

2- Impact of (PS) on preschoolers’ separation anxiety.

3- Studies based on clinical experience, not only descriptive studies.
4- Attachment impact on preschoolers.

5- Relation between parenting styles and attachment in preschool children.
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ANNEX-2 Parental Authority Questionnaires (PAQ)
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ANNEX -3 Strength and Difficulties Questionnair es (SDQ)
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Annex (7)

Table (2.1) - Matrix of the four Parenting Styles (PS)

Demanding Undemanding
Responsive Authoritative Permissive
(Positive)- (Indulgent)
Democratic
Unresponsive Authoritarian Uninvolved
(Disapproving) (Neglectful)

Source: E.E. Maccoby and J.A. Martin (1983) - with modification.
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Annex(8)

P

/" Solf Actualization

J// Esteem (respect)

Love (affection, belongingness)

i Safety \

Immediate Physiclegical Needs

Maslow’s original pyramid of needs
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Annex(9)

Parenting
Mate Retention \

Mate A«nqui:ltlun \
Status/Esteem b

x
Affiliation B,

immediate Physiological Needs B
A

Revised pyramid of needs
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Annex (10)

GAZA STRIP
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